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Early Years Curricula
Part 1:
Campbell-Phillips (2020) states that it is in the best interest of children for there to be curriculum reforms. Haslip and Gullo (2017) show that it is important for curriculum surrounding education to be examined and reformed often as the dynamics and interests of the children are changing promptly and therefore, this requires the curriculum to change, in order to best suit the children and their education. This is supported by Gouëdard, Pont and Huang (OECD, 2020) as they deem curriculum reform as a necessity. They also explain that during a curriculum reform the methods and techniques used to educate children are analysed and adapted in a way that benefits children the most and are then implemented throughout all early year’s settings. Mourshed (2010) expresses that the whole curriculum must be studied during reform as if there are flaws in the curriculum, it is coming from the base of the curriculum not just one section. In order for improvements to be made, it needs to be picked apart and a new baseline must be developed. This part of the assignment looks at the qualities and differences between the Foundation Phase and the Curriculum for Wales and the importance of curriculum reformation. 
Wainwright, et al. (2016) explains that the Foundation Phase was introduced in 2010 as the first holistic play-based curriculum. Then as Welsh Government (2024) explains, in 2020 ‘Curriculum for Wales: The Journey to 2022’ was published which had a clear lay out of the new curriculum guidance that was going to be introduced to support school and nursery settings. This guidance was implemented in 2022 and is now known as the Curriculum for Wales. In a report called ‘Successful Futures’ by Donaldson (2015) Professor Graham Donaldson explains that the Minister requested that he revaluated and reviewed the Foundation Phase curriculum. In this he explained that he felt the Foundation Phase was one of the best things in Welsh education and it had a lot of potential. He showed that the best parts of the Foundation Phase were exceptional, and he believed that if all the curriculum could be at that level, then the curriculum could be very beneficial to teachers, children and their education. The ideas and advice that Donaldson developed shows the importance of curriculum revaluation as they were then taken and used as a platform to develop the Curriculum for Wales. Tedesco, Opertti and Amadio (2014) supports this by explaining that revaluation is vital within building curriculums as it ensures inclusivity remains and the curriculum is best suited to support children with their education and learning outcomes. The Department for Education and Skills (2015) show in the ‘Foundation Phase Framework’ that the Foundation phase was a compulsory statutory curriculum that required all schools and practitioners in non-maintained settings to implement the requirements found in the framework into their settings. This holistic play-based framework focused on children aged from three to seven years old in Wales and aimed to provide them with a flying start to life. The curriculum set out seven areas of learning in hope to support children’s skills and education. One of these areas focused on the well-being and personal development of the child which was also deemed as the most important area and that it would be implemented throughout all the other areas and the child’s experience at the setting. Within this curriculum there is also a national literacy and numeracy framework (LNF). The LNF states that all children learning within this curriculum are expected to be able to master the use of literacy and numeracy skills such as writing and data skills. This curriculum also explains that there must be a balance between learning that is structured through child-initiated activities and learning that is directed by practitioners.  It is apparent that this curriculum also requires practitioners to allow children the opportunities to learn through play as they state that it is a vital tool in supporting and expanding children’s intellectual development. Tovey (2016) stands by this theory that was first suggested by theorist Froebel. She does this by showing that Froebel created ‘kindergartens’ for children as he believed that play was the most effective way that a child learns. This idea came from the fact that when children play, they are free to express themselves in a way that showcases and enables their development. As already discussed above, the revaluation and ideas of Professor Donaldson resulted in the Curriculum for Wales being introduced. Taylor and Power (2020) state that from those suggestions, the Curriculum for Wales was put together and perfected in time for when schools in Wales returned in September 2022. Unlike the Foundation Phase, the Curriculum for Wales is a statutory guidance meaning that it is to be used as a tool to support teachers in ensuring that they are allowing children the appropriate learning opportunities. This is supported by Welsh Government (2024) as they explain that the curriculum was designed to aid schools in developing their own curriculum to enable their children the best practice for learning. This curriculum has a wider target range than the Foundation Phase as it focuses on supporting children aged three to sixteen years old. As well as this Audit Wales (2022) shows that the Curriculum for Wales now also extends to support specialist teaching facilities (STFs) and pupil referral units (PRUs). This is a positive change to the curriculum that shows more inclusivity than the Foundation Phase. This has now given a larger array of settings the chance to benefit more children than previously with no discrimination. Estyn (2023) supports this by showing that the guidance was offered to STFs and PRUs and reports came back suggesting that the curriculum helped to support the children’s emotional health and well-being. Another change is that the Foundation Phase has seven areas of learning whereas the Curriculum for Wales only has six. Education Wales (2018) shows that these six areas of learning have some common areas to the Foundation phase like numeracy and literacy. However, the Curriculum for Wales also focuses on allowing children the opportunity to express themselves and gain an understanding of themselves and their bodies. As well as this, Welsh Government (2024) shows that when developing the Curriculum for Wales, they included four main purposes of the curriculum. These purposes were developed to inspire children to become healthy and creative individuals that can contribute to life and to society. In the guidance it sets out clear explanations to point practitioners in the right direction to help children achieve these goals and attributes in life whilst always considering their well-being. Bowen (2021) illustrates theorist Maslow’s Hierarchy of Needs Theory. This represents the importance of health and well-being in the early years as Maslow believed that if a child did not have those basic health and care needs, they would not be able to progress on further in life or achieve their goals. Ben-Arieh et al. (2014) supports this as they show that well-being must be supported in the early years as this is when the child’s well-being begins to form. All work on the child’s well-being early on in life shows that child, the importance of looking after their well-being and caring for themselves. Both the Foundation Phase and the Curriculum for Wales focus on a child’s well-being whilst implementing the Welsh language throughout. They are both also play-based however, they do have their differences. As shown above, the Foundation Phase is a compulsory curriculum for teachers in schools to follow as a plan of education however, the Curriculum for Wales is a recommended guidance to be used as a tool in schools and other settings to aid practitioners to build their own curriculum. Sinnema, Vieveen and Priestly (2020) show that building the settings curriculum with the flexible guidance can help practitioners personalise the curriculum to what works best for the children and staff in their setting due to factors such as space, environment and staffing. As shown above by Professor Donaldson, the Foundation Phase had a lot of critique which helped to develop the Curriculum for Wales. This is supported by the Department for Education and Skills (2014) as they show that the Foundation Phase was more directed learning instead of child-led which was putting a restriction on the children’s creativity and opportunity to participate in learning strategies and activities that were better suited to them. However, the curriculums are both play-based, and both mention outdoor learning. Welsh Government (2024) praise themselves on the introduction of outdoor play and learning in the environments however, Arseven (2014) shows that it is clear that both curriculums should have introduced more outdoor learning into the curriculums as the Reggio Emilia approach in Italy (a play-based approach), has had a beneficial effect on children and their learning. However, French et al. (2023) shows that unfortunately in Wales we do not have the time, space and staffing to meet the needs of these requirements to allow children the opportunities to engage in more outdoor learning. 
It is clear that reform is a vital part of having curriculums and, transforming from the Foundation Phase to the Curriculum for Wales was a positive change as the curriculum is now more inclusive and child led. Both curriculums are play-based however, they could both consider taking inspiration from other curriculums to increase their outdoor learning. 








Part 2: 
Sievertsen (2022) shows that assessments are a critical part of education in schools as it allows practitioners to be aware of the capability of the children in their class and to identify if any additional support may be needed. Department for Education (2014) discuss the ‘Equality Act 2010 and schools’. In this act it highlights that discrimination against children from other children or practitioners is not acceptable. This includes discrimination against a child due to their lack of ability to participate and learn in these educational environments. This Act states that in order to avoid this happening, schools should make adjustments and ensure that they are factoring in ability when planning observations and assessments for children. Areekkuzhiyil (2021) illustrates that there are some factors that enable assessment from being credible and accurate. One of the reasons show that in the early years, children’s skills can be misinterpreted or misunderstood due to a lack of flexibility in the ways that children can express themselves and showcase their skills and strengths. This part of the assignment looks at the ‘Unique Child’ and how assessments can benefit children if they are used correctly, and barriers are broken. 
 Birth to 5 Matters (2021) explain that every child is unique. They show that although there is a vague guidance on what each child is expected to be capable of by a certain age, development for each child happens at a different pace and in a different manner. Every child’s development stages are different and should not be compared to others. A child’s development is a continual process and allowing the child creativity and the opportunity to explore is a vital factor in a child’s well-being and education. Care Learning (2024) state that all children in the early years should have equal access to learning and opportunities and should all be exposed to the same education. However, Birth to 5 Matters (2021) shows that rather than all children being treated equally, all children should be treated with equity. The difference being equal opportunities provide all children with the same resources and opportunities regardless of ability whereas equity provides children with the correct resources and opportunities suited to them depending on their needs. So, in most cases, children with additional needs may receive extra support. This will then enable the support given to children to balance out as the children who are receiving that extra support, may now have the ability to exceed in that task just as much as the other children without the additional support. Welsh Government (2015) explain that in the Foundation Phase, they show that they understand that children learn and develop skills at their own unique pace. They also show that all tasks and schoolwork that children complete must be respected for its originality and individuality. However, this seems to be all that this curriculum mentions on the ‘Unique Child’. Whereas within the new Curriculum for Wales guidance, there is a curriculum for funded non-maintained nursery settings. Welsh Government (2022) shows that in this curriculum, the importance of recognising the ‘Unique Child’ is demonstrated throughout. They introduce the curriculum by stating that every child is unique. Next, they follow on to explain that it is understood that all children come from a different background. And by creating an environment that enables the children to express themselves, allows the practitioners to gain a deeper understanding of the children and their personalities and views. As well as this, they show an understanding of inclusive practice. To ensure that practitioners are following inclusive practice, they explain that each child must be valued and understood in the sense of personality and development. This is an important factor in assessment as practitioners must recognise that children develop at different paces, and they must not be discriminated against about this, and rather they should be supported and listened to.  As well as this, Chan (2019) shows that the Te Whāriki curriculum strongly supports the idea of inclusive practice and the ‘Unique Child’. They show that Te Whāriki translates to a woven mat and the idea behind it is that all of their strands and principles intertwine. The curriculum’s overall aim is to enable children a sense of belonging as an individual and to be healthy and valued. One of the strands is called the belonging strand. This strand is to ensure that the ‘Unique Child’ is recognised, their individuality is respected, and they are exposed to a positive attitude about cultural diversity. Devarakonda (2012) believes that a plethora of knowledge about cultures is superficial. She believes that people claim to know about cultures and diversity however, in reality they know about the less important information such as the name of clothing and foods instead of the real meaning and reasoning behind it. This proves the importance of inclusive practice as the Curriculum for Wales avoid this by ensuring that the enabling adults develop an understanding of the child’s intellect and abilities. Arustamyan et al. shows that this is achieved by carrying out assessments. These assessments enable the practitioner to be able to recognise what the child understands and does not understand. It can also reveal which learning strategies work for the child which will enable the practitioner to ensure that they allow the child the opportunities to use these methods of learning. Sparks (2015) shows that there are several types of assessments used for children in schools to determine different factors about the child and their environment. All children engage in summative assessments at the same time of every school year. These tests results are then compared to a set of uniform standards to analyse how effective the learning environment, teachers and curriculum is working in this setting. Although the test results do not show much about the child’s ability, it is very important to ensure that the curriculum that is in place is working for the children and the setting in order for them to gain the most from the curriculum and identify any needs for a curriculum reform. However, in addition to this, at the end of every topic or term, children take tests for an interim assessment. These usually written tests also compare the students results to a set of uniform standards. However, these results are based on tracking the students’ academic route towards targets that ‘should’ be manageable depending on their age and year group. If any abnormalities within these results are spotted, children may be offered/advised to partake in a diagnostic assessment. These assessments test and question the student within written or oral test questions, and sometimes observation techniques are used. These assessments help to identify the child’s strengths, weaknesses and preference of learning methods. The way in which the child answers these questions can highlight any gaps in knowledge or ability that they may have and can highlight any behavioural or learning difficulties that may require a new learning plan to be put in place. It is important not to make a judgement of the child’s holistic learning through one test and to ensure that the practitioner takes the time to look deeper into the child’s intellect and education progress. Rotter (2014) shows that these assessments are beneficial to the individual ‘Unique Child’ as it allows the practitioners to create an individualised education plan (IEP) to support children with special educational needs. She shows that the purpose of IEPs are to assess the needs of the child through assessment and then create a plan with realistic educational goals for the child whilst taking into consideration the holistic picture of the learner with their strengths, weakness and preferred learning methods. These assessments will ensure that the child receives the support that they need in order to thrive. Between the Foundation Phase and the Curriculum for Wales, it is apparent that the Curriculum for Wales assessment methods are more beneficial for the ‘Unique Child’. Welsh Government (2017) shows that in the Foundation Phase’s methods of assessment they refer to age-related standards. This meaning that they have specific tasks that a child is expected to be able to complete due to their age and if they can not complete this by the expected age, then they could be deemed as unable throughout all education as they do not recognise that children have different strengths and weaknesses. This demonstrates that this assessment type does not support the ‘Unique Child’ as children are not viewed as individual and there is no mention of additional support for children with ALN or children where English is not their first language. However, Education Wales (2024) shows that the guidance was developed to enable teachers and practitioners to recognise children’s ability, background and identity prior to their learning and assessments. This supports the ‘Unique Child’ as the curriculum realises that each child is individual, and all children must be viewed fairly. They also show that the learning and assessment guidance is child-centred and always considers the child’s needs and well-being. The Curriculum for Wales bases their assessments off of their four purposes using the new progression steps. The four purposes allow children the opportunity to express themselves and include creativity to showcase their uniqueness. The method of assessment uses the new progression steps which explain that they focus on what the child is able to do and their progression. They aim to increase breath and depth of knowledge and the development of the child holistically. 
This clearly shows the importance of respecting and understanding a child’s individuality and that the Curriculum for Wales is more inclusive than the Foundation Phase when it come to assessments. 







Part 3:
Making Learning Fun with the Outdoors! 
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                    (Hall, 2019)                                                      (Freepik, 2024)
This blog talks about introducing a new outdoor learning curriculum where we can finally watch children in the early years thriving and enjoying education. Synodi (2018) presents research which shows that children in the UK find school and education boring. Whereas children from other countries with different curriculums deem education as fun and freeing due to their opportunity to explore and play. Johnes (2024) show that children enjoy learning in the outdoors and give evidence to suggest that children will be more engaged and achieve more physically and mentally by using the outdoor environment as a learning tool. They explain that many children’s favourite part of the school day is break time as they are allowed to play and explore outside freely. As well as supporting children’s physical health and development, the outdoors can also spark creativity in children and allow them to partake in education in a fun manner which children find enticing. 
Not many people might realise this however, using the outdoors as a learning environment in the early years is very beneficial to a child’s holistic development. Mann et al. (2021) shows that children having the opportunity to use the outdoor environment as a learning tool can help to boost children’s curiosity, creativity, well-being and many other vital aspects of their growth and development. National Literacy Trust (2022) supports this as they show that outdoor learning with children in the early years can help to enhance their knowledge, confidence, and view of nature and the world around them. They also demonstrate that outdoor learning provides rich learning experiences for children as there is so much to think and learn about in nature that people do not usually realise, such as wildlife, season changes and maths and science in the outdoors. 
Ahmad et al. (2016) describes theorist Piaget’s theory about learning through play. They show that Piaget believes that play enables children to increase their cognitive development by critically thinking. Play instinctively builds on children’s intellect as they are developing their memory and imagination which are vital skills for future learning. It can also help with decision making and problem solving which can help with other aspects of learning such as mathematics or life in general. This supports Walsh et al. (2010) as they show that in order for a play-based curriculum to be successful, the practitioners and teachers must understand the importance and give the children the opportunity to have independent play and take risks. Both of these sources show that children must experience independent free play in order to develop these cognitive and emotional skills. This second source also shows the importance of the practitioners and teachers within the curriculum to be knowledgeable and confident within the learning environments. This is important as children in the early years look up to the grown ups around them and often copy them and build interests and dislikes based on the actions and opinions of the teachers and practitioners. McLeod (2024) supports this with Bandura’s social learning theory. Bandura showed that a lot of children’s actions are from learnt behaviours. He showed that children look up to teachers and practitioners as role models and often copy their language, behaviours and attitudes. He proved this with the bobo doll experiment which illustrates that if an adult shows a positive and fearless attitude towards the outdoors, then this will be passed onto the children, and they will share the same curiosity. Some practitioners may have to undergo training for the ability to correctly support the children to confidently learn within the outdoors. Welsh Government (2022) highlights the role of the adult very well in the curriculum for funded non-maintained nursery settings. They recognise that the role of the adult is a crucial aspect of a child’s education and learning as the adults must ensure that the children are and feel safe whilst setting expectations for their learning. They show that the adult must appear eager and joyful about learning and should understand a child’s development. The shows that it is important for the adult to provide the children with knowledge and guidance however, it is equally important to be able to take a step back and let a child learn and explore independently. Whilst learning in outdoor environments, it is vital that adults can detect danger and recognise opportunities that are safe for children to explore whilst allowing them to engage in controlled risk taking. Little (2020) emphasises the importance of allowing children in the early years to take risks within their learning as it develops their awareness and knowledge of the world. It also helps them to understand boundaries and gather more of an understanding about themselves and their bodies. Sims and Waniganayake (2015) show that within curriculums along with the knowledge, care and passion that early year’s practitioners must carry, it is also important for the staff to undergo staff training and develop professional learning. Learning in the outdoor environment will require these staff members to be enthusiastic, knowledgeable, patient and mindful of the child and their learning. They must also understand that there are risks and must make sure they are taking the correct precautions such as appropriate footwear and attire, enclosed areas with no wild animals or strangers and at least basic first aid as it is likely for children to acquire some injuries whilst exploring the outdoors. 	
This shows that there are many important factors to think about when implementing a play-based curriculum and that there are a lot of benefits that would come with building a new out-door learning curriculum. 
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