Benefits and Positive Effects of Code Switching in EFL classroom Teaching

Introduction

In late 1960s, with the promotion of bilingual classroom in United States, code-switching become the center of attention. Code-switching, as a special language phenomenon, is of great significance in EFL classroom teaching. Code-switching has been define differently by scholar from various prospective. Gardner-Chloros (2009) state that the term “code” refer to general word in particular languages or dialects from the communicative technology, while the term “switching” is the alternation between the different varieties in people’s speech. The definition focusing on clarifying the structure of code-switching. Myers-Cotton (2001:23) pays more attention to interaction of code-switching and defines as “the alternation between two varieties in the same constituent.” He implies that speakers are those whose  proficiency is good enough to produce well-formed utterances in either of the two varieties. The sufficient proficiency as Myers-Cotton defined refers to the access to  switch codes between knowledge of the grammar of any two (or more) languages. It can be explicit in an example of Chinese teacher who has good proficiency in both English his or her mother tongue, and have the ability to naturally switch between these two language in class. Researches in classroom context, according to Lin (2008:1) define classroom CS as classroom activities where all the participants can alternatively use of more than one linguistic code in the classroom. An integrative understanding of the term code switching as literature above and in the classroom setting discussed in this essay, code-switching refer to the use of two more language or variant in speech, which is a product of language contact and cross-cultural communication.

Meanwhile, scholars holds different perceptions towards code-switching in EFL classroom. Whether code switching can be used in EFL classroom have been under heated discussion. Some researchers support target language only in EFL classroom since they argue the use of L1 may be an impediment to language acquisition. Littlewood (1981) puts forward that teachers should try to replace L1 by L2 so as to create more communicative possibilities to students while teaching language. Ellis(1984) also advocate the idea that teachers’ use of L1 in classroom teaching deprive the precious chance of students’ L2 input. Chaudron(1988) pointed out that in EFL classroom teaching, learners should be exposed sufficiently to target language so that their second language proficiency can be well developed. L1 use in classroom would deprive learners from such needed input. All the classroom management, instruction and teaching content are supposed to use target language. Li Wei and Martin (2009) also oppose code switching in classroom contexts. they regard it as unacceptable and inappropriate. In fact, many researchers also point out that Code Switching occurs even if people pretend it does not. As Macaro (2009) stated the exclusive use of the second language provides a kind of “virtual reality” if L1 ban in classroom. Those researchers who consist on using only second language in language learning considered the use of L1 as a sin, which, to some extent, make speakers feel guilty about using it. In fact, learners can sometimes acquire L2 knowledge such as grammar through L1. However, the other scholars hold the view that code-switching is crucial to EFL teaching if teachers properly use code-switching. It can not only help students learn language better, but also improve language learning effect. Code-switching was primitively recognized as linguistic phenomenon of rapidly and spontaneously use of target language and mother tongue in EFL classrooms. Cook(2001) argues that code-switching can provide students an more authentic language learning environment. Code switching is a natural phenomenon in a setting where the speakers share two languages; therefore, teachers should not be prevented from switching to L1 in the classroom. Castellotti & Moore(1997) (quoted by Turnbull &Arnett 2002) even regard code-switching as an effective teaching strategy. In their opinion, mother tongue is an crucial tool to aid foreign language teaching. In a Foreign language teaching, teachers should clearly know when the mother tongue can be involved in foreign language teaching. The proper use of code-switching would facilitate students’ target language learning. Whereas teachers should clearly aware that the mother tongue can only assist students’ construct target language knowledge, rather than equal to the target language.

The development of classroom code switching can be categorized into three phase (Martin-Jones, 1995). Influenced by bilingual education programs in United States (1970s and early 1980s), the earliest studies mainly concerned with effect of communicative function and frequency of code-switching in classroom teaching, especially teacher-centerd classroom teaching, on linguistic development of among pupils. The research methods are mainly quantitative, such as the frequency of teachers’ use of different linguistic function between two languages in classes. Researchers like Milk (1981, 1982) and Guthrie(1984)began the second phase of qualitative study by using audio-recordings and descriptive framework (cited from Martin-Jones,1995, p. 92). They transferred to the ways in which teachers and students fulfill tasks with two languages and focus on communicative function of code switching in classroom activates. The third phase originate to Zentella(1981) and Erikson et al. (1983) (Martin-Jones, 1995, p. 95) who start to adopted ethnographic approach in detailed situational analysis of teaching/learning events in linguistic and cultural setting. Guthrie (1984) identify that the code switching in communicative acts dose not completely distinguished pedagogical or social reasons. Pragmatic functions also integrated in classroom teaching. Teachers switch in class to provided a resource to focus or regain students’ attention, or to clarify, enhance,

Within classroom teachers might consciously or unconscious use code switch to serve different purpose. The positive effect of code-switching has been proved by many of researchers in EFL classroom teaching. Code Switching is a resource or teaching strategy to achieve better interaction in classroom teaching; can closer relationship between teacher and students; can effectively enhance students’ learning and second language acquisition; Code switching can reduce affective barriers and increasing learner’s ability to successfully comprehend the target language.

Code-switching is a good resource and strategy for teachers in classrooms. 

Cook（2001）stat that L1 can be treated as classroom resource, teachers can open up various ways to use it such as when conveying meaning, explaining grammar, organizing the class by teacher or for students to use as part of collaborative learning. If teacher's code switching is accepted as a teaching strategy, then a better communication may be achieved in a lesson. One of the benefits of code switching in classroom teaching is the switch in which teachers serve as a tool of message meaning delivery.

Qian et al. (2009) conducted an holistic research for six years in China support the evidence that code switching could use as a strategy which can promote classroom interaction and efficiency of classroom management. A suitable quantity of CS use helps cultivate good learning habits and create a close student-teacher relationship. It was a case study Chinese and English code switching in Chinese primary English classrooms (English is foreign language), which adopts an holistic approach on conversational analysis of two teachers participating in the Primary English Curriculum Innovation (PECI) project in Beijing. The whole research period last for six years. They purposed at discussing occasions where CS occurs in teacher's utterance and identifying functions of CS in EFL teaching. There were totally 20 videoed lessons recording for the two participated teachers covering lessons from grade 1 to grade 4. Both of the two are teachers with rich experience in primary school ( one for eight years, the other for eleven years). They were trained in research workshop for observation, discussion and reflection of public or routine lessons. Their lesson were videotaped for each one 40mins, and contained general English lesson with various classroom activities and interaction between teachers and students. Through syntactical analysis they aim to identify pedagogical and social functions of code switching in EFL teaching. 

The first research question is to identify what type of code switching teachers use in primary classroom. They found that the frequency of teachers’ inter-sentential switching use (82%) far higher than tag-switching (2%) and intra-sentential switching (16%). Teachers were found to engaged in inter-sentential switching for giving clearer instruction and eliciting more responses from students.

The second question focus on if there any change in the quantity of teachers’ CS as students advance from one level to the next. The findings shown that the frequency of teachers’ code switching dramatically dropped by years: slightly more 40% in the first year; the ratio was below 10% for the second year; the code switching was at a minimum with no more than 5% in the last two years. The holistic approach provides strong evidence that teachers language change with the language abilities of students. Code switching can’t play an inhibited role in students’ learning at low grade, teachers use means of code switching only to achieve their teaching goal and make sure that the classroom teaching could finished smoothly. Along with the improvement of learners’ language ability, teacher would vary their quantity of code switching to make sure the predominant use of target language. 
For the third question what functions code switching serve in classroom interaction, researchers confirmed that in classroom is a context, teacher use code switching  in classroom interaction and management, which in order to maximally ensure the effect of teaching in class. According the detection of lesson video tape, both the two teacher use code switching for pedagogical function (translation, clarification, highlighting and efficiency) and social function (praise, encouragement and disapproval). There is no significance different in either syntactic patterns or function of switching. 

 Intra-switching occurs in the occasion to make sure students understand the information by means of translation. For example, “Do you know what dose (a new word) mean in Chinese?” By asking this questions, students may be aroused their attention and illustration various Chinese meaning with the unfamiliar word. Which in turn, activate the classroom atmosphere and greatly improve the efficiency. Besides, English-Chinese code switch also used for the methodical function as clarification and highlighting. In the observation that teachers clarify definition by switching to Chinese then built the English explanation further and make sure that all the students could full understand. The convention like “ Do you know what is pilot? Feixingyuan who fly a plane ”. On the other hand, code switching also use to students’ attention to highlight important language point and task requirement. To enhance the efficiency in limited time, code switching occurs in situation such as teachers still not finish the assignment near the school bell rang at the end of the class, instruction may be explained quicker in Chinese. 

All the former cases are function analysis on the methodological basis, classroom code switching use to praise, encourage and disapprove also produce other social effect such as keep on certain relationship or strengthen solidarity and authority. The case one of the teacher use in classroom to praise student “ ni biaoxian de henhao (you have done a good job)” was immediately manifest on the facial expression of students by reviewing the video tape. Such code switching can not only improve students’ interest and participation in classroom activates but also closer the relationship between teachers and students. Teacher in the study also use code switching to encourage students in difficulty in class activities. Such as tender hint “hai you shen me ( anything else)?” to encourage student who standing to answer question to explore more idea. According the cases in study, code switching sometimes used to prevent students from prohibited behaviors or teachers’ dissatisfied emotion, which is recognized as disapproval function. In addition, the other function such as kind reminder and efficiency also integrated in the cases. 

From the analysis above, Qian et al. (2009) conclude that code switching is a readily teaching resource and widely used strategy for teachers in classroom interaction and classroom management. Code switching for bilingual classroom is easier and more simultaneously to arouse learners’ attention and enhance the effectiveness of classroom activities since the teachers and students share homogeneous ethnic and linguistics backgrounds. The classroom is a special social setting where code switching can be used as an available resource and discourse strategy for bilingual speakers and learners to further explain grammar, give clearer classroom instructions, clarify words, expressions, structures of the L2, help students to broaden their mind to enrich their expression, to make sure the learners understood teacher’s utterances, monitor students to correct their behaviors and express teacher’s emotion or attitude. The teachers can also provide equivalent meaning in L1 and translate unfamiliar vocabulary items to students by codes switching. All these function likewise making difficult tasks more manageable. 

Compared with L2 only classroom, teachers who use code-switching might enhance students second language learning. 

Code switching use in classroom teaching can not only enhance the effectiveness of student’s learning, but also benefit learner’s second language acquisition. Systematic observation can be refer to Macaro’s researches. According to Macaro (2009) compared with the exclusive use of L2, L1 use in classroom might enhance learning more effectively. Evidence can be found in Macaro’s previous two quantitative studies on proportion of codes witching that was occurred in beginner and lower-intermediate learner. The first study (Macaro, 2001b quoted by Macaro 2005) was conducted on six internship teachers. The percentage of L1 use in the whole lesson was no more than 4.8% (Mean), as a proportion of the oral interaction was only 6.9%. The other study conducted by Macaro & Mutton (2002) was on two more experienced teachers, the results turned out to similar with 5.5% of interaction time and 5.0% of the total lesson time. The findings suggest that codes witching account a small amount of the classroom teaching, and code switching occurred particularly when teachers give complex procedural instructions and feed back to students. There was no significant increase in the learners' use of Ll in the whole group interaction when code switching was kept at a level below about 10%. Conversely, L1 used obviously make the students more progressed after they accomplished a task, then immediately and clearly get the feedback from teachers in class. In addition, as code switching can move comparatively quickly, teachers could inform students with complex instruction and give feedback to students by L1 in a short time. Plenty of time can be allocated to students for L2 discourse space. Thus code switching is considered to be an effective teaching strategy to facilitate students language learning. Macaro (2005) argues that if there is no code switching in class, teacher may control most of the discourse in class, which paradoxically would be harmful to students. Firstly, the only use of L2 in naturalistic classroom setting may inevitably lead to more use of input modifications, using complex words instead of basic ones and simplifying syntax, which in fact can reduce interaction of L2 in class. Secondly, since it is difficult to set task based activities up entirely in the L2 without code switching, according to Macaro, the range of highly useful classroom activities could be narrowed down. By code switching, teachers could employ higher order teaching content like collaborative activity. The higher order content are classroom type of the behaviorist presentation, practice, production, which is easily recognizable without complex L2, and with low cognitive challenge. Only by doing so, groups of students can accomplish teachers’ L2 classroom activities in more authentic setting by input and practice rather than consulting the dictionary or only can resort to teachers. Moreover, various teaching activities can be developed to equips students with useful language skill and learning strategies with the aid of code switching in classroom. For instance, translation is a valuable language skill that is necessarily needed for L2 learners in the world of work. Teachers offer learners translation as a learning task which exclusive L2 classroom can not fulfil the tasks. Meanwhile, students can be trained to use model reading strategies by code switching, thus they can learn to use reading strategy such as looking for contextual clues, syntactic clues, text design clues, skipping and returning once more to in-text evidence that has been gained. Reading strategies students apply the in the text can be elicited, shared, developed and evaluated by teachers’ oral group translation rather than only L2 comprehension exercises such as true or false, multiple choice, find synonyms in the text. Students’ listening strategies can be obtained by teachers’ well-designed pre-listening activities. Pre-listening activities is a critical steps where learner can apply various listening strategies and prepared themselves well before listening. If the listening material contain quite a lot of new and difficult language, appropriate code switching can help students easier understand some key words elicited from listening material and better connect the key word with the possible information they are going to listen. Otherwise, students may become quite anxious and overwhelming without any hint of contextual clues from teachers. To some extend, the classroom activity can move smoothly if students are reassured what they are going to hear, how they can actively react to the text and what listening strategies they can use to deal with it. The same situation may happen in writing tasks. Students who prepare their writing in L1 formulate more elaborate content than those who prepare it in L2. Lally (2000, quoted by Macaro,2005) obtained that students preparing the writing task in L1 are superior to those who prepare in only L2 on ‘organization’ and on ‘global impression’, while their vocabulary use has no significant differences. Because the L1 language information store in mind is much more than L2. The prepared outline of certain topic in L1 can be more well-organized and imaginable. Consequently, students can benefit from using learning strategy as well as and self-evaluation of strategy in class room activities with the aid of code switching and produce positive effect to their second language learning.

Another study carried on by Tian and Macaro (2012) is to investigate the effect of teacher code switching on second language (L2) vocabulary acquisition in listening comprehension activities. Participants are first-year English-language majors students in Chinese universities. 117 subjects were stratified into four group base on their proficiency and randomly allocated to three condition (code switching condition, English-only condition, and control group). Their proficiency division were judged by score of series tests: a general (nation-wide) English proficiency test involving reading, writing,vocabulary and grammar tests; a listening comprehension test, devised by the researchers and a vocabulary baseline test. The total period of study last for 9 weeks. the vocabulary pretest began after the group was established. The instructional intervention then was conducted a week later, and this lasted for 6 weeks. Last post test and delayed test was two weeks after the end of the instructional intervention. In order to control the effect from teacher, only an experienced bilingual teacher of English carried out instructional intervention for all three conditions students group by concentrating the vocabulary teaching in listening comprehension task. Result for research question “ whether students’ receptive vocabulary learning better facilitated by a teacher’s use of code switching or by providing L2-only information” show that both Non Code Switching group and Code Switching group seen to improve their vocabulary which convinced by the six combined post tests (66.9% and 78.3% respectively) as compared to pretest (both at approximately 18%). An ANCOVA was conducted to check whether there was a difference between the two group. The results turned out that there was a significant difference between pretest and post test on performance of None Code Switching group and Code Switching group ( F(1,64) = 9.178, p = 0.01*, η p 2 = 0.13). That is to say, students who received lexical information with teachers’ code switching may be superior to students who receive lexical information in L2-only. However, the performance score dropped at delayed test and there was no significant differences between NCS and CS at delayed test, which in turn suggest that their advantageous performance can not sustained in the long term in listening comp. As Tian and Macaro (2012) remarked that code switching is benefit for vocabulary learning in communicative instructional context. The L1 use in this setting should be confined to limited amount for content word, along with maintaining the predominant status of L2 with on violation of grammars. There is no evidence in their study confirmed the question if lower proficiency students or higher proficiency students benefit more from teacher code switching. They explain that the effect of code switching might only manifest in learners with beginner level. Word type and frequency is another factor. 

Code switching can reduce affective barriers and increasing learner’s ability to successfully comprehend the TL

The research above by Qian et al. (2009) also find that sometimes simple explanations or praise in L1 can make students less intimidating while facing with difficult task. Pan (2010) remarks that the use of L1 can help students to reduce affective barriers and establish their confidence in their ability to successfully comprehend the TL.
Liao’s (2006) investigation into 351 students (eight classes) enrolled in a five-year junior college in central Taiwan on research questions conclude what are students’ beliefs about L1 use in English learning; What strategies students use to  involve L1; What are the relationships among learners’ beliefs about and L1 use; to what extent do learners’ background variables relate to their beliefs about and use of L1. A mix study with qualitative method and quantitative method were employed in the research. The instruments used to investigate the subjects consist of three questionnaires and one interview developed by the researcher. A questionnaire on Inventory for Beliefs about Translation (IBT) was distributed to identify students’ beliefs about L1 use. The means and standard deviations were use to check response from subjects. The results shown that most of the participants support the evidence that L1 use helps them in acquiring English language skills such as reading, writing, speaking, vocabulary, idioms, and phrases. Students in interview also further confirm the results. The participants were also asked to finish questionnaire on Inventory for Translation as a Learning Strategy (ITLS). As result illustrated that students use L1 most frequently as a memory strategy help themselves memorize English vocabulary widioms, phrases; with the help of L1, brainstorm is commonly used before writing; students learn grammar through Chinese explanations of the English grammatical rules; students also can check their reading and listening comprehension via L1. Canonical correlation and Multivariate analysis of variance also use to investigate the last two question. The study found that most of the participant believe that L1 plays an important role in English learning. Majority of students recognize L1 use as reliably resource to help them comprehend, memorize, and produce better English, and to complete various English tasks. Moreover, students showed a medium high level use of L1 as a learning strategy, and they used a wide variety of strategies. For instance, L1 can be use as an memory strategy to help student better memorize vocabulary. It also can consider as affective strategy to lower fear and anxiety while in difficulty. Such utterance as cognitive, memory, compensation, social, and affective strategies often apply to help them solve language problems and strengthen English skills. Learners’ beliefs about L1 use generally affected strategies they chose to use in learning English; and foreign language majors and more proficient learners tended to report negative beliefs about L1 and less use of L1, compared with their non-foreign language major and less proficient peers.

Cipriani (2001) proposed her observation followed an ethnographic approach of research on fifteen classes, audio-recorded, video-taped. From data collected Cipriani (2001) suggested that code switching was one important strategies that elicited oral participation identified in the learners ’speech in the data analyzed, which was used as a support to enable them to carry on speaking in English.Throughout the analysis, she revealed that use of code-switching from English to Portuguese could be beneficial for the foreign language learning process if well administrated by the teacher and the learner during the classes. Learners can better express themselves or speak more in English with the help of code switching. 
The benefits of code switching have been identified by researchers.The positive effect of code-switching has been proved by many of researchers in EFL classroom teaching. Code Switching can be widely used as a resource or teaching strategy to achieve better interaction; can create a closer relationship between teacher and students; can effectively enhance students’ learning and second language acquisition;Code switching can reduce affective barriers and increasing learner’s ability to successfully comprehend the target language. CS is inevitable and both teachers and learners use it as resources and strategy in EFL teaching. One must also keep in mind that optimal use of code switching can benefit students language learning.Thus, instead of unrealistic discussion of prohibiting L1, research need to discuss the questions of when, where, why and how, such inevitable use can help in the classroom. More studies from students’ perspectives could be beneficial.
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