How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
(2,360 words)

Student Number: 2300090
Student Name: Hannah Evans


TARGETS BOX
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Proof read to ensure clarity of expression, a maintained academic tone and no SPaG errors
	Checked grammar throughout essay. 

	Targed/Target 2
	Try to avoid being overly descriptive and engage in a more critical manner with the ideas being discussed to show alternative viewpoints. 
	I used academic phrase bank the university of Manchester as suggested. 

	Targed/Target 3
	
	




Introduction 

This essay will explore how a school develops an aspect within a school development plan. It will look at the actions that take place within this plan and also explore the impact these actions have. The school being used will be addressed as school in line with BERA guidelines. BERA (2018). States for ethical concerns the school has to be kept anonymous throughout. Estyn report, (2014) outlines the primary school is for 202 pupils aged three to 11 years that have five mixed-age classes and two single-age classes. The school has identified 23% of pupils having additional learning needs with a few of these having statements with special educational needs. 

Literature review 

Welsh government, (2014) contents a schools development plans (SDP) purpose is to be able to raise standards and outcomes of learners in their educational setting. These plans can have a number of different goals that are set and planned for improved over a longer period of time. These plans involve short and long term goals that the school will lay out how they will address and improve the targets set. Having set regulations in place for schools to follows allows there to be the same content provided across all educational settings. This provides these settings with clear regulations to follow and reflect upon.  
Xaba, (2006) SDPs are in place for further development. When planning what goes into an SDP it is important that schools in question analysis the needs and what planning elements need to be in place to develop the identified needs. Without a clear plan in place that addresses how it will be addressed, by when and who will play a role in it,  it cannot be successful.  It’s important that the different aspects that make up an SDP are clear and achievable. 

Welsh Government, (2014) The education SDPs regulations were placed in 2014 for these to include why SDPs are important and requirements for educational settings to be followed. estyn.gov.wales, (n.d.) Estyn’s report in 2012-13 highlighted that planning and self- evaluation needed to be improved which these regulations are in place to assist schools in their approach to planning and further practice. Education systems are always striving to improve learning and one of the key aspects suggested is that new ideas and suggestions are always happening but not the correct amount of thought goes into these regarding to considering how they will be implemented and taken forward in practice to be successful.  EEF, (n.d) has produced a document for support for learning organisations to be able to follow on implementation.  Implementation plays a key role in improvement and the breakdown of how it will work. It is important to consider the who, where, what and why an implication is being placed. School development plans promote social justice within education. Smith, (2018) analyses how social justice is a concept that address inequalities. Education needs to be equitable to all learners by treating all individuals according to their need. 

The particular SDP being viewed have considered these key issues when discussing what and how they will apply these to their SDP. The aspect of the SDP that will be looked at is the priority to improve standards of learning and teaching in literacy, numeracy and apply skills at the same standard across all AOLEs. Tes Magazine, (2020) provides research that shows concerning data that the attainment gap as increased throughout education. hwb.gov.wales, (2020) declares that Cross-curricular skills are essential for learners to develop these skills to apply them to all areas of learning. These skills are important for the modern world and practitioners must be able to equip learners with these skills. Barnes and Shirley, (2007) research suggests learners struggle to make cross-curricular links which is creating a decrease in learners having the skills to be independent in their learning.

The most up to data PISA results shows a significant decline in results for mathematics and reading since 2018. Ingram, et al., (2023)  addresses that PISA assesses a number of counties that are members of the OECD to assess skills such as mathematics, reading and science. These results are used to measure what needs improving and what is going well.   The results of the pandemic is important to consider as this would have affected the impact of these results. The pandemic has had a huge impact to education and must be considered when analysing these results as many education settings would have still had ongoing issues from this. 

Developing an action point 

Placing targets that are identified into the SDP requires data to be used to know that the issues identified need to be addressed through the SDP. School X, (2023) used a number of different data to conclude that aspects within LLC, numeracy and DCF  skills need to be at the same standard across all AOLEs. Firstly School X used formative and summative date which highlighted some of these issues.  Summative assessment was used as the school analysed the data from the numeracy and reasoning test data in 2022 to look at trends  of strengths and weaknesses. Welsh Government (2019) provides guidance on how schools can convert these scores correctly for their learners. These scores are to provide practitioners with knowledge to what level their learners are at. Although these tests are interpreted by an age-standardised score. This could be suggested to be out of line with the new curriculum as hwb.gov.wales, (2019) states that the curriculum for Wales is based on progression steps rather than age. Although the Welsh Government have suggested that these personalised assessments provide clear feedback to understand where each individual child is on their learning journey. School X, (2023) viewed these results of as a baseline to view where the learning needed to improve to place in the SDP, the data showed low results in numeracy 

Teaching and learning observations have also highlight these issues of confidence within teaching problem solving. Teachers within school X, (2023) stated from professional conversations and questionnaires that they were not confident in developing the numeracy principles of progression in their everyday teaching which was highlighted in the SDP. For this target to be addressed training on questioning was to be set for teachers and support staff improve confidence and share different resources. Yaddanapudi and Yaddanapudi, ( 2019) indicates that Questionnaires are a good way of collecting data by using specific questions to find out key information. Questionnaires can also be anonymous which can provide true answers without judgement. 

Strategic planning 

School X, (2023) outlines in the SDP the target within the priority to improve standards of learning and teaching in numeracy is to develop staffs knowledge and understanding of the new pedagogy of the new maths and numeracy AOLE and for the children to make links across the curriculum. Chang, (2008) observes the importance of strategic planning for these targets to be able to be met. It is important that how these targets are going to be met are considered and if they are manageable. These targets are aimed to be addressed by firstly having staff training on questioning skills within their practice by the AOLE lead. These targets in place to support the success criteria is important when identifying and supporting professional learning. 

Hammersley-Fletcher, L. and Brundrett, M., (2005) highlights how cluster work can support a shared understanding of progression. Having effective leadership such as AOLE leads should be able to identify what professional learning teachers require. Harris, et al (2017) examines Professional development through collaboration is essential to improve practitioners through working collectively to generate new approaches to support learners outcomes. Its suggested that research shows that educational settings that take part in collaborative professional learning tend to be more reflective on their practice. Teacher quality is an important factor for school improvement and makes a big impact on learners. Sameena Choudry (2021) states how understanding the content teachers are teaching is one of the key priorities to learner outcomes. It is important for leadership to enhance the quality of teaching and raise expectations.


 Stakeholders 

All staff play a role on a daily basis to further the development of the priorities within the SDP but the ALOE lead for numeracy will lead the priority of to improve standards in numeracy and apply skills at the same standard across all AOLEs. The AOLE leads the priority to further support other staff members to improve by providing support such as training days in continuing professional development sessions. 

The governors play an important role in the schools SDP.  Sameena Choudry (2021)  presents that the governing body is important for all schools as they provide support to the headteacher and other staff members. They are responsible for managing budgets that affects costs of the school and equipment. They also monitor the schools progress to view the schools performance on any targets set such as targets in the SDP. School X , (2023) shows within their SDP their governors play a crucial role in what goes into their SDP and if any funding needs to go towards this issue. School X, (2023) emphasizes in the SDP as part of their design in making plans that go into the SDP governors are invited into the school to talk to students and AOLE leads to discuss these further. These visits are important for governors to have a full picture to why further funding or support is needed in areas placed in the SDP.  Dean et al., (2007) notes that governors are made of a number of stakeholders such as parents and support staff. Although governors provide an important role in the schools it is important that some issues do not become challenges. This research suggests that there is research to suggest that governors can provide challenges such as it is important governors hold the headteacher accountable but to improve performance of the school not to challenge unprofessionally. 

Measuring impact 


School X, (2023) states to measure the impact of these training sessions monitoring sessions will take place by the subject lead by conducting drop in sessions to view the teaching in practice. These drop ins are to see teachers using the recourses and training they were provided and if it was having an impact on the learning opportunities. Book looks will also take place after a period of time to see the work the learners have been completing. Monitoring progress provides the subject lead with a better understanding to what needs improving and what is working well. Shapiro, E.S (2008) discusses how monitoring academic skill improvement to identify If learners are progressing and moving in the correct direction on the target set. Monitoring allows for practitioners to look at any problems and evaluate how to target these issues. School X, (2023) used test results to view if any progress had been made in pupils test results compared to old past results. These tests are personalised assessments. Once the test is completed feedback is provided to only the teacher to provide progress reports (hwb.gov.wales, n.d.). 

Reflection and evaluation 

School X, (2023) The school has placed priorities in place from gathering data from tests scores and taken in to consideration of teacher feedback. By taking these on board they have been able to make links between the two. The school has addressed these concerns in the SDP by providing action points to improve these results and feedback in future teaching and learning. The SDP has provided clear outlines to how they will address these priorities and have made sure that they are achievable in the time frame they have stated. They have made it clear that having collaboration will be key in this action plan by providing support for individuals such as subject leads to support with development. 

To improve on some of these action plans having a clearer way of measuring impact could be beneficial to view how these strategies are doing In practice. Having higher parent and community involvement could be another way to improve these priorities. EEF, (n.d) supports different ways of providing practical strategies to support learning at home. Having more interactions with parents and carers can allow strategies to be shared to take into the home environment. Also having these workshops or sessions can encourage parents to be more engaged in their child’s learning and know how to support effectively with their child’s academic learning. Self-evaluation is also important to consider as all practitioners involved should be able to evaluate effectively to meet their priorities. Wroe, et al (2001) shows research that provides benefits from teachers evaluating well. By teachers being better skilled at analysing and reflecting on their own practice teachers felt they were in a stronger position to understand effective teaching strategies. 

Conclusion 

In conclusion, this essay has explored what a school development plan (SDP) is and the process in which schools develop these aspects within their (SDPs). This essay has looked at the processes of general school development plans and why they are in place in educational settings. School X, (2023) research as then furthered onto a key aspect of one schools focus of improving the standards in literacy, numeracy, and applied skills. The action plan has provided a breakdown of key aspects that take place to address this priority throughout the SDP document. Research has shown that there are many different parts that affects a priority within an SDP such as stakeholders and strategic planning. It is important to consider all aspects for the success of any priorities within a SDP. Sameena Choudry (2021)  highlight that stakeholders such as governors play an important role in all aspects of an SDP as they need to be consulted on a lot of aspects that cannot go forward without their input. For SDP’s to be beneficial it is also important that schools know the process into how to make a good SDP and what needs to be considered when adding priorities in to these. EEF, (n.d) document provides a wealth of support for how to implement these plans effectively and realistically. 
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