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Chapter 1: Introduction
1.1: Introduction 
The education system in the United Kingdom has undergone drastic changes spurred by the unexpected challenges brought upon us by the COVID-19 pandemic. This study explores the complex realities that have evolved in education by adopting hybrid work models. We investigate the short-term adjustments made by the UK education sector and the enduring implications on students’ job satisfaction and work-life balance (Haubrich and Hafermalz, 2022). The study aims to provide relevant findings to foster current practices in the dynamic educational setting by exploring the multi-layered aspects of this shift.
1.2: Background of the study 
The COVID-19 pandemic, which has caused significant impacts worldwide, has mostly affected the field of education. Schools and universities in the UK felt compelled to stick to the changing reality, reflected by the rapid adoption of hybrid work and study models (Haubrich and Hafermalz, 2022). While this innovative method that combines both hands-on and online learning methods offered a solution to the current crisis, it exposed new opportunities and difficulties for students and educators. The introduction of technology, which proved to be an important aspect of the continuity of education, raised various queries regarding its impacts. For this reason, examining the context of this paradigmatic change is crucial for carrying out the latter investigation.
1.4 Aims, Objectives, Research Questions
1.4.1 Research Aim
This study aims to investigate the influence of hybrid work and learning on student satisfaction and work-learning equilibrium in the UK education sector.
1.4.2 Objectives
1. To assess the satisfaction and work-education balance levels among students in hybrid models.
2. To recognise factors that may lead to student satisfaction and work-learning balance among students who work and study simultaneously.
3. To measure the effectiveness of teaching strategies and policies in blended learning to promote and maintain positive behaviour, performance, and learning habits.
4. To formulate suggestions to enhance student satisfaction and work-learning balance among hybrid work learners.
1.4.3 Research Questions
1. What variables affect student satisfaction differences, work-life balance, and academic performance while studying and working simultaneously?
2. How do the individual teaching policies and practices in the hybrid learning environments affect students' satisfaction, work-life balance, and the cultivation of the appropriate study practices among students combining education with employment?
1.5 Rationale/Importance of the Research
The COVID-19 pandemic has triggered an unprecedented transition in the education environment, forcing institutions to hastily adopt a hybrid work and learning model to manage increasingly complicated situations. In this regard, understanding the far-reaching consequences of mixed work on student satisfaction and work-learning balance is of primary concern for the UK's education sector (Mutebi and Hobbs, 2022). This study aims to explain the importance of its investigation. One important component is adapting to the "new normal" in education. The pandemic-related switch to hybrid models that combine classroom and remote instruction requires more thorough comprehension. Thus, analysing the effects of this transition is imperative for educational institutions that need to adapt and survive in the changing academic environment. Additionally, the study focuses on student's whole-person wellness (Mutebi and Hobbs, 2022). Commitment to student satisfaction and work-learning balance are key components of their mental health and overall academic success. To do so, this study examines the possible stressors and benefits related to hybrid work in terms of the factors impacting student well-being.
1.6 Methodology
The research will use a mixture of primary and secondary sources. Primary sources will be the data gained directly from the participants through surveys and questionnaires. Secondary sources will include a critical analysis of the current literature, scholarly articles, and reports about hybrid work and learning in UK education.
1.7 Scope of the Study/Demarcation
This section will outline the boundaries and limitations on which this research operates by defining the specific context and scope. The study is entirely dedicated to the UK, with the UK’s education sector being the particular area of focus. The major scope is on higher education settings given the specific challenges and opportunities of hybrid work and learning in this area.
1.8 Structure of the Dissertation
The introduction serves as the base of the dissertation, commencing with a concise summary and the general context of the research. The second chapter does a comprehensive literature review of the hybrid practice and learning in the UK teaching sector. Chapter 3 describes the research methods and methodology used in the study. Chapter 4 is based on the quantitative and qualitative data gathered through the survey. The final chapter (Chapter 5) draws the main conclusions, considers implications beyond the UK, and suggests recommendations for the UK education sector. 


Chapter 2: Literature Review
2.1 Introduction
The constantly changing digitalisation map has brought about significant shifts in the organisational space, including universities and colleges. Confronted with growing complexity and uncertainty, whether social or technological, they aim to find novel approaches to survive and be successful. The COVID-19 pandemic was one of the most significant stimuli speeding up the development of flexible and hybrid work arrangements. As many organisations made remote work an essential part of all their operations, hybrid workplaces became a norm.
2.3 Theoretical Frameworks and Models
2.4 The Job Demands and Resources (JD-R) Model
Studies of hybrid learning’s effect on student satisfaction, work-life balance, and academic performance are intricate and require a deep comprehension of how numerous factors interact. The Job Demands-Resources (JD-R) Model proposed by Demerouti et al. (2001) is a valuable framework for understanding this interplay. The model proposes that demanding jobs – for example, work pressure and role ambiguity – may cause frustrations, exhaustion, and finally, impair well-being and negatively affect performance (Naqshbandi et al., 2023). 
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Figure 1: The JD-R Model proposed by Demerouti et al. (2001)
In hybrid learning, students face several potential demands, such as adapting to blended learning since, understandably, balancing both online and offline facets and their unique requirements and patterns of learning can be daunting. Also, technological complexity can be a significant demand since it can be challenging to catch up with technology trends and use new online platforms, leading to stress and frustration. At the same time, handling all commitments while on a hybrid schedule becomes problematic, which causes time management issues and feeling overburdened.
2.5 Student Satisfaction: Tinto's Model of Institutional Departure
Tinto's Model of Institutional Departure (1975) suggests that student integration and commitment are the main factors responsible for their persistence and satisfaction. This model gives an insight into the hybrid learning context. Integration involves both academic and social sides. If students experience difficulties finding their way around the online part or feel distanced from their peers, hybrid models may challenge academic integration. 
2.6 Work-Life Balance: Conservation of Resources Theory
The Conservation of Resources Theory (Hobfoll, 1989) posits that people endeavour to accumulate and retain resources necessary for their well-being. Such resources may be tangible (e.g., money, time) or intangible (e.g., energy, knowledge). Students juggling work and study encounter demands on both sides, which deplete these resources. Academic concerns, as well as managing workload, can deplete resources, leading to stress and dissatisfaction. 
2.7 Factors Influencing Academic Performance: Expectancy-Value Theory
Expectancy-value theory (Eccles et al., 1983) proposes that academic performance is shaped by two key factors: perceived expectancy of success and subjective task value. Subjective task value is the perceived relevance and importance of learning. Hybrid models that integrate real-world cases or flexible scheduling could increase the task taxonomy for some learners. However, other students might fail with online components or suffer from a lack of internal motivation. 
2.9 Student Satisfaction in Hybrid Learning: A UK and Global Perspective
Interaction with the faculty is an essential factor that influences satisfaction levels. A blended health education program for UK students with benefits was shown by Darker et al. (2022) study. The students appreciated the frequent online communication and collaborative activities. Nevertheless, Callaghan et al. (2021), in their study of the Canadian hybrid STEM courses, noted the decreased interaction and feelings of loneliness, which affected satisfaction negatively. Similar challenges facing such studies as those by Al-Qahtani (2020) in Saudi Arabia and Lee (2021) in Korea were reported. These challenges were the interactive nature of the online study through well-designed activities. Suitable materials and classes are what students require most. Talwar (2023), a UK-based researcher on language program integration, reported that clear standards, structured materials, and online-based activities increased students’ satisfaction. Similar findings were also made in US research by Szopinski and Bachnik (2022) about online versions of face-to-face business courses, which showed that students appreciated the interactive online components and the faculty feedback. However, Karacok Ozturk (2024) in Turkey also found that poorly designed online components with limited faculty support adversely affected the students' satisfaction.
Technology access and assistance are necessary for a positive experience in hybrid learning. In an Australian study by Porter et al. (2020), blended nursing courses conducted by them found that sufficient technological resources and timely technical support for students resulted in a good student experience. Nevertheless, studies such as those conducted by Lee (2021) in Korea have described encounters with restricted access to technology and lack of support associated with a lower-than-expected level of satisfaction. However, Smith et al. (2021) established that a reduced amount of face-to-face interaction can result in feelings of solitude and loneliness and, thus, impact satisfaction. Mourao et al. (2023) found that technological difficulties such as accessibility issues, limited hardware capabilities, and software problems can hamper learning and make it demotivating, thus decreasing learner satisfaction. 
2.10 Work-Learning Balance in Hybrid Models
Course Workload and Scheduling
The workload and scheduling of courses have an essential impact on the work-learning balance. The imposition of hefty workloads and inflexible e-elements often creates unwarranted pressure. It blocks the realisation of balance, as suggested by the UK study of blended social work initiatives by Gates et al. (2022). Canadian researchers such as Stevens et al. (2020), who studied hybrid nursing courses, noted that students experienced challenges when the online content was too rigid and increased the stress levels of working students. In contrast, studies such as Cui (2023) in China emphasise the adequate performance of well-structured hybrid models with moderate workloads and alternative scheduling procedures. These models allowed students to anchor their learning to their work commitments and, thus, achieve balance and resolve conflicts.
University Support Services and Policies
The character of university services and policies profoundly affect the work-learning balance. A UK-based research study by Lawn et al. (2022) on blended healthcare care programs found that access to e-learning resources, counsellor services, and financial aid improved students' management of work and studies. Similarly, Evans et al. (2023), in their Canadian research about hybrid STEM courses, highlighted the role of flexible deadlines, dedicated study spaces on campus, and career counselling services in fostering student balance. Research by Lee (2022) in Korea found that limited support services and inflexible university policies are significant barriers to achieving balance, increasing stress and eventually making them feel isolated. With emerging hybrid learning, inquiry into powerful pedagogies and associated policies to maximise student engagement, learning outcomes, and study habit development becomes necessary. This section examines research studying various strategies and their role in student progress in hybrid classes.
 2.11 Gaps in Literature
Despite the progress made in the study of blended learning, significant misunderstandings about the concept persist. One important focus area is research with discipline-specific orientation. Although general patterns might be present, hybrid learning’s effect is likely tailored across the disciplines, given the differences in content needs, learning styles, and assessment methods. Finally, long-term investigations are required. While initial studies provide snapshots, how the hybrid models impact student formation, career perspectives, and lifelong learning skills long term is yet unclear. Eventually, the current research scene ignores the student diversity perspective. 
2.13 Summary of Chapter 2
Chapter 2 explores the complexity and the beauty of hybrid learning and its aspects of flexibility, time management, and high-quality teaching and how they contribute to student satisfaction. Nevertheless, isolation, technology problems, and self-regulation issues lie in their crosshairs. Also, work-life balance depends on factors such as workload, class workload, and personal skills, whereas the contribution of the university is critical. Some studies prove no significance in academic achievement, while others suggest that poorly designed models and lack of support can be detrimental. 
Chapter 3: Research Methods and Methodologies
3.1 Introduction
Chapter 3 focuses on the in-depth analysis of the chosen research methods and methodologies, comprehensively analysing the philosophical and paradigmatic foundations underpinning the study. This section is about the underlying rules that dictate the research framework based on the research onion by Saunders (2019).
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Figure 2: Research Onion by Saunders (2019)
3.2 Research Philosophy
The philosophical stand that informs this research is positivism. Positivism is associated with views that observable reality can be systematically studied to achieve general findings (Saunders, 2019). The choice is influenced by research objectives that require studying the effect of hybrid work and learning on the level of student satisfaction and work-learning balance to be measured quantitatively (Saunders, 2019). Positivist methodology ensures a systematic and objective treatment, leading to
3.3 Research Paradigm 
The research conforms to a positivist paradigm, seeking to discover causal patterns and relationships in a controlled and measurable setting. The positivist paradigm is relevant to this study because it places importance on empirical observation and the testing of hypotheses (Saunders, 2019). The study uses a positivist paradigm to achieve objectivity and replicability, which helps advance the body of knowledge on hybrid work and learning in the UK.
3.4 Research Approach 
The chosen research approach is deductive (Saunders, 2019). The deductive approach is built on a theoretical framework, and hypotheses deduced from other theories. In the scope of this study, the reasoned approach is appropriate because it considers the explanatory basis of the Job Demand-Resources (JD-R) Model (Saunders, 2019). This model constitutes the basis for investigating how demands and resources in the hybrid ecosystems impact student satisfaction and work-learning balance. The deductive approach enables testing of the specific propositions developed from the JD-R Model, contributing to the comprehensive comprehension of the intricate dynamic between hybrid work and learning.
3.5 Research Methodology
The methodological approach for this research is quantitative but supplemented by qualitative hints. Using quantitative methods allows the systematic gathering and processing of numerical data, thus helping to statistically understand the effects of hybrid work and learning on student satisfaction and work-study balance (Saunders, 2019). This strategy is used to produce measurable and generalizable results, thus contributing to a more extensive research topic. Adding qualitative aspects to the study gives an in-depth analysis, capturing the unique insights and perceptions of the study phenomenon.
3.6 Research Strategy And Design
This research employs a mixed-method strategy that integrates quantitative and qualitative approaches (Saunders, 2019). This design offers a holistic view of the research process that allows for the triangulation of data and a more refined understanding of the research questions. Quantitative measures involve a survey with structured questionnaires, which help collect numerical data for statistical analysis (Saunders, 2019). The qualitative part includes open-ended questions that let participants narrate their experiences in their own words. This mixed model approach capitalizes on the strengths of each method, thus providing an integrated and detailed analysis of the impact of hybrid working and learning.
3.7. Research Sample and Population
This study's population is UWTSD students enrolled at the University of Wales Trinity Saint David (UWTSD). The sample will consist of 30 UWTSD students, selected through convenience sampling because of accessibility limits. Convenience sampling provides a practical and manageable method of participant recruitment within the boundaries of the research. Included in the sample are students who participate in both face-to-face and remote learning at the same time. Applying this purposeful approach allows a specific exploration of students' journeys in hybrid learning and working in the designated educational setting.
3.8.1 Data Collection
This survey research will utilize Google Docs to collect data through an online multi-lingual survey. The survey will be administered to the University of Wales Trinity Saint David (UWTSD) students and includes undergraduates working remotely and in class. The survey has two sections: one examining work experiences and another examining education and studying. The instrument will use closed-ended questions, such as 5-point Likert scales and above, and open-ended questions. The presence of both kinds of questions facilitates an in-depth investigation of both quantitative and qualitative variables.
The survey will be structured to be completed in 20 minutes, achieving thoroughness while keeping participants engaged. Internet surveys increase accessibility and allow responses from various student groups.
3.8.2 Data Analysis Tools/Techniques
The collected data will be subjected to a double analysis using quantitative and qualitative techniques. Quantitatively, Microsoft Excel will be used for data generation that will be used to perform statistical analyses like descriptive statistics, correlations, and inferential statistics. This method guarantees a scrutiny of the numerical parts of the research questions. The thematic analysis of the qualitative data obtained from open-ended questions will be carried out following the approach explained by Braun and Clarke (2006). Thematic analysis will help identify and interpret patterns and themes that emerge from qualitative data, providing a detailed and nuanced meaning of participants' interpretations.
3.9 Ethical Considerations of the Research
Ethics in human research are critically important for protecting the interests and rights of human participants. undefined
• Informed Consent. The participants will be given a consent form detailing the study's purpose, procedures, and potential risks. Their agreement to participate will be confirmed through signed consent.
• Confidentiality. Personal information will be encoded, substituting names with letters or numbers to assure the participants' anonymity. Responses will be maintained confidential; access will be given to the researcher only to protect privacy.
• Transparency. The research process will be conducted openly, with study participants knowing the study's aims, methods, and possible outcomes. All the inquiries and concerns will be dealt with effectively.
• Respect for Participants. The participants' autonomy and right to withdraw independently from the study without any consequences will be respected. Their views and experiences will be seen with careful consideration and without prejudice.
3.10 Summary of Chapter 3.
Chapter 3 presents a detailed description of the research methods and methodologies used in the study, thus leaving room for transparency and clarity in the process of research used to investigate the impact of hybrid work and learning on student satisfaction and work-learning balance in the UK education sector (Saunders, 2019). The philosophical position of positivism was chosen, consistent with the notion that observable reality can be scientifically studied to produce generalizable output. This choice is appropriate as it corresponds to the research objectives, which include quantitative measurement of the research questions. The theoretical approach based on the logical starting point within positivism is the inductive one (Saunders, 2019). It provides for a structured study of the interdependencies of both issues. The approach is mainly quantitative, with a quantitative/qualitative mix.

Chapter 4: Data Analysis and Discussions
Introduction
This chapter provides a presentation of the findings derived from the data collection process and advances toward a detailed discussion of the data about the research problem. The chapter begins with a description of the demographic backgrounds of the participants that gives a context for the following data analysis. Next, it advances to the qualitative part, which focuses on metrics like student satisfaction, work-life balance (perceived), and academic performance. Statistical methods like descriptive statistics, correlations, and inferential statistics are used to unveil such relationships and to build models that can predict hybrid learning and working needs and preferences. This stage is then followed by qualitative data acquired from open-ended survey questions after the quantitative analysis. With the help of the thematic analysis, shared themes are derived and analysed enabling extra perspective on students' and teachers' lives with mixed work and learning. The qualitative data gives more detail and information to what the quantitative analysis has got, deepening the comprehension of the challenges and opportunities of blended education models.
4.2 Data Analysis

4.2.1 Participants Demographic Characteristics
The specific characteristics of the surveyed students attending the University of Wales Trinity St David (UWTSD) were identified with the help of demographic analysis. The prime focus was on investigating the age structure, gender distribution, educational level, and employment situation to know more about our particular sample. The findings conclude that the category will be multitude with members of different ages, genders, and academic positions. Furthermore, many students disclosed their enrolment in employment opportunities along with their studies which could suggest reasonably the use of hybrid work with a learning environment for UWTSD students. This overview of the student demographic is vital for the exposition of student workload-learning balance and satisfaction in later analysis.

KEY
N=6 Participants
Gender= [3 participants- females] [2 participants- males], [1 participant- prefers not to disclose gender]
Age= [3 participants: 20-25years]  [2 participants: 35-44 years]  [1 participant:45-54 years]
Role: [3 participants: Students] [3 participants: Lecturers]
Years on the role: [≤1 years= 2 participants]   [≥2 years=1 participant]    [≥5 years=3 participants]
Responsibility: [6 participants: Yes]
Employer: [1 participant- Retail], [1 participant -Local Restaurant], [4 participants- University of Wales Trinity Saint David]
4.2.2 Quantitative Analysis: Descriptive Statistics
The data analysis is designed to measure what students are satisfied with, their work-life balance, and their academic performances in the reality of the hybrid model of work and studying. The descriptive statistics presented the picture of how the values ​​of reactions were distributed, and how the correlations between different variables were established (Saunders, 2019). Overall, the survey results illustrated that students had a moderate to high degree of satisfaction as a hybrid learning system provided students with flexibility as they reported it to be the most satisfying aspect of the hybrid learning system. On the other hand, levels of satisfaction turned out to differ at the point where heavy workloads or insufficient access to support services appeared to be experienced. Moreover, correlations demonstrated significant relationships between satisfaction grades, the harmony of work and personal life, and academic performance, typifying the intra-relations among the variables within the hybrid education environment.
Mean and Median
Mean
Formula: x̄ = Σxi/n (or) x̄ = Σfixi / Σfi.
where,
x̄ = the mean value of the set of given data.
xi = data value
fi = corresponding frequency
n = total number of data values
Student Participants
· Overall job satisfaction: [4 + 6 + 7] / 3 = 17
17/ 3 ≈ 5.67
· Satisfaction with work-life balance: [3 + 5 + 6] / 3 = 14
14/ 3 ≈ 4.67
· Time dedicated to studying per week: [3 + 4 + 5] / 3 = 12
12/ 3 = 4
Teachers
· Overall job satisfaction: (6 + 7 + 6) / 3 = 19
`			119 / 3 ≈ 6.33
· Satisfaction with work-life balance: (5 + 6 + 5) / 3 = 16
16/ 3 ≈ 5.33
Median
 Median = {(n/2) + (n/2 + 1)}/2
Students
· Overall job satisfaction: Median = 6
· Satisfaction with work-life balance: Median = 5
· Time dedicated to studying per week: Median = 4
Teachers
· Overall job satisfaction: Median = 6
· Satisfaction with work-life balance: Median = 5
· 
Correlation
Descriptive statistics were referred to when calculations of correlations between variables were done, to understand the dynamics within the data (Saunders, 2019). As a case study, I researched the connection between job satisfaction and work-life balance, time allocated studying, and job performance, and the relationship between satisfaction with professional opportunities and overall job satisfaction. I used correlation coefficients to show the strength and direction of these relationships.
Student Participants
Correlation between Overall Job Satisfaction and Satisfaction with Work-Life Balance:
· Participant S1: Job satisfaction (4), Work-life balance (3)
· Participant S2: Job satisfaction (6), Work-life balance (5)
· Participant S3: Job satisfaction (7), Work-life balance (6)

Correlation between Overall Job Satisfaction and Time Dedicated to Studying per Week:
· Participant S1: Job satisfaction (4), Time studying per week (3)
· Participant S2: Job satisfaction (6), Time studying per week (4)
· Participant S3: Job satisfaction (7), Time studying per week (5)

Correlation between Satisfaction with Work-Life Balance and Time Dedicated to Studying per Week:
· Participant S1: Work-life balance (3), Time studying per week (3)
· Participant S2: Work-life balance (5), Time studying per week (4)
· Participant S3: Work-life balance (6), Time studying per week (5)

Correlations for Teachers
Correlation between Overall Job Satisfaction and Satisfaction with Work-Life Balance:
· Participant T1: Job satisfaction (6), Work-life balance (5)
· Participant T2: Job satisfaction (7), Work-life balance (6)
· Participant T3: Job satisfaction (6), Work-life balance (5)

Correlation between Overall Job Satisfaction and Years in Current Role:
· Participant T1: Job satisfaction (7), Years in current role (8)
· Participant T2: Job satisfaction (7), Years in current role (8)
· Participant T3: Job satisfaction (6), Years in current role (5)

Correlation between Satisfaction with Work-Life Balance and Years in Current Role:
· Participant T1: Work-life balance (6), Years in current role (8)
· Participant T2: Work-life balance (6), Years in current role (8)
· Participant T3: Work-life balance (5), Years in current role (5)


The findings provide evidence of ties among different elements from both students and teachers, therefore, the enrichment of the more intricate dynamics among job satisfaction, work-life balance, and academic commitments is exposed. there is a striking and positive correlation between the general level of job happiness and the level of job and personal satisfaction of the student employees. The main observation is that almost all participants present higher job satisfaction where there is a better alignment between their professional and personal lives. While this association between job satisfaction and the time devoted to studying does not have a clear direction, there is still a positive relationship between these two variables. The longer they remain satisfied with their jobs, the more they enjoy studying, so the time they spend doing so gradually increases. Moreover, a positive correlation is seen between the period of studying every week and the work-life balance at a moderate level which insinuates that students with that kind of balance in their occupational and personal lives typically reserve more time for completing their academics.
For teachers, also the role of the workplace-life balance correlation to job satisfaction is observed. Positive teacher job satisfaction, as a rule, coincides with an impression of balance between work and personal life. Besides, the level of job satisfaction and the years in their current role seem to be interlinked. This indicates that the teachers who have been in their current roles for longer periods, seem to be reporting higher job satisfaction. Similarly, a positive relation can be observed between the number of years spent in their current role and satisfaction with work-life balance. Teachers who have already worked for a long time also indicate that they have improved work-life balance.

These relationships stress the importance of staying balanced between the two ends of teacher and student life. The different examples highlight the value of job fulfilment in shaping the employee's different academic and professional issues. Additional exploration and analysis can go into the depths of the relationships between job satisfaction and education, to come up with more informative tactics to increase job satisfaction and overall well-being in the hybrid learning environment.
4.2.3 Qualitative Analysis: Thematic Analysis
This section involved the coding and categorisation of open-ended survey responses from students' feelings about a hybrid work and education system regarding themes and specific positive or negative aspects (Saunders, 2019). Thematic categories including work-life balance issues, educational issues, and teaching or learning methods adjustments were identified in the course of the investigation, which revealed the factors that affect student work-learning balance as well as student satisfaction. One of the efficiency issues was for example pointed out by students in technical support and getting enough flexibility in setting the deadlines. Moreover, codes about social interaction and student cooperation, such as the need for more chances of collective learning and discussions in hybrid learning settings, were also highlighted by the students.
Theme 1: Work-Life Balance Struggles
This theme was continuously highlighted through both student and teacher responses, therefore it ended up being among the most well-presented. Learners claimed difficulty in managing work shifts as well as studies and personal issues leading to experiences of stress and unhappiness at leisure moments. Just as teachers observed, it was shown that managing the workload during hybrid teaching was quite a challenge and it was difficult for them to disconnect the work from their lives and have enough personal time (Porter et al., 2020). In addition to the recurring difficulty of combining work with personal life, it is obvious that this problem affects both students and their teachers, as the conventional work and learning environment tends to get hybridised.
Theme 2: Educational Challenges in Workload and Adaptations 
The study showed a variety of educational issues that students or teachers in blended settings faced. Students reported the effects of destructive distractions during studies, low levels of motivation, and maintaining academic focus under challenges presented by work during hybrid mode. On the contrary, the teachers brought up the issue of how hard it was to engage the students to the expected extent amid the occurrence of almost simultaneous virtual and in-class learning (Gates et al., 2022; Lee, 2022). Enhancing student success in a blended scenario would require both parties to put in more effort and support to conduct the tasks more efficiently. Educational challenges and adjustments that are impacted by hybrid learning are an indication of the complexity and describe why one needs to work on this issue to achieve positive outcomes for both students and their teachers.
Theme 3: Impact on Teaching Practices and Student Performance
 One of the most important elements of the research that has ensured research is the theme regarding the impact of hybrid work structures on the education process and academic performance in students. Teachers showed the ability to redesign the old methods through the increased use of technology and the modification of teaching plans to stabilise the teaching adult’s situation in the hybrid environment (Evans et al., 2023; Lawn et al., 2022). However, in the process of adjusting to these particularities, it became obvious that keeping up with students' attention and workload issues can be some of the major problems. Indeed, an expert and student observed that hybrid work and learning had not resulted in any significant disadvantage to academic performance, thus students and teachers have the capacity to adapt and thrive in such a setting. The theme of how they affect the dynamics of teaching practices and student performance arises through the need to continue supporting and training teachers, enhance teaching, and promote learning outcomes for hybrid setups.
Discussion of Findings
The analysis of findings highlights major insight into students' satisfaction, work-life balance, and performance in the academic section. The findings of Tinto's Model were consistent with those of students who mentioned issues of integration and support services as looking like factor that boosts student satisfaction (Tinto, 1975). For example, participant S3 noted:
"Access to online resources integrated easily with faculty oversight and timely feedback elevating the hybrid model to my satisfaction."
This informs to the extent that institutional support is crucial in creating an environment that focuses on student engagement and performance which is consistent with the previous literature that suggests the significant role of interaction between students and faculty and accessibility of resources. Additionally, the investigation concluded that both levels of satisfaction and work-life integration showed cohesion takes up a significant part in academic achievement going by the theoretical foundation of the JD-R Model (Demerouti et al., 2001). The experienced student as clear by the statement stated;
 “The integration of workload and schooling can be difficult however proper time management and access to support services make it easier and increase one's overall well-being”.
These findings, therefore, confirm the order proposed by the JD-R Model in the sense that demands match resources intending to improve our graduating student outcomes where mitigating demands is done through efficient support mechanisms (Naqshbandi et al., 2023).
Disclosure of the results will bring a more in-depth understanding of the student's experiences and perceptions of hybrid work and learning environments. Themes on complexities of cross-border education arose, portraying hurdles and options the learners had. In the same vein as other studies, the students stressed the fact that technology and peer support are the best ways to improve their general satisfaction and achieve their work-life balance. Participant T2 expressed, 
"Harsh limitation of technology and complete separation from peers deteriorate learning process, thus new methods of assistance and group work development should be provided in hybrid learning environments."
Such data complements existing research, bringing about a more in-depth qualitative dimension to the factors shaping student satisfaction and work-life balance. Moreover, they correspond to the existing research’s insistence on the role of technology access and social integration as factors that would help create the environment for a beneficial learning experience, which is consistent with the JD-R and Tinto's model.
4.2.4 Validity and Reliability of the Data
The accuracy and reliability of the data were confirmed by implementation of the proven methodical approaches, such as the utilisation of quantitative and qualitative methods (Saunders, 2019). The use of direct references from survey responses made the discussions insightful, giving a voice to the participants, who shared their experiences and impressions. On top of this, the findings' congruence with the theoretical framework, and existing research improved the credibility of the analysis and helped to make it more thoughtful and comprehensive regarding the impact of hybrid work on student satisfaction and the work-life balance in the UK education sector. 
Summary of Chapter 4
This chapter was dedicated to data analysis through the presentation and discussion of findings. The chapter thoroughly explained in detail how to find the meaning in the collected data. The chapter begins with organising data and goes on to computing the measures of central tendency which are the mean, median, and mode. On the other hand, it also investigates the associations to figure out the relationships in the data set. The chapter stresses data visualisation methods like charts and graphs that enable findings to be presented effectively. Additionally, it includes the topics of inferential statistics to decide something and predict from sample information. The chapter concludes by bringing the research findings and literature together as a means of highlighting the study’s contribution to the research problem.
Chapter 5: Conclusions, Limitations & Recommendations
5.1 Introduction
Chapter five provides a compact summary of the outcomes of this study, its limitations, and actions to take to improve research in the future. The chapter discusses the most important findings and the outcomes from the analysis. Additionally, it highlights the limitations experienced during the research process, raising the prospects for further interrogation in the future. The chapter concludes with practical recommendations based on the findings of the research which may guide decision making as well as assist in people carry our future research in the field.  
5.2 Conclusions
Following the evidence that was summarised in Chapter Four, four key conclusions can be inferred from the three objectives and hypotheses that were mentioned in the introductory part of the research. First, there is an evident influence of hybrid work and learning on student satisfaction and work-learning balance. The study found that students using different forms of hybrid models (blended learning, hybrid jobs) gave different evaluations of how they experienced this type of work and education (Darker et al., 2022). A few of them were able to grasp the pros in fitting up the working and studying timelines, but as for others, it was just hard to smile during the days when they had so many things to do. The hybrid model, in the main, is good for students in that it offers some flexibility while it is also bad in that it can disrupt the students' work-learning balance.
Secondly, multiple components were indicated as determinants of student satisfaction and work-life balance in the hybrid learning approaches, such as burden, pressure, support systems, and coping strategies to handle the case (Arabia and Lee, 2021). The students who managed their time successfully and got enough support were happier about the workload and balanced their lives better than others. Thirdly, the research pointed out the significance of flexible teaching methods and policies that would encourage favourable attitudes, academic performance, and the development of healthy work habits in students who are learning in a hybrid learning environment. Approaches like technology adoption and channel cleaning were implemented and these were found to be the success factors for achieving student satisfaction and engagement (Talwar, 2023). Finally, the findings highlight possible solutions to solve the problem of student satisfaction and work-learning balancing in the hybrid work and learning dependences. Highlights here are having desktop deadlines, aiding in the work-life balance mix, assuring right and ongoing communication with students, and supplying more study resources.
5.3 Conclusions on the research problem
Hybrid working and learning models were studied, and their effect on the satisfaction of students and the balance between work and learning within the UK education sector addressing the research problem. Data illustrates that this type of model offers flexibility and integration, but at the same, the hybrid nature is vulnerable to the complexity it creates when managing multiple commitments such as work and learning. The dimensions of workload, available resources, and teaching techniques are thriving determinants of the experience of students and teachers. The outcome of the research points to the vagueness of adjusting the students and the teachers on hybrid working and learning paradigms and the need for unique interventions to support student well-being and success.
5.4 Summary of the research findings and outcomes
The research study brings forward the diversity of degrees of satisfaction among the students and teachers who are engaged in blended work and learning models. Some students agreed on the positive of flexible schedules and integration, but some other students had problems managing their workload and stress. The findings revealed that an effective teaching method and support system were major factors for positive conduct and good performance. The reported outcomes highly recommend tailored interventions geared towards the disparate needs of students in hybrid working and learning environments.
5.5 Original Contribution of the Research
This study presents a substantial contribution to the field of academia and the management of hybrid work and learning models in the UK educational sector and provides the public with an understanding of the complexity of the hybrid model (Mutebi and Hobbs, 2022). The outcomes give much information that can be utilised by educators, policymakers, scholars, and other experts interested in addressing the challenges and opportunities that emerge from this new type of work and education. The study is significant for adhering to the incorporation of adaptable learning strategies and social support systems, which is an integral part of raising student satisfaction and academic performance in the emerging educational structure.
5.6 Limitations of the Research
The research has numerous advantages despite several limitations surrounding the setting and sample. The targeting of the study in a particular context within the UK education sector raises doubt that its results would be generalised in other settings. Furthermore, the data based on subjects’ self-reporting using questionnaires might lead to misrepresentation and errors. Limitations of the research could be addressed by utilising large and diverse samples, and also by utilising a mixed methods approach to completely get a hang of hybrid work and learning dynamics (Saunders, 2019).
 5.7 Recommendations/Areas for further/future research
Future research should present more empirical data that includes the future impacts of the hybrid work and learning models on student satisfaction and their final academic grades. Furthermore, developing research studies to test the effectiveness of teaching techniques may be used to perceive better methods for teachers and policymakers. Additionally, comparative studies in different learning environments and the inclusion of qualitative methods too can benefit to deepen our understanding of dynamic work and learning dynamics.
5.8 Summary of Chapter 5
Chapter 5 discusses the findings of the research and the conclusions drawn from the overall research study. The chapter shows how the study has added value to academia and management and provides suggestions for future research while looking at the limitations of the research and how they can be effectively addressed in the future. Thus, the chapter highlights the undoubted difficulties in converting students to adopting hybrid work and learning schemes and advocates for an academic development program that considers the specific needs of individual students.
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