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	Target
	What I have done in this assignment

	Target 1
	Read even more relevant books and journal articles as well as websites when researching.  

	Read a range of relevant books and articles that are suitable. 

	Target 2
	Continue to synthesise research into your writing to aid the support of your key points.

	Attempting to synthesise writing of others to make it more authentic. 

	Target 3
	Continue to develop a critical approach throughout, offering the opposing view whenever possible.
	Attempting to write in a more critical way when I could.



Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.
Over the past 15 years the educational landscape in Wales has undergone significant transformations. The journey towards curriculum reform commenced in 2014 when the Minister for Education in Wales invited Professor Graham Donaldson to conduct a comprehensive review of the Welsh National curriculum (2008). Before this initiative, the most recent substantial overhaul occurred in 2008 when all academic subjects were updated or amended to ensure that the curriculum remained relevant and aligned with the educational standards and goals (Power, 2016). A report conducted by the Organization for Economic Co-operation and Development in 2014 showed that Wales were facing a significant challenge where a notable proportion of children were performing below expectations due based on the program for international student assessment (Pisa) results and it was determined that the schools across Wales were not able to adequately address the diverse learning needs of all children within its schools (OECD,2014). According to Power et al (2020), Wales opted for a transformative approach where they radically restructured the education system by revamping the curriculum. Donaldson (2015) proposed a report called successful futures which exhibited 68 recommendations of which were recognized and accepted by the Minister for Education and skills. The recommendations proposed by Donaldson (2015) influenced the new and current Curriculum for Wales framework (2020) which involved schools shifting from a traditional approach to a more continuum of learning shaped and supported by four core purposes that would drive the betterment of all children in Wales by reaffirming the fundamental purposes of education (Evans, 2022). Gatley (2020) states that the four core purposes were designed to direct the curriculum whilst also running parallel to the areas of learning (AoLE’s). According to the Welsh Government (2019e) and Donaldson (2015) the curriculum can only provide positive contributions to the learners if these two strands are connected where the AoLE’s make a strong contribution to the four core purposes. The new curriculum for Wales focuses on a child centered approach, where the children are at the center of educational experiences where they can develop holistically by increasing their knowledge, skills and understanding. The new curriculum for Wales influenced the foundation learning framework which replaced the foundation phase within the Welsh National Curriculum framework (2008). The Welsh Government (2022) emphasize the importance of the foundation learning framework by stating that overarching goal is to empower learners to participate in learning through hands-on, authentic, and purposeful through interconnected enablers such as teachers. In addition to this, for the framework to be implemented effectively teachers are seen as facilitators that ensure child centered practices are grounded in the principles of child development (Welsh Government, 2022). Within the new curriculum for Wales, there are twelve pedagogical principles and within this assignment three of those principles will be visited by discussing how they look in practice, whilst also identifying their strengths and providing areas for improvement. 
As time progressed, the way education is now delivered within schools has changed significantly. In recent years, Wales has embraced a transformative approach to education with the introduction of the New Curriculum for Wales (Welsh Government, 2020). This pivotal reform has acclaimed a shift towards a more dynamic and innovative way of teaching and learning, through ensuring a commitment to foster deeper engagement and creativity within the education system. Specifically, the work of Donaldson (2015) emphasizes how the pedagogies of teaching are at the heart of the curriculum and teachers need to grasp what, why and how to create positive learning environments to promote impactful learning. 
Pedagogical Principle- Means employing a blend of approaches including direct teaching.
As part of the new curriculum for Wales, Donaldson (2015) identified direct teaching with blended approaches as a way in which teachers can promote pedagogy within education. Direct teaching, also known as direct instruction, is known as a method where teachers impart their knowledge to learners through demonstrations and explanations which provides a structured framework for learning (Hattie and Yates, 2013). The curriculum reform emphasises the importance of teachers adopting a blend of approaches within their teaching to offer a more comprehensive approach that can promote deeper understanding, cater for different learning styles of the learners, and foster critical thinking skills (Welsh Government,2020). 
One teaching approach that can promote comprehensive experiences that can enhance holistic development is that of experiential learning. Experiential learning is a dynamic process that enables learners to acquire knowledge by actively engaging in doing, learning while experiencing and hands on practice whilst reflecting (Fry et al, 2015). Based on the work of Kolb (1984;2014) experiential learning is suggested as an experience where a learner is actively participating in an activity that can promote the creation of new knowledge through a process known as transformation which can enhance the learning experience. Furthermore, it is well documented through Kolb’s (1984;2014) work, that this type of approach is holistic where learners can adapt and involve everything they offer. What this suggests is that it could encourage learners to attempt challenges with a broader perspective, drawing from several aspects of their being and to find their innovative solutions. It is also important to mention that this allows learners to learn to adapt in various situations through understanding the interconnectedness of experiences. When discussing putting this into practice and allocating certain activities for this type of teaching method, Ajani (2020) claims that scavenger hunts, field trips,  and a range of other activities offer valuable opportunities for learners to learn to be experiential where they begin to engage with others, increase skill competency, collaborate and show creativity through exploration in a supportive environment. To elaborate, activities that are experiential in nature, afford opportunities for learners to experience rich opportunities of learning outside of a standard classroom setting where they can increase their own ability and understanding on how to conceptualize their learning through doing in a different environment (Ernst et al, 2014). The benefit of this, is that teachers can then act as facilitators to build on this and take it back into the classroom and adopt another model of teaching such as modelling to maximize the effectiveness of what has been learnt and promote skill development. The integration of the zone of proximal development here will allow the teacher to scaffold and tailor that extra instruction to increase and continue growth and development (Vygotsky, 1978). Although there any many benefits to this approach, there are many challenges that come with it. According to Rani (2023) the time and resources available could pose an issue in creating a real-life authentic environment for learners. Furthermore Rani (2023) also mentions the teachers lack of understanding around innovations and trends with educations is an issue as the teacher do not have the correct knowledge to implement this pedagogy to make a valuable impact. 
Through current experiences throughout PTE1 I have seen this in practice. Through collaboration with my mentor, we identified many areas that could be explored. Me and the teacher at school X decided that it would be beneficial for the learners to experience forestry as part of their topic theme. Before the commencement of this trip, through direct teaching, the teacher explained the safety measures and ensured all learners understood how to stay safe in a different environment. The teacher’s next topic of work was to focus on saving our habitat, therefore through adopting the experiential learning model the teacher decided that a trip to the forest where the learners could explore the habitats, creatures and living organisms are a part of. The learners were exposed to different trees, different terrain and different senses and had the opportunity to play and explore freely whilst respecting the environment. Although experiential learning is child centered the teacher did organise some activities that promoted creative thinking. One of the activities that the teacher planned was tree identification where the learners discussed and learnt about the characteristics of certain trees by focusing on the leaf shape, texture, and their growth in general. In addition to this the learners took part in a fun competition where they had to collect loose parts such as sticks, leaves, grass, and moss and had to think creatively on how they could design a nest for a bird that would provide a good structure and keep the bird away from the elements. For several weeks after the visit to the forestry, the learners looked at how we could save our habitat within the vicinity of the school. The teacher split the class into mixed ability groups and the key aim was for the learners to map the habitat around the school by looking at the school yard and around the immediate area. The teacher split the groups into mixed ability, allowing the higher ability to scaffold the learning of the lower ability and promote peer interaction. What was noticed, was that the lower ability groups could identify aspects of habitat such as trees and grass, whereas the higher ability could identify more complex ecosystems such as different plants and different soil where animals like worms can thrive. This helps the lower ability learners to increase their knowledge and understanding through working collaboratively with the higher ability learners. 

Pedagogical Principle- sets tasks and selects resources that build on previous knowledge and experience and engage interest

Within the new curriculum for Wales (2020), Donaldson (2015) identified that a practice to inform teaching practice which included setting tasks and selecting resources that would build on the learner's previous knowledge to engage interest would play a key role in promoting effective teaching. According to Tophat (2021) prior knowledge is something learners have acquired through information and knowledge that can act as a stimulant to promote new concepts. This knowledge is acquired through firsthand experiences, social experiences, and influences from cultural dynamics and over time. Furthermore Ormrod (2019) prior knowledge can help learners to stimulate their interests, begin to understand how to take on and interpret added information and knowledge and increase their attention. Building on previous knowledge varies for different learners. David (2017) explains that all learners are unique and are all a different journey in the way they have gained their current knowledge. What this could suggest is that being exposed to new knowledge may make it more difficult for them to grasp and may hinder their construction of new knowledge (David, 2017). For teachers, it is difficult to understand every learner's prior knowledge and whether the knowledge they currently have is activated when the teachers attempt to discover prior knowledge.  Brod (2021) states that for prior knowledge to benefit the process of learning it must be activated. However, Brod (2021) also states that when prior knowledge is activated, it needs to be relevant to what is being taught but research has shown that at times the learner's prior knowledge may lead to the detraction of the focus of the activity because it poses as irrelevant. A teacher could avoid this by providing all learners with the basic knowledge of exploration. It is highlighted within the work of Tomlinson (2014) that creating a level playing field when building on previous knowledge is important because it promotes equity where learners are provided with equal opportunities to engage with the curriculum regardless of their background or previous experiences. The concept of building on previous knowledge aligns with the theory of cognitive development proposed by Piaget (1983). Constructivists agree that building on previous knowledge allows learners to create their own learning and that teachers can correct students' misconceptions, facilitate the integration of new knowledge, and lay the base for innovative ideas. One area that could provide issues when building on learner's prior knowledge is that all learners are at various stages. Teachers must understand this and make sure everyone starts with the same knowledge. 
With my mentor we identified many areas that could be explored. The teacher at school X wanted to focus on the history of Wales as a theme as part of the humanities area of learning and experience. Through collaboration with the teacher, it was decided that a trip to St Fagans would provide opportunities for the learners to learn about Welsh history. As identified by the teacher, everyone’s knowledge of the history of Wales and some learners had never actually heard of the place before. It was important here to start positively and provide equal opportunities for all learners so that all learners started with the same knowledge so that it could be built on in future lessons. At St Fagans, the learners were introduced to many different architectures of Wales such as a village schoolhouse, post office, Woollen mill, tollhouse, pigsty, and the royal court. When the children returned to school in the next few days, the learners referred to the post office's history. All learners knew the base line of what a post office was and what it was used for. The teacher designed several tasks that related to the post office and used their visit to the post office as their experience, it was referred to several times as the lessons progressed. The learners learnt that the post office was a place where letters were sent to, collected, and distributed from and had the task of being innovative and thinking of ways they could send the letters they designed in a way that was different. The learners had the knowledge of what the post office was used for, and they had to think of different modern ways in which they could now send letters. By the end of the topic all learners learnt the traditional way of sending letters and items and used that knowledge to construct innovative ideas on how they would now send letters in a more modern way such as on emails, messages, and the internet in 
Ranges within and across Areas of Learning and Experience

Within the revised educational framework for Wales (2020) Donaldson (2015) identified areas of learning and experience as opportunities for promoting cross curricular learning. With the introduction of new Curriculum for Wales (2020) a more constructivist view of learning has been introduced where learners can construct their knowledge and understanding through the exposure of cross curricular experiences rather than the more traditional way where certain subjects and topics were taught in isolation (Drake, 2012). Learning across different areas of learning can be described as the transferring of skills and competencies that are developed through integrating subject areas that have a meaningful association to holistically achieve the unit that is being focused on (Earley, 2019). Cromwell (1989) emphasizes the importance of holistic experiences as those experiences are what the learners will always remember. What this suggests is that teachers that can introduce a topic across a range of areas of learning create holistic experiences that are engaging whilst also increasing the knowledge and content that has been taught. Through the work of Hayes (2010) the use of learning occurring across areas of learning allow for connections to be made such as the subject or topic area and the learners community which one could argue making education feel more relevant and meaningful for the learners. Cross curricular approaches align closely with the Wales’s foundation stage framework where a learner's characteristics and aspect of development can be developed. As part of the foundation stage, subject areas have been replaced with cross curricular area of learning where teachers plan their teaching of content accordingly and ensure a balance approach between the child-initiated learning and adult led learning (Forrester et al, 2022). An example within the foundation stage is how understanding the world around us could be linked to both science and technology and humanities. Furthermore, it is important to mention that when a teacher plans to promote social learning, it is not done in isolation as the learners may be developing physically or culturally in the process. One area that teachers could look at with more understanding is that for there to be a benefit of ranging across areas of learning is that it is done with a purpose rather than forcing something that does not fit what is trying to be achieved. 
The teacher decided to implement a unit of work around different feelings. As part of the classroom, I had an input in this as feelings were a big topic and could be easily transferred across many different AoLE’s. This was part of the Health and Well-Being AoLE where the aim was for the learners to understand their feelings and understand that their feelings can change. The learners began to understand different feelings such as happy, sad, tired, angry, annoyed, and surprised through discussions around how they felt, and the teacher scaffolded their learning by adding in more feelings. When designing this unit of work the teacher ensured that it was possible to link it to different AoLE’s whilst still fostering certain skills. The first AoLE that it worked with was the Humanities AoLE where the teacher took the children out into the playground when the weather was different to discuss their feelings. This allowed the learners to learn about different weathers and how certain weathers influenced their feelings. Followed on by this lesson the teacher read the book ‘weather inside me’ where the learners had to act out different feelings which brought some Expressive Arts into it. In addition to this the other AoLE that it aligned with and could share connections was the Language, Literacy and Communication AoLE. The learners had to use their knowledge around different feelings and in small groups attempt to write lyrics of a small song about the weather. One topic as part of one AoLE afforded opportunities for the learners to learn across multiple AoLE’s whilst maintaining the same aim but adding to their learning. 

Conclusion
The curriculum reform in Wales has opened many opportunities up for teachers to provide effective pedagogy that can increase the learning of all learners. The continuum of learning of the new curriculum for Wales (2020) has made it possible for teachers to be flexible and ensuring the fundamental purposes of education can be achieved (Evans, 2020). The pedagogical principles proposed by Donaldson (2015) have shown to promote child centred learning through a variety of different methods of learning and teaching. Experiential learning is an effective pedagogy when used effectively and in partnership with direct teaching (Hattie and Yates, 2013). Experiential learning is a method that can promote the creation of new knowledge to enhance the learning experiences. One issue seen with this approach is that teachers do not have enough knowledge to implement it effectively. It's well documented that building on prior knowledge is a necessity within all classrooms. Building on prior knowledge is only effective if it’s activated and when it is activated teachers must ensure its relevant to what is being taught. Tomlinson (2014) mentions the importance of all learners starting with the same knowledge otherwise it can be unethical. Learning across areas of learning and experience provides both positives and challenges. This approach allows holistic learning and development, however at times teachers force a topic or activity to be cross curricular but it poses no relevance (Earley, 2019). To conclude, in future practice, the use of these pedagogical principles will increase and promote effective teaching and learning if used correctly. The third pedagogical principle could be adapted further where instead of topic being cross curricular, the skills and characteristics could be made it be cross curricular where they align with certain skills and characteristics of certain areas of learning and experiences.
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