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TASK DESCRIPTION



Students are required to complete:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
Word Count - 964


This essay will critically evaluate the concept of the professionalization within the police service. I will focus on the importance of maintaining professional standards, how the police service is required to be ethical and inclusive and look at how coaching and mentoring approaches contribute to the professionalism of officers. 

E. HOYLE, 2001 explains that “Professionalization is the process whereby occupations have become, or seek to become publicly recognised as professions according to the degree to which they meet the alleged criteria. Professionalization can have two strands. One stand is covered with the improvement of status. The other strand is concerned with the improvement of the capacity of members to enhance the quality of service which is provided”. 

The two strands are clear reasons for the professionalization of the police service, improving the status of the force is key when it comes to public support and image. Professionalization provides an image to the public that is maintaining its professional standards by educating their officers to a degree standard showing the individuals chosen to police their communities have a great work ethic and have worked extremely hard to achieve their role. However, some may argue that the police do not need to have a degree as it is not a must to be able to write an essay to be able to defend and support the public. 

In order to main professional standards the police use the Code of Ethics to ensure officers all follow the same rules and understand what is expected of them within their role. 
The benefits of this code are great for building trust between the members in the organization as everyone has the same goal. Chrons (2019), highlight that a code of ethics promotes accountability and means more people are more likely to report any wrongs or ethical issues as they know right from wrong and want the problem to be fixed. This will all be reflected in the work and the service provided to communities. 


Within the Police service coaching and mentoring is conducted by trusted and experienced officers who are willing to take the time and support new officers. This has its benefits and allowed to maintain professionalism throughout as the new officers will have good morals and ethics instilled in them from the beginning of their training. 

ACCIPIO (2022), discusses the benefits of coaching and mentoring for the individual and the employee. Studies have shown that coaching if far more beneficial than online learning through PowerPoints or reading alone as it focuses on applying the learning to the work place. This is great for police as it shows officers presence on the streets and being proactive in the community while getting first-hand experience and knowledge. 
ACCIPIO (2022), also highlight that mentoring encourages the individuals learning to reflect as they practice. Mentoring will focus on what went well and what didn’t while dealing with something. Therefore, the officer learns from mistakes and will likely not do it again keeping up professional appearances. 

However, this being said coaching and mentoring could have its downfall as with the amount of new officers being employed it means a lot of the shifts have a lot of unexperienced team members as the experienced staff have either retired or moving on to different roles within the police. The public will not feel comfortable in the police if a large number of officers have been in the job less than a year, this is when the professionalization of the police service could face scrutiny. 

During the professionalization of the police service there has been a big drive in ensuring ethics and inclusion are taken into account for the officers being recruited and the communities these officers will be policing. 

Policing has changed massively over the last few years, this has happened due to a demand and change in public expectations. There is now more diverse communities, change in technology, a rise in international terrorism and the impact of globalisation. The NPCC (2018), explains that over the UK there is a more diverse workplace across many roles in the service to tackle these changes and challenges. Policing is extremely imported for all and it is vital in protecting the right and freedoms of the public. 


Hi (2018), explore the 5 benefits of inclusion in the work place. 
1. Happier employees – Having a positive and supportive workforce will show in the work output. Happiness reflects in how police interact with their victims. 
2. Growing culture – New ways of thinking allows the work place to become innovative. Growing culture will promote a diverse way of thinking and a change in the way other think and approach situations.
3. New knowledge – This provides fresh perspectives and inclusion of those who would not usually be part of a conversation.  It will provide knowledge to officers who may not be aware of ethical situations and how to deal with them.
4. Increased productivity – Officers who feel like they are included and their ideas or advice heard are likely to be more productive and continue to strive to make improvements in the workplace. 
5. Greater diversity – Including the voices of all in the workplace and ensuring that inclusion is practiced will allow the police to reap the benefits of this not just in the officers but in the communities as well. 

To conclude, the professionalization of the police service is a mixture approaches.  Coaching and Mentoring is vital for officers to learn and succeed in their careers, having that professionalization instilled in them from the beginning of their careers provides a police service that is professional and aware that they must maintain profession standards at all times. The police service must consider ethics and inclusion in order to be able to serve the communities and provide a happier work place for all. 
















1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 


Word Count – 975 

This essay will critically evaluate the role of a response officer focusing on the public perception and critically evaluating the response to critical or major incidents. 

Response policing is providing frontline response to incidents. These incidents could vary from high risk domestic violent incidents, confrontation, complex crimes and public protection incidents. 

The college of Policing, 2022 lists key accountabilities of response officers:
“	- Respond to a wide range of incidents
· Assess threat, risk and harm
· Take initial control of an incident
· Conduct efficient and effective investigations 
· Engage with victims, witnesses and the vulnerable
· Identify and manage suspects 
· Collate and record information and intelligence”. 

When responding to incidents response officers need to take into account public perception when deciding what actions to take. It is common when a public incident is occurring that crowds will spectate and pass judgement. With the technology available these days it is very easy for a member of the public to get out their mobile phone and film the incident, this is very easy for police actions to be shared with others and action scrutinised. Many people can access videos of response policing through social media or news websites, within a matter of hours an incident dealt with wrongly can reach thousands of people warping the public perception of the police just from that one incident. 

An example of how easily negative the police can be portrayed, The South Wales Argus (2022), released an article with the title “Police used force tactics on children hundreds of times”. The issue with this is some people may not even read the article but will see a title like that and take instant judgement. The article provides stats regarding the force used on children “Last year, Gwent officers handcuffed children 440 times, physically restrained them on the ground on 76 occasions and used one limb or body restraints”. Throughout the article it provides stats and figures from previous years but does not provide the crimes that were committed resulting in these children being arrest or force used. 

Andy Higgins (2020), reviews the publics support for the police and found that in the 1960s a survey was conducted analysing the publics support for the police. Four fifths of the public had ‘great respect’ for the police. However, almost 60 years later where there have been extensive social changes, police scandals, race issues and industrial troubles it is not a surprise that the level of public support is no longer overwhelming.
When a major or critical incident occurs it is likely that response officers will be the first emergency service that arrives on scene first. The officers present will have to communicate with the force control room exactly what is in front them and discuss potential injuries or casualties so they can inform the relevant emergency services who will also be attending. It is a lot of responsibility as response officers have to consider the safety of the involved, themselves and general public. 
The college of policing (2013) defines a major incident as “A major incident is an event or situation requiring a response under one or more of the emergency services’ major incident plans. This will usually include involving large numbers of people, either directly or indirectly where as a critical incident is any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community.”
The college of Policing (2013) discuss The National Decision Making Model and how it benefits officer when dealing with incidents. This model is used by police all over the UK and a great tool for response policing to have when dealing with critical or major incidents. 
Step 1 is to gather as much information about the incident as possible before attending, this is essential when dealing with offenders with warnings markers or previous domestic abuse victims. It allowed officer to assess the threat and consider ways of dealing before arriving. 
Step 2 is to assess the situation, threats and risks.  Consider the magnitude of the incident and assess whether more units are required and evaluate whether there are risks present to the officer or members of the public nearby. 
Step 3 is to consider police powers and policy. When dealing with critical incident scenes it needs to be assessed whether officers have a legal right to be one scene. They also need to consider their powers in regards to Stop & Search, entering a premises or whether they have the powers to arrest an offender at that time. 
Step 4 is identifying options and taking the best court of action. 
Communication is key for response officers during this step so all involved in the critical/major incident can be aware of what is going and what is needed when they are not present but can assist in other ways. 
When determining the best course of actions response officers need to ensure they are addressing the immediate threat and consider removing them from the incident. 
Step 5 is to act, review and re-assess. Once all other steps have been completed response officers can now take the action decided. Once this has been achieved it gives them the change to review and consider what could have gone better when an incident like this occurs again. 
To conclude response officers tackle many different incidents on a daily basis, the job is challenging as it is without having to deal with negative public perception. A great deal of the public are supportive but it takes one incident dealt with badly for that to change and all officers tarnished with the same brush. 
As for attending critical and major incidents, response officers take on a lot of responsibility when attending these but is a great opportunity to build and use leadership and organisation skills. 



































1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
Word count – 1057 

This essay will critically evaluate how police gather information and intelligence. It will discuss how the information gathered contributes to the tasking and coordinating process. It will also review how information and intelligence is communicated. 

The college of policing (2013) why information is collected, “the police collect information that is required for policing purposes. Policing purposes provide the legal basis for the collection, recording, evaluation, sharing and retention of information and may include one, or a combination, of the following:
· protecting life and property
· preserving order
· preventing the commission of offences
· bringing offenders to justice
· any duty or responsibility arising from common or statute law.
Information is collected in one of three ways:
· routine collection
· tasked information
· volunteered information.” 
Gov.co.uk (2015) explores the way in which information can be recorded during an investigation. It discusses that any material that is relevant to an investigation that includes information which has not yet been recorded must be done so by the officer in charge of the case. This can be recorded in a way that is easily retrieve and will last for a period of time, examples of this include writing, audio, video or computer. 
If for example information needs to  be retained but it is part of a larger recording that has been deemed to be destroyed then the contents of that information needed to be transferred to an alternative recording and easily stored so it can be used at a later date if required. 
During some investigation negative information can be relevant, for example house to house enquiries where the people present in a local area will confirm they did not hear or see anything, this can be recorded to keep the investigation up to date and keep the investigation efficient as once the information is recorded it will not waste officers time by mistakenly attended these places to gather information when it has already been obtained. 

When intelligence is gathered by the police, whether this is knowledge passed on from members of the public or the officers have witnessed something personally this can be recorded and obtained for further reference. When this intelligence is gathered it is graded using the 3x5x2 method which is provided by the Nation Intelligence Model. 

By using this method, police should be able to review it and judge the intelligence by the grading provided. Nafn.gov.uk (2022) explains the 3x5x3 method in great details. The grading is as follows: 

Three areas of source evaluation
1. Reliable - When the source of the information is generally trusted and reliable. The source will also be competent when providing the information examples of reliable sources are human intelligence, scientific or forensics. 
2. Untested – This untested source is usually one that has not provided intelligence previously therefore it is not trust or known to be realised. This does not mean it is unreliable but there will be reasonable grounds to doubt the liability of the information. Untested sources tend to be members of the public.
3. Not reliable – This is intelligence that has come from an untrustworthy, unreliable and incompetent source. When dealing with this type of information corroboration is advised to be sourced to provide its reliability. Examples of an unreliable source members of the public with malicious motives or individuals who have previously reported false allegations. 

Once the source has been evaluated the intelligence itself needs to be reviewed. This looks at how the person providing the intelligence was able to retrieve it, if the source has been corroborated or not known. 

A = Known Directly to the Source 
 This will be information that has been provided by somebody that seen an incident first hand. When considering the reliability of this information clarification will needs to be required to ensure the source witnessed the incident themselves and not informed about it from a third party. 
B = Known Indirectly to the Source but Corroborated 
This information will not have been witnessed directly but could be deemed reliable if the information can be verified by separate information. Corroboration plays a vital role in its reliability and be achieved by other sources of information or potential technical sources. 
C = Known Indirectly to the Source 
 Where a third party has told the source the information, the witness did not see or hear first-hand what happened. This can be quite unreliable has information can change slightly when passed around to different people.
D = Not Known 
This could potentially be information from an anonymous source, therefore there is no scope to assess the information provided. 
E = Suspected to be False 
The information is believed to be false as it been received from malicious callers, the individual could be involved in criminal activity. 

When the intelligence has been evaluated it is time to share it with appropriate partners. In order to ensure it is shared safely and risks are identified it will be shared using handling codes and conditions. 
 
Nafn.gov.uk, 2022 confirm what these codes are and how they are used 
“P = Lawful Sharing Permitted 
 In order to share this intelligence there must be: • a legitimate purpose • local protocols in place • a legitimate need to receive it. 
 Lawful legitimate purposes can be defined as to: • assist others to protect life or property • assist to preserve order • assist others to bring offenders to justice • 
Lawful sharing includes other government departments, private and voluntary sectors. 


C = Lawful Sharing Permitted with Conditions 
 This code permits dissemination but requires the receiving agency to observe conditions as specified. An application for public interest immunity should be considered if the intelligence is subsequently used in court.  Handling conditions should be contained within the appropriate section of the Intelligence Report. The recipient must abide by the handling conditions. The originator must be contacted by the recipient before they conduct any further activities outside the conditions.” 

To conclude there are a number of ways for information and intelligence to be gathered and recorded. In order for it to be substantial to an investigation officers needs to record it safety and as soon as practicable, intelligence needs to be evaluated to ensure its reliability before it is passed on to relevant agencies or departments. However this attributes to how the information is tasked as conditions need to be put in place to ensure its safety due to risk of being shared with the wrong people. 
































1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

Word count - 928

This essay will evaluate strategies used by police when dealing with public protection incidents, taking into account the impact the abuse has on the victim and the impact it can have on officer’s personal attitudes and values towards the investigation. I will also explore the associations between serious and organised crime groups and the public protection issues that arise. 
 
Public protection incidents can range from a number of different things, they are sensitive incidents with a lot of risk and require great attention to details. The Police Superintendent’s Association, 2022 explains the difficulties faced  

“This high-level, sensitive area of work includes work around missing persons, hate crime and domestic abuse, and involves dealing with vulnerable victims and witnesses as well as potentially dangerous people. For officers and staff faced with the trauma of working in this field, there is also therefore the real risk of significant psychological impact”. 

One of the best strategies the police use for incidents like this is using partner agencies, the role of the police is to respond and investigate. Police are not mental health professionals nor trained to support those with drug or alcohol dependencies. This is when partner agency referral should be at the fore front of dealing with public protection agencies to the victim can get the right support and be protected from all angles.  

With this being said, the police can help the victim and ensure they put support in place to make this journey for the victim. Every public protection incident whether it involves a child or vulnerable adult a public protection notification will be submitted on behalf of that victim to social services. It does not matter if the victim has never been involved with social services before it allows them to be aware and other agencies can be made aware to so the right means of support can be chosen for the individual. 

When a victim is subject to abuse by another individual/s it can be very traumatising and leave long lasting effects. Abuse can cause many issues, not necessarily psychological or medical each time but being abused does make these more likely to be effected. Mentalhealth.net (2022), explore that psychological problems come secondary to victims abuse and people develop emotional problem such as anxiety disorder and other kinds of depression. However, if the abuse is severe it could cause greater issues such as posttraumatic stress disorder. 

When dealing with public protection incidents there is no doubt that officers will feel all kinds of emotion. Where children or vulnerable people are involved emotions can be heightened and personal attitudes can take over, in these situations it is vital to keep a professional mind-set when dealing with the offender but  it is a great asset to delve into own personal experiences to help comfort and support victims. 

Some groups will be easier to protect then other. Serious and organised crime groups pray on the young and the vulnerable as they are easily manipulated and are less likely to be detected by the police. County lines activity is very common amongst serious and OCG’s, with the crimes being geographically widespread it is easier for victims to be hidden and go un noticed for time as they will have a constant turn-around of vulnerable and young that they will use to commit their crimes.  

The young and vulnerable are used as they are easy targets for “coercion, intimidation and violence”. With the technology used by so many young generations it is an open platform for youths to be targeted, it can be compared to online grooming as conversations will be started regarding something they like, soon becoming ‘friends’ and providing the image that their lifestyle is desired. With this all happening online it is likely that supervising adults will not see this so will not be able to protect and report it. 

Gov.co.uk (2020) explain why the young are targeted “Whilst age may be the most obvious, this power imbalance can also be due to a range of other factors including gender, cognitive ability, physical strength, status, and access to economic or other resources. One of the key factors found in most cases of county lines exploitation is the presence of some form of exchange (for example, carrying drugs in return for something)”. 

Without clear evidence that these children or vulnerable adults are involved it is extremely hard for the police and other protective services to be aware and provide help. It is vital for the police to highlight the signs that possible victims are committing these crimes on behalf of these groups. Gov.co.uk (2020) has provided a number of signs open to the public to be aware of:
“	- persistently going missing from school or home and / or being found out-of-area
· unexplained acquisition of money, clothes, or mobile phones
· excessive receipt of texts / phone calls and/or having multiple handset
· relationships with controlling / older individuals or groups
· leaving home / care without explanation
· self-harm or significant changes in emotional well-being” 

To conclude I think the police deal with public protection incidents the best way they can with the training and facilities in place. It is not just down to the police to protect these vulnerable people there are a wide range of agencies out there and when put together really can support those in need. With the use of referrals and their own experiences, officers can protect and support during the initial response and be able to provide a thorough risk assessment to ensure others are aware of the risks involved. 













 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

Word Count - 952

This essay will critically analyse evidence based policing focusing on crime prevention theories and strategies and discuss what works within these. It will also look at the options out there to tackle reoffending and things that can be put in place to achieve this. 

College of Policing (2021), provides a definition of evidence based policing “In an evidence-based policing approach, police officers, staff and volunteers create, review and use the best available evidence to inform and challenge policies, practices and decisions. 
As a way of working, it can be supported by collaboration with academics and other partners.
The 'best available' evidence will use appropriate research methods and sources for the question being asked. Research should be carefully conducted, peer reviewed and transparent about its methods, limitations, and how its conclusions were reached”. 

The home office (2016), discusses ways to reduce crime and things that can be put in place to prevent it. The report explores the strategy that crime can be prevented if there is less opportunity for it to be committed. 
For example the use of CCTV in public areas means that criminal will likely be seen committing or seen in the area the crime was committed linking them to the offence. It is also said that removing graffiti and cleaning up the general area it shows criminal the area in cared for by residents.

This links into the ‘Broken Window Theory’. NPR, 2016 discusses an article written by Kelly & Wilson looking at the broken window theory and suggest that “visible signed of decay – think loitering, graffiti, prostitution or drug use can send the signal that a neighbourhood is uncared for”. Therefore, if police target those area and resolved the issues maybe crime would be reduced. 

However, despite an area being well looked after criminals who are desperate for money or drugs will not care about this and will likely target places with things of value to make a quick sale and fund their habits. 

As much as police can fight in reducing crime it is also down to the public to put things in place to protect themselves and their belongings. Police can assist here by providing advice and actions that can be taken. West Yorkshire Police (2022) provide the public with 10 principles of crime prevention. 

Target Hardening – 
Making property and belongings more difficult to be accessed. 
Simply changing passwords online to reduce hacking.
Ensuring doors, windows or any other possible access is secure. 
These are easy and effective ways people can protect their homes, however offender can and will use any sort of tools to gain access to properties. 

Target Removal – 
Keeping items of value out of sight of others.
Keeping valuable items away from doors or windows. 
Not to post valuable items online that can easily be seen and identified.  

Reducing the Means -
Preventing criminal committing an offence by removing items that could help. 
Removing items that could assist in them gaining access to property
Clearing up anything solid and unwanted that could be used to break windows etc. 

Reducing the Payoff- 
This means reducing the profits criminals could make 
Add marker or names to property that cannot be removed making it easier to identify is stolen and will prevent others from wanting to buy
Do not buy items believed to be stolen.

Access Control- 
Ensuring door and windows are locked to houses and vehicles. 
Repair fencing, hedges, walls and other boundary treatments that could provide easier access to property. 
Consider security systems (commercial sites) e.g. ID cards and security guards 

Surveillance - 
Keep foliage outside of windows low so offenders can be seen if on property. 
CCTV 
Neighbourhood watch schemes in the local area.  

Environmental Change - 
Consider the broken window theory when looking at this. 
Caring for the local area and ensuring it looks untouched and cared for. 
Street lights kept on during the night to improved visibility.
Work with police and local authorities to tackle the issue. 

“Rule Setting - 
Changing our habits by setting rules and positioning signage in appropriate locations. 
 Introducing a rule that the last person entering / leaving should lock the door and remove the keys
Informing visitors to commercial sites that they must report to reception on arrival
Informing users that a particular site is closed between certain times and should not be accessed

Increase the Chances of Being Caught - 
Increasing the likelihood that an offender will be caught to prevent crime occurring. 
Making use of dusk to dawn security lighting is in place and in working order
Using good quality CCTV and/or alarm systems, especially on commercial sites and public places
Upgrading security to delay an offender, meaning they have to spend more time to gain access

Deflecting Offenders - 
Deterring an offender or deflecting their intention
Using timer switches to make our homes look occupied if vacant after the hours of darkness
Running youth diversionary schemes with partner agencies
Referring offenders to drug rehabilitation programmes”.

With cut backs and lack of officers it is hard for the police to do regular patrols of troubled areas. This where the use of other types of officers in the job, PSCO’s and special constables are great assets to the force and would beneficial when tackling crime prevention as it would assist the police by reducing crime and re-offending while freeing up officers to attend critical and major incidents. 

To conclude, it is apparent that in order for the police to make improvement and prevent reoffending evaluating what works and what doesn’t is vital. However, it is clear the public have a duty to assist the police with this and make their homes, belongings and local areas less desirable and make it harder for crimes to be committed. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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