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	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	Yes
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	Yes
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	Yes
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	Yes
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	Wide and deep reading for the topic 
Shown pedagogical knowledge 
Critically evaluate reading 

	I believe that further reflection on my own practice could have been carried out 
Used another framework to compare creativity and enterprise. 



	Student’s Name
	Abigail Fisher
	Date
	15/12/2017

	Student’s Signature
	Abigail Eloise Fisher
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Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression 

[bookmark: _GoBack]Donaldson (2015) proposals of the ‘four purposes’, should be implemented throughout the curriculum for the fundamental, holistic development of the individual, which includes ‘enterprising, creative contributors’ as one of the mains purposes. The two concepts of creativity and enterprise, have been undervalued within the curriculum for years (Robinson and Aronica, 2016; Craft, 2000; Grainger and Barnes, 2006). However, the need to develop creativity is outlined through documentation; Welsh Government (2014), Welsh Government 2017). Jeffery and Craft (2003) share that creativity is challenging to define as the concept is constantly evolving. Controversially, Marshall (2007) acknowledges that value of creativity is ambiguous within education, with contrasting views of creativity’s importance. The National Advisory Committee on Creative and Cultural Education (NACCCE) (1999) emphasises the warped definition of creativity linked solely to the arts; however, Barnes’ definition, ‘the ability in all humans imaginatively or practically to connect two or more ideas together to make a valued new idea’ (2005: 11), advocates the skill rather than the profession. Donaldson’s (2015) reasoning for the integration of the four purposes is to develop holistic skills that our appreciated through education, and the workplace. This is mirrored by the definition of ‘enterprise’, explained by Lowe and Marriott (2006) who stated that merely stereotyping enterprise to business, will narrow the opportunities and attitudes. Quality Assurance Agency (QAA) define ‘enterprise education’ as ‘the process of equipping students… with an enhanced capacity to generate ideas and the skills to make them happen’ (2012: 2). Enterprise enables innovation within the individual as a foundation for creative production. The importance of creativity and enterprise within learning should be mirrored within the teaching of both competences. The progression model within the Entrecomp Framework is tool used for advancement within all competences. The proficiently levels are indictors rather than imperative goals but support the reflective practice for individuals or organisations (Bacigalupo, et al., 2016). Bramwell et al., (2011) explains how effective teaching is linked to creative pedagogy. Wragg (2005) highlights that creative teachers are those who ‘go against the flow’ regardless of demanding challenges within education. However, Woods (2005) explains that although many may believe that all teachers are creative due to the nature of the profession, teachers are slaves to the academic curriculum. Enterprise is a fairly new concept to education, however Bridge et al., (2003) outlines enterprise is imperative for the development of the economy, and innovation. Donaldson’s assimilation of ‘enterprise’ into the cross-curricular responsibility of the four purposes is the shift towards a modern curriculum. 
NACCCE (1999) outlines that ‘Education faces challenges that are without precedent’ (1999: 5). The expansion of technology has moved society into the fourth industrial revolution (Schwab, 2017). The transformations within society must be emulated through the skills developed within the curriculum to prepare children for successful futures. The Entrecomp Framework has identified this issue within its publication by ‘creating a bridge between the worlds of education and work’ (Bacigalupo, et al., 2016: 7). The framework consists of three competence areas, and fifteen competences that link closely to Entrepreneurship skills. This framework measures the competence of the individual with outlined levels for progression. The competences carefully chosen by Bacigalupo, et al., (2016) do not solely refer to academic assessments, which are normally outlined within education. The shift towards valuing holistic, life skills for the individual implies a transition in education value, nationally through Donaldson (2015), and continentally (Bacigalupo, et al., 2016). Pucker and Makel (2010) digress how the multitude of definitions result in confusion, and ignorance towards the concept of creativity which, therefore, causes issues with assessing the creativity. 
To demonstrate the effectiveness of the framework, the practitioner will reflect on their own competence of ‘creativity’, ‘motivation and perseverance’, and ‘learning through experience’ (Bacigalupo, et al., 2016).
‘Creativity’ (Bacigalupo et al., 2016) was an imperative reflective competence. Sir Ken Robinson (2015) advocates the importance of nurturing creativity within schools, as evidence shows the demise of creative thinking within education, linked to Wilson (2010) and Duffy’s (2000) importance on creative teaching. NACCCE (1999) argue; ‘Creativity can be taught’ (1999: 10), which adds value to the progression levels within the framework. Conversely, Craft, et al. (1997) question this concept. ‘Creativity’ is explained as ‘develop creative and purposeful ideas’ within the Entrecomp Framework (Bacigalupo, et al., 2016). Found within the appendix (appendix one) is an ‘End of week review’ completed during teaching practice). Within I explain the successful implementation of an original Assessment for Learning (AfL) strategy within my teaching.

‘Be curious and open’, was levelled at Level 5 ‘Advanced’; ‘I can actively search for new solutions that improve the value-creating process’ (Bacigalupo, et al., 2016: 24). As evidence in appendix one, I started using ‘sticky notes’ for exit cards to track the children’s progression. However, reflecting this simplistic format did not scaffold a response for the children, especially those who are weak at literacy. This advocates finding new solutions that improves the outcome. The outcome of the emoji exit cards was more valuable for targeting and for the learners to express their views and understanding of the skill. Seelig (2012) advocates that children are naturally curious to solving problems. Adults should tap into this creativity thought process when overcoming challenges. To progress to Level six it states; ‘I can combine my understanding of different contexts to transfer knowledge, ideas, and solutions across different areas’ (Bacigalupo, et al., 2016: 24). An illustration of how this could be achieved is to modify several different AfL strategies with a valued outcome throughout. These strategies will measure not only the exit cards but a variety such as peer assessment (Black and William, 1998). Using Seelig’s (2012) ‘Innovation Engine’ to enhance personal creativity could be a tool towards progressing in the Entrecomp Framework (Bacigalupo et al., 2016).

 ‘Define problems’ was measured at level four; ‘I can reshape open-ended problems to fit my skills’ (Bacigalupo, et al., 2016: 24). This thread was overcome from assessment of Appendix 1; when the ‘sticky notes’ exit cards were reshaped and developed to suit the user’s needs, and provide the teacher with more insight. For development toward Level 5, Eberle’s (1996) model, ‘Scamper’ could be applied. Eberle (1996) explains that creativity is submersed due to compliance with academic requirements. ‘Scamper’ can enhance a concept using creative strategies.  For example, the practitioner can ‘combine, adapt, modify, magnify’ the concept (Eberle, 1996). Therefore, I would be able to ‘describe and explain different approaches to shaping open-ended problems and different problem-solving strategies’ (Bacigalupo, et al., 2016: 24). 

‘Be innovative’, I am Levelled at level 4; ‘I can judge if an idea, product or process is innovative or just new to me’ (Bacigalupo, et al., 2016: 25). Originality of thought is disputed within the OK GO (2017) during a TED talk in which OK GO state that we do not ‘think’ of an idea, we ‘find’ it. Innovation rather than originality is a more realistic outlook of creativity. Referring back to Appendix 1, the new AfL strategy of emoji exit cards are new to myself and to the school but I have the reflection to understand this product is innovation of the simplest exit card. The concept of innovation is enabled through creative thought. Land’s (1993) study evaluates ‘divergent thinking’ in terms of creativity. Divergent thinking measures the level of creative thinking and imagination, when convergent thinking uses logic (Guilford, 1968). Carlile and Jordan (2012) explains how creative thinking is divergent and leads to multiple alternative ideas, unlike convergent thinking which narrows ideas down’ (2012: 16). Within Land’s (1993) study, the number of kindergarten children that were measured as geniuses resulted as 98%. Throughout the longitudinal study the number of individuals that were assessed at ‘genius’ level decreased throughout the years. Cognitive thinking, has overcome the divergent value, we must assess whether non-creative teaching is a result of this development. Enabling divergent thinking could enable to transition towards level 5; ‘I can describe how innovations diffuse in society, culture and the market’. Divergent thinking would facilitate the capacity for understanding toward how innovation through products or ideas such as the creation of the AfL strategy that would be used and altered within schools. This could be seen with the use DeBono’s (1985) ‘Six Thinking Hats’ as an AfL strategy. The different hats scaffold innovation of a concept. 

‘Motivation and Perseverance’ is displayed as one of the competences within Entrecomp Framework (Bacigalupo, et al., 2016). It is justified to ‘stay focused and don’t give up’ (Bacigalupo, et al., 2016: 28). Grigg (2010) highlights the importance of motivation towards learning and teaching. ‘Creative people display particular motivations or attitudes’ (Cropley, 2001: 124), this could be concluded due to their intrinsic motivation towards to goal. Found within the appendix (appendix two) is an example of how personal motivation and perseverance has been overcome during a particularly challenging teaching experience 

‘Focus on what keeps you motivated’ is a thread within the competence (Bacigalupo, et al., 2016: 28). Looking at appendix two, I have identified level two at ‘Foundation’ stage through the example. ‘I can recognise different ways of motivating myself and others to create value’ (Bacigalupo, et al., 2016: 28). Pink (2011) expresses that the three features of true motivation are ‘autonomy, mastery and purpose’. These three aspects are important in a small dosage for optimum results. If extrinsic motivations are awarded too often, the intrinsic human need to achieve is diminished. This was highlighted through the work of Glucksberg (1962) from Duncker’s (1945) ‘Candle Stick problem’. Glucksberg (1962) studied that during complex challenges, that requires creativity, the individuals who were not eligible for extrinsic money rewards, out-performed those their opposition. Therefore, from the research presented, intrinsic motivations were highlighted as more effective with creative exercises rather than those who are supplied with mass extrinsic drive. Taking this into consideration, and to achieve Level 3 at the ‘Intermediate’ stage, a deeper understanding of what intrinsically motivates me supports my development. My personal extrinsic motivations could be grade awarded by teachers and tutors, this can prohibit creative development and personal motivational progress. 

‘Don’t give up’ is outlined as ‘Intermediate’, at Level three. It states that ‘I can delay achieving my goals in order to gain greater value, thanks to prolonged effort’ (Bacigalupo, et al., 2016: 28). This is evident from the appendix two, which shows a perseverance towards my personal teaching. Appendix two reflects on a disastrous lesson, where the goal of independent teaching was substituted for order for the learners to successful develop the skill, and for the teaching of good practice to be modelled. For progression towards the next step of Level four; ‘I can maintain effort and interest despite setbacks’ (Bacigalupo, et al., 2016: 28). Donaldson (2015) suggests that for maintain motivated teaching staff and learners, that collaboration should be present. The recommendation of peer support for not only children but teachers, provides confidence and encouragement throughout both a learning and teaching experience. Working alongside another teacher in a collaborative pedagogy would support my progression of maintaining personal determination, and always providing support within the setbacks. 

‘Learning through experience’ is another competence within the Entrecomp Framework (Bacigalupo, et al., 2016: 32). The Foundation Phase philosophy (DCELLS, 2015) promotes experiential learning. Donaldson (2015) has advocated this manner of learning for the other phases throughout education. Learning through experiences creates a more memorable experience, which can contextualise skills.  Found in the appendix (appendix three) is a reflection from teaching practice. ‘Reflect’, I have assessed myself at level five; ‘I can reflect on my achievements and temporary failures as things develop so as to learn and improve my ability to create value’ (Bacigalupo, et al., 2016: 34). I have concluded the levelling from my analytical reflection of my lesson, and identified how I can move forward. Grigg (2010) advocates the importance of reflective practice within teaching. Donaldson adapts the term to ‘reflective practitioners’ towards the movement to the new curriculum. Progression to level six outlines ‘I can help others reflect on their achievements and temporary failures by providing honest and constructive feedback’ (Bacigalupo, et al., 2016: 34). Black and William (1998) express the importance of sharing quality feedback, of Assessment for Learning, through oracy and written resources. Bloom’s taxonomy (Anderson, et al., 2001), the AfL strategy could achieve this level. The taxonomy challenges cognitive capacity through a hierarchy of questioning. The questioning would be used in a reflect manner for me to guide the learner, to understanding their performance, and therefore outline their next steps. 

‘Learn to learn’, I can currently at level four; ‘I can reflect on the relevance of my learning pathways for my future opportunities and choices’ (Bacigalupo, et al., 2016: 34). Referring to appendix three, the reflective document is an example of how this level was achieved; by reflecting on the learning experience. The Constructivist theorist, Vygotsky (1986), explains scaffolding of learning. The Zone of Proximal Development (ZPD) outlines learning development through support. This model mirrors the leveling from the framework to understand how reflection of progression of learning supports the future development. The next step, level five, outlines ‘I am always looking for opportunities to improve my strengths and reduce or compensate for my weaknesses’ (Bacigalupo, et al., 2016: 34). A strategy that could be used to achieve this level is applying Barnes’ (2015) opportunistic cross-curricular approach to teaching for development. This approach encourages creative improvement and learning. Opportunistic learning is experiential. Therefore, I would be able to develop both my strengths and weakness, with an enterprising, innovative manner. By solving problems when the issues occur. To complete this level, Donaldson’s aim of ‘independent lifelong learners’ is promoted, by accepting development in creative opportunities when presented. 

The Entrecomp Framework (Bacigalupo, et al., 2016) was developed for measuring Entrepreneurial skills. As shown throughout, many skills within the framework cross-over to support personal and professional development for a trainee teacher. From my personal reflection, the lack of attention within my education towards valuing creativity and enterprise are evident throughout my levelling of the framework. The framework’s competences are suitable and useful for my development in creativity and enterprise, however others are manufactured and awkward. However, the progression model is a beneficial tool for measuring my personal development. However, it must be addressed that although creativity and enterprise are developed within a variety of the competences, the framework is aimed towards Entrepreneurial skills. The cross-over between enterprise and entrepreneurship is evident throughout readings; Lowe and Marriott (2006), Bridge, et al, (2003), however the framework is structured mainly on entrepreneurship. Nevertheless, it is a positive development that there a framework that aims to measure skills that are normally overlooked within an academic, subject favoured educational structure. Land’s (1993) study bridged a movement towards measuring creativity, from a purposeful need of the skill within the workplace. However, the significance of this research has not been respected within the assessment process in any curriculum. Even when the importance of creativity being advocated by many; Csikszentmihalyi (1999), Thorne (2007). Donaldson’s (2015) movement towards valuing these skills such as ‘creativity’ and ‘enterprise’ show the slow developments within education in Wales. However, there is nothing with Successful Futures or National Mission (Welsh Government, 2017) to show an assessment or measure of any of the four purposes, which include creativity and enterprise. Even with the intentions of progression, without a measure of the child’s personal development it will be a lottery of school’s ethics to nurture and develop these life skills. Concluding Land (1993) and Robinson’s (2006) research, practitioners need to reflect upon the reasons why creativity within the individual is lost when exposed to education. Donaldson’s (2015) desired goal of the report is to create ‘independent, lifelong learners’ that are not only prepared but innovating the workplace. If this vision is to be met, then the importance of creativity, enterprise, and other holistic skills must be measured, appreciated, and encouraged. 
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Appendix One- End of Week review
This example is used as an example of creativity. This End of Week review was selected as it highlighted a time when my creative, enterprising skills were developed through implementation of an AfL strategy to my teaching and to the school. 
	Week:      1    2    3    4    5    6    7    8    9    10    (circle as appropriate)

	Current personal training target/s:
S3.2.1 They make appropriate use of a range of monitoring and assessment strategies to evaluate learners’ progress towards planned learning objectives, and use this information to improve their own planning and teaching.

S3.2.2 They monitor and assess as they teach, giving immediate and constructive feedback to support learners as they progress.  They involve learners in reflecting on, evaluating and improving their own performance.


To implement an original AfL Strategy into teaching



	What progress have you made against your personal training targets during the past week?

During the course of the week, I have implemented an original AfL Strategy; emoji exit cards. These were not used in school previously. The emoji cards are used in the plenary or mini plenary to gain an understanding of whether the children have learnt, or if they wish for me to create changes for a conducive learning environment. This has improved my targeting for the children, to understand where they are. 
Last week I started asking the children to write on a sticky note their feeling towards the lesson, however the children’s responses were varied as some of their literacy skills are limited. Therefore, I thought the use of emoji’s supported their writing.


	How do you know? (Provide a summary of your achievements)
The children provided an insightful summary of their learning with the use of the emoji cards. My targeting of their progression was more detailed and insightful. I was able to understand what was needed to support them, if the skill had been achieved, or if I needed to change my teaching. This supporting my teaching throughout the week. 




	Evaluation against QTS standards (to be agreed by 
both trainee and mentor):
	E – Excellent,  G – Good, A – Adequate,
U - Unsatisfactory (Significant Improvement Required)
Please tick appropriate judgements

	
	E
	G
	A
	U

	   S1

	Yes
	
	
	

	S2

	
	Yes
	
	

	S3.1

	
	Yes
	
	

	S3.2

	YEs
	
	
	

	S3.3
	

	Yes
	
	



Abigail has successful applied the original AfL Strategy, Emoji cards. The emoji cards were a success for understanding more about the children’s learning and supporting the learners moving forward. 



	

	What are your next areas for development? Set personal training targets for next week.

· Join an after school team for the school 
· Use ICT within teaching 




	Which QTS standard/s do your targets relate to?

S3.1.4 They take part in, and contribute to, teaching teams, as appropriate to the school.  Where applicable, they plan for the deployment of additional adults who support learning in children and young people.


S2.5 They know how to use ICT effectively, both to teach their subject and to support their wider professional role.



	How exactly will you achieve your targets? Complete an action plan (Form C20) to indicate the steps you will take to develop.



 












Appendix two – ARC 
This reflective example is to be used for ‘motivation and perseverance’. This is a reflection after a disastrous lesson that took place at the start of my second year teaching practice. This ARC was used as it was a particular time within my training that my intrinsic motivation to persist and to keep motivated was challenged. 

Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 17/11/2016
Digwyddiad critigol (Ffocws)/Critical incident (focus): Doubling number in a column method. 

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	I felt relaxed about this session to start as I went through the lesson with Mrs Woozley the previous day. However, this feeling quickly deteriorated. I was too relaxed that I forgot all the resources I needed for the lesson which meant I started to rush and panic and the children were left waiting for me. This made me feel so unorganized and unprofessional. After I got all the resources, I soon found out that there were too many children for the table selected. I decided to change the activity to do it on the carpet. However, the children then found out that the whiteboard pens weren’t working which meant that I had to leave them again. During this time, their concentration had completely gone and they just wanted to play. When I got back to the carpet, they weren’t listening and were disobedient. They struggled to make a simple circle, which made me feel like the activity wouldn’t go very well. I started asking general questions about doubling however, the children were struggling to engage so I wanted my introduction to warm up their maths brains. This started to go better, however some of the children continued to mess around. I then introduced the column doubling aspect of lesson. Some of the children understood this, when others didn’t. I decided that the children would have to start the activity and I could work my way around the individuals that struggled. However, the children, again, didn’t want to be on task as they argued, ran around and shouted at each other. This really tested my classroom and behavior management. When I started to work with the individuals that were struggled, it soon became apparent that all the children didn’t understand. At this point, I thought it would be best to get Mrs Woozley to help with teaching the method so the children could complete the activity and I could understand the way she taught it effectively. Even though, I was disappointed in myself that I had to get another teacher, it was the right decision as the children after this understood the task which made everything easier and more beneficial for the children. Overall, I felt disappointed with the lesson but determined to made the other lessons more effectively and professional. 


	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	
Aspects of the lesson that went well included;
1. The children at the end of the activity understood the skill. 



Disappointing aspects of the lesson;
· Lack of preparation
· Resources didn’t work
· Classroom and behavior management
· The children were left on their own waiting for resources or me to make another plan. 
· I had to ask a teacher to assist me with teaching the method
· The children were messing around.



	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	
I would keep the skill of doubling in a column method as the children enjoyed the activity when they understood what to do. It is an important skill. I would keep the resources the same but make sure they were organized straight away and everything was working. I also think working on the carpet was a better idea than the table. 

The cause of the most important disappointing element was my lack of preparation. If I had organized the whiteboards and counted how many pens and if they worked, I wouldn’t have had the problems faced today. Every problem faced, stemmed from this issue which could have been easily changed. 

	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	For the next session tomorrow, I will make sure that I am really organized for the session. I have already set out all my resources such as new whiteboard pens, clean whiteboards. I am going to print off tomorrow, new lesson objectives and numbers for the children to use. This will mean that I will feel more organized and professional during the lesson which will reflect in my teaching and the children’s outlook. 
Next, I will look to teach carrying numbers with the column method. Also being more prepared for lesson, such as having resources ready and working before the lesson begins. This will allow me to feel more relaxed and confident going into the learning experience. To develop behaviour management so if problems do occur, I can control the group more effectively. Problems will occur during teaching however being motivated and coping with these issues. 

	Y profiad newydd / Transformed experience
















Appendix three- ARC 
This reflective document is to be used with ‘learning through experiences’. This was a reflection of a lesson produced in my second practice in second year. This example was chosen for the changes to the learning experiences. 

Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 14/03/17
Digwyddiad critigol (Ffocws)/Critical incident (focus): Higher and medium attainment
By the end of the three sessions, the leaner will create a newspaper article in their books, based on research gathered about the Aberfan disaster, including the key features needed for a successful article. 

Lower attainment
By the end of the three sessions, the learner will create a newspaper article with a template, based on research gathered about the Aberfan disaster, including the key features needed for a successful article.
	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	
I felt rather nervous about teaching this session. This was a way of concluding everything I had taught the children about newspaper article, it was a reflection of my teaching. I knew the children had done a lot of research for the session so I wanted to go through everything they knew. This meant a longer introduction than normal which was rather nerve wracking as the children could find this boring. However, when I was teaching the children I felt more relaxed and realised the children needed this for their writing. The children seemed to do well when they started their work and when I asked for the children for their thumbs, they all seem to have them up. 
For the plenary, the children filled out emoji exit cards to say how they felt and gave a comment. The emoji exit cards also included changes that the children wanted for the continuation lesson. The majority of the comments were very positive and the others, will be supported more in the next session. 


	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	
Aspects that went well:
1. The children enjoyed the session
2. Positive feedback in exit cards (AfL)
3. The children made a good start applying skills learnt for newspaper articles
4. Behaviour management
5. Displayed success criteria 
6. Loads of different resources for the children to use
7. Emoji exit cards brought change of resources and support

Elements that were disappointing:
1. I didn’t give enough support to some children e.g. EAL child
2. Introduction too long
3. Lots of pieces of paper
4. Could have got help off the children for scribing on the board (MAT)



	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	
I would keep the majority of the lesson the same. I believe the children needed a lot of support for the first session to help with their writing. My lesson provided that support even if the introduction seemed a little bit too long. 
The cause of the most disappointing element was probably the feedback I got some a EAL child. She hadn’t appropriated me throughout the lesson to ask for support but in her feedback said she needed more help with her writing. I felt very negligent for this, when I became aware. The EAL child is very bright and able, this means it can be easy to forget she needs support. I will make an effort to improve this tomorrow.  


	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	
Solution to this problem could be for myself to support the EAL child more to make sure we can structure her work better with more confidence. 

Next, I will be discussing the main body of the text to the children to support their writing again. This activity should be done over 3 sessions so they wouldn’t have finished. 


	Y profiad newydd / Transformed experience




18

