	
	
Beginner
	
Intermediate
	
Advanced

	






Cognitive:
	· Developing and apply basic understanding of fundamental motor skills
· Learning of tactics within games
· Understanding the rules of different games
	· Can suggest how tactics can be implemented into games
· Show good knowledge levels in creative activities along with originality and imagination
· Create possible ideas to improve your own performance and influence others
	· Acquire new knowledge and have an in depth understanding of a wide range of physical education topics
· Propose how complex tactics and rulings can be applied to a range of games and activities
· Developing leader in practise and can develop sessions with a full range of activities. Highly organised & communicative

	




Affective:
	· Develop and place value on team performance
· Can show perseverance despite challenge & difficulty 
· Show willing to learn about physical competence to get the most out of the workouts

	· Create and understand different ways of communicating with team-mates during games (Signals etc)
· Can help deliver practical sessions for others 
· Demonstrate good leadership and motivation skills 
	· Shows exceptional levels of communication and willing to help others
· Plans and leads activities 
· Has passion for physical education and lifelong physical activity.

	






Social:
	· Can communicate with others in game scenarios 
· Enjoys the team sport module
· Takes part most lessons
	· Can work with teammates by leading, supporting and can communicate well to conduct various roles within games
· Can show respect & support to fellow classmates
· Can understand why it is important to eat healthily and why to avoid drugs, smoking and alcohol
	· Confident taking on the lead role in any surrounding
· Lead by example to fellow classmates with respect
· Explain well why it is important to eat well and maintain good health and well-being
· Make educated choices about how to manage your lifestyle and physical activity throughout life

	







Physical:
	· Developing upon fundamental movement skills
· Developing on competency & confidence
	· Practice and apply a range of skills in a range of activities
· Are physically fit and can remain active for a reasonable length of time
· Participate in most Physical Education lessons and a range of extra-curricular activities in school or at home
	· Have a range of skills that can be used exceptionally well in a range of activities and games
· Can work individually or with others for a lengthy period of time to promote your health and fitness
· Have a high level of performance and is always eager to participate within Physical education lessons & extra-curricular activities at school or at home



















Rationale
Physical Education is unlike any other subject in school. From Maths to IT they are all assessed in the same or similar ways. Many different assessment forms include informal and formal, authentic, diagnostic, and alternative assessments (Study, 2020). Weaver (2020) says ‘Formal assessments have data which support the conclusions made from the test. We usually refer to these types of tests as standardized measures. These tests have been tried before on students and have statistics which support the conclusion such as the student is reading below average for his age.’ This form of assessment has its benefits in some cases, within Physical Education we can use formal assessments to generalise how a pupil is progressing within lessons. They are not in depth but can give the teacher a rough idea of where the pupil is in progression terms. These assessments can be done with the pupil knowing or without as it is better in some cases that the pupil does not know they are getting assessed as it can make them nervous. There are many benefits of a formal assessment, Shape America (No date) suggests you use it to ‘Involve the students in the process of assessment and goal setting.  Motivate students to improve their performance. Provides feedback for teaching effectiveness. Provides teachers information on current student status in relation to learning objectives. Places students in appropriate instructional groups. Provides teachers with objective information for grading.’ Informal assessments are content, and performance driven. This is useful within P.E lessons as teachers can score their pupils based on averages I age, gender, maturity etc. Pupils can be assessed based on what the current average or record is. Weaver (2020) explains that ‘The most effective teaching is based on identifying performance objectives, instructing according to these objectives, and then assessing these performance objectives. Moreover, for any objectives not attained, intervention activities to re-teach these objectives are necessary.’ Formal assessments focus on the pupils achievements of unit goals and the overall end product. Many versions of formal testing include, end of unit presentations, class projects, written tests, and lots more. 
Within P.E, unlike any other subject we assess in four domains, these domains make up the whole child and are Cognitive, Affective, Physical and Social. The physical domain makes up the physical part of the child, this includes physical competency, fundamental motor skills, health and skill related fitness, technique, and psychomotor skills. Affective includes the motivation and confidence of a child, Cognitive domain makes up the knowledge and understanding of life-long physical health and well-being whilst Social skills makes up communication, equality, respect, inspiration, and courage (Imsporticus, 2015). Along with the domains of learning, we also assess whether the pupil has met the aim of P.E and physical literacy. Association for physical Education (AFPE, 2015) defines P.E ‘Physical Education is the planned, progressive learning that takes place in school curriculum timetabled time and which is delivered to all pupils. This involves both ‘learning to move’ (i.e. becoming more physically competent) and ‘moving to learn’ (e.g. learning through movement, a range of skills and understandings beyond physical activity, such as co-operating with others). The context for the learning is physical activity, with children experiencing a broad range of activities, including sport and dance.’ However, many researchers and education boards have very different versions of what P.E should be defined as, what the aims are and what to include and is a constant research topic. 
We assess these domains in various ways, fitness assessments in school have had many different professionals including Cale & Harris (2009) and Whitehead, (1990) suggesting different ways in the way we assess fitness in P.E and some even arguing if we should test fitness at all. ‘Advocates claim that ﬁtness testing in schools promotes healthy lifestyles and physical activity, motivates young people to maintain or enhance their physical ﬁtness or physical activity levels, facilitates goal setting, self-monitoring, and self-testing skills, promotes positive attitudes, and enhances cognitive and affective learning.’ However, many educators have argued that fitness testing should not be done in school’s as these tests are outdated and can damage children’s confidence and enjoyment of the lesson. Keating (2003) established that children found fitness assessments promoted demeaning, embarrassing and uncomfortable along with being counterproductive and Rowland (1995) suggests that it is ‘anti-ethical to the goal of promoting physical activity.’ This suggests that physical fitness assessments are useful in some cases and when used properly by teachers, however, it can be dangerous when it does not have a purpose. 
Whitehead (2016) defines physical literacy as ‘The motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life.’ Physical Literacy can be assessed in different ways for each domain. Interviews, diaries, reflections can all be used to measure a pupil’s physical literacy in the social domain where the pupil is assessed on confidence, motivation along with knowledge and understanding in P.E. However, this is not possible for the physical side to P.E, E.G you cannot assess how physical a pupil is by interviewing them as their perception can differ from the teachers etc. This is where there are limited ways you can assess physical competence without the use of ‘tests’ such as the bleep test. This is why teachers use these tests to gauge where a pupil is as it is a supportive result backed by the average of what you are testing against. E.G age, gender etc. This develops problems within pupils and competition starts to take place within these tests, nobody wants to be the first out and pupils then start competing with their friends. In doing this pupil’s mental strength becomes unnatural, if you were to test a single pupil doing the bleep test compared with a bunch of friends doing a bleep test then the friendship group may do better as they have each-other for motivation etc whereas the single pupil will have to motivate themselves in order for them to not ‘drop out.’ 

School Report
During the pupil’s time at school, he has enjoyed and taken part in physical education with excitement and a ready to learn attitude. He has developed his skills in various areas including competitive, adventurous, and creative activities. He is able to solve problems whilst understanding the importance of physical education. He is able to analyse other performances giving appropriate feedback using subject specific knowledge and vocabulary. He has a very good level of physical competence and alongside that he can demonstrate a good level of motor skills and replicate this in order to teach a beginner from scratch. 
Adventurous activities saw concern for this pupil. However, week by week he was growing in confidence and by the end of the 6-week module, he was competent at mountain biking and looked forward to this element within P.E lessons. 
Within the team sports module, he has practiced different types of roles, these include, officials, coaches and other sports roles, this gave him an insight into many roles on offer in the sporting industry and in doing so enabled him to take a particular liking to a referee’s role. He has developed his skills further by attending extra-curricular activities at lunchtimes and after school. Therefore, he has joined a club in his spare time where he can practise the sport he loves, football. With this in mind, I can see him progressing and playing to a high standard giving his talent and with the skills he has learnt within lessons, I am confident he will progress and pass his knowledge on to help his fellow teammates. 
Within theory classes he has worked well to improve confidence in sharing ideas and voicing opinions during class debates. He has also developed his physical literacy skills through increasing confidence, motivation, physical competence and knowledge & understanding. Within health and well-being he has had experience in physical, social, and mental well-being. He understands positive lifestyle choices and realises the benefits of good physical and mental well-being. He also understands the unhealthy lifestyle choices which may results in poor physical health or unhealthy mental well-being. He enjoyed this aspect of P.E, however, prefers the more competitive, team sports module. 
This should put him in great stead to progress into further education in this subject and should be able to take all his learning with him not just to college but through life. I hope he takes all he has been taught to fulfil positive lifelong physical activity, health and well-being. 
Well Done and keep up the good work! 
Targets – Look into official roles and expand on your knowledge.
· Try different adventurous sports to boost confidence when put in an unknown situation.
· Develop your theory & understanding surrounding health and well-being.

Critical Reflection 
Through experiencing many different types of assessment on teaching and in schools, there has been many concerns about what type of assessments to use within Physical Education. Other subjects within schools all use similar methods of assessment, these include a paper full of questions and pupils have a time limit to answer these to the best of their knowledge with the chance of previous revision. However, unlike any other subject, P.E has a practical element, this raises questions about how we assess a pupils ability. Teachers need to ask themselves and the department what is important to them and their pupils. This should give you a clear start to developing your way of assessment (Youth Sport Trust, No Date). You Sport Trust, (No Date) suggests there are many factors that contribute to a successful assessment process these are: ‘Have the learner at the heart. Are integral to teaching and learning. Are ongoing and not episodic. Provide a view of the whole learner. Allow comparisons to be made with other learners, subject areas, and schools. help the learner recognise their areas of strength and development. Support the learner to identify how to improve. Give a school, department, and teacher a rounded view of a learner. Enable teachers to shape their teaching so that they meet every learners need. Allow judgements to be made against the subject content at each Key Stage of the PE National Curriculum (where appropriate)’ With all this in mind to build a system that hold’s the pupil at the heart is the ultimate aim. As all pupil’s have different abilities, you simply cannot use a ‘one size fits all’ approach. By doing this is will limit the class and only certain pupils will reach the level required for their age/year group. Mead (No date), says ‘Unfortunately the "one size fits all" teaching approach is flawed because it assumes all students learn in the same ways. Curriculums should be differentiated to suit the individual needs of each unique student. Only then can students receive the best possible education and be prepared for future success.’ This explains that students need personalised assessments that fit with their needs and abilities. By using a blanket approach pupils may also become lost and wondering why they are not hitting their assessment targets whilst feeling nervous about P.E assessments in case of the embarrassment and to save this they will not take part. Strauss, (2016) says that ‘For students, it means the loss of creative, flexible differentiation — instruction tailored to each child’s social, emotional, and academic needs. For the profession, it means the alienation of talented teachers.’ By creating your assessment strategy its important to understand where the pupils are within their development and understand where they are going and how to get them there. (Williams, No Date) You should incorporate many social, physical and well-being aspects in your assessment model, these should include, engagement, creativity, self-belief, team players, determined, can do attitude, physically literate, active and respectful (Youth Sport Trust, No Date). With this as a key component and putting your pupils at the heart of the assessment, you now are not only looking for excellent physical athletes, you are now broadening your search and asking pupil to show and demonstrate these skills in relation to their level. You sport explains that using aspire pyramids is a handy solution to split up and assess pupils based on ability. They use the scaling, acquiring, striving, prepared, influencing, refining, and elite. Using this pyramid enables you to then break it up and use it within different domains, cognitive, affective, social, and physical. Breaking the assessment up this way will enable you to assess the whole pupil within their own capabilities and only then can you set aims and objectives that you feel fit for that specific pupil based on where and how they are going to get to their end goal. Metzler, (2011) states that ‘Assessment in physical education is done for 3 main reasons, to describe how much learning has taken place within a given amount of instructional time and to use that information to plan future lessons and units. To judge or evaluate the quality of that learning. To make decisions for improving instruction when 1 or more standards are not being met to a satisfactory level.’ This explains that these are the only 3 reasons why we should be assessing in Physical Education. Any other assessment is unnecessary and may have adverse effects on pupils such as low confidence, embarrassment, no realistic goals, or low motivation. Assessment should be used in order to assess the progressive journey a pupil has been on over a period of lessons and should not be used once then forgotten about. Instead use the data to progress the pupil to their next stages of learning and progression (Metzler, 2011).
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