Ela Williams Student Number: 2103021 Module Code: ECGE5001P/C Word Count: 2200




Contents
Introduction	2
Mantle of the expert	2
Primary Schools	2
Secondary Schools	3
University	3
Creative play	4
Unstructured creative play	4
Structured creative play	4
Skills gained	4
Additional Needs	5
Conclusion	5
References	6



[bookmark: _Toc125402667]Introduction
This assignment is a critical reflection of mantle of the expert and creative play, which are two key concepts for creative approaches for teaching.  To critically reflect concepts, it is important to not just learn the information like absorbing a sponge but instead to ask questions, as though you are searching for gold, or ‘panning for gold’ (Nardi, 2017, p. 8).
Creativity is defined by Vygotsky as ‘the process of constructing new ideas and behaviours by reworking or restructuring old memories’ (Holmes, et al., 2019, p. 244).  Sharp summarises what theorists says about creativity, that it is formed from many parts, including imagination, originality, productivity, solving problems and producing a good outcome (Sharp, 2004, p. 5).  
Waters said that change is needed to the curriculum so that children would leave school as better thinkers, more engaged and motivated, which is what is needed for the 21st century (Kidd, 2018, p. 58).  In addition, Maulidah says that creative education is a way that the young generation deal with 21st century challenges, because it encourages them to develop original ideas (Maulidah, et al., 2021, p. 1).  Related to this, one of the seven essential and employability skills within the new Welsh Bac qualification is creativity and innovation, for the development of skills of generating ideas and original thinking (WJEC, 2015, p. 8).  Gardner looks at the end result of creative teaching, by saying that creative people make a difference to the world (Sharp, 2004, p. 6).  Its importance for 21st century teaching can also be seen by the fact that it is included in Curriculum for Wales as one of the four purposes, that ‘children and young people will be enterprising creative contributors who think creatively to reframe and solve problems’ (Welsh Government, 2018). Also, one of the seven areas of the Foundation Phase for 3–7-year-old children is ‘Creative Development’ (Welsh government, 2015, p. 10). Further, creativity and innovation have been included as one of seven essential and employability skills within the Welsh Baccalaureate.  Also, research has been carried out which even shows that it can even help our wellbeing and emotions. (BBC, 2019).
[bookmark: _Toc125402668]Mantle of the expert
The mantle of the expert concept is a creative approach towards teaching, created by Dorothy Heathcote and the idea behind this teaching pedagogy is that if the children are motivated and engaged, they learn better (Wyse & Dowson, 2009, p. 73). The learners imagine that they are in a scenario where they are having to complete a task or bring a solution to a problem (Sayers, 2011, p. 21).   The children learn together as a group, and this is called a ‘community of enquiry’, or ‘community of practice’ (Wyse & Dowson, 2009, p. 73), (Sayers, 2011, p. 24).
Learning happens by taking part in this scenario, examples are child labour or civil rights projects, and this is where ‘knowledge, skills and understanding are developed’ (Wyse & Dowson, 2009, p. 73), (Kidd, 2018, p. 59).

[bookmark: _Toc125402669]Primary Schools
For primary schools, it is a good way of teaching many subjects of the curriculum all together (Sayers, 2011, p. 20).  Sayers gives the example of a task of pretending to be a holiday company setting up a new hotel destination and refers to learning opportunities like calculating distances and fuel, making presentations, as well as learning about the tourism industry (Sayers, 2011, p. 23).  In evaluating this example, the mantle concept would seem to be an excellent way of teaching at least two of the four purposes of the new Curriculum for Wales because the tasks would always be enterprising and creative, and involve facing and overcoming challenges (Welsh Government, 2018).  

[bookmark: _Toc125402670]Secondary Schools
One of the mantle initiatives studied in a case study for year 7 pupils was a Water Aid assignment and the learning benefits from this was that by re-enacting similar situations to real life ones, they felt similar emotions to real life emotions.  They were learning in a kinaesthetic way and by doing this they remembered the work better and their speaking and listening skills improved (Kidd, 2018, pp. 62, 63).  
In the case study, a cross curricular approach was used and while there were these benefits, there were also a number of challenges.  They said it was too time consuming and was taking time away from preparing other students for GCSEs, also they noted that there can be funding problems (Kidd, 2018, pp. 65, 69).  The teachers said that they were struggling to assess pupils progress under the mantle concept as compared to SATs and GCSEs, and they expressed a fear to try the new mantle approach when the existing system provides good SATs and GCSEs and also assesses progress through these exams and tests (Kidd, 2018, p. 66).  On the other hand, the skills gained from the mantle initiative could help with GCSE mathematics numeracy because the subject includes problem solving questions from the real world, and the purpose of including these is to make the pupils ‘informed twenty-first century citizens’ (WJEC, 2019, p. 5). 
Another concern was that it might be harder for a teacher who was used to leading all the time, to be led especially if they all had different ideas about how to follow the approach (Kidd, 2018, pp. 65, 69).

[bookmark: _Toc125402671]University
At university level, in a case study, the mantle of the expert concept was used to bring a classic Greek drama to life, and the conclusion was that it was a learning experience that was rich (Zeeman & Lotriet, 2013, p. 180).  
The approach had been chosen because numbers on the course were falling and the result of the study was that the creative approach attracted students and there was enjoyment of the subject.  In evaluating this approach, there was no evidence of higher grades, but on the other hand the view was that it produced more rounded students who had a better understanding of the subject, and were better able to learn and remember the work (Zeeman & Lotriet, 2013, p. 188).  Also a limitation is that the research was of the success of a drama for drama students and not everyone enjoys performing a drama.
Another factor to consider is that perhaps the approach worked well for students who learn best by a kinaesthetic style (Zeeman & Lotriet, 2013, p. 184).   

[bookmark: _Toc125402672]Creative play
Creative play is important in the foundation phase.  It is included under the heading of Creative Development and includes arts, crafts, music and creative movement, for example where children ‘work on their own and with others to pretend, improvise and think imaginatively’ (Welsh government, 2015, p. 48)

[bookmark: _Toc125402673]Unstructured creative play
My experience of creative play has been unstructured play where different props have been used in class like dressing up or a pretend shop.  The types of skills I observed were not only creativity skills but also communication and teamwork skills, money and mathematics skills. However, in evaluating this, sometimes children might play on their own so not develop communication and teamwork skills. Also with unstructured play, it is possible that the creativity might be lost and their play can become routine and repetitive (Sharp, 2004, p. 10). They would be more engaged in creative play that they enjoyed more which is a strength of creative play. However, if the creative play activity wasn’t something others enjoyed, they wouldn’t learn so much (Sharp, 2004, p. 8).

[bookmark: _Toc125402674]Structured creative play
Doing creative play led by a teacher such as drama could also help develop these skills.  However, a disadvantage is that not everyone enjoys drama. I disliked drama at school because I didn’t feel comfortable in performing in front of other children, so drama creative play could be a negative experience that would result in limited skills.  Another challenge is that a teacher might feel they need to concentrate on literacy and numeracy instead of creativity, and not understand the benefits of creativity (Sharp, 2004, p. 8).  A further challenge is that it is difficult to assess, but it is important to remember that there is a way to assess it in the foundation phase by putting children in the different categories of Foundation Phase Outcomes 1-6 for creative development (Welsh government, 2015, p. 60).

[bookmark: _Toc125402675]Skills gained
Griffin argued that there are four key skills needed for the 21st century, which are ‘ways of thinking, ways of working, ways for working and living in the world’ (Maulidah, et al., 2021, p. 2).  Maulidah’s view is that the answer is to teach creativity skills to children because this will teach them to have thinking skills (Maulidah, et al., 2021, p. 3).
Many skills are developed through creative play, especially vocabulary, literacy, language and communication and emotional development (Maulidah, et al., 2021, p. 6). 
When a creative play theme was used, research done by Howe showed that the children were more creative in their play but also that they used more language when describing things during creative play.  The conclusion of the research was that there was a link between creative play and development of language (Holmes, et al., 2019, p. 245). Also, according to Russ and Wallace, the children learn to memorise things better when using creativity skills (Holmes, et al., 2019, p. 245).

[bookmark: _Toc125402676]Additional Needs
It is also important to consider creativity for additional needs pupils.  Generally, imaginative, social, flexible and social skills are underdeveloped in children with ASD, and creative play could help with this situation (Lu, et al., 2010, p. 56).
Sand play as a way of doing creative play could work well for autistic children who are non-verbal because they can communicate in the sand (Lu, et al., 2010, p. 59).
The findings of research carried out on the benefits of creative play for children with ASD was that it helped develop learning skills such as communication, socialising and understanding symbols and concepts (Lu, et al., 2010, p. 64).  However, the mantle concept would not be successful for ASD pupils if it has too many instructions, which could lead to sensory overload (Williams, 2001, p. 288).  From my own practice, perhaps a trip to the local shop or café to experience real life situations could be a better alternative as it is far easier for them to understand.
[bookmark: _Toc125402677]Conclusion
Both mantle of the expert and creative play are ways of developing creativity skills in children. Creativity skills help children have original ideas, develop thinking skills, and be more interested and engaged in education, which are all important for 21st century learning.  Mantle of the expert seems to work best in primary and particular areas like the drama course at university where there isn’t a number of different lead teachers or it doesn’t take time away from key exams like GCSEs.  The benefits of creative play are that it not only leads to creativity but also communication skills, teamwork and literacy, and better memory.  The challenges of both concepts are that teachers tend to prefer established ways of teaching and assessing pupils and their progress, such as SATs and the GCSEs; also if the child isn’t interested or dislikes the activity, they won’t engage so well.  
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