Reflection Based on Rolfe et al. Framework

Reflection is a critical component of personal and professional development, enabling individuals to analyze their experiences, understand their learning processes, and improve their future practices. The Rolfe et al. framework is a structured approach to reflection that provides a systematic way to think about the learning experiences in a meaningful manner. This essay will explore the core elements of the Rolfe et al. framework, which is based on three fundamental questions: What? So what? Now what? Through this framework, individuals can engage in deeper reflections that foster continuous improvement and greater self-awareness.

 What?

The first phase of the Rolfe framework, "What?", encourages individuals to describe their experiences in detail. This involves recounting an incident, event, or situation that prompted the need for reflection. For instance, a nurse may reflect on a particularly challenging patient interaction. In this stage, it is crucial to provide a factual description of the event without inferring or interpreting its significance. Questions to consider include: What happened? Who was involved? Where and when did it occur? This descriptive stage lays the groundwork for deeper analysis, as it compels the individual to clarify the context of their experience. Another useful framework for self reflection is describe by Professor Gary Rolfe and colleagues (2001) in their book ‘framework for Reflective Practice’.
It’s based around three deceptively simple questions: what? – describe a particular situation, then focus on achievements, consequences, responses, feelings, and any problems. (D., Jasper, M.) (2001)
There are questions such as: /teach me/imply/mean about me/my class/others/our relationship/ these are some of the question that are in the module and this is because I don’t understand how it’s going to teach me about it and how I’m going to have a relationship with it.


In the discussed scenario, the nurse might describe the specific interactions with the patient, the emotions involved, and the outcomes of the engagement. This objective recounting helps in creating a clear picture that can later be analyzed and evaluated.

So What?

The second phase, "So what?", focuses on the significance and implications of the experience. This stage is essential for identifying the learning that arose from the situation. Here, individuals analyze their feelings, the reactions of others, and the broader context of the experience. Questions to consider might include: What did I learn from this experience? How did it make me feel? What were the implications for my practice? (Driscoll, J.) (2007). 

In our nursing example, the nurse might reflect on their emotional response to the patient’s distress, recognizing feelings of frustration or empathy. They may evaluate how their actions impacted the patient’s well-being and communication. This stage helps to distill valuable insights from the experience, confirming what was effective and identifying areas for improvement, ultimately leading to a richer understanding of both the experience and oneself.

Now What?

The final phase, "Now what?", pushes individuals to consider how they will apply their learning to future situations. This step is critical, as reflection without action can lead to stagnation. Questions to explore in this phase include: How can I use what I have learned in the future? What changes will I make in my practice? How can I prevent similar challenges? (Gibbon, B.) (2002)

Going back to the nurse's experience, in this stage, they would formulate an action plan based on their insights. This might involve developing new communication strategies to better support patients, seeking further training in conflict resolution, or implementing regular self-reflection practices to enhance their emotional intelligence. By committing to concrete actions, the nurse ensures that the reflection translates into positive changes in practice, improving patient care and personal growth.

Conclusion

The Rolfe et al. framework provides a structured yet flexible approach to reflection that aids in the development of critical thinking and self-awareness. By engaging with the framework's three central questions—What? So what? Now what?—individuals can draw meaningful lessons from their experiences and establish actionable plans for improvement. This systematic reflection process is vital for lifelong learning and professional development, offering a path toward not only better practices but also enhanced personal insights that shape future encounters in various contexts. Through the use of this framework, we can move beyond mere experiences to become reflective practitioners committed to ongoing growth.That will systematically analyze experiences that the practitioner has had to assess actions taken, understand the importance of those actions, and identify areas where future improvement may be needed. Its simplicity and clarity have made it a very usable tool for reflective practice that shall help in deepening learning and developing decision-making skills. The framework by Rolfe et al. encourages continuous personal and professional growth in which thoughtful reflection becomes an integral component of effective practice. (Schon, D.) (1983)
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