[bookmark: TITUS4HeaderFirstPage] 
[bookmark: TITUS3HeaderFirstPage] 


[bookmark: TITUS4HeaderEvenPages] 
[bookmark: TITUS3HeaderEvenPages] 


[bookmark: TITUS4HeaderPrimary] 
[bookmark: TITUS3HeaderPrimary] 


[image: ]


BSc (Hons) Professional Police Practice 

LEVEL 4 - 40 Credits


Workbook title: Competency Based Workbook 2 (PCDA)

(SOUTH WALES POLICE, GWENT POLICE AND UWTSD)


	Learner name: JACK FENTON 

Learner’s University Registration Number:
2031240
 





FACULTY OF BUSINESS AND MANAGEMENT 
PUBLIC SERVICE PROGRAMME

Module title: Policing in the Workplace 2 (PCDA) 


Workbook Guidance

Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.





Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the workbook. Therefore, you must:

· adhere to guidance in the Student Handbook about unfair practice and plagiarism;
· not identify individuals including witnesses, victims or offenders by name;
· not write information that enables any individual to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which were high profile and could be identified due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.

Please be aware that any content that is deemed to be inappropriate, disrespectful, or abusive will not be tolerated. Following review of any content of this nature the information will be shared with the employer of the student responsible.  

Should any health and wellbeing concerns be raised because of disclosures made by the student within this workbook, the employer of the student will be informed.  



NOTE

Your workbook will be submitted electronically via Turnitin on Moodle. Guidance on this is in the Student Handbook. 

Remember that the workbook is YOUR responsibility you must not rely on the assessor or anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. 


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please see the Student Handbook for further guidance. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 




Guidance: 

· Your workbook must contain the items specified in the table below (clearly identified and in the order given);
· You should use this particular document to insert your text / answer within each section of this workbook;
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

750 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:


Starting my role as a Police constable on a response team under my tutor has been significantly lifechanging. Not only have I developed the courage to meet new people that I will later work alongside, but I have also had to adapt to large changes in shift patterns. However, the biggest mental obstacle I have faced is responding to real life incidents. “Research on policing and stress suggests that police work is in fact stressful”, “It is one of the most stressful occupations in the world” (Anderson et al., 2002). For me personally, this sudden change in my routine has significantly increased my stress levels, but also as a result helped me further develop my mental resilience, in order to cope with this stress. Furthermore, I have had to find new coping strategies to help me control and manage this added stress. 

Firstly, in order to manage my stress, I had to identify the biggest stress factor. For me personally, I found it was going to response calls. For officers “highest levels of stress occur just prior to and during critical incidents, and that officers do not fully recover from that stress before leaving their shift” (Anderson et al., 2002). However, for me, it was the build-up of nerves, developed from not knowing what was going to happen. This is commonly known as “anticipating stress” (Anderson et al., 2002). I find my stress increases as a result of the management of conflict at an incident, and the aftermath of the decisions I would have to make at the incident, like arresting someone. Like Anderson et al., (2002) stated, after leaving a shift I would still feel the effects of my stress at home, which would turn into a cycle because I would end up at the next shift “suffering anticipatory stress at the start of each shift” (Anderson etal., 2002) because I knew it was all going to happen again. I knew I had to manage this stress because, “stress, particularly when it becomes chronic, can lead to a multiplicity of problems” (Anderson et al.,2002). Examples of this can be “burnout, job dissatisfaction” (Anderson etal.,2002) and as a new police constable under review from my mentor I couldn’t allow this effect my work or my attitude to work.

A useful method I use to cope with my stress is dog walking. Coming home from shift, dog walking motivates me to get outside and exercise for a minimum of sixty minutes a day. “There is considerable evidence that dog ownership is associated with higher levels of physical activity in adults” (Westgarth et al., 2014) and exercise is a known method to deal with stress. Mikkelsen et al., (2017) support the theory that exercise helps with stress and “recognizes the positive effects of exercise on mood states such as anxiety, stress and depression”. In addition, the benefit with this type of exercise is also being with a dog itself. “For example, walking with (vs. without) a dog has been shown to be a greater buffer against stress due to the positive effects on parasympathetic neural activity” (Westgarth et al., 2014) 

Another method I find helpful when dealing with my stress is Physical Activity at the gym. I personally find going into the gym for an hour and weight training helps me compartmentalize the events of a shift with my mentor. Mikkelsen et al., (2017) recognises this and “even suggested that physical activity can enhance mental wellbeing as equally as psychotherapy”. Mikkelsen et al., (2017) further states “Physiological effects of exercise can include an increase in endorphin levels”. This increase in endorphins into the brain, helps you physically and mentally feel good and helps relieve any stress from the day. 

To summarise, as a new police constable on shift, I have noticed an increase in my daily stress. However, I have found multiple methods to help cope with this stress so that it does not affect my professional standards during a shift. It is important for police officers to learn how to build a resilience to stress and also learn coping methods to help alleviate personal stress because if left, stress can build up over a period of time and it “can lead to a multiplicity of problems for the officers as well as for the organization they work for” (Anderson et al., 2002). For me personally, my I have found that various forms of exercise are largely beneficial for my mental wellbeing and if I continue to pursue this coping method daily through the gym or dog walking, my personal stress will have a much lesser effect on my professional ability at work, which I believe is essential, particularly in a role where others may rely on you for stability and safety. 

Word count 790
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:



The role as a Police Constable is to give the public the highest level of professional standards and delivery, to ensure crime stopped, prevented and most importantly to protect members of the public from such danger. It is vital “For the public to have confidence in the police” (Harfield, 2009) because we require co-operation from the public to allow us to conduct our investigations, to make the community safe and to stop or prevent crime to the best standard. “It is more important for the police to have a code of conduct than any other organisation” (Harfield, 2009). This is because of the way the public observe our actions, and rely on us to protect them from any possible threat the community may face. “Additionally and importantly, the police are there to protect the weak and the vulnerable and help those who are unable to help themselves” (Harfield, 2009). This is because victims who are vulnerable may struggle to protect themselves from the exploitation or crime, so require the biggest protection from police or other partner agencies, commonly called safeguarding. 

Safeguarding “stated in the statutory guidance should be ‘person led and outcomes focused’” (Wate and Boulton, 2015). This puts the victims care and needs first, and ensures the police and “other agencies worked together effectively and efficiently. Safeguarding partners in order to promote the welfare and uphold the rights of vulnerable adults under the Human Rights Act (1998)” (Wate and Boulton, 2015).  It is essential to ensure that the victim is safeguarded, whilst protected from further harm or risk of exploitation. 

I was on mobile duty with my partner, who I will refer to as PC Andy, when we received a call of an on-going disturbance at an address, which required emergency attendance. Apart from that they had little information for us. Andy and myself drove down to the address. On arrival of the address, I approached the door and a female who I will refer to as Kelly answered. She was a young, small woman who was crying. I asked her if I could come inside and speak to her, she allowed us in and told us what had happened. She informed us that she had had an argument with her husband, and he had struck her across the face, before leaving the scene. However, Kelly did not want to complain or provide a statement because she was scared of any repercussions. This highlighted to me straight away that this was a domestic related assault. It is domestic abuse because, as stated by PNLD (2021), “Section 1 of the Domestic Abuse Act 2021 defines the term 'domestic abuse'” if “A and B are each aged 16 or over and are personally connected to each other”. Moreover, “Behaviour is abusive if it consists of any of the following (a) physical or sexual abuse; (b) violent or threatening behaviour” (PNLD 2021) and in this situation the husband had used violent behaviour, causing physical abuse. 

Domestic Abuse unfortunately is a regular call. The Office for National Statistics (2016) reported that two million adults were a victim of domestic abuse. Officers “will come across victims of DA on a regular basis, whether they are displaying physical signs of any injuries or not” (Wate and Boulton 2015). Domestic abuse is considered a serious crime incident where “78% consisted of violence again the person offences” (Office for National statistics 2016). South Wales Police state officers must “take positive action even if the victim doesn’t consent.” (Wate and Boulton 2015)

Due to Kelly’s initial disclosure to us officers, it indicated to me that she was a vulnerable adult. Kelly is classed as vulnerable because as College of Police (2020) state in the definition of vulnerability is “unable to take care of or protect herself from harm of exploitation” (College of policing, 2020). Because of this risk of vulnerability, Kelly needed safeguarding for her own protection. However, “Tackling domestic abuse (DA) is a complex safeguarding issue and all multi-agency professionals have a role to play in keeping victims, their children and other affected people safe.” (Wate and Boulton 2015). 

My role as a Police Constable, in regards of safeguarding Kelly, was to try to build a rapport with her so she can open up with officers and disclose the full details so we can put in measures to reduce her risks. “The concept of rapport, or the bond or connection”, between officers and victims is so important because it has shown to “increase the quantity and quality of information produced by adult witnesses” (Vallano, et al., 2015). The more information disclosed from the victim, the better the opportunity we have to provide a positive outcome for them. I reassured her she was now in safe hands and protected from repercussions she feared she might receive from her husband. Kelly is at risk of harm from her husband due to the environmental factor of living with him. In addition, Kelly knew if nothing positive came from the investigation into her husband, he would be returning to her in the home address. In 2016 “4 in 5 victims of partner abuse did not report the abuse to the police” (office for National Statistics 2016) because most victims are scared of the repercussions from reporting on their partners. 

How I built rapport with Kelly was by explaining my role as a police constable and my duty as an investigator in this incident. I explained to her under the Victims code of practice I would treat her with “respect, dignity, sensitivity, compassion and courtesy” (College of policing, 2021). Furthermore, I explained that because of the threats still facing Kelly, I would, under the Victims Code, “share information with other agencies” (College of policing, 2021) by using a public protection notification and ensuring safeguarding measures would be put in place for her protection. I ensured Kelly that she would also be “provided with information about the investigation and prosecution” (College of policing, 2021) under right 6 of the Victims Code. 

Whilst talking with Kelly, I used active listening skills such as looking at her in the eyes when talking to her, actively nodding, and replying to her comments and opinions to further help build rapport. “Active listening skills are powerful in serving as the foundation of establishing and sustaining interpersonal relationships” (Andrea, et al., 2021) because it shows that as officers, we care about the person we are talking to and also victims have the right “to be able to understand and to be understood” (College of Policing, 2021). 

On reflection, I dealt with the situation to the best of my ability, as a Police Constable. My role as the attending and investigating officer was to apply myself under the Police Code of Ethics at all times. I  also worked ”to deliver the highest professional standards” (College of policing, 2014). Ensuring that, under human rights, Kelly was not subject to “Prohibition of torture” (Legislation.Gov, 2004) from her husband anymore, whilst also respecting Kelly’s “Right to respect for private and family life” (Legislation.Gov, 2004) throughout the full investigation. I achieved this by taking positive action and conducting a full investigation into the incident, which consequently  ended in the arrest of Kelly’s husband. In addition, under the Victims Code I ensured Kelly was treated properly throughout the investigation, constantly updating her with the stages of the investigation. Due to identifying the vulnerability of Kelly, I ensured I involved other partner agencies to ensure Kelly was safeguarded throughout the investigation to keep her safe and protected from further possible harm. It is important for officers, whilst conducting investigations, to always put the victim and their needs first. 
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Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

As a police response officer, it is not only my duty and responsibility to deal with incidents, but also it is my responsibility to conduct investigations into the cause and events of the incident. In addition, as an investigating officer “The interviewing of suspects is an important element in the investigation of crime” (Dave and Ray, 2015). However, before interviewing a suspect, an investigating officer must plan and prepare for the interview by gathering all possible lines of enquires. As stated by the National Decision Making model, “Gather information and intelligence” (Robin, et al., 2021) 

An officer must decide what is relevant to the incident and what lines of enquiries must be followed to require information. Furthermore, this must be under officer discretion. However, a method, which an officer can use to assist with his decision-making, is the National Decision Making Model (NDM). The NDM is an “ethical decision-making” process, which is “focused around the Code of Ethics” (Robin, et al., 2021). The College of policing further discusses the NDM, quoting it is” suitable for all decisions and should be used by everyone in policing” (College of policing, 2014). This model ensures an officer acts within the professional standards required of him/her, and also “encourage and support professional judgement” (Robin et al., 2021) 
Although, as previously stated, discretion is an important part of gathering information and intelligence. It is worth noting that there is no ‘right way’ for an officer to gather information and intelligence; “Police officers are not robots” (Robin et al., 2021). However, we must ensure that we responsibly react to situations, when utilising our powers to conduct these investigations. 

I am now going to give an example of when I have conducted a suspect interview, and my considerations for planning, preparing, and of my responsibilities whilst conducting the interview. I was on mobile duty when I received a call from control stating a fight was occurring outside on a street. I attended the scene and found two males fighting outside. My colleague and myself split the fight up and spoke to both parties involved. From initial disclosure, we discovered one the males Alex was annoyed at the other male over a civil matter and punched him in the face, which caused the fight to begin. From these initial enquires Alex was arrested for common assault. 

After putting ‘Alex’ in a detention cell before I could interview him, I had to now plan and prepare for his interview. The method the police force use for interviewing a suspect is the PEACE model. “In 1992, the police service of England and Wales adopted PEACE as a framework for interviewing suspects” (Colin et al., 2011) and it has been a key success for officers. Peace model has been so effective it is “Now adopted in several countries (e.g. Australia, Canada, and New Zealand)” (Dave, Ray, 2014).  This model is “a more ethical approach to interviewing persons” (Colin et al., 2011) which “produce statements that are voluntary” (Saul et al., 2011) from the suspects instead of turning the interview into a style of interrogation. “PEACE was used to describe the five distinct parts of the new interview approach: ‘Preparation and Planning,’ ‘Engage and Explain,’ ‘Account,’ ‘Closure,’ and ‘Evaluate’” (Saul et al., 2011) 

When planning and preparing for Alex’s interview, I had to ensure I acted legally and within my powers. Under Police and Evidence Act (PACE) 1984 Code C sets out the “Requirements for the detention, treatment and questioning of suspects” (Gov, 2020). Also, Code C PACE 1984, states the “rights for detainees to communicate with other people, including with legal representation” (Robin et al., 2021). This explains that a suspect is entitled to free legal advice should they want it. Also, Code C “describes how to protect those rights during questioning” (Robin et al., 2021), so I must ensure that police values are engaged and that I act within my legal requirements.

Prior to Alex’s interview, I ensured his personal needs were met. Alex was from a Kurdistan background and struggled with reading and writing in English. This highlighted to me the possible difficulties I might face with a potential language barrier and possible differing cultural backgrounds. Under Code C, Alex not only is entitled to free legal advice but also an interpreter if he believed he was required. Therefore, I asked Alex if he would like an interpreter to be provided, along with a solicitor, however, for the incident he declined.

During a suspect interview, my responsibility as an interviewer was to gather as much information and detail I can from the suspect about the incident, and furthermore to ensure that I hear their side of the story. By doing this, firstly, I need to build a rapport with the suspect. I would do this using the Explain and Engage part of PEACE. Building a rapport with the suspect allows the interview to run a lot more smoothly and encourages the suspect open up more. Vallano et al., (2015) agrees with this and states, “Building rapport with adult witnesses and suspects is recommended by major investigative interviewing protocols”. Robin et al., (2021) furthers into rapport building and says how building a rapport will “establish common ground and hopefully create a cooperative atmosphere”.

Now I have built a rapport with Alex I moved onto the next part of PEACE “Account” (Saul et al., 2011). This stage gives the suspect the chance to provide their account and to answer any questions I ask them. However, because interviews are under caution this does not mean they have to say anything, they have a right to go no comment for everything.  Saul et al., (2011) explains interviews as “statements that are voluntary” and it is my reasonability as the interviewer in this stage before, to ensure the “suspect understands the implications of the caution before asking him/her questions” (Robin et al., 2021).  I explained the caution fully to Alex and he gave a full confession afterwards to the offence. He admitted he hit the victim and was sorry for his actions and gave me his full account of what occurred. 

For me on reflection, I handled my responsibilities as the investigating officer into the incident, and as the interviewer, to standards required from me. The most important part I had to manage was the collecting information and intelligence prior to the interview before conducting it. Using the NDM to conduct all lines of enquiries, I gathered all the information I required to interview Alex about the incident. Equally gathering this information highlighted to me Alex’s vulnerability due his potential communication barrier from his cultural background. Having learnt this vulnerability, I furthermore applied myself legally through PACE 1984 Code C and met the required treatment Alex was entitled to. 

Having analysed my interview and my use of the PEACE interview process, I’ve now realised the effect following a structured process may have with a suspect. I felt, during the interview, sticking to a set structure really helped me confidently ensure I was hitting all the key parts required from my role as the interviewer. “Engage and explain” (Saul et al., 2011). With Alex, building rapport  allowed him to open up to me and the “Account” (Saul et al., 2011) provided me with the full confession from Alex. “Closure” (Saul et al., 2011) allowed myself time to challenge anything from Alex’s statement because “guilty suspects provide more statement-evidence inconsistencies than innocent suspects,” (Simon, Steven, 2020). Finally, “Evaluate” (Saul et al., 2011) with Alex gave him his final chance to make sure he had covered  the whole incident. As previously stated, “interviews produce statements that are voluntary” (Saul et al., 2011), therefore we can only provide Alex the opportunity to say what he wants on the incident. 
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Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



1750 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:

[bookmark: _GoBack]The duty of a Response Officer is not solely solving crime, but also helping our local communities stay safe and maintaining a peaceful living environment for the local residents. As stated in the Police Vision 2025, our duty as police officers is “to make communities safer by upholding the law fairly and firmly; preventing crime and antisocial behaviour; keeping the peace; protecting and reassuring communities” (NPCC, 2016).

Neighbourhood policing is the term used for officers who specialise with working alongside communities to identify reoccurring problems within a set area. Unfortunately, within the community I work in,  there  is significant levels of Anti-Social Behaviour (ASB) from youth. This problem, however, is not isolated to the area I work in and, “anti-social behaviour is currently perceived as a serious social problem” (Curtis, 2015). Furthermore, it is essential that officers, like myself and my colleagues, highlight the problems in the community as early as possible, in order to prevent the increase in levels of ASB. 

In my experience, ASB in the communities I work with, as previously stated, is mainly caused by troubled youth. Moreover, I have been to numerous calls in a certain areas of these communities, where youth are causing low-level ASB. For example, drinking and smoking outside, graffitiing the walls, and causing alarm and distress to other members of the community. However, on reflection I have learned that it is important not to stereotype and label all youth and must treat all youth as individuals. This is important because I am aware of the negative effects that stereotyping and bias opinions can have on an individual’s decision making during an incident. 

Fridell (2017) acknowledges this, “We categorize individuals and link them to the stereotypes associated with their groups”. However, as police officers it is essential that we always “treat people fairly” and also “treat everyone with respect” (College of policing, 2014). It has been highlighted that police officers do sometimes have an unconscious bias and at the “initial stage of an investigation, negative stereotypes are triggered when officers make decisions concerning a suspect” (Rashid and Dave, 2021). This is important not to do whilst dealing with ASB because “Through stereotyping and labelling by others, a deviant identity is adopted” (Curtis, 2015). If officers treat all youth as ‘troublemakers’, a negative bias towards the police may also be created in the view of the youth, resulting in poor relations and levels of communication between youth and the police, and potentially as a consequence higher levels of rebellion and crime.  In addition, this “those who engage in anti-social behaviour are behaving within the norms of their peer group or sub-culture” (Curtis, 2015). Curtis (2015) further states “Having peers and friends who engage in anti-social behaviour is strongly associated with engaging in anti-social behaviour oneself; this is particularly true of those aged under 18”. “Children base their own behaviour upon models” (Curtis 2015), therefore as Police officers we should set an example to the children and inspire them to be behaved citizens within the community. 

Ernestine, et al., (2017) builds on this and says officers having “increased negative contact quantity predicted prejudice”. Dealing with members of the community and youths can be hard work with the pre-existing prejudices towards the police, so officers can easily lose their patience and try to deal with the incident as quick as they can ,giving it minimal attention. However, “the prejudices and stereotypes that people have about these groups are likely to influence how they feel, think, and act towards them” (Ernestine, et al., 2017). Therefore, if the youth within the community feel all labelled as the same, this can change their attitudes and behaviour towards the community. On analysis as officers, we have understood the impact, unconscious bias, stereotyping has on our decision-making towards ASB, and we need to look further into the actual problem with regards to ASB.

For example, I am going to discuss a situation where I dealt with ASB, and how I approached the situation when tackling the ASB. I was tasked a park in my community which suffered from high levels of ASB from youths. There were reports about constant drinking or smoking in the evenings and the cause of alarm and distress towards anyone else who used the park. As a result, other members of the community were too scared to use the park because of a developed fear of the youths. Unfortunately, the community were also placing the blame all local crime in the area on the youth. Curtis (2015) recognises this behaviour from communities and states, “the public significantly overestimates the extent of youth crime and anti-social behaviour”. My responsibility as officer in charge of this ASB was to first identify any ASB in the area, and also prevent it from occurring again in the area. As the officer in charge, I had to consider what police action to take towards the ongoing incident, ensuring that it would not just be a quick fix but would solve the incident indefinitely, for the benefit of the community. As a police officer we have multiple approaches to ASB, one example of police enforcement is out-of-court disposals for young people. “Favoured by the government for dealing with young people who engage in ASB” (Robin et al., 2021). These allow an officer to deal with the ASB, whilst also “prevent the criminalization of such young people” (Robin et al., 2021). An example is written or verbal warnings to the youth who are engaging in the ASB.

However, I did not believe this was the best approach towards this incident because I cannot give every youth in the park a written letter, and so this would not be beneficial to the community. Like previously stated, that would mean stereotyping all the youth, consequently resulting in a developed negative opinion towards the police, and the  belief that we aim to punish them all. Furthermore, it does not actually solve the problem. This approach of police enforcement would affect the wider community because if the youth believed they were being a target, their approach to the community would subsequently become more anti–social.

Instead of using police enforcement, I decided to use prevention activity and involve partner agencies to help. I approached the park using the ‘Broken window theory’. Curtis (2015) explains the theory as “that if a broken window (as a symbol of urban neglect) is not quickly repaired, other damage will occur, creating a sense of public apathy and neglect that attracts anti-social behaviour”. This theory also explains, “A neighbourhood's physical appearance e.g., broken windows, litters, graffiti, and abandoned cars, sends messages to individuals that disorder behaviours are acceptable as the norm” (Liua et al., 2019). The park was poorly maintained with damage on swings and slides, no lighting for the area at night and the area surrounding the park was highly littered and graffiti all over the walls. Because the area was neglected, it “creates a norm of disrespect or lack of care for others” (Curtis, 2015). I identified if we fixed the park and made it more approachable and attractable by other members of the community this will decrease the attraction for ASB in the area and prevent it from occurring. 

The police alone cannot do all this work and sometimes require assist from partner agencies. Robin et al., (2021) acknowledges this and qoutes, “Note that the responsibility for dealing with many anti-social behaviour activities is shared by the police with local authorities and other partner agencies” (Robin et al., 2021). Getting other agencies involved such as youth workers helps us as a police force build rapport with the youth. Curtis (2015) emphases this and says, “Inspirational youth or social worker may act as a protective factor” (Curtis, 2015) when dealing with ASB. “Youth workers are on young people’s side for the purpose of emancipating their minds” (Dough 2012) they also “support people and amplify their voice” (Dough 2012). Dough explains how youth workers are more approachable than the police are, and this encourages youth to open up and express their opinions on the matters in the community. The youth workers then report back to police and communicate to us how the youth feel about the issues going on in the community and what they believe will be a suitable approach to the ongoing issues. Furthermore, youth workers are seen as “informal educators” and can be “personal and professional motivations” (Dough, 2012). It has been found that youth typically listen to the workers, enabling the social workers to express to them how their behaviour is wrong and guide and motivate the youth to making better choices with their lives. Like previously stated, the youth workers will express the youth’s opinions to the police and from this we found that the youth use this park to hang around in because they have nowhere else to go. The youth workers expressed how they believed if we got a youth centre put in place, where they can go hang out and play, whilst being under observation of the youth workers, the ASB behaviour from the park will go away. Furthermore, this will give a place for the youth to express any problems they are having at home or with the community to the youth workers and they can provide education on how to deal with this. 

The next stage to solving this ASB was to get the youth centre built for the youth.  This required the involvement of the local council and requesting funds to build the centre required. As the leading officer, it was my reasonability to arrange the meeting with the council and other agencies involved (the youth workers), and to give a presentation to the council and show them how not only will this benefit the youth in the community but also everyone else living in the surrounding area. We demonstrated to them that building a centre will decrease the level of ASB in the area and help educate and safeguard the youths in the community, by providing them a safe place to relax and play whilst under supervision of the youth workers. As a result, the council granted the funds for the building of the centre and building will take place later this year. 

On reflection on this occasion, and furthermore how I approached this ASB within the community I work in, I believed I handled my responsibilities to the standards required as me as the investigating officer. Looking back at my experience with handling youths before in my area, I have learned from previous experiences that police enforcement is not always the best approach and instead involving partner agencies doing prevention activity is a better approach.  I understand that my experiences with ASB involving youths “may have increased negative stereotypes of youth” (Curtis, 2015) within myself and I had to ensure I did not approach this incident with an unconscious bias opinion. However, I must “treat everyone with respect” (College of policing, 2014) and approach every incident with an open mind set.  I have learned from experience “not all anti-social behaviour is necessarily a ‘crime’” (Robin et al,. 2021) however, if left and ignored it can increase into a criminal offence, so early prevention is important.
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