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A review of research on bullying among children

This investigation will analyse current literature related to bullying amongst children, it aims to identify some of the characteristics of victims, and perpetrators. The prevalence of different forms of victimisation will be explored, and possible explanations as to why persecutors target individuals, and their motives for bullying. Further research will review practical implications, and examine whether they are successful or not. 

WHAT IS BULLYING
Bullying is commonly defined as exposure to negative actions, that can be physical, verbal or psychological, involving aggression that is designed to inflict or attempt to inflict harm, humiliation, or intimidation upon a weaker person (Olweus, 1997). It is described as the systematic abuse of power that is expressed through aggressive behaviour, or intentional harmdoing by peers that is carried out recurrently. There are several forms of direct bullying, including verbal and physical acts of aggression such as hitting, name calling, stealing and so on, there is also indirect bullying, which is portrayed as social exclusion, (e.g. he/she cannot play with us), and gossiping or rumour spreading (Wolke and Lereya, 2015). Another form of bullying is through cyber activity, cyber bullying is currently extremely extensive on the internet to this day, many young people will experience it or see it at some point. In a recent national bullying survey, 56% of young people said they have seen others be bullied online and 42% have felt unsafe online. Cyber bullying can happen at any time of the day, and takes place online through smartphones, tablets, on social networking sites, messaging applications, chat rooms and gaming sites (Bullying UK, 2017). 
Former reports have primarily categorised children as either bullies, victims, or not involved in bullying behaviour as either a bully or victim. Though, it is now apparent that this is a generalisation of bullying behaviour as a considerable group of individuals can be categorised as bully/victims (children who both bully others and are victims of bullying) (Wolke et al., 2000). Deindividuation, is a term coined by Festinger et al. (1952), based on a theory by Le Bon (1895) which focused on aggressive behaviour linked with crowds. The concept of deindividuation was defined as a sequence of events occurring, in a group where members do not view themselves as individuals, and do not feel that they are being singled out in any way, but feel a sense of belonging, and thereby, facilitating what is described as antinormative behaviour (Festinger et al., 1952 & Vilanova et al., 2017 as cited in Gross, 2005). 
Bullying in schools has become an increasing issue of concern in many developed countries (Smith et al., 1999). A review published by the Department of Psychology and Division of Mental Health and Wellbeing focused on a study published by Wolke (2015), which analysed the long-term effects of bullying in children and adolescents. It was gathered that children who have been victims of bullying have been consistently found to be more at risk of common somatic symptoms, such as colds, or psychosomatic troubles such as headaches, stomach aches, and sleeping difficulties. Victims have been reported to develop psychological problems, such as anxiety disorder and depression. Additionally, victims of bullying are at significantly increased risk of self-harm or thinking about suicide in adolescents. Being affected by bullying at a young age has been found to predict borderline personality symptoms and psychotic experiences, victims of older adolescent to adult ages were found to have lower educational functions, earn less, poorer general health, and a greater risk of developing internalising problems, and mental health conditions (Wolke and Lereya, 2015). On the other hand, there have shown to be some debates as to there being some positive effects of bullying in childhood, there is some support of the idea that being bullied could serve to ‘toughen’ the individual up, as though it is a character strengthening experience. Sharpe (2004) considered young people’s views of violence, and few children believed that being bullied made them stronger (Sharpe, 2004). The famous musician Ed Sheeran openly admitted to being teased at school for having red hair, a stutter, and glasses, he stated that his experiences with bullies at school made him who he is today, and that a positive outcome is possible. Many figures in the public eye today have shared stories about being victims of bullying during childhood and adolescence, and how they overcame it (Capital, 2013; Capital 2017). 
Barclay (1966) discovered that low-accepted children, boys and girls, were on average two to three times more likely to consequently drop out than other children, despite of whether teachers and peers were used to measure acceptance. When peer and teacher evaluations were combined into a composite measure of social acceptability, low-accepted children were four to five times more likely to subsequently drop out that were other girls and boys (Parker and Asher, 1987). According to the International Journal for School-Based Family Counselling (2016), in the US, drop outs are far more likely to be unemployed, live in poverty, to be on benefit programs, and to become single parents of children who also fail to complete school compared to children who graduate from secondary schools. Drop outs are more than eight times more expected to be in prison than school graduates, four times more likely to participate in volunteer work in the community, half as likely to vote, and stand for only three percent of the actively engaged citizens in the Us (Belfanz et al., 2010). The statistics not only reveal the negative effects of students failing to complete school, but include students involved in bullying, victims and perpetrators, who are likely to drop out; as bullying has been established to be one of the contributors to student dropout (Boivin, Hymel & Hodges, 2001; Limber et al., 1998 as cited by Hernandez, 2016). Olweus (1993) also proposed that victims of bullying can also become perpetrators themselves, enabling the cycle of aggression and violence against others. 

THE CHARACTERISTICS OF VICTIMS and PERSECUTORS

Children who bully are impulsive, dominating, and show little empathy towards others (Bullock, 2002). Bullies come in all forms, shapes and sizes, they may be large or small, athletic or not, popular or not, boy or girl, there is no way of telling that someone is a bully by their appearance. The only way to determine a bully is by their personality, and how they act. Typical behaviours include, the needs to dominate others; being impulsive and quick tempered; blaming others for their errors; refusal of taking responsibility; the feeling of superiority; and a lack of empathy. Bullies also target girls and boys of all ages, backgrounds and sizes. Victims may typically possess traits such as: Low self-esteem; anxiety; fearfulness; poor social skills; fewer friends/no friends; or they may be a person who is viewed differently by their physical or cultural characteristics, who is envied by the bully; or competing with the bully in some way (“Characters of bullies & targets, 2011).

WHY DO BULLIES BULLY
Several theories suggest that one of the main reasons of bullying among children is to do with peer-acceptance. Bullying is usually directed towards members of a social group, who occupy lower levels on the status hierarchy. Different type of aggressive behaviour is believed to be portrayed by the perpetrators, active abuses of aggression are associated longitudinally with increases in popularity (reputationally based), and reactive aggression is associated with increases in peer rejection (Ciccheti, 2016). 
Some research suggests that bullying is often a sign that aggression or antisocial behaviour is present elsewhere in a child’s life, it is said that young children may be acting upon what they have learned or observed at home, in school (Bullock, 2002). According to Gross (2005) aggression usually conveys some behaviour which is intended to harm another person, similarly, Moyer and Berkowitz see aggression as persistently involving behaviour, physical or symbolic, implemented with the intention of harming someone (Gross, 2005). 
Although it is unclear exactly why bullying occurs, there are several theories of contributors towards bullying behaviour. Olweus (1991) proposes that bullies tend to reside from homes in which there is harsh discipline and an absence of warmth. It is seen that there is an increasing likelihood of bullies being of single parent families with low cohesion, and the perception of their siblings being powerful (Bowers et al., 1994). Not only are the victims of bullies highly affected, but as are the bullies themselves, and the peers who observe the negative actions. A study that took place in Australia revealed that children who bully have a tendency of being unhappy with school, and showed a higher prevalence of psychosomatic indicators than non-bullies (Forero et al., 1999).  Aggressive children who progress onto adulthood showed increased probabilities of criminal behaviours, partner abuse, alcoholism, antisocial personality disorder, and other psychiatric related disorders (Huesmann et al., 1984). There appears to be debates about the association of media violence and aggression in teenagers, there is very urgent public concern about the influence of television, movie, and video game violence to the enactment of definite violence in society. Several experts agree that there is a direct relationship between exposure to violence in the media and future violent behaviour (Berkowitz 1993; Huesmann et al., 2004). The cognitive neo-association model of aggression coined by Berkowitz (1993) proposed that when young individuals are subjected to actions of aggression, they have more networks of aggressive related thoughts. The display of aggression may recall feelings, memories, and beliefs associated with negative behaviour, which can cause subsequent effects such as disruptive behaviour, distress, depression and other mental health conditions. Certain effects of media depicted violence on subsequent aggressive behaviour occurs due to such violence increasing physiological arousal, and intensifying emotional response. Thus, desensitisation implies that exposure to violence in such images influences upon acts of violence in day to day life including an increased risk of aggressive behaviour (Lee, 2014).
A longitudinal study comparing children with and without behavioural problems found that children with comorbid Attention-deficit/Hyperactivity Disorder (ADHD) and Oppositional Defiant Disorder (ODD) were more likely to bully than the group of children who were not diagnosed. Children who received greater parental support for autonomy at ages four to five showed a decline in bullying than those with little support for autonomy (Rajendran, Kruszewski and Halperin, 2015). 

WHAT IS BEING DONE TO STOP BULLYING?

There are no official statistics to state the number of children who are affected by bullying, however, from research studies, and children’s experiences, it is known that bullying is an issue that affects almost all children in their lives. Over half of lesbian, gay and bisexual young people have suffered from homophobic bullying at school, and most absences from school were primarily down to being bullied. The NSPCC provide a 24/hr online support line which is available to children, in which they are offered counselling sessions concerning their problems, including abuse, bullying and cyberbullying. In 2016/17 there were over 24,000 counselling sessions provided to children concerning bullying (NSPCC, 2017). 
The Department for Education Advice on Preventing and Tackling Bullying declares that schools should each have policies put down to deal with bullying and irregular behaviour, they must be clear to parents, pupils and staff, so that if incidents were to occur, they are dealt with adequately. As schools, in the UK, it is of duty to safeguard children. Anti-bullying policies are in place to protect children from bullying. Under the Education Inspections Act 2006, head teachers are required by law to draft a written policy on actions to prevent all forms of bullying. This is their anti-bullying policy: Every school must have measures set in place (via the school’s behaviour policy), in order to encourage proper behaviour, and prevent all forms of bullying. Head teachers have the ability to ensure that pupils behave when they are not on school grounds, or under lawful control of school staff. The Guidance of safeguarding states that it specifically covers issues such as health and safety and bullying (Child Law Advice, 2017). 
As many acts of bullying take place at schools, it is important that all forms of bullying, including cyberbullying should be handled as an issue for the entire school. It is crucial for schools to take measures to prevent and tackle bullying among its pupils. School leaders, teachers, members of staff, parents and pupils all have rights and duties in relation to bullying and cyberbullying and are required to work together to create an environment in which pupils can feel at ease and comfortable, and learn and develop whilst being free from victimisation and bullying (Department of Education, 2017). 
In conclusion, it is evident that bullying is a very important issue among society, and that there are adverse consequences of being a victim of bullying such as psychological issues, e.g. anxiety and depression. However, it is unclear exactly how badly children are affected by their past experiences of bullying as they develop on to adulthood. 
Wolke, Rajendran, Kruszewski and Halperin seemed to agree that there is a direct link between bullying and behavioural problems. Some studies provided evidence and agreed that being exposed to media depicted violence was associated with bad tempers, anger, and poor behaviour. Although it is difficult to prove exactly what possess children to victimise others. Researchers should repeat these results and examine the mediating factors in media violence and violent behaviour. Children are very heavy media consumers, and therefore very much at risk of being influenced by media violence, as well as potentially being affected by cyberbullying. 
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