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Advantages and disadvantages of early intervention for children living in poverty.
The purpose of this is essay will critically analyse the advantages and disadvantages of early intervention for children living in poverty. Considering practice, policies and legislations related to inclusion, including consideration of the Flying Start (FS) model and the Hubs and Spokes model.
Welsh Government (2015a) states that poverty is not having enough money to buy food, clothing and having a safe place to live and suggests that children have limited opportunities, increases ill-health, poor outcomes in school as well as a higher risk of being in unsafe places to access play.  According to Pierson (2016) Townstead (1962) emphasised that poverty is associated with the community that we live and that in a society that is ever changing in turn develops continual new needs. 
End Child Poverty (2018) state that over half of children living in the UK are in poverty, Save the Children (2018) research suggests that 50,000 children under the age of 5 are living in poverty, this signifies the complexity and severity of poverty.
FS is one of the Welsh Governments’ top priorities in tackling poverty. FS is an early intervention programme that has been developed to provide support to families with children aged 0-4 living in disadvantaged areas and provides inclusive opportunities for children and their families (Welsh Government, 2014). FS focuses on four elements which consist of providing free quality childcare for children aged 2-3 years old, an enhanced health visiting service, parenting programmes and speech, language and communication support (Welsh Government, 2017).  Dickens (2014) emphasises that effective early intervention recognises the importance of working with parents and providing high quality support is crucial to effectively achieve better outcomes for children. 
Children living in poverty are more likely to experience disadvantages to experiencing inclusive opportunities in comparison to other children whom live in more affluent areas, therefore early intervention strategies such FS may give children a ‘flying start to life’ (Flying Start, 2014).  
Moving on to consider what is inclusion and why it is important to achieve better outcomes for children. According to the United Nations Educational, Scientific and Cultural Organisation UNESCO, (no date) that inclusion within education is the principle that all barriers to learning for children to succeed should be addressed. 
Furthermore, the Early Childhood Forum (2003, cited in Dickens, 2014) states that ‘inclusion is a process of identifying, understanding and breaking down barriers to participation and belonging’. Cronin et al. (2017) emphasises the importance of practitioner’s knowledge and understanding not only of child development but of the effects of poverty on children and their families.   This may highlight the importance of continuous professional development (CPD). 
The Effective Provision of Pre-school Education (EPPE) (Sylva et al. 2004) emphasises the importance of staff obtaining high qualifications to ensure that a high-quality experience and provision is provided. Penn (2007) emphasises the importance of children from disadvantaged backgrounds experiencing high-quality early years care and education, enabling children to experience opportunities to access education, health initiatives and inclusion with peers, which supports children’s development and well-being and has lasting impacts throughout adulthood. 
However, it is important to consider that knowledge and understanding is not just gained from qualifications but CPD, which is recognised within FS. Additionally, there is a strong emphasis from the Care Council Wales (2014) and National Minimum Standards from Care Inspectorate Wales (2018) on the importance of staff being highly qualified and specially trained in strategies to effectivity meet children’s needs. FS provides specific training opportunities such as speech and language training ELKLAN to ensure staff are fully equipped to support children’s needs (Family Information, Childcare and Play, 2018).
A main feature of the FS model is partnership working with children, professionals and parents within their community and recognises that parents and the community play an influential part in children’s lives (Welsh Government, 2013). Similarly, Mooney (2000) emphasises Vygotsky’s sociocultural theory that children learn from both personal and social experiences. Therefore, it is important to consider the impact of parent’s interaction with their child and consider the negative effects of poverty on the environment they live in can affect the attitudes, aspirations, behaviours, motivation and values of the child. Moreover, Penn (2007) suggests that children live their lives as part of the community which forms part of our socio-economic system and emphasises that it often effects children. Therefore, in terms of children living in communities where poverty is prevalent, may to lead to additional barriers, challenges and disadvantages to children leading fulfilled lives. 
According to Welsh Government (2015) and Dickerson and Popli (2016) that young children who experience poverty are at a higher risk of developing poorer physical health, ill-mental health as well as increased chance of children not reaching cognitive and developmental milestones. Suggesting that children’s attainment levels are lowered and also increasing chances of becoming not in education, employment or training when older. This may suggest that the likelihood of remaining in poverty throughout life as an adult is increased. 
Dolye (2011) states that there is a range of literature and research (Duncan and Brooks-Gunn, 1997; Janus and Duku, 1997; Raver, 2003; Brooks-Gunn, 2003) that emphases the effects of poverty on children’s development including greater risk of long term educational problems such as low attainment, poor cognitive skills and social skills as well as negative implications on children’s health and well-being. However, a review of Flying Start (2013) suggests by families accessing help it provides children with a better chance to experience high-quality learning opportunities by providing free childcare and integrated services.
Furthermore, it is important to consider that there are a number of legislations, policies and practice that greatly emphasises children’s rights and ensure inclusive opportunities to all children regardless of their backgrounds (Welsh Government, 2015; 2016; 2016a). Collins and Foley (2008) emphasised that the elimination of child poverty has been the focus of labour government since the late 1990’s and is still at the forefront of current agenda.
UNICEF (no date) states The United Nations Convention on the Rights of the Child (UNCRC) ensures that governments consider children’s rights to be a central part of developing legislations, policies, practices and strategies. With poverty effecting children’s abilities to achieve a better life the UNCRC is central to achieving developmental outcomes as children’s rights include access to an education, opportunities to play as well as the right to be healthy, which are fundamental to FS. Furthermore, the Seven Core Aims summarise the UNCRC and forms the basis on priorities and objectives within Wales (Play Wales, no date).
Wales strives to eradicate poverty and has embedded approaches through the Tackling Poverty Action Plan (2016b) which aimed to tackle the implications of poverty now and in the future, in addition to current policy including the Social Services and Well-being Act (2014), Taking Wales Forward (Welsh Government, 2017a) and the Wellbeing of Future Generations Act which emphasises the importance of developing a multi-partnership approach that can tackle and prevent future problems (Welsh Government, 2015).  Additionally, the First 1000 Days strategy emphasises the importance of improving health from the day of conception through partnership working (NHS, 2016).
Moreover, the Children’s Act (2004) underpins policies and practices and focuses on five key areas: ‘Be healthy’, ‘Stay safe’, ‘Enjoy and achieve’, ‘Make a positive contribution’ and ‘Achieve economic well-being’. Focusing on working together, raising public recognition of children’s rights and setting boundaries for local authorities to regulate intervention in the interest of the child. 
The Welsh Government (2015c) Rewriting the Future report outlines key themes to tackle poverty and underachievement in schools and recognises the importance of early intervention. Flying Start (2017) complements these key areas by offering a model that supports elements of disadvantages associated with poverty. The Welsh Government (2013) emphasises that the FS model aims to enhance services to health visitors, childcare and parenting support that is designed to improve children’s development such as cognitive, social and behavioural through early identification and creates opportunities for integration and inclusion by recognising that poverty can effect children’s education, social and health outcomes. 
Brotherson and Mcgillvray (2010 cited in Cronin et al., 2017) consider in addition to poverty another influential factor is that families are complex and are made up from different cultural backgrounds. As well as coming from lone-parent families to reconstructed families, suggesting that services and interventions must be knowledgeable and equipped to deal with the complex needs of diverse family life. It could be argued that poverty can be seen as an intergenerational issue that requires a range of interventions. This links to the work of Bronfenbrenner (1979) who recognised the importance of the wider community and mixed cultural families with extended communities and family members playing an influential part in the upbringing of children’s lives as well as beliefs and values of children. 
FS recognises the importance to working in close partnership with parents and offers a health visitor service, which enables families to build trusted relationships suggesting that if any concerns arise then it is possible for early identification and preventative measures to be allocated (Welsh Government 2014). According to Welsh Government (2013) it is due to the relationship built with the health visitor that enables families to access additional interventions and other local agencies that offer advice, support and referrals to ensure needs are supported at the earliest opportunity.
Alderson (2008) suggests children living in poverty often have limited opportunities to play with peers and less opportunities to utilise their energy as areas of poverty have a higher risk of limited safe play environments and witness inappropriate behaviours such as violence and individuals under the influence of substances.  Play Wales (2014) states play contributes to the healthy development of children, supports problem solving skills and enables children to take risks as well as providing vital opportunities to learn through trial and error, this may suggest that by providing inclusive opportunities for children will benefit the well-being and development of children. 
 Furthermore, FS works in partnership with parents and recognises that the environment as well as parents play a vital role within children’s lives. Flying Start (no date) emphasises the importance of providing parents with tools and strategies to enable parents to support their children’s language through ‘Language and Play’ sessions which enable parents to be able to support their child’s learning within the home. 
Collins and Foley (2008) state that according to the Social Exclusion Unit (Cabinet Office, 2006) that a child born into the lowest class are more likely to leave school with no qualifications, will remain living in poverty and have a shorter life expectancy. This highlights the importance of providing intervention strategies to limit disadvantages such as access to early education and support. 
Halfon, Shulman, and Hochesstein (2001, cited in Doyle, 2011) suggests that early intervention when children are at their most receptive stage of development has the potential to alter brain development and developmental trajectories, this highlights the advantage of using early intervention with children as the intervention can support making positive life changes to children.
Gasper (2010) suggests that the ‘Hubs and Spokes’ model is a relatively new model of working and has been formed on the best approaches from previous practice. The model enables a wide spread of services and practitioners over a greater geographical area through using a main hub and smaller hubs spread throughout a wider area, meaning key support and multi-partnership working can be tailored to meet the needs and demands of the community. Similarly, to the Hubs and Spoke Model the FS provision is located centrally within the community and provides free childcare to children, the programme also works in partnership with health visitors, schools and speech therapists enabling a range of key practitioners to provide early intervention support as it is identified meaning that services are responsive to need and can signpost to other relevant services providing opportunities for early identification and intervention (Welsh Government, 2014).
However, Lindon and Lindon (2011) suggest that the expectation placed on settings to make a real difference to children from vulnerable families and close the poverty gap which causes highly complex problems cannot be resolved solely by one organisation and involves intensive work.
The Welsh Government (2016) stated that during 2015-2016 that the FS Programme supported 38,269 children and suggests that 52 percent of the children whom accessed the programme had reached or exceeded their developmental milestones. Additionally, parents noted an improvement on the well-being of the family unit, improved attitudes, behaviours and skills. This may suggest that early intervention enables children to experience high-quality education and better life opportunities that would have been considered unrealistic and unachievable without intervention. 
However, the EPPE stated that children from disadvantaged backgrounds excel best when mixed with a range of groups in comparison to solely disadvantaged children (Sylva et al. 2004). This may highlight a disadvantage of early intervention, programmes that only create opportunities for children from disadvantaged backgrounds to interact with each other may mean limited opportunities to mix with peers from different social backgrounds.  Similarly, Lindon and Lindon (2011) emphases the importance of having a mixture of needs within groups for children to benefit from each other and may highlight a disadvantage of the service. Additionally, this may highlight that the service is only for poor families which may contribute to families living in poverty as being stigmatised and also considers that families may become discouraged from using services meaning further exclusion.  
Moreover, an advantage of early intervention within FS is observations for developmental ‘norms’ and the identification of stages of development children. Fawcett (1996) emphasises the work of Arnold Gesell who associated areas of development linked to the child’s age. In terms of early intervention this would enable developmental milestones to be consistently assessed and identification support if required however, regardless of background this would be of benefit for all children. 
According to Egan (2007) the Assembly Government increased policies to place a priority on tackling poverty ‘A fair future for our children’ (2005) which emphasised the government aimed to half poverty by 2010 and completely eliminate child poverty by 2020. However, according to Barnard (2017) the levels of child poverty have increased. Furthermore, the Child Poverty Act (2010) ended in 2016 which may suggest that due to the enormity of the issues associated with poverty that additional and current interventions are needed. 
However, Penn (2007) and Dahlberg and Moss (2005) suggests that child poverty could be majorly reduced within the UK by changing the benefits system as other countries such as Belgium and other European countries. Hepburn (2010) emphasises that European countries have invested in single departments to tackle poverty with great effect. This may suggest an opportunity to mirror the successes and support the government in finding ways to combat poverty. Conversely, according to Welsh Government (2015) they identified that there are extreme challenges in eradicating child poverty due to the welfare reform and public expenditure cuts.
Holzer et al. (2007) suggests that children from poorer backgrounds are more likely have poor academic chances and more likely to have poor health and display behavioural problems. However, the EPPE (Sylva et al. 2004) suggests advantages for children whom have a better start to early education before the age of three are more likely to achieve better intellectual attainment and the ability to form social relationships with their peers, the project also identified that children whom accessed part-time places were as beneficial to cognitive development as children attending full time.
Alderson (2008) suggest that early childhood experiences effect children’s understanding about themselves and others as well as language and emphasises that it is through adversity and disadvantages that children often gain understanding and competencies. This may suggest that even though children experience barriers and disadvantages such as poverty they are building resilience, skills and strengths that children whom are from more privileged areas do not experience. 
Conkbayir and Pascal (2015) suggest that the McMillian sisters played an influential part in the development of today’s educational systems, their work focused on families living in poverty and suggested children were more likely to experience health issues by contributing factors such as poor hygiene, sanitation and living conditions which impacted on children’s ability to effectively learn. The McMillian sisters influenced the views of poverty and influenced outdoor education, free-play, emphasised the importance of children experiencing opportunities to learn about their interests with a focus on individual need and working in partnership with parents to provide best outcomes for children’s development. This is similar to the ethos of the FS initiative and provides children with the opportunity to access early intervention.  
Furthermore, according to Royal College of Speech and Language Therapists (2012) that up to half of all children living within deprived areas develop speech, language and communication difficulties and emphasises the advantages to children with speech and language difficulties and suggest that as staff have access to specialist support to aid early prevention and identification, which may mean children have an opportunity to reach their fullest potential. 
However, the Children’s Commissioner (Anonymous, 2012) emphasised that FS does not cover all targeted areas suggesting that children within geographical areas of poverty are unable to access the same free service due to where they lived. This may suggest that even though the early intervention programme is specifically catered for children living in poverty that it still creates barriers and disadvantages for children who are unfortunate to live in an area where funding is not available. Similarly, according to BBC (2018) FS is failing to reach nearly two-thirds of the poorest children due to postcode systems. 
Furthermore, it is important to consider that Flying Start (2017) has a team of practitioners and access to funding for 1-1 support which may ultimately lead to better outcomes for a child. However, in contrast when the child moves into an area where FS is not available or transition into primary education where the provision for 1-1 support may not be as readily available meaning children then have to adjust to working to a lower staff ratio, which may affect children’s confidence and self-esteem. 
According to Melhuish (2016) that children need the opportunity for good life chance to develop skills within a complex and developing world. FS promotes the use of both indoor and outdoor environments, enabling children from disadvantaged backgrounds to experience a high quality environment to support and foster children’s development, health and well-being. Similarly, Revans (2009) emphases that effective early years intervention has a positive impact especially on children from disadvantaged backgrounds and an early intervention that also has ‘shared, sustained thinking’ leads to better outcomes for young children. This reinforces the need to provide early intervention support to all children regardless of their backgrounds.
In conclusion the essay considered the impact of poverty on children and emphases’ that poverty is a complex problem within society that can lead to children experiencing disadvantages and exclusion.
It is apparent there are advantages of early intervention for children living in poverty, the EPPE (Sylva et al. 2004) reinforces the importance of providing a high-quality environment, staff and even part-time education has numerous advantages for children such as opportunities for better intellectual attainment and improve cognitive development.
However, in contrast the Children’s Commissioner (2012) and BCC (2018) identified there are still disadvantages to inclusive early intervention as wide geographical areas are not assessable meaning disadvantages are not equally being addressed. 
Wales recognises that the rights of the child are paramount to the development of legislations and policies ensuring practice is underpinned by the UNCRC (2010) and Seven Core Aims.  Welsh Government (2015; 2016; 2017a) identifies that there are high-complex needs within Wales, that need a multi-agency approach with a long term vision such as the Wellbeing of Future Generations Act (2015) and early intervention support such as FS to provide effective and inclusive opportunities to limit disadvantages for children living within poverty.  
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