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30th May 2026
Dear Mr Zander,
I am so pleased to be able to share this with you: I have achieved a first in my Inclusive Education Degree. It still feels a little surreal to write these words, because the road to get here has been full of challenges, and far from easy. This result means more to me than a grade on a certificate- it carries with it all the effort, the struggles, and the growth I have experienced along the way.
Studying, alongside everything else in life, has been one of the hardest challenges I have ever faced. Being a wife, a mum and a learning support assistant already filled my days and there was a time when I wondered how I could possibly fit study into the mix. Add in the difficulties of mental health, and the moments when it all felt like too much. Yet, I kept moving forward, and now I can look back and see how far I have come (Maslow's,1943).
What helped was thinking of my journey as being built year by year, like scaffolding (Vygotsky,1987). Each assignment, each module, each success, and each setback became part of the structure that supported me, holding me up and helping me reach the next stage. At the start, it all felt overwhelming, but slowly I grew stronger and more confident. By the end of the first year, I had already surprised myself with how much I had achieved. The second year added new layers- more knowledge, more skills, and more belief that that I could do this. By the third, I wasn’t just surviving the process, I was beginning to thrive, building on the foundation I had created and proving to myself how much I’d grown.
When I began, I wasn't sure I had it in me to reach the end, let alone to achieve a first. But I've discovered that I am capable of more than I thought and maybe achieved some of what was expected of me.  I've learned how to push through difficult days, how to balance competing demands and how to trust that small steps really do add up to something bigger. Each challenge I faced has shaped me, not just as a student, but as a person who know the value of resilience and determination (Garmezy, 1991).
This degree has given me more than knowledge. It has given me belief in myself and shown others than I can achieve a degree. It has shown me that even when life feels chaotic and overwhelming, it is still possible to achieve something if I keep going. More than anything, it's a reminder that growth doesn’t happen all at once- it happens slowly, piece by piece.
That's why this first means so much. It isn’t only about academic achievement: it is about every late night, every tired morning, every time I nearly gave up but didn't. It was learning how to create a ‘growth mind set’ (Dweck, 1986) and how it’s not just a term but to use it through these years of studying and learning. It was realising that progress was happening even when I couldn't see it. Its proof that perseverance really does pay off.
So, now, as I celebrate this milestone, I feel proud of what I have achieved and excited for what comes next. I know this is just one step towards giving me the confidence and motivation to keep moving forward in my personal journey.
Thank you, Mr Zander for letting me share this with you. This achievement marks the end of one chapter and the start of another, and I'll carry everything I've learned with me into the future.

With warm regards 
Rae Blick.
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Cover Letter
6th May 2026

Dear Head Teacher,
I am writing to express my interest in a Learning Support Assistant position within your school. With over four years' experience working across the primary phase, I have developed a strong and flexible understanding of how to support, inspire and nurture children of all abilities, including those with Additional Learning Needs (ALN). I am passionate about helping every learner reach their full potential- both academically and personally- by creating an inclusive, positive, and stimulating learning environment.
In my current role, I provide classroom and on-to-one support to children with a wide range of learning needs, helping the curriculum. I regularly adapt and differentiate activities to meet individual supports, simplified instructions, and structured routines to help children feel confident and secure. I work closely with the class teacher and the ALNCO to implement Individual Development Plans (IDP) and provide regular feedback to monitor progress. I take pride in being patient, encouraging, and consistent, always aiming to build strong, trusting relationships with the pupils I support.
My experience also includes leading small groups interventions in literacy and numeracy, and social skills, as well as covering whole- class reaching across the school when required.  Through my volunteer work as learning support assistant at PDC School, I have demonstrated reliability and dedication in supporting students learning. These opportunities have developed my classroom management skills, confidence, and understanding of how to maintain high expectations and a positive, purposeful learning atmosphere. I strive to create engaging lessons that are accessible for all learners, using creative and practical approaches to keep children motivated and involved.
A key part of my practice is promoting inclusion and emotional wellbeing. I believe that every child deserves to feel safe, respected, and valued at school, and I am dedicated to supporting their social and emotional development alongside their academic progress. I use positive behaviour management strategies and restorative approaches to help children build self-esteem, resilience, and positive relationships with others. I have also supported children with communication difficulties, autism spectrum conditions, and social, emotional, and behavioural needs, tailoring my approach to everyone's strengths and challenges.
Collaboration and communication are central to my role I work closely with teachers, parents, and external professionals to ensure a consistent and effective approach for every child. I understand the importance of safeguarding and confidentiality and always follow school policies and procedures carefully. I am known for being reliable, adaptable, and calm under pressure- qualities that help me respond effectively to the dynamic needs of a busy school day.
I am also deeply committed to my own professional development. Over the past four years, I have undertaken training in areas such as ALN awareness, behaviour management, and supporting children with speech and language needs. I am always eager to learn from colleagues and to reflect on my practices, continually improving the support I provide.
What motivates me most is seeing children grow in confidence and independence-especially those who may have struggled previously. It is rewarding to know that my support can help a child find joy in learning, develop news skills, or simply believe in themselves a little more. I bring enthusiasm, empathy, and dedication to every task, whether I’m assisting in class, leading a group session, or helping a child navigate a challenging moment.
I would be delighted to bring my experience, passion, and commitment to inclusion to your school. I believe I could make a positive contribution to your team and help uphold the values and high standards that define your setting. Thank you very much taking the time to consider my application. I would welcome the opportunity to discuss how my skills and experiences could benefit your pupils and the wider school community.

Your sincerely.
Rae Blick








Reflective Essay

My Journey Towards Inclusive Education Using Jasper’s (2013) ERA Cycle

Reflection is a fundamental part of professional and personal growth, particularly in education, where personal experience, perspectives, and identity, shape how we understand and support learners.  This essay uses Jasper’s (2013) ERA cycle- Experience, Reflection, Action, to explore how my life experiences, particularly growing up in care and experiencing multiple Adverse Childhood Experience (ACEs), led me to study Inclusive Education.
While I have previously used Gibbs (1988) Reflective cycle, which is structured around discrete events and provides six clear stages, I have found it less suitable for reflecting on ongoing life experiences (Bulman and Schutz, 2013).  In contrast, Jasper’s ERA Cycle allows reflection on broader, cumulative experiences, enabling deeper exploration of emotional experiences, including trauma (Rolfe, Freshwater and Jasper, 2001).
My journey towards studying a degree in Inclusive Education, has been shaped by a lifetime of experiences that sit far outside what many would call a ‘typical’ route into higher education.  It has been shaped through pain of all kinds. Throughout all my childhood, I experienced multiple forms of abuse, as well as constant pressure to perform perfectly. I lived in a household where love and approval were conditional. I was told repeatedly that I was ‘nothing’, that my feelings were irrelevant, and that mistakes were unacceptable.  This environment created profound feelings of unworthiness, constant anxiety, and fear.
At eleven, I was taken into care. While this, at times, provided some physical safety, the emotional wounds and continued family issues remained. I moved through several care homes and placements, each with different rules, expectations, and carers. This instability made it difficult to form lasting attachments and develop trust.  Bronfenbrenner’s Ecological Systems Theory (1979) provides a useful lens for understanding this. He suggested that human development is influenced by various interconnected systems- from the immediate microsystems (family, school, peers) to broader structures like social services and cultural values. My microsystem was fragmented; carers changed frequently, and educational setting varied widely in quality and support. This inconsistency limited the formation of trust and belonging, which are crucial components for positive development. Maslow’s (1943) Hierarchy of Needs further explains how the unfulfilled emotional and safety needs during my childhood, disrupted my ability to focus on learning or develop confidence.
This lack of a stable home base also meant that my mesosystem- the connections between home and school- were weak. Teachers rarely understood what was happening beneath the surface; I appeared quiet, capable, and polite- masking deep pain. This aligns Bowlby’s (1969) Attachment Theory (Bretherton, 1985), which posits that secure attachments are foundational for emotional development, self-esteem and exploration. Without this, I developed patterns of self-protection, self-doubt and an internalised belief that I was ‘less than’ others.
The cumulative effect of my experiences can also be understood through Adverse Childhood Experiences (ACEs) research (Felitti et al, 1988). ACEs, such as physical abuse, neglect, and household instability, are strongly correlated with long term effects on mental health, cognitive functioning, and social relationships. My life reflected many of these indicators, and even as an adult, I have carried the emotional residue of those early years.
The long-term impact of ACEs can manifest as anxiety, hypervigilance, and low self-worth- all of which I have experienced. These feelings often resurface in academic contexts, where I struggle with ‘imposter syndrome’- the belief that I do not truly belong in university and that my success is undeserved. Bandura’s Social Learning Theory (1977), and his concept of self-efficacy, help explain this: individuals develop beliefs about their ability to succeed based on prior experiences and feedback from others. In the absence of consistent encouragement and affirmation growing up, my self-efficacy has remained fragile. Each year, as I reflect more, I make discoveries about how deeply these experiences have shaped me. This process is often painful, as I have held the sadness and hurt of my past, while also trying to see my own resilience.
As an adult, I continue to feel the echos of those early experiences. I often mask my anxiety, and ‘fake being okay’, even when I have been struggling internally. When engaging with trauma- informed perspectives have been transformative in a comforting way; instead, but it has also been emotionally challenging, though parts of it have helped me begin to understand how trauma continues to shape my responses and sense of self. Bath (2008) describes the three pillars of trauma- informed care as safety, connection, and emotional regulation. These are exactly the areas where I still struggle, and where I now aim to grow.
Vygotsky’s (1978) Sociocultural Theory reminds me that learning happens through relationships. For children like me, who lacked secure relationships, learning was overshadowed by fear. I see now that many of my difficulties were not about ability, but about emotional safety. Perry (2006) explains that the chronic stress that arises from trauma, alters brains development. Making concentration, and emotional control difficult. Knowing this helps me approach both myself and others with more compassion.
Maslow’s (1943) Hierarchy of Needs also resonates with my experiences. Without safety, love, and belonging, it was impossible for me to focus on self-actualisation. I can now see that education cannot thrive without emotional stability. This insight has strengthened my belief that inclusive education must address emotional as well as academic needs.
[bookmark: _Int_l4n39tWD]Becoming a parent was a turning point. My children gave me purpose and the motivation to break cycle of pain. Watching them grow, I became more aware of how my past affected my parenting my overprotectiveness, my need for reassurance, and my fears of not being good enough. Yet they also inspired me to believe in change. I wanted to be someone they could look up to. As they grew up, I began working in a school as a teaching assistant. I found that I was able to form connections with pupils. Supporting them made me feel that my experiences could have meaning. One day, a colleague encouraged me to consider studying for a degree in ‘Inclusive Education’. At first, I felt unworthy of the idea. I never thought I would have the opportunity, but I also realised that this might be my chance to do something for myself. So, even though I was scared, I applied.
[bookmark: _Int_OhJE3ZCn]Freire’s (1970) idea of education as ‘liberation’ speaks to this part of my story. Starting the degree was about reclaiming parts of my life, not just gaining a qualification. Still, studying has not magically healed my insecurities. Sometimes, no matter how well I do, I feel it will never be enough- a feeling shaped by years of criticism and fear. Bandura’s (1997) theory of self-efficacy helps explain this: when past experiences erode belief in our abilities, even success can feel fragile. 
Engaging with theory has helped me process these emotions. Mezirow’s (2018) Transformative Learning Theory describes how reflection can challenge old assumptions and reshape identity. This is what I am currently experiencing, slowly understanding that I am not the child I once was, that I can learn and grow despite my past. It is painful, but an empowering process.
The Action stage of Jasper’s ERA Cycle asks how new understanding leads to change. Reflecting on my life, I now see both vulnerability and strength. I know that effects of trauma never truly disappear, but awareness gives me choice: I can respond differently, both for myself and for the children I work with.
In practice, this means approaching education through a trauma-informed, inclusive lens. Ainscow and Booth (2002) argue that inclusion is not only about access, but about participation and belonging. My goal is to help create classrooms where every child feels seen and valued. I want to be the adult I needed when I was younger, someone who listens, believes, and understands.
Personally, I am learning to redefine success. I am trying hard not to strive for perfection and focus on progress and self-compassion. Bandura (1977) suggests that self-efficacy grows through masterful experiences, so I celebrate small wins: completing assignments, managing anxiety, asking for help. These are acts of strength, not weakness. Holding sadness and grief remains difficult. Some days the past feels very close, and I struggle to contain the emotions that resurface. But reflection helps me to process them safely. Brookfield (1995) emphasises that critical reflection involves examining underlying assumptions and challenging internalised oppression. For me, that means questioning the belief that I am never good enough. Each time I do, I reclaim a little more self-worth.
My family is central to my motivation. Bronfenbrenner’s (1979) ecological perspective reminds me that my children’s environment is deeply influenced by my wellbeing. By modelling resilience, openness, and learning, I hope to show them that growth is possible even after hardship.
Academically, I aim to continue developing as an inclusive practitioner. Jasper (2013) highlights that reflection is an ongoing, cyclical process- each stage leads naturally to the next. I intend to keep revisiting my experiences, deepening my understanding, and adapting my practice. Professionally, I want to use my lived experience to support children facing adversity, ensuring they have the stability and empathy I lacked.
Writing this reflection has been both emotional and enlightening. Using Jasper’s ERA Cycle (2013) allowed me to explore how my experiences in care, exposure to multiple forms of abuse, and ongoing struggles with self-doubt have shaped my identity and learning journey. The experience stage helped me acknowledge how ACEs influenced my early development; the Reflection stage helped me connect those experiences with theory and recognise my resilience; and the Action stage enabled me to plan how I can use these insights personally and professionally.
I did not plan to study Inclusive Education; the opportunity was presented to me at a time when I finally felt strong enough to try. Although the degree has not erased my insecurities, it has helped me grow in self-awareness and empathy. Each year, I learn more about how my past affects me, and how to transform that understanding into compassion for others.
My journey has been painful, and sometimes I still feel that I am ‘faking being okay’. Yet through reflection, I am beginning to see that my experiences do not define my limits- they define my strength. I hope to continue learning, healing, and helping others to feel that they, too, are enough.
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ADDITIONAL TRAINING AND CERTIFICATIONS

Additional training, personal development and certificates have been taken throughout my current employment, via the
pembrokeshire learning portal; such as food hygiene, safeguarding, A full list is available upon request

EDUCATION

COURSE DATE
« Foundation Degree Inclusive Education - 1% class 06/2026
* CCLD - NVQ Level 2, City Guilds 06/2020
« British Sign Language Level 1 - Birmingham College 07/2017
« Photography - SCAT Collage of Art and Design, Shrewsbury 07/2001
« Fine Art and History- A- Level, SCAT Collage of Art and Design, Shrewsbury 01/2001
GCSE’s- Belvidere High School 07/2000

« Double Science - grade C,CC
« English Literature - grade C
« English Language - grade C
« History - grade C
« Design Technology - grade C
« Religious Studies - grade C

o IT - grade C
o Art - grade B
* Maths - grade D

EMPLOYMENT HISTORY

Teaching Assistant, 01/2020 to 03/2020
Pembroke Dock Community School - Pembroke Dock, Pembrokeshire
» Helped teachers with material generation, lesson plan development, and class preparation.
« Supervised children in the classroom and outside classroom areas, such as the refectory, library and playground.
Tutored children individually and in small groups to reinforce learning concepts.
« Organised and distributed learning materials like homework, textbooks, and classroom supplies.
« Fulfilled multiple duties, including tutoring basic design dkills, grading reading, and tests.
« Organised activities to drive social, emotional, physical, and intellectual development.
» Supported teachers in managing challenging student behaviour, providing feedback, and raising concerns.
« Drove social, emotional, intellectual, and physical development through age-appropriate activities

Teaching Assistant in Primary School, 10/2018 to 12/2019
Pembroke Dock Community School - Pembroke Dock, Pembrokeshire
During this period | was a dedicated volunteer. | provided additional support to children and teachers.

Claims Negotiator, 01/2008 to 08/2012
Direct Line Group - Birmingham, West Midlands
« Achieved optimal results, negotiating best rates in line with business requirements.
« Ensured traceability by ensuring timely and accurate entering of rates and allocations.
« Maintained comprehensive legislative requirement knowledge to deliver best-possible client care.
« Liaised with external specialists, including loss adjusters, insurer claims departments to resolve complex cases with
regular success.
Dealt with specialist claims under litigation.

Care Assistant, 03/2006 to 12/2007
Commonside Care - Dudley, West Midlands
« Formed positive relationships with individuals by fully engaging and actively taking part in leisure pursuits, such as
sports, music, and other activities.
Assisted in all aspects of personal care, ensuring clients remain comfortable and maintain their dignity.
Met with patients and families to discuss care and a plan of action for the future.
Actively assisted clients in making informed decisions and in following their individual treatment plans.
» Worked with people in small groups and 1:1 to provide additional support with activities, offering constructive
feedback and advice to develop skills.
Identified signs of distress in residents, resolving behavioural and emotional issues through music and activities.

REFERENCES Available on request
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RESHMA BLICK

Learning Support Assistant

07595226882 | raeblickl@gmail.com

PROFESSIONAL SUMMARY

| am currently in my final year at the University of Trinity St David’s studying for a foundation
degree in Inclusive Education, predicted to graduate with a 1st class Foundation degree. | am a
motivated educator, with over 4 years experience within a primary school setting. Covering all
year groups from reception through to year 6. | am a conscientious, hardworking and reliable
person, with a deep passion for helping pupils to excel by supporting teachers and taking the
lead when the teacher is unavailable. | am proficient in organising, record-keeping and time
management, while planning fun activities. | aim to continue to develop my capabilities and
understanding in support of my role as a teaching assistant. | am committed to fulfilling my
potential within my role and strive for exceptional outcomes in all my interactions with both
pupils and colleagues.

SKILLS

« Patient, calm and approachable

¢ Help maintain a positive, working atmosphere

« Step in confidently when team members are absent or need assistance
« Work well as part of a classroom and whole-school team

« Support teachers in planning and delivering lesson

WORK EXPERIENCE

CURRENT EMPLOYMENT | GELLISWICK PRIMARY SCHOOL | 2021- PRESENT DAY

« Support teaching and learning across all year groups from Reception to Year 6, delivering lessons and
interventions in line with the Welsh National Curriculum.

« Leading whole -class teaching in the absence of the class teacher, ensuring continuity of learning and
effective classroom management.

« Work within the Nurture Department, supporting children with additional needs including Autism
Spectrum Disorder (ASD), social and emotional challenges, and behavioural difficulties.

« Implement tailored strategies to promote engagement, independance, and emotional regulation for
pupils requiring extra support.

« Collaborate with teachers to develop differentiated learning materials and creative lesson ideas that
meet individuals learning styles and targets.

« Facilitate small group and one-to-one interventions, focusing on literacy, numeracy, communication
and social development.

« Engage regularly with parents and carers to share progress, discuss support strategies, and build
positive relationships between home and school.

« Work collaboratively with ALNCOs and external agencies to ensure effective delivery of IDP (Individual
Development Plan) provisions.

« Support school wide inclusion initiatives and contribute to the development of a nurturing, inclusive
learning environment.





