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A reflective journal of supervising others, beginning with excerpts from practice, and illustrating your application of theory to aid your understanding. 

This assignment will focus on my experiences as a supervisor to one of my professional peers, as well as my effectiveness. This will include my thoughts and feelings throughout the role and will utilise Gibb’s Model of Reflection (1988, p.15) beginning with a descriptive overview, as well as my thoughts and feelings on the process. To give an overview of the process, I was required to engage in a minimum of six supervision sessions both as a supervisor and as a supervisee, an enlightening process as it provided me with it the opportunity to experience both sides of the process of supervision. 
To break this down and to clarify what was required throughout this progression it is important to understand firstly what it means to be a supervisor and/or a mentor. Supervision is the process whereby a supervisor supports a supervisee to progress through their employment role, to meet the aims and intentions of the organisation and to address any safeguarding concerns. It is an important role as it has, at its core, the safety, interest and development of the individual. As a Youth Work practitioner, this is especially important as it goes hand-in-hand with the way in which we practice and the traditional ethos of Youth Work practice. The 5 pillars of Youth Work (NYA, 2014) state that practitioners should be inclusive, educative, empowering, participative and expressive, which can all be transferred into the role of supervision. This can also be said for Youth Work’s code of ethics and the National Occupational Standards.
Smith (1996-2011) informs us that supervision is a process of several functions. Referring to Kadushin’s (1992) model of the functions of supervision, Smith outlines that supervision should be administrative, educational and supportive. Simply put, to be a successful supervisor and to benefit the supervisee, the role must:
Promote and maintain good standards of work, co-ordinate practice with policy, assure an efficient and smooth-running office; It too must enable the educational development of each individual worker in a manner calculated to evoke them fully to realize their possibilities of usefulness; and must maintain harmonious working relationships, the cultivation of esprit de corps.
(Kadushin, cited by Smith, 1996-2011)
Smith also outlines how, although this model is effective in nature and has positive key elements, that it can also be interpreted as beginning with viewing the supervisee from a deficit perspective, as though something is wrong and must be fixed. Furthermore, he notes that with this model and managerial supervision that often the interests of the organisation are of most importance to the supervisor. I do not feel this was the case in our supervision session as there was no organisational interests impacting on our engagement. However, I can understand how this may take effect in a professional setting. I think it was a positive step that myself and my peer engaged in supervision that leant more towards mentoring or peer review. Smith notes how ‘non-managerial, ‘consultative’ and ‘mentoring’ should take stride over ‘psycho-analytical’, ‘managerial’ supervision for it provides a client-centred approach, accountability to the wider community, being a part of community practice, as well as respect for and promotion of individuals’ rights to self-determination, promotion of welfare or well-being, equality and distributive justice.
For our supervision sessions, both the supervisee and I met to develop a suitable supervision contract that was meaningful, manageable and realistic. For our contract, we decided to outline the practicalities, boundaries, how we would work together, session format, as well as both organisational and professional context. This is an important process for all involved as it sets out a standard for engagement and helps us both to realise our roles and responsibilities whilst having an opportunity to voice our interpretation of the process we are engaging in. The contract set out that meetings would be conducted on a weekly basis for a minimum of 6 weeks and were to be held on campus. Discussions were to be focussed around supervisee role, responsibility and practice, as well as practitioner wellbeing. Additionally, our sessions were not a place to be used for gossip, it was a confidential environment aimed at reducing harm and improving safe working practice. We had decided that supervision in this context would stem from a more mentoring viewpoint as opposed to traditional authoritarian methods and that our key aim was to facilitate the better understanding of Youth Work practice, as well as that of a full-time student. The format of each session we engaged with was of at least thirty  minutes or no more than an hour and it was made clear prior to engagement that the supervisee was expected to bring to each session points they would like to discuss, however, if required time it could be delegated to more pressing incidents. Lastly, we had decided that our engagement would be conducted in as much of a professional context as possible, to make it a more ‘real-world’ experience and because it is important for both supervisor and supervisee to understand and explore their roles.
Prior to engaging in supervision, I was content in my role and expectations due to working in a professional local authority role and undergoing both the process of formal employment supervision and less formal University placement supervision. I was also confident in my peer who I would be supervising as I had faith in their competence and ability and had previously witnessed their practice. Additionally, we were both comfortable in each other’s company and able to be as open and honest as required without fear of repercussion. It was also beneficial that we both had experience of the supervision process and extensive Youth Work practice, making the process more engaging and meaningful.
Our first session of an hour involved making introductions, the process was outlined and our key aims reminded. For this first meeting, the supervisee brought with them key points of discussion which they wished to raise. These included their struggles with University and lack of motivation, concern for their professional practice, as well as some personal issues. This session presented itself as contemporary, ‘expected’ and somewhat routine – it brought with it the exact topics I had presumed would arise from my own previous experience. However, it is not the position of the supervisor to judge the development and progress by the points discussed. I felt adequately equipped to support them through their concerns and to provide them with alternatives, suggestions and coping mechanisms. For example, breaking down of workload into manageable chunks, to avoid letting personal circumstances impede on professional practice and to seek help if and when required. I was empathetic in this session as I have also delivered similar points to some of my previous supervisors and understand the struggles of managing the work-university-personal life balance.
Our second session was slightly more focused, although the supervisee in question presented limited points of discussion which shortened our session. However, as mentioned, these points were more in depth and challenging from both sides. The supervisee wished to utilise this session to discuss their possible options following graduation, as well as both personal and University struggles. I was pleased in this instance to see that the supervisee was becoming more comfortable in engaging and opening up to me. I used this opportunity to test my mentoring skills and attempted to prompt the supervisee into developing their own solutions subconsciously through conversation and questions. This seemed to prove effective as by the end of the session the supervisee had realised that perhaps contacting the University’s careers advisor would be more suitable. We did, however, discuss the possibility of and benefits of enrolling on the Masters programme. It can be difficult to not express your own opinions onto an individual which was one of the barriers I came up against in this session although I was able to overcome this and remain professional and within my role.
The third session focused predominantly on professional practice and an issue that had arisen in the supervisee’s placement. University workload was raised again; the supervisee has been struggling to manage and come to terms with dealing with. This was a difficult position as it made me realise that all students experience the same issues yet few of us are open about these difficulties.  I felt awkward providing advice on this topic as I struggle in the same areas, however, I felt like I could not divulge this as supervisor. However, I felt able to share advice and suggest that perhaps focusing on one academic deadline at a time, breaking the workload down and writing little and often as opposed to trying to get it done in one night would be helpful and this seemed to be of benefit to the supervisee. Regarding professional practice, it became apparent that the supervisee felt as though they had perhaps handled a situation incorrectly and was finding difficulty in believing in their decision-making. I felt that we discussed a difficult situation appropriately, suggesting that a more professional approach would be to analyse the issue from a different angle and to perhaps take time out to evaluate responses. I reminded the supervisee of the importance of reflecting in action and reflecting on action, as well as the correct channels to follow should they feel the issue needed further discussion or if there were any other concerns, inclusive of individuals at risk and/or and safeguarding fears.
The fourth supervision session focused on the supervisee’s impending Youth Exchange to Naples whereby their group would meet with young people from a variety of countries and cultures. Having been on one of these trips, I felt confident in advising them what to expect, what their role would be and how it could benefit them. The supervisee was excited to attend and was seeking advice on what types of sessions they should be running as is required of participants. This was a more relaxed supervision session as it had a more exciting opportunity for the supervisee involved. They seemed more willing to participate than in previous sessions and gave more in the way of conversation which inevitably made my role easier as it was a more engaging and progressive session. However, the contrast here being that to remain professional was at the forefront of my thoughts as the conversation could have been deemed too friendly although I do feel it was two professional peers engaged in an enjoyable, supportive and creative discussion. The additional discussion point raised in this session was again surrounding the Master’s programme and whether or not the supervisee felt able to to engage at that level of education. The supervisee discussed again their concerns regarding their management of time and ability to multitask with regard to professional expectation and education remit. I thought it best to suggest again that the student perhaps meet with someone on the Master’s programme, to discuss this with student services, meet with University careers advisor and to re-evaluate perhaps when there were fewer assignments due for submission. I felt that this was the most suitable course of action to be taken at that time.
Our fifth session was delayed while the supervisee was in Naples and when we did meet it was predominantly focused on the events and learning opportunities that came from the trip. I was happy to listen and engage, although did have to remind the supervisee that the session was not a space for gossip and small talk and that we were there to discuss the professional aspects. This was received well and we continued as normal. We discussed some of the sessions that had taken place and I was empowered to learn that my advice and suggestions had been taken on board and utilised. The supervisee showcased a notion of better understanding of global Youth Work and the benefits of wider participation. I suggested that the supervisee may find it beneficial to document their experiences and to update their CV to include this as it may prove fruitful with regards to future interviews and employment opportunities. The supervision relationship was becoming natural and less awkward. Following the discussions around the supervisee’s ventures abroad, the conversation again turned towards University workload and the three impending deadlines. The supervisee seems to continually struggle with the stresses and strains of higher education and so we linked the conversation towards their style of learning, their social/education balance and what help could perhaps be put into place to aid them in this. I again reiterated the need to not focus on all pieces of work at once and to in fact break it down and to concentrate on them one at a time, beginning with the nearest deadline first. This seemed to ease the supervisee, however, I was unsure at the time to whether or not this was taken on board.
Our sixth and final supervision session was solely linked to the supervisee’s University work as they again seemed to be struggling with this. I assisted the supervisee in proof reading their assignments. This was a process that I have an aversion to as I feel it can leave students in more of a worry when analysing the way others work and perceive assignments, especially so close to a deadline. However, it seemed to benefit the supervisee and assisted them in correcting some minor mistakes that they had missed. We discussed their opinions towards the professionalisation of Youth Work, University learning and their plans for post-graduation. It was interesting to note how 2 people could spend 3 years undergoing the same educational process yet emerging with such contrasting viewpoints. On the other hand, this was a good opportunity for both of us to develop our skills. For me it was beneficial to assist someone through their academic work and is a skill in which I can transfer into practice when working with young people. For the supervisee, I feel it was an opportunity for them to instruct their work, and to ask for help – something in which we had spoken about previously, something with which they were not comfortable and yet 6 sessions in, they were able to seek assistance. This made me feel that I had, at the very least, accomplished something when engaging with this individual. Finally, we again discussed the Master’s programme as the supervisee had learnt of my interest and intention to stay on. After some lengthy discussion the supervisee realised that perhaps this was not the most suitable route for them at this time and has insisted that they will not be engaging on this journey. It was positive to see an individual strike up a decision and eventually stick to it. Although it was difficult in conversation to make sure to choose the correct language so as to not influence nor impede on that decision.
Linking the above descriptions, thoughts and feelings to Gibb’s reflective cycle, this reflection will now concentrate on the other aspects of the cycle including evaluation, analysis, conclusion and action plan. I feel that to honestly reflect on the process it must be said that although each party was committed and the process went well, that it could have been more in depth and that longer engagement would have proved beneficial to truly explore the roles we had been tasked with. When analysing the supervisory role I undertook it is clear to see that there were some positive elements, including continuing my professional development, a better understanding of the theory of supervision and having the opportunity to understand self-efficacy with regards to professional practice and engagement with others. This is where I feel I have developed most. Although this has had a direct impact on my level of confidence and assurance in my beliefs and understanding of the Youth Work profession. I would like to think that these realisations also came to fruition for the supervisee. However, as a pair, we did not evaluate our engagement with one another which perhaps was an oversight for supervision should enable both supervisor and supervisee an opportunity for both involved to reflect on their engagement as both must be effective in their roles. The social care institute for excellence (n.d) states this in their recommendations and highlights how: 
Supervisors need to continually update their expert clinical and practice knowledge and their clinical intervention skills for the specific populations of people with whom their supervisees are working.
(SCIE, n.d.)

They showcase that practice and policy tell us that organisations should consider supervision as part of their ‘duty of care’ and that supervisors should offer an educational role in supervision, and ‘task assistance’ to their supervisees. When looking at the role of supervisees, the social care institute for excellence states that:
Supervisees should be aware of the role of supervision and take an active part in the process. Moreover, codes of practice within health and social care highlight the importance of workers taking responsibility for their own learning and professional development, supported by their employer.
(SCIE, n.d.)

To conclude, undertaking the role of a supervisor has been an enlightening process. It has been an experience that I’m sure will be transferred in to my work place practice in future years with colleagues, as well as in the now with the young people with which I engage. I have had the opportunity to learn, develop and grow alongside the supervisee in this process and this is something I feel is the true purpose of supervision, not to inflict our own viewpoints onto any individual but to aid, support and problem solve together. I have learnt many things about myself during this process, namely that I struggle to be assertive and do not deal well with confrontation. However, on a positive note, I now know that I am a supportive, reflective, caring and analytical individual - traits that I feel are vital in the Youth Work field and when working with young people. I have felt more than capable throughout this experience to undertake the task I was given and feel that I have more than adequately met with requirements, as well as gone above and beyond the call of duty in this sense. However this was something in which I was more than prepared to do as I have seen the supervisee grow, become more confident in both their decisions and work, as well as to become a more reflective and responsive individual. Given the opportunity to undertake this process again there are some elements that I would change – I feel the process needs to be more structured, more focused and next time, perhaps I would find it more suitable to supervise an individual unknown to me as there were times when our sessions seemed like friends meeting for coffee and it was difficult to engage. Although we did overcome this. The whole process was enriching to both of us and I will carry forward the knowledge and experience gained from this exercise into future practice.
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Appendix 1:
SUPERVISION CONTRACT.

	Practicalities
	
Weekly supervision ongoing for 6 weeks beginning 15 March 2018. To be held on campus at University of Wales Trinity Saint David, Carmarthen.

	For example - timing, frequency, place, what are reasonable interruptions.
	

	Boundaries
	
Discussions will be focussed around role, responsibility and practice, as well as practitioner wellbeing. Not a place to be used for gossip. Confidential environment aimed at reducing harm and improving safe working practice.

	What can be discussed, what cannot, confidentiality, how will gossip be dealt with.
	

	Working together
	
Supervision will stem from a mentoring viewpoint as opposed to authoritarian practice. The key aim is to facilitate better understanding of Youth Work practice, as well as a full-time student.

	Sharing expectations, what the focus of the relationship will be, hopes and fears, the ethos of the supervision. 
	

	Session Format
	
Sessions will be at least 30 minutes in length but no more than 1 hour. Supervisees are expected to bring to each session points they would like to discuss but if require time can be delegated to more pressing incidents.


	What will each session be like?  Will all the time be spent on one incident; are supervisees expected to bring written recordings or verbatim accounts?
	

	Organisational & Professional context
	

Supervision will only be conducted under a professional context. It is important for both supervisor and supervisee to understand and explore their roles.

	Expectations, fitness to practise, responsibilities on supervisor and supervisee, professional and ethical boundary discussions. 
	




Signed (supervisee) 	    Cai Spencer					Date: 15 / 03 / 2018

[bookmark: _GoBack]Signed (supervisor)	    Chris Barrie 				             Date: 15 / 03 / 2018
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