
[image: ]


Graduate Diploma in Professional Police Practice 

LEVEL 6 - 40 Credits





Workbook title: Competency Based Workbook 1 (DHEP)

(SOUTH WALES POLICE, GWENT POLICE AND UWTSD)


	Learner name: __PC 8230 Jamie Harding______________

Learner’s University Registration Number:
_______2131878____________________




 


FACULTY OF BUSINESS AND MANAGEMENT
PUBLIC SERVICE PROGRAMME

Module title: Policing in the Workplace 3 (DHEP) 

Workbook Guidance

Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the Graduate Diploma programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

Area of Professional Practice covered, (called elements in your module descriptor):

· Wellbeing and Resilience
· Communication Skills
· Managing Conflict
· Valuing Difference and Inclusion
· Criminal Justice
· Decision making, discretion
· Conducting Investigations
· Criminal Justice (Managing offenders) 
· Problem Solving
· Evidence Based Policing
· Maintaining Professional Standards
· Public Protection.


You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.






Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the workbook. Therefore, you must:

· adhere to guidance in the Student Handbook about unfair practice and plagiarism;
· not identify individuals including witnesses, victims or offenders by name;
· not write information that enables any individual to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which were high profile and could be identified due to past publicity, other professionals or any other personal information including medical or other conditions.
· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.

The content of this workbook should be your own work. Do not allow anyone else to see your work or use your work for their own submissions.


Please be aware that any content that is deemed to be inappropriate, disrespectful, or abusive will not be tolerated. Following review of any content of this nature the information will be shared with the employer of the student responsible.  

Should any health and wellbeing concerns be raised because of disclosures made by the student within this workbook, the employer of the student will be informed.  


NOTE

Your workbook will be submitted electronically via Turnitin on Moodle. Guidance on this is in the Student Handbook. 

Remember that the workbook is YOUR responsibility you must not rely on the assessor or anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. 


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please see the Student Handbook for further guidance. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 




Guidance: 

· Your workbook must contain the items specified in the table below (clearly identified and in the order given);
· You should use this document to insert your text / answer within each section of this workbook;
· You should upload your completed document as a saved pdf file of this workbook; if this is not possible then a Worddoc file is acceptable. Do not send a scanned file from a photocopier, an apple.dot file or a Microsoft publisher file as Turnitin will not be able to assess them, despite you being able to upload them.

Contents 

	Workbook 
	Area of Professional Practice 

	Word count

	Task 1 
	Wellbeing and Resilience

	1000

	Task 2
	Communication Skills, Managing Conflict, Valuing Difference and Inclusion

	2000

	Task 3 
	Criminal Justice, Valuing difference and inclusion 

	2000

	Task 4 
	Decision making and discretion, Conducting Investigations and Criminal Justice (managing offenders)

	2000

	
	Bibliography
	

	Task 5
	Development Plan
	Equivalent 1000 words

	
	Confirmation of Confidentiality and Plagiarism
Confirmed by submission through `Turnitin
	





Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the roll of a constable

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, discuss and compare the coping strategies you have applied to develop resilience and minimise stress.


1000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

In this essay I intend to discuss and compare the coping strategies I have utilised to develop resilience and minimise stress during the first six months of training as a police officer with South Wales Police. To ensure that I make the most of the reflective aspect of this essay I will be adopting the framework of the “ERA Cycle” (Jasper, 2013) which asks us to consider the steps of Experience – Reflection – Action; that is to describe the experience itself, followed by our reflection of what happened and our feelings regarding this, as well as consideration of alternative steps to take in future, and finally the ‘action’ element, whereby we make use of what we have learned in the actions we take moving on.

Bernstein et al. (2008) described stress as “a negative emotional, cognitive, behavioural and physiological process that occurs as a person tries to adjust to or deal with stressors.” Due to the nature of policing, we encounter a variety of different stressors every day – including during our initial training. Everything from the anticipation of meeting new people to the dread of upcoming exams; all play a significant factor as stressors for freshly attested student constables. 

The ability to develop resilience, “the process and outcome of successfully adapting to difficult or challenging life experiences, especially through mental, emotional, and behavioural flexibility and adjustment to external and internal demands” (APA Dictionary of Psychology, n.d.) – is a vital one which new officers must quickly make practical and effective use of. The wide range of experiences which police officers are subject to every day is uniquely challenging, and with new studies suggesting that one in five police officers currently serving are suffering from anxiety disorders such as PTSD (PoliceCareUK, 2018), resilience has perhaps never been so important in order to combat this.

Each new officer faces certain stressors during their initial training period in varying degrees. To some, meeting new people is a worry quickly quashed on the first day of introductions; for others, this anxiety takes a lot longer to dissipate. It is essential, then, that each officer finds their own coping strategies which will best benefit them. This, I believe, would fall under the “Experience” category of the ERA cycle – each new officer feeling the effects of the stresses put upon them and then seeking to develop resilience in tackling them. Subsequently, I will now move on to the ‘Reflection’ segment of the cycle, where I will detail the coping strategies I used.

For me, the first coping strategy which I employed throughout training was one done gladly; that is to have consistent interaction with dogs. As a lifelong dog lover and owner, I have recognised from an early age the impact which dogs have on my wellbeing and the effect they can have on reducing stress. A 2022 study recently managed to add scientific proof to this, too, showing that when humans are in the presence of dogs they not only feel less stressed, but also find it easier to concentrate (Marti, 2022). Marti says that this is down to increased activity in the prefrontal cortex when humans are around dogs, an area of the brain “known to be involved not only in executive functions such as attention control, working memory, and problem-solving but also in social and emotional processes.” It is easy to see then how this would benefit a student police officer; having a canine presence – specifically my dog, Patrick – with me at home during training was a great help, both in allowing me to decompress after a demanding day but also offering a relaxing atmosphere to aid revision.

The second strategy I employed was the more physical approach of running. Physical fitness is essential to police officers from a practical perspective, and I find it also serves a dual-purpose in benefitting me mentally. During a run I can ‘switch off’ and just go, and the sense of achievement post-run definitely helps promote a positive mental attitude. There is a wealth of evidence available to support the idea that physical exercise is conducive to lowering stress levels and this has been reiterated repeatedly by scientists and PT instructors alike. One review of such material directly states that “exercise training recruits a process which confers enduring resilience to stress” (Salmon, 2001) – and it is the word ‘enduring’ here which I find key as I seek to action long-term solutions to the stresses faced as a police officer. With exercise it is like we are not only training our bodies to adapt to physical stresses but to mental ones also; whether the stress be a physiological or a psychological one, we are better trained to cope with it by building up our resilience.

Whilst these are the two main coping strategies I have utilised, there are others which have contributed. Taking a hot bath with Epsom salts, for example, is another technique I have used to relax and tackle stress – almost like a form of daily meditation. This has again been proven to have physiological impacts on our brains – with the magnesium in Epsom salts helping to reduce the release of the so-called “stress hormone”, cortisol (Murck, 2002). Journaling, too, has been a useful tool of resilience in allowing me to acknowledge and reflect upon the stresses I face as opposed to internalising them.

Regarding the “Action” element of the ERA cycle, my only objective is to ensure consistency. I have found that a canine presence works for me in targeting stress simply by boosting my mood, and so I aim to ensure that this is something I maintain throughout my policing career – perhaps even by eventually becoming a Police Dog Handler. Physical exercises like running aids both physical and mental resilience, and so I aim to keep this up throughout my career, setting myself more goals for the future like running the London Marathon, for example. If I were to reflect upon which works best, I would say that it is the dogs which help me the most – whilst physical fitness does come with its benefits, it does also have its consequences in the form of aches, pains, risks of injury etc. With dogs, other than perhaps having to dedicate time toward their upkeep, it is all positives for me.

I believe that when it comes to stress I must strive to continue with what works – whether that be via time-proven strategies or new ones – and also to maintain reflections upon what is working to reduce stress and develop resilience, and what is not; it is these which I can then act upon to achieve results.
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider the use of effective communication skills that you used within the incident.

Reflecting upon your incident, critically evaluate any theories or models underpinning the causes of conflict within policing interventions. (Examples would include, Betaris Box, The Drama Triangle). 


2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:


Within this essay I intend to reflect upon an incident involving conflict which I have personally dealt with during my time as a Response police officer; I will pay particular attention to my use of communication skills within the incident and how these have affected the situation and behaviour of those involved. I will also critically evaluate certain theories which I believe are relevant and how they may apply to the cause or exacerbation of conflict within policing incidents.

The very nature of policing often warrants the mandatory presence of conflict – there are a variety of scenarios in society where conflict plays a central element in the fact that it is even reported to the police. Conflict itself does not have to be physical, of course – although the police certainly get their fair share of that – but conflict can also include verbal exchanges, neighbour disputes, mental health challenges and public protests. How police officers react to these situations varies as much as the situations themselves - we are of course provided with training, guidance and protocols; however, it is ultimately down to the individual officer who is there in that moment to make their own decisions. 

The incident in question I have chosen to analyse was initially reported to police as a Missing Person incident, stating that a twelve-year-old male – who I will refer to only as ‘the subject’ throughout this essay (their name omitted in order to abide by data protection legislation and to safeguard the individual’s identity) - had absconded from his care home and had not returned. It was then reported that the subject had turned up at his mother’s address and was refusing to leave, stating that if care home staff attended to return him to their care he would refuse and become hostile. As a court care order was in place forbidding him from staying at the mother’s address, this became a case of myself and two other officers attending in order to facilitate his removal back to the hostel. 

The national definition for a missing person is “Anyone whose whereabouts cannot be established will be considered as missing until located, and their wellbeing or otherwise confirmed” (College of Policing, 2016) – in this case, the subject was missing for a few hours. It is a myth that police have to wait twenty-four hours to consider a person missing; as the definition above states, a person is considered potentially missing as soon as it is reported that they are. 

With the NSPCC claiming that there are currently over 102,000 (and rising every year) UK children living in care (NPSCC, 2021), and with studies showing that children who are moved to care homes ‘out of area’ from their home addresses being at a much higher risk of going missing (Children’s Commissioner for England, 2019), the social context of this incident is a significant and easily visible one. When a child is reported missing, the role of the police is to risk assess the individual and then form a strategic response based on this, which will of course including searching for the missing person, but will also involve conducting return interviews, for example, whereby we try and ascertain information on their whereabouts during their time missing – this will subsequently aid us in identifying whether any crime or exploitation has occurred during this period.

From a legislative context, as a court care order was in place with terms restricting the subject from attending his mother’s address, then the Children’s Act 1989 applies – that is that the local authority has essentially taken parental responsibility for the child and has power over placing the child in its care. The Human Rights Act 1998 – specifically Article 8 which specifies respect for one’s private and family life - could also be considered relevant in that the subject has currently been removed from his own family and wished to remain with them – however, as he had been deemed “beyond parental control” then his wishes here are overridden by the court care order. If a court care order is breached, then usually one would be held in contempt of court under the Contempt of Court Act 1981, however due to the subject’s age it is unlikely this route would be pursued. 

Upon attending the incident, then, and knowing prior to arrival that the subject had been adamantly stating that he would not be returning to the hostel and would “throw hands” at anyone who tried to force him, it was clear to me that the power of communication skills would be vital in dealing with him more so than any legislative force.

When used effectively, an officer’s ability to communicate can often be our most valuable tool, serving to better protect a police officer far more than any physical force possible – if we can deescalate a situation before it arises then the risk of harm is effectively eliminated. Indeed, one Cincinnati study found that “training officers in ICAT (Integrating Communications, Assessment and Tactics de-escalation training) was associated with 28% fewer use-of-force incidents, 26% fewer injuries to community members and 36% fewer injuries to police officers” (Engel, 2022) – compelling evidence which highlighted that de-escalation training was as vital to an officer’s safety (if not more so) than even his defensive appointments. As a former Police Community Support Officer I can bear testament to this personally – as PCSOs within my force are not currently issued any form of defensive appointments, my tactical communication skills would be my primary method of defence within any policing incidents. 

Within this chosen incident, upon arrival it was immediately clear that the subject was not going to comply willingly – he would repeatedly argue with us that he would not be going back to the hostel and on several occasions tried to get up and leave the address, leading to my colleagues and I having to physically restrain him whilst he made threats as to what would happen if we did not leave him go. When it became apparent that the subject could not safely be trusted to travel in the car of the hostel staff, we then also had to convey him in the back of a police vehicle, handcuffed to the rear due to his behaviour, and with him initially kicking out at the cage and attempting to break free of the handcuffs using an allen key he had somehow concealed.

With such individuals – and with such behaviour being exhibited – it would be easy for officers to approach the situation at a level matching the subject’s attitude, with hostility and stubbornness meeting hostility and stubbornness – an approach which rarely achieves success. The Betari’s Box model explains why this is often an ineffective method, illustrating how a person A’s behaviour and attitude can become a mirror of Person B’s, with each reacting to the other; it encourages us to try and be objective about the situations we are placed within and tries to help us break what could be a cycle of escalation. 

With this subject, I knew that if I were to increase my own level of aggression – raising my voice, getting more physical than was necessary for example, then as the Betari model suggests, it was likely that the subject’s behaviour would also worsen. There are of course times when a situation demands a sudden escalation by the officer - such as the presence of a weapon – whereby we aim to utilise sudden shock and dominance to order a subject into compliance – and the existence of these occasions portray that the Betari’s Box model is not an infallible theory and can be open to consideration – but overall it is certainly a model worth at least considering when engaging in policing scenarios; this will then assist us in our decision-making process.

This subject was already in an agitated state upon my arrival, and so with the above in mind I knew that it was important to immediately begin attempting to build a rapport with him. I did this through what I said – for example using appeals to his previous dealings with me and how he knew that I was a fair and friendly person, as well as making offers of assistance with the things he had an issue with in attempts to negotiate with him – but also through how I said them; the tone of my voice never changed from calm and appealing, my body language was always open, facing him, maintaining eye contact, even dropping to one knee at one point in order to be more at his level. Also, when force did need to be used in preventing the subject escaping or when placing him into the rear of our police vehicle for conveyance home, I ensured only to use the minimal amount of force necessary to do so. 

These methods of non-verbal communication can often be even more important than the verbal ones – and I believe that it was these which played the wider part in breaking the cycle of escalation which could have occurred in this incident. One study from 1957 even suggests that the content of what we are saying – the actual words used - only counts for 7% of the effectiveness of the message we are trying to get across, with 38% being attributed to the way those words are delivered, and with the majority of 55% coming down to purely non-verbal communication; our facial expressions and body language for example (Mehrabian, 1957).

With the subject secure in the back of the van, handcuffed to the rear and still in a volatile state – kicking out at the cage doors and trying to pull his handcuffs off – I took the responsibility of sitting in the back with him, separated only by the sliding door. It was during this time that I achieved the most success with the subject – one on one, I asked him open questions about why he felt the way he did, about how we or other agencies could perhaps put things in place to help him, and with rapport-building still in mind even asked completely separate questions such as the video games he played – these questions not only distracted him, but again highlighted to him that I was not an aggressor to his situation but a potential helper. When he answered, I made sure to actively listen to him – to take on board what he was saying, to ask further questions based on his replies, to verbally acknowledge his responses through actions such as nodding of the head or, at times, laughing with him even. I witnessed how quickly this approach took effect, and by the end of the forty-five-minute journey the subject was now calm, compliant, and walked willingly into the hostel. In such a short window of time he had gone from swearing about all police being “pigs” to chatting amicably to me about Call of Duty.

Overall, I am proud of my conduct during this incident and believe that I learned a lot, and what I already knew, I reinforced. I don’t believe that I would do anything differently as the tactics I employed throughout worked well – not only did I manage to deescalate a potentially far more volatile incident from occurring, but I also managed to win over the favour of the person involved, which will hopefully contribute to how he views and interacts with other police officers in the future. When Robert Peel, original founder of the police service as we know it today, created his list of ‘Peelian Principles’ which set out to define an ethical police force, the second one listed was “To recognise always that the power of the police to fulfil their functions and duties is dependent on public approval of their existence, actions and behaviour and on their ability to secure and maintain public respect” – I hope and believe that by building the rapport with the subject as I did, then I will have abided by this principle; This subject may now have learned to view police officers as individuals, and to at least consider whether we are there to help him rather than hinder. None of this would have been achieved had I not made use of effective communication skills – the absence of which would only have led to a cyclical escalation of hostility which would undoubtedly have contributed towards a greater risk of harm to myself, my colleagues, and the subject themselves. 
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Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/ service user/victim and reflect on what happened


	  

Critically explore a policing incident that you have attended and examine how you dealt with competing issues such as legalisation, social issues, culture and language. 

Consider the victims code of practice and how it was used to support your victim/witness through the criminal justice system. 
 
Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations.

2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

From perhaps my very first day at police training school, it has always been reiterated to me as a new UK police officer that we are a ‘victim-led’ service. Our priority in any incident is to be the victim, covering both their physical well-being during the initial attendance and their rights as a victim during the investigatory process. In this essay, I will use a policing incident I have personally attended and use it to critically explore the service I provided to the victim involved, taking account of how the Victim’s Code of Practice was considered and applied, as well as other relevant factors which I had to consider during the process.

The main framework by which UK police officers ensure that they are treating their victims in the correct way is by abiding by the Victim’s Code of Practice. Initially brought in in 2006 by the UK government, this Code has since been updated on several occasions, the most recent being in April 2021 by the College of Policing (College of Policing, 2014). The code applies not just to the police, but all criminal justice institutions which provide a service to victims of crime, such as the Crown Prosecution Service (CPS), courts service and probation service. The Code sets out twelve main rights which all victims are entitled to, and holds to account these service providers to ensure that all victims are given the service they deserve.

As police officers are usually the very first service provider which the victim of a crime encounter, it is perhaps even more important that we adhere to the Code and put the victim on the right path to achieving the best service possible. It is our initial actions at the scene which can lay the foundations for how the whole process goes, impacting both the victim’s experience and their trust in the judicial system overall. 

The policing incident I am going to analyse is one of racially-aggravated harassment, and this is particularly impactful because hate crimes appear to be on the rise. Statistics recently released by the UK Home Office state that in the year ending March 2022, there were “155,841 hate crimes recorded by the police in England and Wales”, equalling a “26 per cent increase compared with the previous year” (UK Home Office, 2022) – it is important then for police officers responding to this increase in demand to ensure we are doing so professionally and in accordance with the policies we are governed by.

The incident I am going to use for this essay was initially reported to police by a neighbour, not the intended victim themselves. Within a block of flats, one neighbour reported hearing one flat occupant repeatedly shouting racial abuse towards their upstairs neighbour through an open window, something they and the victim also later described as a “repeat occurrence.” Whilst in attendance at the block of flats, my own sergeant also overheard the subject shouting of racist remarks – thereby also acting as a witness to the offence. I attended, spoke to the reporting person to gather details, and then spoke with the victim; once the victim explained how this was a repeat occurrence having a detrimental affect upon their life, I took the opportunity to obtain both a witness statement and Victim Personal Statement (VPS) from them. I knew that this would play an important part in court in emphasising the affect which such incidents can have upon victims. I then subsequently attended the subject’s address and arrested them for the offence, conveyed them to custody, and later handed over ownership of the case to our Hub department.

The Association for Chiefs of Police (ACPO) and the Crown Prosecution Service (CPS) have agreed on a definition of a hate crime as being “Any criminal offence which is perceived by the victim or any other person, to be motivated by hostility or prejudice, based on a person’s disability or perceived disability; race or perceived race; or religion or perceived religion; or sexual orientation or perceived sexual orientation or transgender identity or perceived transgender identity” (ACPO/CPS, 2020). Hate crimes are also then further broken down into three categories: physical assault (self-explanatory), incitement to hatred (such as calling for violence against a particular person or group based on the characteristics listed above) and then finally verbal abuse.

In my chosen incident, the subject’s use of racist, derogatory terms is easily considered verbal abuse, and as it was also heard by both the victim and the reporting neighbour (a witness) - with both perceiving these remarks to be motivated by hostility towards the victim’s race – this incident certainly qualifies as a hate crime. 

The offence of racially-aggravated harassment is defined as the following – 

“A person is guilty of an offence under this section if he—
(a)pursues a racially-aggravated course of conduct which amounts to harassment of a person and—
(i)is intended to amount to harassment of that person; or
(ii)occurs in circumstances where it would appear to a reasonable person that it would amount to harassment of that person; or
(b)acts in a manner which is racially-aggravated and which causes, or is intended to cause, a person alarm or distress.”  (Section 33 of the Crime and Disorder Act, 1998).

Again, as the subject in this incident had apparently deliberately repeated this action on multiple occasions over a period of time, he has certainly made himself liable to being prosecuted for this offence. The subject was a white male and the victim was a black male, and the racist term used was a common derogatory term for black individuals; this again adds weight to charging the subject with a hate crime as opposed to just a harassment offence. The witness, too, although a white male, vocalised that they perceived the actions of the subject to be motivated by hostility towards the victim’s race – therefore, even if the victim had not seen it this way, by definition (above) the victim’s perception would have been enough to classify this to be a hate crime. 

We also have to discount a public order offence as both individuals were within their own dwellings – not out in public – at the time the actions occurred.

As mentioned above, the Victim’s Code consists of twelve rights which victims are entitled to. I will not explore all twelve for the sake of adhering to word count in this essay, however I will discuss a few which certainly apply to this case. 
Right #2 of the Code is “to have the details of the crime recorded without unjustified delay” (College of Policing, 2021). The police call-taker initially provided the victim with this right by recording the incident immediately as a potential hate crime before it was even dispatched. I then reinforced this right being upheld by attending and speaking with the reporting witness and victim, ensuring to gain all relevant information such as their understanding of the subject’s motive, for example. I also tasked the Hate Crime Officer (HCO) that same night to make them aware, as per force policy – the HCO being a useful point of contact for the victim and someone who has a detailed knowledge of hate crime offences and the support services which can be offered. 

Right #6 is the right “to be provided with information about the investigation and prosecution” dictates that victims should be regularly updated – within five working days of key points of the investigation such as the subject being arrested or charged, or any court decisions made, for example. Within my incident, I as I spoke with the victim before attending the subject’s address, I had explained to the victim beforehand what my next steps would be and what they could expect throughout the judicial process. I also explained the relevant safeguarding measures which could be provided once the subject had been released. I also submitted a Victim Focus Referral for the victim, which allows them the chance to speak to an independent advisor – I do not know whether this service was utilised by the victim, but the opportunity was provided.


Right #8 concerns the victim’s right “to be given information about the trial, trial process and a victim's role as a witness.’ This case did go to court, and despite not being the OIC throughout I know that the victim was kept informed regarding the court process as I subsequently was called to court myself as a witness for the case. The Witness Care Unit would have ensured that this was conducted. The victim also applied for special measures to be applied for them at court in the form of appearing only via video link – as is their right under Right #4 of the Code - “To be referred to services that support victims and have services and support tailored to their needs.”

Ultimately, I believe that this incident and the subsequent judicial process is a good example of the Victim’s Code being fully adhered to. The incident was immediately recorded as a hate crime and treated in the correct manner as policy dictates; they were also kept updated throughout the investigation and court process with all relevant services and rights being offered. The Victim’s Code also ensures that service providers treat everyone fairly, however, there are also certain victims under the Code who are entitled to an enhanced service, including those who are vulnerable or intimidated (which victims of hate crime automatically qualify as) and those who are persistently targeted (which the victim in my case was). Identifying those who are entitled to this service usually falls to the initial attending officer, and I identified mine as such on the night of attendance by adding the relevant “Victim Update (VU) Codes” onto NICHE whilst updating the call. 

Some outspoken critics have argued that current hate crime legislation infringes upon their freedom of expression governed under Article 10 of the Human Rights Act 1998. It can be argued that this is false, however, as whilst this right does exist, it still does not permit using offensive language to harm or insult others – the Act directly states that its freedoms “may be subject to such formalities, conditions, restrictions or penalties as are prescribed by law and are necessary in a democratic society, in the interests of national security, territorial disorder or crime [or] for the protection of health or morals…” (Human Rights Act, 1998). Essentially, the victim’s right to live free from harassment and offensive insults in this incident override the subject’s freedom of expression. 

Whilst being en route to this call, I remember thinking through what my role was as an officer attending a hate crime incident – or indeed any incident. The standards of professional behaviour (College of Policing, 2014) are embedded into us as police officers from the very first week of training – ten standards which all officers swear to live their lives by. 

One of these is of course Equality and Diversity – that is to treat every person fairly and with impartiality, ensuring to uphold their human rights and, as the COP states, to “take a proactive approach to opposing discrimination so as to adequately support victims, encourage reporting and prevent future incidents.” If I had not taken appropriate action in response to this incident, this would serve not only to breach this standard, but also to leave the victim feeling helpless and the reporting person thinking that the police do not care, diminishing their likelihood of reporting such incidents again in future.

Another applicable standard would be Duties and Responsibilities. I have a duty as a police officer to uphold the law – something which the subject had clearly breached – and to safeguard the public; this includes their physical health but also their right to live in peace. Had I failed to take action, I would be neglecting my duty as a police officer – but also on a personal note, neglecting my duty as a decent human being to challenge such behaviour. 

I am proud of the decisions I made during this incident and the treatment the victim was given. I believe that from the moment the call was passed to the day of court, the victim was treated in accordance with all relevant policies, rights and entitlements available. I would also like to think that my conduct would help encourage the victim and the neighbour witness to report any hate crimes they encounter in future, which is surely the ultimate goal of every officer.
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Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess a policing incident that you have attended, where you played a significant role with an offender/victim and reflect upon what happened. 

Reflect upon your use of the National Decision-Making Model and the Code of Ethics and review this impacted upon your decision making and use of discretion within the incident. 

Critically review your responsibilities regarding the provision of CPIA when conducting this investigation. 



2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

When members of the public imagine what the role of a police officer entails, many may be surprised to learn that officers are not always obliged to stick to rigid guidelines or protocols. Indeed, one of the most important qualities of a police officer is the ability to utilise their own discretion in order to make the most appropriate decision applicable to the situations they are facing. The police as a service do provide officers in training with certain decision-making models which can assist their thought processes, however, and it is the National Decision Making Model (NDM) and Code of Ethics which are the primary frameworks which officers are taught to consider by the College of Policing (COP).  

In this essay I will analyse a particular policing incident which I have attended and the relevant decisions I made during; I will detail how I applied the NDM and how its use influenced the decisions I made. I will also explain how the codes of practice contained within the Criminal Procedure and Investigations Act 1996 (CPIA) guided my obtaining and handling of all information gathered as a result.

Firstly, I will describe my chosen policing incident: the call initially came out as three unknown males who had shoplifted from a store before making off. Two of my colleagues swiftly located one of the males in the vicinity - still in possession of his stolen goods - and had detained him in their police vehicle. As the male was admitting the offence and was adamant that he did not want any legal representation, I then gave him a contemporaneous interview at the roadside using bodyworn video and my electronic notebook, and he was then verbally provided with a Notice of Intended Prosecution (NIP) and released to attend court at a later date.

With regards to current legislation, what is commonly referred to as ‘shoplifting’ is the offence of theft, covered under the Theft Act 1968. A person is guilty of theft if they “dishonestly appropriate property belonging to another with the intention of permanently depriving the other of it.” This incident, whereby the male has concealed items upon his person and left the store deliberately avoiding payment, easily falls into this category of offence. During my time as a student officer I have witnessed myself how common shoplifting is – it seems an everyday occurrence within my patch alone, and so it was not surprising to read that a recent report stated that “approximately 274,999 shoplifting offences [were] recorded by the police in 2021/22” in England and Wales (Clark, 2022). 

Separated into five sections, the NDM is a cyclical framework acting as a guide for all officers to utilise whenever they need to make a decision – it breaks down the decision-making process and provides a structured set of considerations for the officer to contemplate during an incident. The use of the NDM is both an aid and a protective measure for police officers. It aims to prevent us from making ill-thought-out and rash decisions, but it also acts as a reflective tool which we can review in retrospect; it grants a person the chance to understand why certain decisions were made in that moment, and the factors which were contributory to reaching that decision. This can be particularly useful when an officer faces scrutiny for a decision they made which is later criticised – whilst it does not guarantee exoneration, it can at least grant justification and clarity to an officer’s actions.

The first section of the NDM is to gather information and intelligence. With my incident, this began at the police station by my colleague voicing to us that she had noted via her Control Works software that a shoplifting call was about to be dispatched. I then listened to the call details being passed over the air, noting key information such as the location, the number of individuals involved, the time passed from occurrence to being reported etc. Whilst en route to the scene, I also tried to gather further information and intelligence by asking for any details currently known on the three males involved – I was given a physical description of their clothing, as well as approximate age, height, race, and build – whilst their exact identities were still unknown, this information becomes useful in identifying any potential suspects in the vicinity which may otherwise have gone unnoticed. 

The second stage of the NDM is to assess threat and risk and develop a working strategy. My first consideration was that there were three males involved and so an appropriate number of officers would be needed to respond – to go alone would most likely be both ineffective and dangerous, and so having five officers attending in three separate vehicles tackled this issue. Our strategy at this point was simply to attend the area and locate the individuals before they had the chance to escape or hide their stolen goods. 

The third section to consider under the NDM is to consider powers and policies; with the criminal offence of theft having been committed and three males clearly described, I knew that I had the power under Section 1 of Police and Criminal Evidence Act 1984 to detain any person matching that description for the purposes of a search in order to try and locate any stolen articles. When my colleagues first sighted a male matching that description nearby, this is exactly what power they used.

One question I also recall asking our dispatcher whilst we were searching for the males was “Do we know the value of the goods taken?” – this is an important consideration as, whilst shoplifting is covered under the Theft Act 1968, if the value is of the goods taken is £200 or less then Section 176 of the Anti-Social Behaviour, Crime and Policing Act 2014 also applies (Home Office, 2014). This allows us to deal with the offence as a summary-only offence and therefore grants us further options to deal with it – the male I dealt with had taken goods to the value of £69 and so the consideration was appropriately applied. Some credit has to be given here to the NDM – that first stage of gathering all available information certainly helped me make a better and more wise decision at the time of the incident.

The male located had been found in the vicinity of the incident, matching the description, and with stolen goods in his possession – he also admitted to having shoplifted. The obvious option would be to arrest him – policy covering an offence having been committed and substantial grounds for suspecting this male to having been involved – however at this point we had recovered the stolen goods, the male was admitting the offence, had provided all his details honestly, and it seemed unlikely that he would return to commit further offences; therefore, my necessity to arrest was worth considering. With this in mind, as well as with the valid additional consideration that arresting the male would also mean at least two officers being taken off the streets to convey to custody, leaving them unable to answer further calls, I deemed it justifiable at this stage to give this male a contemporaneous interview at the roadside. 

The NDM here again was vital. It would have been easy for a new officer to stick to a rigid textbook-like process of simply arresting an offender – I believe that internally working my way through the NDM granted me the opportunity to pause and consider what other options I had at my disposal. 

The next step in the NDM is to take action and review. The male was given a contemporaneous interview and then verbally provided with a Notice of Intended Prosecution for the offence of theft – he was then released with a warning not to return to the area. In these actions I had complied with all relevant powers and policies, had limited the impact of a low-level offence on my team, and had utilised my power of discretion to deal with a situation efficiently. If the male had subsequently gone on to commit further offences, I would have looked to restart the NDM cycle and likely taken different actions based on those additional circumstances, but with the situation and information I had available at that stage I feel justified in my decisions being sensible, appropriate, and fair. 

Throughout the entire process, the police Code of Ethics were also vital in my considerations – these are the centrepiece of the NDM. They are a combination of the policing principles as well as the standards of professional behaviour. There are many of them, but I believe that the most applicable in this scenario are Duties and Responsibilities, Objectivity and Accountability.

The duties and responsibilities I had in this incident were clear – to investigate the offence and gather any available evidence, to uphold the law, and to protect the public and their property from offenders. I believe I abided by this within this incident by carrying out my role effectively and efficiently – I acquired the evidence needed for prosecution, safeguarded the victims and recovered their property, and I also dealt with it in an efficient manner, using a method of disposal which saved time and allowed me to continue answering further calls from other members of the public.

Regarding objectivity, I believe I made my decisions based on all available information as well as my own discretion and professional judgement; I did not allow bias towards the offender to influence my decision-making and also gave them the most effective method of disposal available to them. 

I believe that my accountability is covered in that I am making these decisions knowing that they will face scrutiny upon review, particularly if the offender had gone on to commit further offences that day. I could have faced criticism for not arresting him at the first opportunity, however I believe that by going through the NDM and considering each stage, I took the best course of action available to me in that instance. As a new officer in particular it is easy to select the easiest option, however the easiest option is not always the right one; I believe that I did right in this scenario and I feel confident in being held accountable for my decisions during it.

The Criminal Procedures and Investigations Act (CPIA) was brought in in 1996 following several high-profile miscarriages of justice such as the Birmingham Six (1975 – with the convictions quashed and individuals released in 1991), a significant contributor of which was judged to be as a result of biased or corrupt investigating, and deliberate misleading of the truth and fabrication by investigators. The act now aims to ensure accountability, integrity and impartiality regarding all elements of an investigation and the information obtained and disclosed throughout – and therefore means that “Investigators conducting an investigation should impartially follow all reasonable lines of enquiry to gather material which points both towards and away from a suspect” (College of Policing, 2014).

Under the CPIA, all material gathered during an investigation is then separated into either evidential material, unused material, or non-relevant material. Evidential material is anything which would support a prosecution – in my incident for example this would be the descriptions passed by the reporting person, the witness statements obtained, the bodyworn video of attending officers, the store CCTV, the recovered stolen property, and the contemporaneous interview notes signed by the defendant. Unused material would cover items such as our internal police system software updates (NICHE), detention logs, or CCTV obtained from areas which show nothing of evidential value for example. Non-relevant material would then cover anything which has been obtained during the course of an investigation which is found to be entirely irrelevant to it – to either the prosecution or the defence.

My responsibilities under the CPIA during the incident I attended were to obtain all possible evidence of any possible scenario with any possible suspect. I had a duty to gather as much information as possible, which I did through actions such as utilising bodyworn video and CCTV, gathering witness statements, seizing recovered stolen property and conducting my contemporaneous interview only after following all applicable protocols and policies – that is to record it, to explain clearly to the subject that he has a right to legal representation, to caution him, to check his details before release etc – these are all steps which safeguard him as well as the investigatory process.

Overall, I am satisfied with my actions taken during this incident. The NDM is a useful and effective framework from which to base our decisions around and I already feel it is becoming a crucially ingrained part of my own decision-making processes. During this incident it aided me in opting for the most appropriate disposal available. I also think I adhered professionally to the guidelines of the CPIA to protect not only the subject’s right to fairness and impartiality, but also myself from scrutiny or challenge. Whilst there are other routes I could have taken, I am confident in the one that I followed and, based on the information and intelligence I have whilst writing this, would still not change the decisions I made that day.
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Task 5
Personal Development Plan (PDP)

As part of your reflective process, please use this table to aid you in identifying the next steps for development. 

This is equivalent to 1000 words towards the overall wordcount, please note this is not the actual number of words used in completing the table, the count reflects the thought and research behind it.


	
Area of Development 

	
How it will be achieved
	
Who can provide support
	
Timeline

	
To develop a working knowledge of Case File building, what is required and how each type of file should be comprised and submitted.








	
Through demonstration by my tutor followed by personal practice, the repetition of doing so with each occurrence helping to learn more each time and embed the process into my long-term memory.
I will receive feedback from my tutor, Sergeant and the CPS and learn from any subsequent adjustments needed.
	
Initially, my tutor will be my main source of assistance as protocol suggests, however I may also rely on other colleagues for their feedback, as well as external sources such as the CPS. Online internal material offering guidance may also be useful.
My attachment at the Hub will also be beneficial for this.
	
Ideally to be fairly confident in doing so by the completion of my initial tutorship, only minimally having to rely on seeking guidance from others.

In the long term, perhaps by the completion of my two-year probation, to be suitably proficient with no external assistance needed.

	
To successfully complete all elements of my two-year probationary period, including both operational elements and university work.







	
By recognising which elements of work must be completed and by when, and then prioritising them accordingly.
I will make use of university draft submission opportunities in order to utilise feedback for improvement.
	
My colleagues in work will assist me with achieving my operational competency, whilst university staff will be used to ensure I am keeping on track with the academic side of things.
My family, friends and hobbies will assist me in reducing stress during this time.
	
I will continuously monitor my progress and how my adopted practices are working operationally.

January 3rd 2023 will be my first university workbook submission date – I will assess how I have coped with this first workbook to gauge how I approach Workbook 2.

	To recognise any lapses in memory since leaving the initial training period and becoming a divisional officer, and work toward avoiding ‘skill fade.’











	Some policing occurrences/powers originally taught are rarely encountered, and so it can be easy for them to slip away from memory.
This will be measured by such occurrences which I do encounter and how I deal with them – and how I manage approaching an incident where that knowledge isn’t immediately there.
	I can rely on my more experienced colleagues and Sergeant to help here; we as a team each adding our own input which overall hopefully covers all bases.
I can also utilise my revision notes from training and the ‘Pocket Sergeant’ app for quick reference.
	This will be an ongoing process throughout my policing career, however I aim to be fully competent as an ‘all-rounder’ with a general foundation of knowledge by the completion of my probationary period at least.
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