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Section 1 
Inclusive leadership
Introduction
According to Morgan-Roberts (n.d. cited in Ferdman, 2021, p.1) ‘inclusive leadership has never been more important…’. Inclusive leadership is defined as completely involving and implementing ‘the lens and practice of inclusion’ (Ferdman and Deane, 2014a, cited in Ferdman, 2021, p.28), living together in ‘diverse groups, workplaces, and societies’, in addition altering our outlooks, behaviour as well as ‘collective practices’ and values, helping us to fully absorb and equally benefit from our differences. Ferdman and Deane (2014a cited in Ferdman, 2021, p.28) state that inclusion delivers ‘a key driver basis for reaping diversity’s benefits’.
This assignment is based on Pitman’s (2022, s.12) scenario of Ioan a 3-year-old boy who has found his parent's separation difficult. The spilt has been quite acrimonious, though his parents have shared care of Ioan. Mum is engaged and talks freely to staff at Ioan’s Early Years setting, but she portrays dad as difficult and therefore does not communicate back to him about issues that have been noticed with Ioan. Also, Dad appears to not like Ioan’s Early Years practitioner. The Early Years practitioner has noticed Ioan regressing in his development over the last few months and would like to hold a meeting with his parents and other professionals to try and help him. This assignment discusses the importance of inclusive leadership when trying to assist Ioan and his parents to achieve positive outcomes for everyone concerned (Pitman, 2022, s.12).
Professionals: The Early Years practitioner
As an early year’s practitioner, raising the concerns of Ioan’s development with the head teacher and also to his parents separately would be a first step, then going further to arrange a meeting all together to raise and discuss our concerns for Ioan’s development and discuss what we can do to help and assist both them and Ioan. This is supported by Help Me Grow (n.d.) who say that observing children’s development is a requirement for practitioners as well as childcare providers. Furthermore, Help Me Grow (n.d.) goes on to say that at the first sign of any ‘developmental delay or special need’, it is vital that the practitioners report it is soon as possible to the parents and the head teacher. Moreover, in doing this it will guarantee that the child is able to gain access to any immediate and suitable involvements if it is considered necessary (Help Me Grow, n.d.).
Both parents were invited to the meeting by letter/email with the early years practitioner and head teacher. A letter will be sent out to both of Ioan’s parents inviting them to attend a meeting next week. Additionally in the letter it will explain briefly what the meeting is about and why this meeting is being held, also who would be in attendance. This idea is supported by Help Me Grow (n.d.) who suggest, when sending a letter out to parents, it is a good idea to give a brief description of what the meeting is about to reassure parents so that they know what to expect. They also recommend that in the letter it is stated that the meeting will be held in a comfortable and quiet room where there will be no disturbances, and that the meeting is arranged at a reasonable time of day so that everyone is accommodated for (Help Me Grow, n.d.). 
Families: Parents
[bookmark: _Hlk104993043][bookmark: _Hlk104992992]According to the Children’s Act 1989 (cited in Families Need Fathers, n.d.), both parents, if married, have equal responsibility for their child/children. Parental responsibility is defined as, according to the Families Need Fathers (n,d., p1) ‘all the rights, duties, powers, responsibilities and authority which by law a parent of a child has in relation to the child and his property’. Families Need Fathers (n,d.) highlights the responsibilities of parents over their parental rights, however on some occasions the parent might use their rights so that they can achieve their responsibility to their child/children. for instance, a parent will need to be given certain rights concerning the ‘education system’, so that they will be capable of fulfilling their responsibility of sending their child/children to school to be educated appropriately.
Furthermore, Families Need Fathers (n,d.) goes on to say that even though the significance and the influence of parental responsibility will lessen as the child/children mature into adults, this is because as the child/children grow older they develop their own opinions and ideas, along with their own desires and these will begin to carry more weight. Unless dismissed, a parent is responsible for their child until the age of 18. 
[bookmark: _Hlk105431913][bookmark: _Hlk105432318]However, Families Need Fathers (n.d.) goes on to say that when they are separated/divorced the ‘parent with care’ (PWC) might see the ‘non-resident parent’ (NRP) as a ‘second class parent’  instead of seeing them as an equal. Furthermore, they go on to say the NRP sensing that they are a ‘second class parent’ might feel less motivated to include themselves with their child/children and would likely be more liable to walk away and take a step back (Families Need Fathers, n.d.). Moreover, Families Need Fathers (n.d.) also says that if the PWC that is thinking and viewing the NRP as a ‘second class parent’ then they might begin to ignore them. Additionally, in doing so the PWC may start to make ‘important decisions’ about the child/children without involving the NRP. In regard to the meeting, during the meeting Ioan’s mother seemed quite hostile and this could be linked with her depression and anxiety that she has suffered for a few years now. Epkins and Harper (2016) says that in regard to depression, there has been research documented that the ‘maternal depression symptoms’ can be linked to a more adverse parenting style, such as hostile communications as well as neglect and less warmth (Lovejoy et al., 2000, cited in Epkins and Harper 2016). Furthermore, Lester, Field and Cartwright-Hatton (2012, cited in Epkins and Harper, 2016, p.128) says that ‘worry, nervousness, and avoidance’ is associated with anxiety, and this might be the start of parents that suffer from this condition to avoid certain circumstances that they may see as threatening, not just to themselves but, for their child/children too. Furthermore, there has been documentation about the ‘mothers’ anxiety’ and that it is coupled with heightened ‘threat interpretations and catastrophic processing’ aimed at circumstances concerning, not just themselves but, their child/children as well (Lester, Field and Cartwright-Hatton, 2012, cited in Epkins and Harper, 2016, p.128).
[bookmark: _Hlk105433093]Moreover, (Ginsburg and Schlossberg, 2002, cited in Epkins and Harper, 2016, p.128) state that:
…parental anxiety is theorized to be related to “anxiety enhancing” parenting behaviours, such as critical, hostile, rejecting behaviour; low warmth; overprotective, cautious, and restrictive behaviours; and behaviourally intrusive and controlling behaviours.
(Ginsburg and Schlossberg, 2002, cited in Epkins and Harper, 2016, p.128)
Children
[bookmark: _Hlk104816644]According to Snyder (2021), it is understood that during the first year maybe two years after a divorce children may struggle and go through feelings such as ‘distress, anger, anxiety and disbelief’. Furthermore, Snyder (2021), does go on to say that children will be able to ‘bounce back’ from this after adjusting to the new changes in their lives, such as their ‘daily routines’ combined with the new ‘living arrangements’. However, some children might not get back to a ‘normal’ state and these problems may be experienced into their adult life.
When parents get divorced, according to Snyder (2021), it does not just affect the parents but the children as well, as they can find it ‘confusing, scary, and frustrating’. Snyder (2021, p.1) says that:
Young children often struggle to understand why they must go between two homes. They may worry that if their parents can stop loving one another that someday, their parents may stop loving them.
(Snyder, 2021, p.1)
[bookmark: _Hlk104820431][bookmark: _Hlk105489034]However, Mackay (2005) also mentions that parents’ separation does have a harmful effect on a child’s wellbeing either short term, or maybe continuing on into their adult life. Some of the effects that Mackay (2005) included was the influence on the child’s cognitive capacity (Fergusson, Lynskey and Horwood, 1994, cited in Mackay, 2005) and effects on schooling (Evans et al. 2001, cited in Mackay, 2005). Moreover, the child’s ‘physical health (Dawson, 1991, cited in Mackay, 2005) and their mental and emotional health’ can be negatively impacted (Chase-Lansdale et al., 1995, cited in Mackay, 2005). Additionally, they mention the effects on a child’s ‘social conduct and behaviour (Morrison and Coiro, 1999, cited in Mackay, 2005)’ as well as their friendships (Demo and Acock, 1988, cited in Mackay, 2005). Furthermore, Newland et al. (2014, p1) says that: 
Parental hostility may have widespread effects across members of the family, whereby one parent’s hostility might disrupt the other parent’s ability to maintain a positive relationship with his or her children.
(Newland et al., 2014, p.1)
[bookmark: _Hlk105490065][bookmark: _Hlk105490298][bookmark: _Hlk105491310]In addition to adding to their child/children’s development of depression because of the ‘parenting practices’ they choose to use, Gluschkoff et al. (date) mentions that parents might even pass on a vulnerability to this condition (Rice et al., 2002, cited in Gluschkoff et al date). Furthermore, Klein et al., 2005; Weissman, 2006; Wickramaratne and Weissman, 1998 (cited in Gluschkoff et al. 2017) mentions that there is reliable evidence out there that shows that depression does ‘run in the family’. 
Moreover, studies have stated that ‘parental psychopathology’ can be linked with a ‘higher risk of depression’ by as much as ‘13 times’ in their child/children (Klein et al., 2005; Weissman, 2006; Wickramaratne and Weissman, 1998, cited in Gluschkoff et al. 2017). Additionally, Sullivan et al., 2000 cited in Gluschkoff et al. 2017, p.437) says that ‘This is likely due to the heritability of depression rendering the offspring of depressed parents inherently susceptible to the disorder’. Likewise, Guffanti et al. (2016 cited in Gluschkoff et al. 2017, p.437) states that ‘…the heritability estimate of depression is around 40% in the general population, it reaches staggering proportions (67%) in the direct descendants of clinically depressed individuals’ 
Therefore, according to Feinberg (2002), if the parents work together efficiently to raise Ioan together, then this will help them to still have a ‘positive emotional family climate’, additionally in doing this it will help support Ioan’s ‘mental health and social adjustment’. Furthermore, McHale and Irace (2011) continue to say that the children of parents that have worked effectively together in their upbringing, tend to be in good health and develop better throughout their ‘early childhood’, and even into their ‘adolescence and adulthood’. 
Bergstrom et al. (2021) highlights how the mental health of 3-year-olds in ‘joint physical custody’ may be healthier than other children of the same age, that are in the same situation as theirs, however they may mainly only live with one parent or are there all the time. Bergstrom et al. (2021, p8) also says that: 
coparenting quality contributes to the understanding of early child 
mental health, not only in children with separated parents but also 
in intact families. Coparenting quality is hence an important health determinant that clinicians and social workers can target with interventions, regardless of the family situation

(Bergstrom et al., 2021, p8)

Other studies have shown that children of parents that have separated, show a higher risk for ‘emotional problems and social maladjustment’, unlike those children whose parents still live together (Amato and Soblowski, 2001). Moreover, Eisenberg et al. (2001, p.138) mentions that:
Difficulties in coping with a living situation may be expressed through problematic externalizing behaviour, such as tantrums and defiant behaviour, or emotionally through sadness or anxiety 
(Eisenberg et al., 2001, p.138)
Moreover, Amato and Soblowski (2001) goes on to say that the ‘pre-separation’ traits, for instance, a decrease in the fulfilment and happiness of a parental relationship as well as the abnormal conflict levels, both can have an impact on the child’s/children’s wellbeing. Likewise, Amato (2000) says that it is recognised that a child’s/children’s ‘health and wellbeing’ is at risk when parents separate. Furthermore, the Swedish Board of Health and Welfare (2011, p.294) goes on to support this by saying: 
The higher risks of emotional problems and social maladjustment for children with separated parents, compared to those with cohabiting parents, may be related to children’s loss of social, economic and human capital after a divorce.
(Swedish Board of Health and Welfare, 2011, p.294) 
However, (10) mentions there is research that has shown that any child/children’s’ wellbeing after their parents’ divorce or separation is connected to how and where the child/children will live and additionally how they will talk to and see their parents after the divorce/separation. Additionally, Bastaits and Mortelmans (2016), goes on to say that after the parents’ divorce/separate and if the child/children are living with both parents consecutively, there is a good probability that the child/children will receive the support and encouragement that is also needed from their fathers as well. This will have a good influence on the child/children’s wellbeing.

Communities 
Ask children and families how they feel they could be helped, inclusive approach, working with them rather than doing to them
Discuss children’s clubs, day centres etc.
Make some suggestions of how communities can help (job centre for dad, claim benefits citizens advice, mum spend more time with Ioan day out park, playing with toys together.
Maybe try to have a family day out, e.g., community fun days in the park etc.,
Conclusion 
How well did IL work or how evident was it in/for your scenario?
· What were the outcomes for the Ioan? 
· What were the outcomes for the parents? 
· What were the outcomes for the professionals – early years practitioner (you), 
[bookmark: _Hlk103763749]Discuss the role of inclusive leadership here – link to theory – so inclusive leaders need to…. To facilitate a more inclusive approach. 
Communities, effects on the wider community, friends etc. taking sides, manipulation of situation to gain support
Within each of those sections – positives and negatives, opportunities, and barriers.
What are the next steps for scenario?









Section 2 
Critical evaluation of policies and professional guidance in Wales
[bookmark: _Hlk106615657][bookmark: _Hlk106615694][bookmark: _Hlk106615735]Policies are set up to support leaders in their practice and Fitzgerald and Kay (2016), state that on a daily basis the policies do play a crucial role for early years practitioners no matter what their role is or what setting they work in. Furthermore, Fitzgerald and Kay (2016) go on to say that even though nobody may talk about policies much, they are always shown in what the ‘early years practitioners, parent and the settings do’. However, this was not always the case Fitzgerald and Kay (2016, p.8) mentions that:
Before New Labour came into power in 1997, there had been a long period of time when there was very little attention paid to early years policy. However, since then, early years has become a major election issue and focus for government policy as ‘getting it right in the early years’ has become a key feature of wider social policy. 
(Fitzgerald and Kay, 2016, p.8) 
This section critically evaluates whether policies and professional guidance in Wales enables inclusive leadership in early years provision. It specifically focusses on two policies, namely, Well-being of Future Generations (Wales) Act 2015 and [my second chosen policy, e.g., 
· Curriculum for Wales (Welsh Government, 2020)
· A curriculum for funded and non-maintained nursery settings: Consultation 2021 (Welsh Government, 2020)
Kimberley (2017) mentions that the early years' policies and procedures are very important to any setting that involves looking after children. The practice that should take place in the setting is emphasised in the policies and procedures making sure they meet all the crucial legislations (Kimberley, 2017). Furthermore, Kimberley (2017) goes on to say that different settings may establish their own early years' policies and procedures whereas a setting from a chain will have its policies and procedures made by head office. However, it is vitally important that the policies and procedures are kept up to date and stored correctly (Kimberley 2017). This is important in terms of maintaining inclusive leadership as previously defined in Section 1 by Ferdman and Deane (2014a, cited in Ferdman, 2021, p.28).

Next, a couple of policies will be discussed to show how inclusive they are. The first policy to be discussed is the Well-being of Future Generations (Wales) Act 2015 (Welsh Government, 2015). This Act (Welsh Government, 2015) was put in place to help improve ‘the social, economic, environmental and culture well-being of Wales’ (Welsh Government) helping the other agencies mentioned in the Act to think more about the future. Two key areas that stand out as linking to inclusive leadership are within the ‘Five Ways of Working’ in this Act, and those are ‘involvement’ and ‘collaboration’ (Welsh Government, 2015) . 
Firstly, involvement is described as ‘The importance of involving people with an interest in achieving the well-being goals, and ensuring that those people reflect the diversity of the area which the body serves’ (Welsh Government, 2015). Ainscow and Sandill (2010) and Lambrecht et al., (2020, both cited in Halpern, Szecsi, and Mak, 2021, n.p.) say that inclusive leaders of inclusive schools embrace efficient ‘collaboration culture’, inspire others and pay attention to the ‘diverse ways of thinking’ and achieving a unified visualisation ‘for equity, social justice, and excellence’ for everyone. This is supported by Gumus et al. (2013) and Lambrecht et al. (2020, both cited in Agbenyega and Klibthong, 2022, n.p.) who say ‘School leaders’ involvement and positive dispositions toward inclusion, teachers and all children are viewed as essential components of inclusive practice’.
What are the potential barriers to getting people involved in the way set out in the policy? Find 1 reference.

Secondly, in the Well-being of Future Generations (Wales) Act 2015 (Welsh Government, 2015), collaboration is described as ‘Acting in collaboration with any other person (or different parts of the body itself) that could help the body to meet its well-being objectives’.
Find 2 refs that support the idea of collaboration as a way of supporting inclusive leadership – Google Scholar this.
What are the potential barriers to getting people collaboration in the way set out in the policy? Find 1 reference.

Discuss policy 2 

Conclusion (100 words approx.)
















Section 3 (500 words)
Blog 
Write a personal blog that highlights your thoughts as to how to promote inclusive leadership in an Early Years setting. (500 words) 
Here you can consider ways that inclusive practice can be embedded and promoted in settings, you can keep this general, or you may wish to discuss some more specific strategies to address this issue. You only have 500 words so stay focussed on fewer points rather than trying to include everything.
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