Alison Finister/1250758 – Critical Reflective Report, December 2022

Professionals in Practice
For the purposes of reflective practice with my professional colleagues, I have observed three lessons. This will help me reflect on their strategies to identify areas of good practice in effective teaching. This will be beneficial for my own development and will help me plan what went well and what areas need further consideration.  
In one of the lessons I observed, the topic covered was Sudden Death. It was being delivered to a group of student Police Officers. Importantly, the trainer opened the lesson by giving a content warning.
 “Content warnings are verbal or written notices that precede potentially sensitive content. These notices flag the contents of the material that follows, so readers, listeners, or viewers can prepare themselves to adequately engage or, if necessary, disengage for their own wellbeing.”
                                                                                                                                                       (Arbor, 2017) 
This was delivered due to the sensitive nature of the material being discussed during the session.
The trainer then continued by providing the aims and objectives to the students and informing them of the learning process as stated by Gagne’s Conditions of Learning (1965). He drew upon student’s current experience in relation to death, valuing their experience and their contribution to the session. (Knowles, as cited in Scales, 2008). He linked theory to personal and professional practice, continuously linking their personal experiences to processes and procedures within the police service.
I felt this helped to alleviate first time worries or concerns for the students in relation to Death and helped the students who’d never dealt with personal loss. I observed the reaction of some students who were obviously quite worried about the subject matter initially, but as the lesson progressed their worries clearly lifted.
There was also some group work in this lesson. The trainer embedded some numeracy development by asking the class to form into groups based on a numerical factor. This played well with the learners taking ownership of the exercise, clearly demonstrating application of cognitive and psychomotor learning domains as theorised by Blooms, B (1956) and cited in Gravells, A and Simpson (2014, p73).
I observed a second lesson on ‘Statement Writing’ in the policing context. The trainer I observed had years of teaching experience in a variety of forums. He is also very well versed on different types of learners and their differing learning styles. 
I came into the lesson one hour before the end of a three-hour lesson and noted that the students were still very well engaged. 
A handout was provided to students to be used as a scaffolding tool (Vygotsky, 1978). This handout will certainly enhance their learning in the future by acting as a reference tool for writing their own statements. When the students received the handout, the trainer then referred to the PowerPoint thus putting it into context for the students moving forward.
The trainer also moved around the classroom using a student to highlight the importance of distance and clear unobstructed views for when writing the statement. The students appeared to enjoy this interactive approach.
Gibbs’ (1998) experiential learning cycle was used throughout the latter part of the lesson for reflection and to discuss developmental points for the future. Observations were positive, and no issues were highlighted.
ICT was used in this lesson in the form of a video on how to describe items in a statement. The trainer was not proficient in this area and was unsure of how to duplicate the screen from PowerPoint to video, as the clip was not embedded in the PowerPoint. 
“Prior to using any technology with your learners, you will need to ensure they are familiar with how to use it. You might need some training yourself beforehand; it is fine to admit you don’t know something as technology is advancing so rapidly.” 
                                                                                                                           (Gravell & Simpson,2014, p.119)
It would have been beneficial if the trainer had familiarised himself with the technology prior to the lesson, as it ended up with one of the students assisting in duplicating the screen. Although there was an issue with technology, the lesson did not seem to be too disturbed by it.

For the third observation I went into an ACE’S Lesson (Adverse Childhood Experiences). Once again, I observed the latter end of the lesson, this lesson is not on the student’s exam list for their university course. This allows the trainer to be very fluid in their lesson. The topic can be a very emotive subject for some students - on occasion it has been known for some students to disclose personal trauma they have experienced in their past. The lesson allows them to unlock this and enable them to build resilience as well as empathy which could assist other victims in their line of policing work.
As I joined this lesson the students were walking around the classroom picking up ‘Strength’ cards from the floor. The cards they picked helped open conversations in class about the hard stuff in life and nurture new ways of thinking about life’s possibilities. I felt this was an extremely powerful exercise.
 “Too often teaching is worksheet and handout driven. Using resources and materials effectively, in order to support learning is challenging. However, it can be exciting for you as a teacher, and engaging and motivating for your learners.”
                                                                                                                         (Gravell & Simpson, 2014, p.199)
This was so impactive that one or two of the students became quite emotional when they realised their strengths. However, this would need to be managed carefully in the classroom setting.
Throughout the session the trainer made continual use of formative assessments by using open and probing questions. The trainer made use of direct questions and answers while continually supporting the students through the summative assessment (Eberly Centre 2019). She also made use of Gibbs (1998) experiential cycle to reflect on what happened during the session and discuss developmental points for the future.
Going forward, I aim to continue to develop my skills through the observation of other trainers. It has been an invaluable exercise for myself, I have learned about numerous techniques and areas where I can set targets for my own personal development.
Assessment in Context 
Assessments have become a huge part of teaching and learning. There are two forms of this, those being assessment of learning and assessment for learning, both types of assessment serve an important purpose. It helps us see how a student is progressing, and where a students’ achievement level is at, at the end of a course. This is an ongoing process and whilst with us we are gathering information about their learning process, if it is falling below the required standard, we can adjust our instruction accordingly and put intervention plans in place if need be.
 I looked at different ways we assess the student’s learning and their assessment for learning within Gwent Police Learning and Development Department. To assess the students learning we get them to sit two exams over a six-month period whilst with us through the University, this benchmark their knowledge of the law from the lessons they have been taught, they must pass these examinations to progress on the course. The expected mark that needs to be attained for these exams are set at 40% as a minimum. This formal method of assessment in the learning process allows us to be able to confirm that the students meet the national standard required of them and that they will be competent to complete the role. This form of assessment tests the student’s knowledge up to a point within the course. It can act as a good gauge on the instruction of the course by the Trainers and can be used to highlight any areas of concern that can be addressed thereafter. This method of assessment is useful to eliminate any bias in marking from the trainers and can give a true reflection of the student’s understanding of the modules taught thus far.
“Bias can be moderated through comparison with other people’s judgements about the same work.”
                                                                                                           (Avis, Fisher & Thompson, 2019, P.198)
However, exams are not always the best method of testing students’ knowledge, not everyone responds to them the same. They can cause anxieties, pressure for perfection and they aren’t exact in determining whether a person has learned a certain concept. Exams are mostly focused on memorisation and do not assess how we apply knowledge and true comprehension in the real world. In this line of work memorisation of the law is crucial upon conviction. Therefore, the assessment in this setting is most likely more beneficial for the student’s learning with huge learnings they can take into their line of work. 
Another way we use this is to assess the students in a practical setting, we do several of these again over the course, and this tests their knowledge and what they have learnt and for the students is a good way to consolidate their learning.  We observe their performance ‘on the job’, this is a holistic assessment not only looking at one thing but looking at the whole package. Their communication skills, their appearance, NVC’s (Non-verbal communication), decision making and listening skills, and are they then achieving the required standard.
“They provide valuable opportunities for professional development, allowing teachers to ‘test out’ their judgements against those of their peers, providing exposure to alternative interpretations and values. This will inform not just summative assessment practice, but also the ability to provide constructive formative feedback and to enhance the quality of ‘assessment for learning’. “
                                                                                          (Avis, Fisher & Thompson, 2019, P.199)

However, to plan and prepare the practical assessments does take time and to find the appropriate space and resources can be difficult. All practicals must take place in a safe environment, a safety briefing must be given at the start of the day, and a health and safety risk assessment completed by a qualified person. If the location changes frequently for this, again all these tasks need to be completed every time which is time consuming, causing a lot of extra work.
We also complete three reviews whilst the students are with us, these form as a progress report where the students reflect on their work to date from an academic, practical point of view, plus welfare. It allows them an opportunity to reflect but also is a progress report for us as trainers. These formative assessments help us keep track of how student knowledge is growing it does involve a level of time investment from tutor and student, but the opportunity to reflect on behalf of the student can only be a good thing. This process is more informal than any other types of assessment. The correct student review and welfare process is essential to the successful completion of the PEQF course we run. As a trainer I get a better understanding of the student and the student gets one to one time with the trainer to discuss development concerns and assistance if required. It allows students to self-reflect on their performance academically. We can track progress of the student and their learning; it can be used to enable timely intervention and nurture that holistic development.
Without this process in place, I would not be able to understand the student point of view and be able to adapt my style of teaching or approach accordingly. This has a danger of then creating a barrier for the student’s and could allow for inconsistencies across classes/trainers and teaching.
The student review is also very important from a welfare point, as a trainer I would like to think the student can trust me and that I am approachable. I have learned to be able to listen actively and apply patience when a student is talking so I can understand what is being explained to me and that the student feels they are being listened too. The personal student issues can act as a barrier to learning, so it is important that they feel I am there to help. As I have previously mentioned their issues can act as triggers when we deliver certain lessons on the programme. For example, if a student has sadly experienced Rape, some of the content of that lesson or video clips, could trigger some trauma. The student is naturally going to get upset and therefore won’t be able to engage in the lesson. It is important that they feel supported with any personal issues.
“In many careers and professional areas, the ability to put together a convincing and precise report is useful.”
                                                                                                               (Race P, 2020, p.90)
These are however quite time consuming and with a tight six-month schedule which is packed with lessons and practical’s and marking of statements this can be a quite pressurised and takes us away from our main role. Particularly the last two of the review as they are done in very quick succession of each other, and therefore isn’t that much time difference from the one report to the other.
“With increased number of students, it becomes more difficult to find the time and to maintain the quality and quantity of feedback given to students about their work.”
                                                                                                      (Race P, 2020, p.90)
 I have noted through sessions to continually use formative assessments by using open probing questions, as well as direct questions and answers. By doing this learner is continually supported through the summative assessment (Eberly Centre 2019). Feedback from our peers stated “Formative and Summative assessment was used in a way which was fun. You embedded knowledge with doing.”
We will very often set group tasks for the students; this is important as it sets independent learning they must go and research and understand the topic to then present back to the class. Again, another way of assessing their developing skills and the knowledge of the task in hand. Plus, we are also monitoring the learning process.  it is imperative to make sure that the students are on course with the task and that they have understood what is expected of them. I always make sure that I walk around the groups and see that that they on task. It can be used to observe and listen. The size of the group also depends on the task in hand - although through what I witnessed in the class, I believe smaller groups are better than larger ones. There are inevitably students that will work harder than others and those weaker individuals will hide behind the stronger students, using them as a crutch. 
“Sometimes groups or teams become more problematic, not because their members don’t know what they are doing, but because they have problems accepting, adjusting and communicating with each other as they take on different roles. Knowing that individuals within teams take on these different roles will help you manage group work more effectively. For example, if a group of learners need to work together on a project, you could make sure there is a mixture of the action people and cerebral roles within the group.” 
                                                                                                                                         (Gravells A, 2014, p.199)
Honey and Mumford (1992) argue that learners fall into various categories such as the ‘activist’ who learns by trial and error. Another category given is the ‘theorist’ – a student that may prefer an element of front loading of information. Considering this I would apply differentiation by task and address ideas around VARK (Visual, Aural, Reading and Kinaesthetic) learning styles during the group work theorised by Fleming (2005) as cited in Gravells A, and Simpson (2014, p60). To make sure they achieved this, I would ask questions to individual learners in the groups, ensuring I make eye contact with them, this then addresses inclusivity.
With a lot of the lessons, we teach through the University. There can be several handouts to give to the students to aid their learning, for me this is an ongoing assessment as to how resources are used, and what is relevant and not to the student and their learning. While this is a huge positive, the current economic climate makes this costly. As well as from an environmental point of view, to stop waste and use of paper. Having observed one of my colleagues with a massive number of printed handouts, it has made me think through if there other options.
“Your organisation might have an environmental or sustainability policy; therefore, you will need to take this into account regarding the use of resources. Can any current resources be reused or adapted in any way, rather than new ones purchased? Can handouts, activities and visual presentations be used electronically rather than being printed?” 
                                                                                                                (Gravell and Simpson, 2014, p.193)
This exercise has been beneficial in many ways, and I genuinely believe moving forward I am going to try and sit in regularly on colleague’s lessons, I have learned so much from them as well as the students – which has been surprising. I have learnt about several learning styles and am more aware of these moving forward. Your students will change with every class, and you must keep on top of their needs and learning preferences, not one size will fit all, you must constantly be able to adapt and change. I have learnt about the different types of assessment methods and how important they are to the department and learner alike in all areas of development.
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