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APPENDIX GA36d

	LEVEL 7 ASSESSMENT SPECIFICATION 



	Student name:
	     
	Student ID number:
	

	Programme:
	

	Module:
	Language Variation and Change

	Module code:
	HPEN7007
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	Dr Peter Mitchell
	Internal Verifier:
	

	Assignment Title:
	Portfolio of Assignments
	Word count (or equivalent):
	7,500 – 9,000

	Submission deadline:
	11.59 p.m.
11/05/2026
	Return date of provisional marks & written feedback:
	22/05/2026

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark:.  
Work which is submitted up to 1 week late will be capped at 50% for the first attempt and will be awarded a mark of 0% for re-assessment. Late submission penalties may be lifted only if there is an approved extenuating circumstances claim. 
Work submitted more than 1 week late will be considered as a non-submission and will not be marked. The work may be considered as a submission for reassessment if offered by an Examining Board or if there is an approved extenuating circumstances claim.  

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  










	Module Learning Outcomes 
(from module syllabus)

	
Upon the successful completion of this module, the student should be able to: 
 
· Demonstrate advanced understanding how language and society interacts, how social attitudes, ambitions and social bonding affect the manner in which people speak; 
· Critically analyse using concrete examples how the internal structure of language interacts with external social factors; 
· Use empirical data to critique general sociolinguistic principles. 






	
TASK DESCRIPTION



Use of Generative AI in Assessment
	(Lecturer to indicate Yes or Not against each element)
												

	RESEARCH
	For this assessment, you can use Generative AI to support you in research and data analysis.  
	Yes ☐

No  ☒

	STRUCTURE
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.
	Yes ☐

No  ☒

	PROOFREADING
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including getting suggestions to rephrase your work.   
	Yes ☒

No  ☐

	WRITING
	For this assessment, you can use Generative AI to create text for submission.
	Yes ☐

No  ☒

	CREATIVE
	For this assessment, you can use Generative AI to create creative materials, such as images.
	Yes ☐

No  ☒

	PROGRAMING
	For this assessment, you can use Generative AI to create and check code.
	Yes ☐

No  ☒

	NONE
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support.
	☐












The final portfolio should comprise six of the nine assignment tasks set. Please be aware that each of these assignment tasks contain a number of parts. The total word count of your submission (not including bibliographies and references in footnotes/endnotes) should be between 7,500 and 9,000 words. Your final portfolio should be submitted as a single Word document.
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VOCABULARY AND INVENTION IN EARLY MODERN ENGLISH


Assignment Task
Part One of three parts:

Look at the words in the leftmost column of the table below, and then the same words in the context in which they can be found in plays by Shakespeare. Try to specify what each means, and identify firstly what parts of speech have been changed into what other parts of speech, and secondly, by what means (e.g. by adding an affix (a prefix or a suffix) to them).

	Word
	Reference
	Example in Context
	Meaning?

	
	
	
	

	bemonster
	King Lear IV.ii.63
	Thou changed and self-covered thing, for shame, | Be-monster not thy feature
	

	enwheel
	Othello II.i.85
	And the grace of heaven, | Before, behind thee, and on every hand, | Enwheel thee round. 
	

	Fishify
	Romeo and Juliet II.iv.38
	O flesh, flesh, how art thou fishified?
	

	lieutenantry
	Othello II.i.168
	If such tricks as these strip you out of your lieutenantry,
	

	Oathable
	Timon of Athens IV.iii.136
	You are not oathable, | Although I know you’ll swear,
	

	Outstorm
	King Lear III.i.10
	Strives in his little world of man to outstorm | The to-and-fro conflicting wind and rain.
	

	razorable
	The Tempest II.i.253
	till new-born chins | Be rough and razorable
	

	rumourer
	Coriolanus IV.vi.48
	Go see this rumourer whipped.
	

	under-honest
	Troilus and Cressida II.iii.122
	If you do say we think him over-proud | And under-honest,
	

	unscissor’d
	Pericles III.iii.29
	Unscissor’d shall this hair of mine remain
	

	Unfool
	The Merry Wives of Windsor IV.ii.108
	Master Page, have you any way then to unfool me again?
	





Assignment Task
Part Two of three parts:

Here are ten examples of functional shift from Shakespeare. In each case, first identify the word which has been ‘shifted’, then try to paraphrase its meaning in the passage. Identify the grammatical shift that has occurred in each case: 

a) Iago is saying to Othello that sexual licence is common yet despicable (Othello IV.i.70):
O! ’Tis the spite of hell, the fiend’s arch mock, | To lip a wanton in a secure couch | And to suppose her chaste

b) Vincentio, the Duke, has gone away, leaving Lord Angelo as Duke in his place. Angelo, Lucio says, is really acting the part. (Measure for Measure III.ii.90):
Lord Angelo dukes it well in his absence

c) At the beginning of The Two Noble Kinsmen (I.i.43), three queens talk about the cruelty of Creon, who will not let their dead husbands be properly buried:
He will not suffer us to burn their bones, | To urn their ashes,

d) Ulysses is railing against Achilles who is full of self-importance and anger. (Troilus and Cressida II.iii.173)
Kingdomed Achilles in commotion rages

e) Bolingbroke addresses the Duke of York: ‘My gracious uncle’. But the Duke is angry with him, as this reply shows (Richard II II.iii.86):
Tut, tut! Grace me no grace, nor uncle me no uncle

f) Hamlet is warning the visiting actors against over-acting. Herod was a tyrannical ruler (Hamlet III.ii.14):
It out-herods Herod; pray you, avoid it

g) The Theban Palamon asks why he should make his appearance suit the image (‘glass’) of someone he wants to please. Should he be out of favour because his beard is not liked? (The Two Noble Kinsmen I.ii.54):
My poor chin too, for ’tis not scissored just | To such a favourite’s glass?

h) In Cymbeline (I.vii.64), Iachimo is describing the pangs of love felt by a Frenchman he knows:
There is a Frenchman […] that, it seems, much loves | A Gallian girl at home. He furnaces | The thick sighs from him

i) Antony has sent his friend Enobarbus some treasure. A soldier warns him to give safe-conduct to the messenger who brought it, protecting him from the army (‘host’) (Antony and Cleopatra IV.vi.26):
I tell you true: best you safed the bringer | Out of the host

j) In Antony and Cleopatra (IV.xiv.72), Antony asks his friend Eros to kill him. Eros refuses, and Antony asks him whether he would like to see his master (Antony) taken prisoner back to Rome:
Eros, | Wouldst thou be windowed in great Rome and see […] Thy master thus […] submissive, docile, subjugated


Assignment Task
Part Three of three parts:

Below are some examples of compound invention in Shakespeare. First, just read them through enjoying their effects. Then attempt to ‘unpack’ them by paraphrasing the underlined words, or even the entire passages:

a)                                                Let us rather
Hold fast the mortal sword; and like good men
Bestride our down-fallen birthdom (Macbeth IV.iii.2)
[birthdom = native land]

b) […] Lord Angelo, a man whose blood
Is very snow-broth, one who never feels
The wanton stings and motions of the sense, (Measure for Measure I.iv.57)

c) And that which should accompany old age,
As honour, love, obedience, troops of friends,
I must not look to have, but in their stead
Curses, not loud but deep, mouth-honour, breath
Which the poor heart would fain deny and dare not (Macbeth V.iii.24)

d) A care-crazed mother to a many sons
A beauty-waning and distressed widow (Richard III III.vii.183)

e) Strives in his little world of man to out-storm
The to-and-fro conflicting wind and rain.
This night, wherein the cub-drawn bear would couch,
The lion and the belly-pinched wolf
Keep their fur dry, […] (King Lear III.i.10)

One reason why compounding is popular as a means of increasing vocabulary is that it allows great scope in terms of what grammatical elements can be joined together. Thus, one means of classification is in terms of the elements involved. The compound in passage (a) above is down-fallen. This comes from the verb ‘to fall down’, and consists of a particle (down) followed by the past participle of the verb (fallen). A very common way of forming compound adjectives is by noun + present participle, as in Lear’s oak-cleaving thunderbolts (King Lear III.ii.5). Another common one is noun + past participle (or adjective ending in –ed) – as in rash-embraced despair (The Merchant of Venice III.ii.109). The five passages above in fact illustrate most of the main ways of compounding Shakespeare uses: noun + present participle; adverbial + present participle; particle + past participle; noun + past participle; noun + noun; particle + infinitive. As the last part of this assignment task, look through the compounds illustrated in all the passages and associate each with one of the above combinations. 
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GRAMMAR IN EARLY MODERN ENGLISH

Assignment Task
Part One of three parts:

Below are twelve short examples of relative clauses, put into four groups. All are taken from Shakespeare. They have been chosen because they depart from Present Day English rules for forming the relative. In each example, decide what would be said in Present Day English. Then attempt to state the rule that has been broken and how.

Group 1
a) Here Morocco is describing two caskets, one of gold and one of silver:
The first of gold who this inscription bears,
‘Who chooseth me, shall gain what men desire’.
The second silver, which this promise carries …,
(The Merchant of Venice II.vii.4)

b) John Mortimer, which now is dead 
(2 Henry VI III.i.372)

c) Rotten opinion, who hath writ me down
After my seeming
(2 Henry IV V.ii.128)

Group 2
d) Let fame, that all hunt after in their lives
(Love’s Labour’s Lost I.i.i)

e) The great globe itself | Yea, all which it inherit
(The Tempest IV.i.153)

Group 3
f) And should you fall, he is the next will mount
(2 Henry VI III.i.22)

g) I have a brother is condemned to die
(Measure for Measure II.ii.33)

h) I have a mind presages me such thrift
That I should questionless be fortunate
(The Merchant of Venice I.i.175)

Group 4
i) This island’s mine by Sycorax my mother which thou takest from me
(The Tempest I.ii.333)

j)            Old Lord, I cannot blame thee,
Who am myself attached with weariness
(The Tempest III.iii.5)

k) As if it were Cain’s jawbone that did the first murder
(Hamlet V.i.85)


Assignment Task
Part Two of three parts:

Below are some interrogatives and negatives from Shakespeare plays. Does Shakespeare follow Present Day English rules? To work this out systematically, begin by marking each sentence as interrogative or negative. If you find the rules different from the present day ones, state what they are, and formulate how the negatives/interrogatives would be said in Present Day English.

(a) I did not think to draw my sword ’gainst Pompey (Antony and Cleopatra II.ii.159)
(b) Or else you like not of my company (The Taming of the Shrew II.i.65)
(c) Signor Gremio, came you from the church? (The Taming of the Shrew III.ii.148)
(d) Revolt our subjects? (Richard II III.ii.100)
(e) Why did you laugh, when I said, Man delights me not (Hamlet II.ii.313)
(f) Tut, I came not to hear this (1 Henry IV IV.iii.89)
(g) No, sir, it does not please me (Henry VIII V.iii.134)
(h) Now, fair one, does your business follow us? (All’s Well That Ends Well II.i.99)


Assignment Task
Part Three of three parts:
The following are five examples of modal auxiliaries (though sometimes being used as main verbs) in Shakespeare. All of them bar one are still used in Present Day English, but you will probably find the uses here a little unfamiliar. Consider what the modal auxiliaries (underlined) might mean in these sentences, and what they mean in Present Day English.

a. King Claudius pays a compliment to the French (Hamlet IV.vii.85):
Here was a gentleman of Normandy,
I have seen myself, and served against, the French,
And they can well on horseback

b. King Henry is trying to remember who was present when former King Richard said something prophetic (2 Henry IV III.i.62):
But which of you was by – 
(to Warwick) You, cousin Nevil, as I may remember – 
 When Richard, with his eye brimful of tears,
Then checked and rated by Northumberland,
Did speak these words, now proved a prophecy?

c. Ulysses expresses what happens when political order disappears (Troilus and Cressida I.iii.110):
Take but degree away, untune that string,
And hark what discard follows!
…. the bounded waters
Should lift their bosoms higher than the shores,

d. Despite advice from the Duke of York, King Richard expresses his intention of confiscating everything that Bolingbroke owns (Richard II  II.i.209):
Think what you will, we seize into our hands
His plate, his goods, his money, and his lands.

e. In Henry IV, Part 1, the Early of Worcester talks about the hostility he feels that Prince Hal had towards him (V.i.59):
You used us so
…….
That even our love durst not come near your sight

The following notes may help you in undertaking this task, but you will need to think further about the specifically Early Modern meanings of the modal auxiliaries in the examples above.

Can is an example of a Renaissance modal auxiliary with a slightly different semantic coverage from today. In Present Day English its main uses are to express possibility, ability, or permission. In the sentence He can swim the last two are likely – it can mean ‘he is able to swim’ or ‘he is permitted to swim’. 

Another modal that has an interesting semantic history is may. It associated form might gives a clue to its original meaning. In Present Day English it can indicate permission or possibility: He may come could have either one of these meanings.

In Present Day English, some speakers make no distinction between shall and will, and will as readily say I shall come as I will come. People will, however, distinguish the associated forms should and would. He should brush his teeth every day suggests a moral obligation, while He would brush his teeth every day can suggest a habit. Is this difference found in Shakespeare?

Will is another modal which has a slightly different semantic coverage from Present Day English. Today is often simply means futurity: I will go there tomorrow can simply be indicating something that will happen in the future. However, its original sense is slightly different and can be found in Shakespeare in example (d).

The forms might and would are ‘related to’ may and will. There are some ways in which they can be considered as past tense forms of these verbs. But it is dangerous to call them these because in many respects they change meaning in a way that goes beyond tense. For example, the difference between He may come and He might come is not to do with tense but with degree of possibility, might being much more tentative than may. That the difference is not to do with tense is shown by the fact that both the examples have their own past forms – He may have come and He might have come. In example (e) above occurs a word that is not used today: durst. Is this the past tense of a verb? If so, what verb?
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RHETORIC IN EARLY MODERN ENGLISH
Words, Verbal Style, Imagery, and Register

Assignment Task
Part One of three parts:

Here are some of Shakespeare’s puns. Most depend on two different words having the same pronunciation (homophones). In (a), for example, the wordplay involves the two words tide and tied which are pronounced in the same way. You also sometimes find two different words which are written in the same way (homographs: recover is an example). In the passages below, establish and explain what the play of words is; the words to focus on are underlined:

(a) Launce (and his dog Crab) are awaited on board ship, ready to set sail (The Two Gentlemen of Verona, II.iii.33):
Pantheno 	Away, ass! You’ll lose the tide if you tarry any longer.
Launce 	It is no matter if the tied were lost; for it is the unkindest tied that ever 
	any man tied.
Pantheno 	What’s the unkindest tide?
Launce 	Why, he that’s tied here, Crab, my dog.

(b) Romeo, sinking under ‘love’s heavy burden’, does not feel like dancing, but Mercutio tries to persuade him (Romeo and Juliet, I.iv.13):
Mercutio 	Nay, gentle Romeo, we must have you dance.
Romeo 	Not I, believe me. You have dancing shoes 
	With nimble soles. I have a soul of lead
	So stakes me to the ground I cannot move.

(c) In Julius Caesar, Flavius is trying to find out the job of the man he is questioning (I.i.20):
Flavius 	Thou art a cobbler, art thou?
Cobbler 	Truly, sir, all that I live by is with the awl: I meddle with no 
	tradesman’s matters, nor women’s matters; but withal I am,
	indeed, sir, a surgeon to old shoes: when they are in great
	danger, I recover them.

(d) In the opening words of Richard III, the future king observes that the fortunes of the dynasty called the House of York are changing for the better (I.i.1):
Now is the winter of our discontent
Made glorious summer by this son of York,

(e) Duncan (the he in the passage) is dead. Lady Macbeth wants his grooms (attendants) to take the blame, so she will smear them with blood (Macbeth II.ii.55):
	If he do bleed,
I’ll gild the faces of the grooms withal,
For it must seem their guilt.

(f) You have to know something about fruit to understand this one. Count Claudio, Benedick’s companion, is looking sad. Beatrice comments (Much Ado About Nothing II.i.269):
The Count is neither sad, nor sick, nor merry, nor well; but civil count, civil as an orange, and something of that jealous complexion.


Assignment Task
Part Two of three parts:

A classification of Shakespeare’s malapropisms may have three main categories according to which part of the word is mistaken. In the following assignment task, use the examples of malapropisms to identify the categories. The first category is where the malapropism is making a mistake with the prefix. The second type is when a suffix is mistaken. The third type is when the roots of words are confused, such as Benvolio’s deliberate malapropism using endite for invite.

(a) In Love’s Labour’s Lost (IV.ii.40), Holofernes gives Dull an allusion (= riddle), but the latter has trouble with the word:
Holofernes	The moon was a month old when Adam was no more,
	And raught not to five weeks when he came to five-score.
	Th’ allusion holds in the exchange.
Dull	’Tis true, indeed; the collusion holds in the exchange.
Holofernes 	God comfort they capacity! I say, th’ allusion holds in the exchange.
Dull	And I say the pollution holds in the exchange

(b) Slender, in The Merry Wives of Windsor (I.i.42), is talking about marriage:
I will marry her, sir, at your request. But if there be no great love in the beginning, yet heaven may decrease it upon better acquaintance when we are married and have more occasion to know one another.

(c) Constable Dogberry, in Much Ado About Nothing (III.iii.18), is telling one of his subordinates what to do as he patrols the streets:
This is your charge: you shall comprehend all vagrom men; you are to bid any man stand, in the Prince’s name.

(d) In The Merry Wives of Windsor (II.ii.91), Mistress Quickly brings Falstaff a message from Mistress Ford. She then tells him about another message, this time from Mistress Page:
Why, you say well. But I have another messenger to your worship. Mistress Page hath her hearty commendations to you too;

(e) In The Merchant of Venice, Shylock has been invited to supper, but is reluctant to go. Launcelot makes it clear that he is expected (II.v.19):
I beseech you, sir, go. My young master doth expect your reproach.

(f) In Measure for Measure, the Viennese authorities are on the lookout for brothels. Constable Elbow knows of one (II.i.75):
Escalus	How dost thou know that, constable?
Elbow 	Marry, sir, by my wife, who, if she had been a woman cardinally
	Given, might have been accused in fornication, adultery, and all
	uncleanliness there.

(g) In 2 Henry IV (II.i.22), Mistress Quickly has ordered Falstaff’s arrest, one reason being that he never pays his bar bill:
I am undone by his going, I warrant you, he’s an infinitive thing upon my score. Good master Fang, hold him sure; good Master Snare, let him not ’scape.

(h) In the same play, Mistress Quickly (II.iv.22) comments on the state of mind and health of Doll Tearsheet:
I’faith, sweetheart, methinks now you are in an excellent good temporality. Your pulsidge beats as extraordinarily as heart would desire, and your colour, I warrant you, is as red as any rose, in good truth, la!

Assignment Task
Part Three of three parts:

Here are examples of historical false friends in Early Modern English. Think first about the modern meaning of the underlined word (in Present Day English). Then try to work out what it means in the passage. This will not always be easy. Sometimes trying to think of similar, related words in Present Day English may help.

(a) In The Merchant of Venice (V.i.89), Portia is returning home and sees the light of home:
That light we see is burning in my hall;
How far that little candle throws his beams!
So shines a good deed in a naughty world.

(b) Hamlet hears that his father’s ghost has been seen (Hamlet I.ii.255):
My father’s spirit! In arms! All is not well.
I doubt some foul play. Would the night were come!

(c) In As You Like It (IV.i.18), Jaques is trying to explain his melancholy to Rosalind:
Often rumination wraps me in a most humorous sadness.

(d) There are two passages to clarify this example of a false friend. Portia (in The Merchant of Venice IV.i.335) assures the court that Shylock will receive justice:
He hath refused it in the open court.
He shall have merely justice and his bond.

And in Antony and Cleopatra (III.vii.47), Enobarbus advises Antony that chance and nothing else is what will assist him:
Give up yourself merely to chance and hazard
From firm security.

(e) Iago tells Othello that he will deal with Cassio (Othello  IV.i.210):
And for Cassio, let me be his undertaker. You shall 
hear more by midnight.

(f) In Hamlet III.i.156, Ophelia is distraught at the sight of Hamlet’s apparent madness:
And I …
Now see that noble and most sovereign reason
That unmatched form and feature of blown youth
Blasted with ecstasy. O, woe is me

(g) In Richard III, Buckingham is flattering the future king (III.vii.209):
As well we know your tenderness of heart
And gentle, kind, effeminate remorse

(h) Hamlet suggest to his mother Gertrude that she should take a good look at herself (Hamlet III.iv.19):
Come, come, and sit you down. You shall not budge.
You go not till I set you up a glass
Where you may see the inmost part of you.

The last four examples above (e, f, g, h) illustrate processes of restriction, extension, pejorative, and ameliorative movements, but not in this order. Decide which example illustrates which process. Remember that you are looking at change from then (Early Modern English) till now (Present Day English). So nice is regarded as ameliorative because in Early Modern English it had pejorative meanings, and now, in Present Day English, has a positive meaning.

Choose two of the examples above and look up in an etymological dictionary how the words have changed sense over the centuries. There are some such dictionaries online.
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METAPHOR AND FIGURATIVE AND LITERAL LANGUAGE IN EARLY MODERN AND PRESENT DAY ENGLISH

Write a commentary on (i.e. give a reading of) five of the ten poems below paying detailed attention to metaphors (and other related figures, such as metonymy, analogy, &c, where relevant). (N.B.  If you choose to write on one of the poems by Denise Levertov, you must write on both poems by her, and together they will count as one poem, not two. At least one of your five poems must be by either Samuel Daniel or Andrew Marvell.) Your analysis should draw upon any relevant theories of metaphor, classical, early modern, or modern that you have encountered on this course, and which you think help to interpret the poems. (N.B.  You must demonstrate understanding of conceptual or cognitive theory of metaphor and theories of creative metaphor in your answer).


Samuel Daniel (1562-1619) 

Delia, Sonnet 39

When winter snowes upon thy sable haires,
	And frost of age hath nipt thy beauties neere,
	When darke shall seeme thy day that never cleares,
	And all lies withred that was held so deere,
Then take this picture which I here present thee,
	Limned with a Pensill not all unworthy:
	Here see the gifts that God and nature lent thee.
	Here read thy selfe, and what I suffred for thee.
This may remaine thy lasting monument,
	Which happily posteritie may cherrish,
	These colours with thy fading are not spent,
	These may remain when thou and I shal perrish.
If they remaine, then thou shalt live thereby,
They will remaine, and so thou canst not die.




Andrew Marvell (1621-1678)

The Coronet

When for the thorns with which I long, too long,
	With many a piercing wound,
	My Saviour’s head have crown’d,
I seek with Garlands to redress that Wrong:
	Through every Garden, every Mead,
I gather flow’rs (my fruits are only flow’rs),
	Dismantling all the fragrant Towers
That once adorned my Shepherdesses head.
And now when I have summ’d up all my store,
	Thinking (so I my self deceive)
	So rich a chaplet thence to weave
As never yet the king of Glory wore:
	Alas, I find the Serpent old
	That, twining in his speckled breast,
	About the flow’rs disguis’d does fold,
	With wreaths of Fame and Interest.
Ah, foolish man, that would’st debase with them,
And mortal Glory, Heaven’s diadem!
But thou who only could’st the Serpent tame,
Either his slipp’ry knots at once untie,
And disintangle all his winding snare;
Or shatter too with him my curious frame:
And let these wither, so that he may die,
Though set with Skill and chosen out with Care.
That they, while Thou on both their Spoils dost tread,
May crown thy Feet, that could not crown thy Head.


Edgar Allan Poe (1809-1849)

The Forest Reverie

		’Tis said that when
		The hands of men
	Tamed this primeval wood,
And hoary trees with groans of wo,
Like warriors by an unknown foe,
	Were in their strength subdued,
		The virgin Earth
		Gave instant birth
	To springs that ne’er did flow—
		That in the sun
		Did rivulets run,
And all around rare flowers did blow—
		The wild rose pale
		Perfumed the gale,
And the queenly lily adown the dale
		(Whom the sun and the dew
		And the winds did woo),
With the gourd and the grape luxuriant grew

		So when in tears
		The love of years
	Is wasted like the snow,
And the fine fibrils of its life
By the rude wrong of instant strife
	Are broken at a blow—
		Within the heart
		Do springs upstart
	Of which it doth now know,
		And strange, sweet dreams,
		Like silent streams
That from new fountains overflow,
		With the earlier tide
		Of rivers glide
Deep in the heart whose hope has died—
Quenching the fires its ashes hide, —
	Its ashes, whence will spring and grow
		Sweet flowers, ere long, —
	The rare and radiant flowers of song!


Thomas Hardy (1840-1928)

The Convergence of the Twain
(Lines on the loss of the ‘Titanic’)

I 
    In a solitude of the sea
    Deep from human vanity,
And the Pride of Life that planned her, stilly couches she.

           II
    Steel chambers, late the pyres
    Of her salamandrine fires,
Cold currents thrid, and turn to rhythmic tidal lyres

          III
    Over the mirrors meant
    To glass the opulent
The sea-worm crawls – grotesque, slimed, dumb, indifferent.

         IV
    Jewels in joy designed
    To ravish the sensuous mind
Lie lightless, all their sparkles bleared and black and blind.

         V
    Dim moon-eyed fishes near
    Gaze at the gilded gear
And query: “What does this vaingloriousness down here?”…

        VI
    Well: while was fashioning
    This creature of cleaving wing,
The Immanent Will that stirs and urges everything

       VII
    Prepared a sinister mate
    For her – so gaily great –
A Shape of Ice, for the time far and dissociate.

       VIII
    And as the smart ship grew
    In stature, grace, and hue, 
In shadowy silent distance grew the Iceberg too.

       IX
    Alien they seemed to be:
    No mortal eye could see
The intimate welding of their later history.

       X
    Or sign that they were bent
    By paths coincident
On being anon twin halves of one august event,

      XI
    Till the Spinner of the Years
    Said “Now!” And each one hears,
And consummation comes, and jars two hemispheres.


W.B. Yeats (1865-1939)

Men Improve With the Years

I am worn out with dreams;
A weather-worn, marble triton
Among the streams;
And all day long I look
Upon this lady’s beauty
As though I had found in a book
A pictured beauty,
Pleased to have filled the eyes
Or the discerning ears,
Delighted to be but wise,
For men improve with the years;
And yet, and yet
Is this my dream, or the truth?
O would that we had met
When I had my burning youth!
But I grow old among dreams,
A weather-worn, marble triton
Among the streams.


William Carlos Williams (1883-1963)

Queen-Ann’s-Lace[footnoteRef:1] [1:  Queen-Ann’s-Lace is a common name for Daucus carota, or Wild Carrot.] 


Her body is not so white as
anemone petals nor so smooth – nor
so remote a thing. It is a field
of the wild carrot taking
the field by force; the grass
does not raise above it.
Here is no question of whiteness,
white as can be, with a purple mole
at the center of each flower.
Each flower is a hand’s span
of her whiteness. Wherever
his hand has lain there is
a tiny purple blemish. Each part
is a blossom  under his touch
to which the fibres of her being
stem one by one, each to its end,
until the whole field is a
white desire, empty, a single stem,
a cluster, flower by flower,
a pious wish to whiteness gone over – 
or nothing. 




Denise Levertov (1923-1997)

The Marriage

They will fit, she thinks,
but only if her backbone
cuts exactly into his rib cage,
and only if his knees
dock exactly under her knees
and all four
agree on a common angle.

All would be well
if only
they could face each other.

Even as it is
there are compensations
for having to meet
nose to neck
chest to scapula
groin to rump
when they sleep.

They look, at least,
as if they were going
in the same direction.


The Ache of Marriage

The ache of marriage:

thigh and tongue, beloved,
are heavy with it,
it throbs in the teeth

We look for communion
and are turned away, beloved,
each and each

It is leviathan and we
in its belly
looking for joy, some joy
not to be known outside it

two by two in the ark of
the ache of it.


Sylvia Plath (1932-1963) 

Stings

Bare-handed, I hand the combs. 
The man in white smiles, bare-handed, 
Our cheesecloth gauntlets neat and sweet, 
The throats of our wrists brave lilies. 
He and I 

Have a thousand clean cells between us, 
Eight combs of yellow cups, 
And the hive itself a teacup, 
White with pink flowers on it, 
With excessive love I enameled it 

Thinking 'Sweetness, sweetness'. 
Brood cells gray as the fossils of shells 
Terrify me, they seem so old. 
What am I buying, wormy mahogany? 
Is there any queen at all in it? 

If there is, she is old, 
Her wings torn shawls, her long body 
Rubbed of its plush------ 
Poor and bare and unqueenly and even shameful. 
I stand in a column 

Of winged, unmiraculous women, 
Honey-drudgers. 
I am no drudge 
Though for years I have eaten dust 
And dried plates with my dense hair. 

And seen my strangeness evaporate, 
Blue dew from dangerous skin. 
Will they hate me, 
These women who only scurry, 
Whose news is the open cherry, the open clover? 

It is almost over. 
I am in control. 
Here is my honey-machine, 
It will work without thinking, 
Opening, in spring, like an industrious virgin 

To scour the creaming crests 
As the moon, for its ivory powders, scours the sea. 
A third person is watching. 
He has nothing to do with the bee-seller or with me. 
Now he is gone 

In eight great bounds, a great scapegoat. 
Here is his slipper, here is another, 
And here the square of white linen 
He wore instead of a hat. 
He was sweet, 

The sweat of his efforts a rain 
Tugging the world to fruit. 
The bees found him out, 
Molding onto his lips like lies, 
Complicating his features. 

They thought death was worth it, but I 
Have a self to recover, a queen. 
Is she dead, is she sleeping? 
Where has she been, 
With her lion-red body, her wings of glass? 

Now she is flying 
More terrible than she ever was, red 
Scar in the sky, red comet 
Over the engine that killed her------ 
The mausoleum, the wax house.



Seamus Heaney (1939-2013)

Grauballe Man[footnoteRef:2] [2:  ‘Grauballe Man’, dating from around 55 BC,  is one of the famous Bog People, people who had been ritually murdered and deposited in bogs, whose peat-preserved bodies were discovered centuries later by peat-cutters in areas of northern Europe such as Jutland and Ireland.] 


As if he had been poured
in tar, he lies
on a pillow of turf
and seems to weep

the black river of himself.
The grain of his wrists
is like bog oak,
the ball of his heel

like a basalt egg.
His instep has shrunk
cold as a swan’s foot
or a wet swamp root.

His hips are the ridge
and purse of a mussel,
his spine an eel arrested
under a glisten of mud.

The head lifts,
the chin is a visor
raised above the vent
of his slashed throat

that has tanned and toughened.
The cured wound
opens inward to a dark
elderberry place.

Who will say ‘corpse’
to his vivid cast?
Who will say ‘body’
to his opaque repose?

And his rusted hair,
a mat unlikely
as a foetus’s.
I first saw his twisted face

in a photograph,
a head and shoulder
out of the peat,
bruised like a forceps baby,

but now he lies
perfected in my memory,
down to the red horn
of his nails,

hung in the scales
with beauty and atrocity:
with the Dying Gaul
too strictly compassed


on his shield,[footnoteRef:3] [3:  ‘The Dying Gaul’ is an Ancient Roman marble semi-recmbent statue in the Capitoline Museums in Rome. The wounded and slumped Gaulish Celtic warrior sits on his shield.] 

with the actual weight
of each hooded victim
slashed and dumped.
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SYNTAX AND STYLE IN EARLY MODERN ENGLISH

Assignment Task
Part One of three parts:

In this speech of Prospero’s from The Tempest, he admits that it is time he told his daughter, Miranda, about recent and past events. Below the speech is Dryden’s version of it, intended to clear away unnecessary rhetoric. Compare the two versions, identify the changes Dryden has made, and consider his reasons for making them. Write a short essay on the effect of the changes Dryden made to Shakespeare’s text.

Shakespeare’s version (The Tempest I.ii.22)
				’Tis time
I should inform thee farther. Lend thy hand,
And pluck my magic garment from me. – So, 
Lie there, my art. – Wipe thou thine eyes. Have comfort.
The direful spectacle of the wrack, which touched
The very virtue of compassion in thee,
I have with such provision in mine art
So safely ordered, that there is no soul – 
No, not so much perdition as an hair
Betid to any creature in the vessel
Which thou heard’st cry, which thou sawst sink. Sit down.
For thou must now know farther.

Dryden’s version
I should inform thee further: Wipe thine eyes, have comfort; the direful spectacle of the Wreck, which touched the very spirit of compassion in thee, I have with such a pity order’d that not one creature on the ship is lost.


Assignment Task
Part Two of three parts:

Among the reasons that readers of Shakespeare can find his texts hard to understand are two elements – figurative language and complex syntax. Firstly, the language of Shakespeare’s texts is frequently full of metaphors, similes, and other tropes and figures of speech. Secondly, they also contain many long and complicated sentences in the sense of the structure and organisation of phrases and clauses within a sentence. So, in this exercise, you will need to focus on metaphor and syntax in Early Modern English. In particular you will need to know about the following: the theory of metaphor and the meaning of terms like ‘subsidiary subject’ and ‘principal subject’; the analysis of syntax used in today’s lecture and in the next lecture on Style and Syntax in Present Day English, and the meaning of terms such as ‘parataxis’ and ‘hypotaxis’, ‘co-ordinate’ and ‘subordinate’ clauses, and ‘simple’, ‘compound’, and ‘complex’ sentences.

Taken together, tropes and figures of speech and the shape or structure of sentences make up a significant part of ‘rhetoric’, the art of using persuasive language. For this part of the assignment task, read and examine carefully the following speech from Hamlet. It occurs at a point in the play when Hamlet hears sounds of revelry in the Danish court. This ‘fault’ (too much revelry, over-carousing) can detract, he is saying, from the virtues that people may have. The extract is just one sentence – all fourteen lines of it (I.iv.23-36):

So oft it chances in particular men
That – for some vicious mole of nature in them,
As in their birth, wherein they are not guilty,
Since nature cannot choose his origin – 
By the o’ergrowth of some complexion,
Oft breaking down the pales and forts of reason,
Or by some habit that too much o’er-leavens
The form of plausive manners – that these men,
Carrying, I say, the stamp of one defect,
Being nature’s livery or fortune’s star,
His virtues else, be they as pure as grace,
As infinite as man may undergo,
Shall in the general censure take corruption
From that particular fault.





Assignment Task
Part Three of three parts:

Of the following three texts, the first two are by Shakespeare and the third is by Ben Jonson, a contemporary of Shakespeare who was also a poet and playwright. The Shakespeare texts use the curt style while the text by Jonson uses the loose style. Considering what has been discussed above about baroque styles, comment on the connections between the sentences and the use of punctuation in each of the texts. Comment also, where relevant, on the position of the summary point or main point.

A characteristic of baroque styles is that the grammatical subjects often change from one sentence to the next, creating the sense of shifting focuses. Consider this in relation to the text from Shakespeare’s Henry V. Count the semicolons as full stops, and note what the subjects are for each sentence.

Another characteristic is the way the style can quickly shift from the literal to the metaphorical and back again. Find an example of this in the text from Shakespeare’s Measure for Measure, where there is one clearly metaphorical sentence.

Try and produce a Present Day English paraphrase of the text from Ben Jonson’s Every Man out of His Humour. Doing this will enable you to focus on the sentence structures in a detailed way, and gain an appreciation of how ‘jerky’ the style is.

☼

In Shakespeare’s Measure for Measure, the Duke goes away leaving his deputy Angelo in charge, who passes a decree against sexual misadventure in the province. No-one is happy with this decree, as Lucio here complains (III.ii.163):

I would the Duke we talk of were returned again. This ungenitured agent will unpeople the province with continency. Sparrows must not build in his house-eaves because they are lecherous. The Duke yet would have dark deeds darkly answered. He would never bring them to light. Would he were returned.

☼

In Henry V (III.vii.15), by Shakespeare, the French Dauphin is praising his horse:

When I bestride him, I soar, I am a hawk. He trots the air; the earth sings when he touches it; the bases horn of his hoof is more musical than the pipe of Hermes.

☼

In Ben Jonson’s play, Every Man out of His Humour (1600), Delirio is besotted by his own wife, and wishes to please her. In this extract, Macilente suggests a way in which Delirio might ingratiate himself with his wife (V.v.14):

Your wife’s brother, signior Fungoso, being at supper to-night at a tavern, with a sort of gallants, there happened some division amongst them, and he is left in pawn for the reckoning. Now, if ever you look that time shall present you with an happy occasion to do your wife some gracious and acceptable service, take hold of this opportunity, and presently go and redeem him; for, being her brother, and his credit so amply engaged as now it is, when she shall hear, (as he cannot himself, but he must out of extremity report it,) that you came, and offered yourself so kindly, and with that respect of his reputation; why, the benefit cannot but make her dote, and grow mad of your affections.
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SYNTAX AND STYLE IN PRESENT DAY ENGLISH

Assignment Task
Part One of three parts:

As one of the assignments for your portfolio for the module you may wish to develop this exercise:  apply a detailed syntactical and grammatical analysis to the revised passage from Joyce’s Portrait of the Artist and write a short essay that addresses the questions that I have raised above and repeated here below. Also, read the ‘Summary’ below which provides a general guide to approaching exercises of this kind.

Revised passage:

When the bell rang for night prayers, he filed out of the study hall after the others.  Having run down the staircase, he went along the corridors to the chapel. He could see that the corridors and the chapel were darkly lit, and he knew that soon all would be dark and sleeping. When he felt the cold night air in the chapel, he noticed that the marbles were the colour the sea is at night. He remembered that the sea was cold day and night but colder at night. All this made him remember that although it was cold and dark under the seawall beside his father’s house, it would be warm inside because the kettle would be on the hob to make punch.



Questions to consider
In the revised or re-written passage, in what ways is the syntax different from that of the original version?  How has the syntax been changed?
What effects are created by these changes in syntax?
How could the changes in syntax be said to affect the reader’s response to the passage?
Summary
In order to analyse the syntax of a passage of text to highlight features of style, it is helpful to examine the following features:  

Is the passage made up of simple sentences, or are there some examples of simple sentences along with compound and complex sentences?

Are the sentences compound sentences, that is, are main clauses linked by co-ordinators (and, or, but, the semi-colon)? 

Does the basic sentence structure follow the pattern of subject + (transitive) verb + object?

Are there instances of linking verbs (for example is, be, appear, become, seem, etc.) and intransitive verbs?

Are there instances of passive verbs in which reference to the agent of the action is stated or suppressed?

Are there instances of subordinate clauses?

Among the subordinate clauses are there instances of reduced clauses, that is, clauses that are not introduced by a subordinate conjunction such as which, that, who?

Are there instances of non-finite verbs, that is participles such as the present participle?

Are there instances of sentence-fragments (incomplete sentences)?

Are there instances of run-on sentences?

Are there features of the syntax that reflect the syntax of speech?

No passage of text will use only one feature of syntax. The style of a passage can be characterized in terms of the proportions in which features of syntax occur. 






Assignment Task
Part Two of three parts:

When you have completed the exercise above, examine features of syntax, and use these to characterise or describe the style of one of the two passages (a and b) that follow.  Also, aim to suggest how one of these passages might affect the reader.

(a)  In the morning it was bright, and they were sprinkling the streets of the town, and we all had breakfast in a café. Bayonne is a nice town1. It is like a very clean Spanish town and it is on a big river. Already, so early in the morning, it was very hot on the bridge across the river. We walked out on the bridge and then took a walk through the town.  We went out into the street and took a look at the cathedral. Cohn made some remark about it being a very good example of something or other, I forget what. It seemed like a nice cathedral, nice and dim, like Spanish churches. Then we went up past the old fort and out to the local Syndicat d’Initiative office,2 where the bus was supposed to start from. There they told us the bus service did not start until July 1st. We found out at the tourist office what we ought to pay for a motor-car to Pamplona3 and hired one at a big garage just around the corner from the Municipal Theatre for four hundred francs. 

[1.  Bayonne, a city in the south west of France near to the Pyrenees and to Spain.]
[2   Syndicat d’Initiative = office of tourist information]
[3   Pamplona is a city in northern Spain, close to the Pyrenees.] 

(Ernest Hemingway, Fiesta, chapter 10.  This novel is also known by its alternative title The Sun Also Rises)

(b) Chesney Wold1 is shut up, carpets are rolled into great scrolls in corners of comfortless rooms, bright damask does penance in brown holland, carving and gilding puts on mortification, and the Dedlock2 ancestors retire from the light of day again. Around and around the house the leaves fall thick – but never fast, for they come circling down with a dead lightness that is sombre and slow. Let the gardener sweep and sweep the turf as he will, and press the leaves into full barrows, and wheel them off, still they lie ankle-deep.  Howls the shrill wind round Chesney Wold: the sharp rain beats, the windows rattle, and the chimneys growl.

[1:  Chesney Wold is the name of the house.]
[2:  Dedlock is the name of the family.]

(Charles Dickens, Bleak House, chapter 29)


Assignment Task
Part Three of three parts:      

The following are three news reports A, B, C, concerning the same incident.  For each example I have also analysed the structure of the syntax of the three reports. Please study these passages and the analysis, and go on to the general commentary that follows. 

Report A

Coal Board boss Ian Macgregor was forced to abandon a pit visit in Northumberland yesterday when 600 angry miners held him hostage for nearly four hours in a colliery office.  
   When he eventually emerged from the manager’s office, he was greeted by eggs and slices of bread being thrown at him by the miners protesting at impending pit closures.
    In the ensuing melee the 72-year-old NCB [National Coal Board] chairman was forced against a fence by the police holding back the demonstrators. The fence collapsed and Mr MacGregor fell to the ground where he lay dazed.
    Police and reporters had to help Mr MacGregor toward a waiting car. Earlier, the tyres of the car that had brought him to the pit were let down by protesting miners.

Analysis

[Coal Board boss Ian Macgregor was forced]  [to abandon a pit visit in Northumberland yesterday]  [when 600 angry miners held him hostage for nearly four hours in a colliery office. ]
--Main clause with a passive verb + 2 subordinate clauses
[When he eventually emerged from the manager’s office]  he was greeted by eggs and slices of bread [being thrown at him by the miners] [protesting at impending pit closures]
– Subordinate clause + main clause + subordinate clause + subordinate clause
(In the ensuing melee) the 72-year-old NCE chairman was forced against a fence by the police [holding back the demonstrators]. The fence collapsed and Mr MacGregor fell to the ground [where he lay dazed.]
– 1st sentence: main clause with passive verb + subordinate clause. 2nd sentence: main clause + conjunction + second main clause + subordinate clause
Police and reporters had to help Mr MacGregor toward a waiting car. (Earlier), the tyres of the car [that had brought him to the pit] were let down by protesting miners.
– 1st sentence: main clause (subject + verb + object + adverb phrase.  2nd sentence|: main clause (with passive verb) + subordinate clause.

Report B

Coal Chief Ian MacGregor, 71, was flattened yesterday by a mob of rampaging miners.
   Six hundred pit-men smashed through a police cordon as Mr MacGregor left colliery offices where he had been besieged for three hours.
   One protestor grabbed him by the throat and sent him crashing through a wooden fence.
   Several burly policemen were hurled on top of grey-haired Mr MacGregor as the howling horde poured forward.

Analysis

Coal Chief Ian MacGregor, 71, was flattened yesterday by a mob of rampaging miners.
– Main clause with passive verb
Six hundred pit-men smashed through a police cordon [as Mr MacGregor left colliery offices [where he had been besieged for three hours.]]
– Main clause + subordinate clause + subordinate clause
One protestor grabbed him by the throat and sent him crashing through a wooden fence.
-- Main clause + second main clause
Several burly policemen were hurled on top of grey-haired Mr MacGregor [as the howling horde poured forward.]
-- Main clause with passive verb + subordinate clause

Report C

The chairman of the National Coal Board, Mr. Ian MacGregor, said last night that he was fit and well after being knocked to the ground earlier in the day by protesting pit-men. 
   As he attempted to leave one of Britain’s most profitable pits, Ellington colliery, in Northumberland – under siege by pickets for more than 12 hours – he faced 600 demonstrators calling for an end to pit closures.
   The men, from one of the country’s traditionally moderate coalfields, had been demanding an opportunity to put their case to Mr MacGregor, who arrived at the colliery early in the morning through a side entrance to avoid the demonstrators.
   After being trapped for four hours inside the main administrative building, Mr MacGregor, who is 72, was force to abandon a plan to go underground to inspect workings six miles out in the North Sea.  Police arrived to clear a path so that he could try to reach a car park 20 yards from the building. The tires of his car had been let down, and another vehicle was provided.

Analysis [Here main clauses have been underlined.]

The chairman of the National Coal Board, Mr. Ian MacGregor, said last night [that he was fit and well [after being knocked to the ground earlier in the day by protesting pit-men]].
-- Main clause + subordinate clause + subordinate clause
[As he attempted to leave one of Britain’s most profitable pits, Ellington colliery, in Northumberland – [under siege by pickets for more than 12 hours] –] he faced 600 demonstrators [calling for an end to pit closures.]
– Subordinate clause + subordinate clause + main clause + subordinate clause.
The men, [from one of the country’s traditionally moderate coalfields], had been demanding an opportunity [to put their case to Mr MacGregor, [who arrived at the colliery early in the morning through a side entrance [to avoid the demonstrators]]].
– Main clause + subordinate clause + subordinate clause + subordinate clause + subordinate clause.
[After being trapped for four hours inside the main administrative building] Mr MacGregor [who is 72] was forced [to abandon a plan [to go underground [to inspect workings six miles out in the North Sea.]]]
– Subordinate clause + main clause + subordinate clause + subordinate clause + subordinate clause + subordinate clause
Police arrived [to clear a path [so that he could try [to reach a car park 20 yards from the building]]].
-- Main clause + subordinate clause + subordinate clause + subordinate clause 
The tires of his car had been let down, and another vehicle was provided.
– Main clause (with passive verb) and second main clause (with passive verb)

General Commentary

 Report C has the most complex syntax:  there is a high degree of subordination, and each sentence contains much additional (we might say superfluous) information and much qualification.  Report B is the most straight forward and uses little subordinate (although there is some); its style is more sparse and easier to follow.  The style of Report C is much more diffuse. The first report, A, is somewhere in the middle.  There is more subordination than in B, and more use of the passive construction. But it is less complex than C.  The report in A is focussed on one issue, what happened to Mr MacGregor.
	Reactions to these styles of reporting are ultimately matters of taste and preference. I think that the intention of writing such as that in C is towards responsible journalism in which different points of view are acknowledged and explained.  The aim is to give a balanced picture.  This intention would account for the more complex style. Some would argue that this is all an illusion: the complex style gives the impression of impartiality and considered judgement, but ultimately the journalist cannot be objective, and a point of view is subtly being conveyed to the reader.  In other words, the sparser style of writing in B means that the point of view of the journalist is not hidden beneath a complex style.  

It would be interesting to have your reactions to this problem as illustrated by the Reports quoted above, something which you could express as part of the assessment for the module in a short analysis.  
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PRAGMATICS AND DISCOURSE IN EARLY MODERN AND PRESENT DAY ENGLISH

Assignment Task
Part One of two parts:      

The following are examples, questions, and explanations related to eight Shakespearean exclamations:

(a) Fico (and foh)

Pistol:		‘Steal’? Foh,
	A fico for the phrase!
(The Merry Wives of Windsor I.iii.26)

A word the swashbuckling character Pistol likes to use is fico, the Italian for a specific fruit. He also on one occasion (in Henry V) uses the Spanish version of this word: figo. The word expresses contempt, and may often be accompanied by an obscene gesture. The English word for the same fruit is also used in Present Day English as an expression of contempt. What is the English name, and what is the expression? When is it used in Present Day English? Incidentally, the example above also contains another exclamation: Foh. It is a variant of faugh which is used even today to express disgust, especially of a smell.

(b) Fie
This is a common interjection in Shakespeare. Use the following three examples to help describe the emotion it expresses:

(i) In Much Ado About Nothing (III.iv.25), Margaret makes a rather risqué comment. Hero replies: Fie upon thee, art not ashamed?

(ii) The comedy in The Comedy of Errors comes about because it involves two sets of twins who are constantly being confused. So when the Merchant says the following to Antipholus of Syracuse, it is really meant for this twin brother: Fie on thee, wretch. ’Tis pity that thou livest / To walk where any honest men resort. (V.i.27)

(iii) Here is Hamlet, at the beginning of one of his big soliloquies, using the word twice:
How weary, stale, flat, and unprofitable
Seem to me all the uses of this world!
Fie on’t, ah, fie, ’tis an unweeded garden
That grows to seed.
(I.ii.133) 

(c) Go to

Polonius: Ay, ‘fashion’ you may call it. Go to, go to.
(Hamlet I.iii.112)

This is another common Shakespearean exclamatory phrase. It is often used to express either impatience or disbelief, and (like a number of exclamations) is often said twice. Polonius is expressing disbelief when his daughter Ophelia tells him that Hamlet has wooed her ‘in honourable fashion’. How might we express this in Present Day English? There are various ways, some of which also involve a verb of movement, and might be said twice.

(d) Oh me
Henry IV is lying ill:
And now my sight fails, and my brain is giddy.
O me! Come near me. Now I am much ill.
(2 Henry IV, IV.iv.110)

Italian has a word oime or ohime which expresses lamentation (found quite often in Italian opera). The Shakespearean example above sounds similar to the Italian word, and means roughly the same. How might it be translated? The Queen in King Edward III (V.i.157) uses a variant when she arrives in France and hears the news that her son may be dead: Ah me, is this my welcome into France?

(e) Pish
An expressive word, used in just two plays, Othello and Henry V. What does it mean? The following two examples may help.

(i) Othello (IV.i.41) is in a bewildered state, thinking about how his wife Desdemona lost the precious handkerchief he gave her, and how she committed adultery with Cassio. He is about to have a fit: It is not words that shakes me thus! Pish! Noses, ears, and lips. Is’t possible? Confess? Handkerchief?

(ii) Nym and Pistol are always exchanging insults. Here they are in Henry V (II.i.38) with swords drawn. An Iceland dog is a kind of sheepdog with pointed ears, and a reputation for snapping:
Nym:	Pish!
Pistol:	Pish for thee, Iceland dog! thou prick-eared cur of Iceland!

According to the Oxford English Dictionary, pish may be derived from push. The semantic idea is that when you disdain something, you push it off or away.

(f) Tush
At the beginning of Hamlet, the two watchmen, Marcellus and Barnardo, tell Horatio about the ghost they have seen. Will it come again tonight? Horatio is sceptical. He says (I.i.30): Tush, tush, ’twill not appear

This is another exclamation which is often said twice, as in the example above. What kind of emotion is being expressed here? How might one express it in Present Day English?

(g) Heigh-ho (hey-ho) 
The words heigh-ho (or hey-ho) are readily associated with Shakespearean songs, which seem full of them. But the words are also sometimes used in Present Day English, sometimes spelt hey ho. In what sense? In the example below, the Present Day English or modern sense might also be said to apply:

In Much Ado About Nothing (II.i.293), Beatrice is lamenting that she does not have good looks (dark-skinned or sunburnt was not regarded as attractive) and would never marry:

Beatrice:	Good Lord, for alliance! Thus goes every one to the world but I,
		and I am sunburnt; I may sit in a corner and cry ‘Heigh-ho for a
		husband’!
Don Pedro:	Lady Beatrice, I will get you one.

(h) Buzz, buzz
The example below contains a strange exclamation, not used today at all, and with a very explicit meaning. Does the context provide any clue as to what it might mean?

Polonius (whom Hamlet regards as rather a tedious old fool) informs Hamlet that the actors have arrived. He says (Hamlet II.ii.391): The actors are come hither, my lord.
Hamlet’s reply is: Buzz, buzz.

The expression is used to express impatience at being told something already known. It is interesting to consider how one might express the same idea today. What might a twenty-first century Hamlet have said here?


Assignment Task
Part Two of two parts:      

The following are examples of ways of asking someone to get up out of bed in Early Modern English. In A Midsummer Night’s Dream (V.i.318), Flute, the bellows-mender, is acting the part of Thisbe. She (or in fact a he dressed as a she) finds Pyramus motionless. Perhaps he is asleep. ‘O Pyramus, arise’, (s)he says. This is an authentic example, but the following are mostly made up:

Arise
Arise, prithee
From bed, sirrah
If it please you, arise now
With every thing that pretty is, my lady sweet, arise
Arise now, I beseech you
Come, sir, the guests are within and ’tis almost time to dine
Will you not arise now, sir?

How would you grade these in order of politeness? Assign [1] to the least polite, [8] to the most polite, as we did with the Present Day English examples. Then consider the differences between the Early Modern English and Present Day English ways. There are some similarities, but also some differences.

Finally, looking at both Present Day English and Early Modern English examples, consider what features contribute to making a directive more or less polite. You may wish to consider, for example, whether increased length, use of question forms, explicit mention of the person you are talking to, use of a form like could or would, or use of a negative form, make a directive more or less polite.
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PHONETICS AND PHONOLOGY: SOUNDS IN EARLY MODERN AND PRESENT DAY ENGLISH

Assignment Task
Part One of two parts:      

Listen to the Prologue of Romeo and Juliet in Elizabethan (Early Modern English) pronunciation via the link below. Pronunciation varied in Shakespeare’s day, so some words may be pronounced differently here than in other attempts to reproduce original pronunciation. https://www.youtube.com/watch?v=FVD98d9GPa8
As you listen to the recording, follow the text below:

Chorus:		Two households both alike in dignity
	(In fair Verona, where we lay our scene)
	From ancient grudge break to new mutiny,
	Where civil blood makes civil hands unclean.
	From forth the fatal loins of these two foes	5
	A pair of star-cross’d lovers take their life,
	Whose misadventur’d piteous overthrows
	Doth with their death bury their parents’ strife.
	The fearful passage of their death-mark’d love
	And the continuance of their parents’ rage,	10
	Which, but their children’s end, nought could remove,
	Is now the two hours’ traffic of our stage;
	The which, if you with patient ears attend,
	What here shall miss, our toil shall strive to mend.

Select either lines 1–8 or 5–12 and transcribe them phonetically. To write your phonetic transcription, use the phonetic symbols for sounds found in RP in Present Day English and the additional sounds found in non-RP and in Early Modern English. These can be found on pages 3–4 of this handout. When you write your transcription, separate sounds or phonemes within a word using a comma and space and separate words using forward slashes:
blood    =    /b, l, Υ, d/

Assignment Task
Part Two of two parts:      

The following are some examples of puns in Early Modern English which involve pronunciation points. Questions are asked about each.

(a) Ache as a noun could apparently be pronounced with the ‘ch’ sound as in the RP Rachel; the phonetic symbol for this sound is [tʃ]. In battle, Antony notices that his follower Scarus is bleeding. The latter says he had a T-shaped wound. Explain the pun in the second line:

I had a wound her that was like a T,
But now ’tis made an H
(Antony and Cleopatra IV.vii.7)

(b) Harden was a coarse fabric, used to make cheap clothing. Arriving in the Forest of Arden, Touchstone, dressed (in disguise) as a peasant, says:

I, now am I in Arden, the more fool I
(As You Like It II.iv.13)

What pronunciation point covered in this class makes this pun possible?

(c) In Twelfth Night (II.v.2), a practical joke is being played and Fabian, a member of Olivia’s household, does not want to lose a moment (a ‘scruple’) of the fun (‘sport’). To appreciate the pun you need to know that bile was said to cause melancholy.

… if I lose a scruple of this sport,
Let me be boil’d to death with melancholy.

Explain the pronunciation basis of the pun (this will involve looking back in the notes above to where pronunciation of RP [ჂI] and [ձI] were discussed).

(d) There are two puns in this passage. One is based on the two meanings of the word medlar, which was a fruit, but also a prostitute. The other revolves round the word eat, where the vowel was pronounced [e:]. The second word involved in the pun would be pronounced without its initial ‘h’. What is it?

Appemantus: 	There’s a medlar for thee, eat it.
Timon: 	On what I hate, I feed not.
Appemantus: 	Do’st hate a Medlar?
Timon: 	Ay, though it look like thee.
(Timon of Athens IV.iii.307)
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LEXICAL, GRAMMATICAL, DISCURSIVE, AND PHONOLOGICAL VARIATION IN PRESENT DAY ENGLISH


Assignment Task
Part One of two parts:      

In this part of the assignment, you are asked to analyse the lexical, grammatical, and discourse variation in Indian English, i.e., how it varies from Standard British English.

The National Government Services Portal is an initiative of the Indian government and provides centralised electronic access to a wide range of websites and relevant documents across a range of public services. The short extracts below are from some of the introductory descriptions which accompany the hyperlinks. Identify the lexical, grammatical, and discourse features which distinguish these examples from Standard British English usage and style.


Example 1: for the website of the Department of Sports and Youth Services in Odisha

Dept of sports and youth services of Odisha give importance to various sports and encourages the youth to join in various sports programme. Website also gives the information of scholarship sport quotas, various sports competition etc. and also information for hostel and gym is available.

Example 2: for accessing information about Delhi sports facilities

Users can register and login to access information pertaining to sports facilities in Delhi. One can browse an interactive map of the capital, search for facilities in local areas, use name and address of a specific facility to find out detailed information etc.

Example 3: for the Meghalaya Online Scholarship Portal

Meghalaya Online Scholarship Portal is an initiative aimed to facilitate faster and efficient disposal of scholarship applications and timely payment of the scholarships to the students directly in their bank accounts.

Example 4: for RedBus (a company based in Madhya Pradesh) ticket cancellation

Customer can cancel his bus ticket at any point of time before 24 hours of his journey. This service under Government of MP can be avail through MPOnline portal and at MPOnline kiosks as well. To avail this service please visit your nearest MPOnline kiosk or MPOnline portal. For more details regarding Kiosk location, required document(s), time line, applicable fee etc kindly visit wwwmponline.gov.in.

Example 5: for the website of the Railway Recruitment Board in Allahabad

Railway Recruitment Board, Allahabad, offers job opportunities to candidates who desire employment in the Indian Railways. 

Example 6: for booking a visit to the official residence of the governor of Maharashtra

Individual, small group, college or large group can book a tour for visit to Rajbhavan Maharashtra by filling an online form. Users can check or cancel their bookings also. Information about visiting places, instructions to visit Rajbhavan Maharashtra and route map is given.




Assignment Task
Part Two of two parts:      

In RP, all the following examples contain the same sequence of a consonant followed by /j, u:/, for example abuse /э, b, j, u:, z/. However, in the General American accent, [j] is sometimes absent from the pronunciation sequence. This is referred to as ‘yod-dropping’. Using a dictionary which gives both British and American pronunciations (or your own experience) to help you, identify in which words ‘yod-dropping’ occurs.

abuse, accuse, amuse, assume, beauty, cute, dew, duplex, ensue, few, fuse, huge, humour, music, news, nuisance, pew, puma, stew, tune, view, Zeus


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, as appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using correctly a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 


2. Knowledge and Understanding Skills
At level 7, you should be able to demonstrate a systematic understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of your academic discipline, field of study or area of professional practice, with a comprehensive understanding of techniques applicable to your own research or advanced scholarship. Your work must demonstrate your growing mastery of these concepts, principles, current challenges, innovation and insights associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the contemporary concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 


3. Cognitive and Intellectual Skills
You should be able to: evaluate critically current research and advanced scholarship in the discipline; evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses; deal with complex issues both systematically and creatively to make sound judgements in the absence of complete data. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of experts within the subject area is crucial to you providing a reasoned and informed debate within your work.  Your choice of methodologies to gather data and information must be rigorously defended. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid, persuasive conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 


4. Practical Skills
At level 7, you should be able to demonstrate originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline. This includes acting autonomously in planning and implementing tasks at a professional or equivalent level, originality in tackling and solving problems, and decision-making in complex and unpredictable contexts or situations.

You should be able to demonstrate mastery of the leading edge subject-related concepts and ideas as they relate to real world situations and/or particular contexts.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in those contexts or circumstances, to assess current situations, perhaps to formulate plans or plausible, justifiable recommendations to solve problems, or to propose new models, or to create artefacts, which may be innovative and creative, thereby demonstrating your understanding of how the boundaries of knowledge are advanced through research and/or application.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others.  

Guidance specific to this assessment: 


5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for postgraduate-level employment in circumstances requiring sound judgement, personal responsibility and initiative in complex and unpredictable professional environments.  This includes demonstrating: the independent learning ability for continuing professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks, projects and procedures, whether individually and/or collaboratively, to a professional level; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms for a variety of audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 






	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	
	

	4. Practical Application Skills

	
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (50% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 7

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 7 students should be able to demonstrate: a systematic understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of their academic discipline or area of professional practice; a comprehensive understanding of techniques applicable to their own research or advanced scholarship; originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline; conceptual understanding that enables the student to evaluate critically current research and advanced scholarship in  the discipline to evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses. They will be able to deal with complex issues both systematically and creatively, make sound judgements in the absence of complete data, and communicate their conclusions clearly to specialist and non-specialist audiences.  They will demonstrate self-direction and originality in tackling and solving problems, and act autonomously in planning and implementing tasks at a professional or equivalent level to continue to advance their knowledge and understanding, and to develop new skills to a high level. They the qualities and transferable skills necessary for employment requiring the exercise of initiative and personal responsibility; decision-making in complex and unpredictable situations/professional environments; and the independent learning ability required for continuing professional development.



	Level 7
	FAIL
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(Pass)
	GOOD to VERY GOOD
(Merit) 
	EXCELLENT
(Distinction)
	EXCEPTIONAL
(Distinction)

	Category
	0-29%
	30-44%
	45-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including current research, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a very limited range of relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (A systematic, conceptual understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of the discipline; a comprehensive understanding of techniques applicable to their own research)

	Major gaps in knowledge and understanding of the subject matter is not systematic. Substantial inaccuracies. No awareness of current problems, insights or the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No critical awareness of current problems, insights, or latest research within the discipline.
	Limited knowledge and systematic understanding of the concepts and principles within the subject area, which to some marginal extent, is informed by current research and scholarship. Some critical awareness of current problems and/or new insights, but often under-developed.
	Knowledge is accurate and reasonably detailed. A systematic understanding of the field of study informed by, to some extent, current research and scholarship, A critical awareness of current problems and/or new insights though this may be under-developed occasionally.  
	Knowledge has a well-defined focus, which is reasonably extensive, coherent and detailed, with a critical awareness of current problems and/or new insights.  Exhibits good understanding of the breadth and depth of contemporary and established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent mastery of a complex and specialised area of knowledge. A systematic, excellent understanding of the concepts of the subject informed by current research and scholarship. Highly critical awareness of current problems and/or new insights. A critical, awareness of how the boundaries of knowledge are advanced through research.

	Exceptional mastery of a complex and specialised area of knowledge. An exceptionally critical awareness of current problems and/or new insights. An outstanding understanding of the concepts of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of how the boundaries of knowledge are advanced through research.

	Cognitive and intellectual skills 
(Critical evaluation of current research and methodologies and develop critiques of them and, where appropriate, to propose new hypotheses; make sound judgements in the absence of complete data.) 
	Wholly or almost wholly descriptive work. Little or no evaluation or critique or attempt at a systematic approach.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of credible evidence.

	Largely descriptive work, with superficial use of critical evaluation of research and methodologies. Absent or weak development of hypotheses and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation/ critique of current research and methodologies, tending towards description.
Limited attempt to propose new hypotheses. Can deal with complex issues but not systematically or creatively. Some evidence to support emerging judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
May assert rather than argue a case.

	Some critical evaluation/ critique of current research and methodologies, though slightly underdeveloped in places, Proposes adequate but limited new hypotheses, where relevant. Can deal with complex issues but not fully systematically or creatively. Ability to make judgements based on data (that may be incomplete) but with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical evaluation/ critique of current research and methodologies, Proposes new hypotheses, where appropriate. Can deal with complex issues systematically and with some creativity. Ability to make sound judgements based on data (that may be incomplete) 


	Excellent critical evaluation/ critique of current research and methodologies, Proposes innovative hypotheses, where appropriate. Can synthesise complex issues systematically and creatively. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. 

	Exceptional critical evaluation/ critique of current research and methodologies, Proposes innovative hypotheses, where appropriate. Exemplary systematic and creative synthesis of complex issues.  
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Potential for journal publication or doctoral research.

	Practical skills
(Originality / creativity in the application of knowledge, tools and techniques and in tackling and solving problems in complex and unpredictable professional situations; practical use of established techniques of research and enquiry to create and interpret knowledge in the discipline.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques, with occasional errors.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions without fully appreciating the complexity of unpredictable contexts. 
	An appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts, with elements of originality.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of originality and creativity. 
	An advanced application of knowledge, methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Can identify complex problems and propose excellent solutions. An excellent grasp of techniques applicable to own research or advanced scholarship.
Shows originality in application of knowledge and techniques, and of how established techniques of enquiry create and interpret knowledge in the discipline.
	Exceptional application skills in complex, unpredictable, contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated, original solutions. 
An outstanding application of techniques applicable to own research or advanced scholarship.
Shows originality in application of knowledge and techniques, and of how established techniques of enquiry create and interpret knowledge in the discipline with assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of self-direction, autonomy and personal responsibility; plan and implement tasks at a professional level; independent learning; use appropriate media to communicate effectively and professionally to a variety of audiences; fluency of expression; systematic approach; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in professional, postgraduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in professional, postgraduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates some but not all of the basic skills required in professional, postgraduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in professional, postgraduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with a good contribution to group activities. 
Demonstrates comprehensive professional, postgraduate employment skills.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent professional, postgraduate employment skills and a strong appetite for further development.

	Can communicate with an exceptionally high level of professionalism. 
Work is remarkably coherent, very fluent and is presented professionally. Can work outstandingly well and professionally within a team, showing advanced leadership skills. Demonstrates exemplary professional, postgraduate employment skills and a strong appetite for further development.
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