Jack Underhill/1900805 (3235)
Assignment Title: Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
Part 1






	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	During a bridging experience, we were asked to test Assessment for Learning strategies and feedback to peers about our experiences, having critically evaluated the techniques and discussing the positives and negatives seen by various methods. For this 'test phase', I conducted research about different Assessment for Learning strategies in order to test new techniques within my Year 5 class while out on Professional Teaching Experience 2. I identified two Assessment strategies I would use, in order to gain pupil feedback and to see the understanding. These were 'think, pair, share' and 'secret squirrel'. Using these allowed me to explore assessment and use a wider range of research to improve my practice. These techniques have since become apart of my practice, developing new techniques and adapting them to my current class and level of ability. The intended outcomes of this research and 'test phase' was for me to use assessment for learning strategies to improve my practice, before critically reflecting on my own experience to feedback to others.

	What have you learned?
	I have learned that about the importance of wider research, and developing new techniques to improve my own teaching practice. Furthermore, I have also learned how crucial it is to be reflective of my practice, critically evaluating myself and the strategies used in order to provide the best teaching and learning opportunities that I can. This evaluation of my own teaching makes me become a reflective practitioner, in the hopes to provide the best possible teaching and learning, therefore supporting child progression. Also, I have since understood the importance of using Assessment for Learning strategies within the class, and have employed them into my teaching in new classrooms. This assessment allows me to gather information about pupil understanding, aiding my ability to help pupil's learn and progress.

	What next?
	I will continue to be develop new teaching techniques through research of literature and peers, testing these and critically evaluating them. I will continue to use assessment for learning strategies, including the ones mentioned in this template. The use of these will aid me to gain pupil's understanding before, during and after learning opportunities. I will also aim to find more strategies to use and test, further enhancing my ability to see pupil knowledge and improve my own teaching practice.




	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	During both my professional teaching experiences in schools, I have continued to develop my own Welsh language skills. I have done this by practicing using incidental to the children in the classroom, while also encouraging them to use incidental Welsh. This could be as little as 'Bore da' and 'Hwyl fawr' as they enter and leave the classroom. This use of incidental Welsh increases the children's knowledge and understanding of Welsh as well as my own, as this allows me to practice my pronunciations of the terminology. I have also demonstrated my understanding by delivering Welsh lessons to the children, both in foundation phase and key stage 2. I was able to deliver the content through various methods, using blended learning experiences in order to see the child's development. This is increased my confidence to use and teach Welsh, while further developing the children's Welsh language skills. This is important for me as I would like to continue to teach in Wales. My confidence in Welsh language has increased through this teaching and my use of incidental Welsh, as I continue to develop my skills.


	What have you learned?
	Developing my Welsh langauge skills is a crucial part of my overall development as a teacher. The experience I have had in delivering Welsh sessions allowed me to further progress against one of my targets, which was to continue to use more incidental Welsh to gain confidence. I have also learned that there are many ways to deliver Welsh sessions. This will depend on the age of the children and also their ability levels. These sessions could range from looking at oracy, learning how to pronounce and listening to the Welsh language, to reading and writing in Welsh. I have learned that having this variety is crucial to the children's development in Welsh as well as my own. I have also learned that a blended approach to learning helps the holistic development of the child, as well as the importance of imaginative approaches and how beneficially they are to the development of all children.

	What ne xt?
	My next steps are to continue to develop my Welsh language skills throughout further teaching experiences. This will be done by continuing to encourage the use of incidental Welsh in the classroom and around schools, while also planning and delivering Welsh sessions. I will continue to use the online materials I have used when looking for resource ideas and fun session games, while also communicating with peers to share their ideas on how to teach the Welsh Language. I will continue to use a blend of approaches in my own practice, aiming to develop my own imagination of such approaches. This will not only benefit myself but to all learners, allowing them to develop through a range of approaches.






	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	While on PTE2, I attempted to highlight the significance of the use of the four purposes within my lesson plans to include them in the children's development. During the lesson, the children were given hands out of the four purposes and the statements within. This allowed to children to see the four purposes and begin to have a knowledge and understanding of them. The children would then find what they thought was the  most relevant statement that they were working towards, before giving reasons to the class. We would all then agree on one and stick this statement into their books next to the completed work. This gives the children more understanding of the four purposes and therefore the curriculum they are studying towards.
For good teaching and learning to occur, the children need to progress by building on their prior knowledge. During my lessons and planning, I tried to encourage the children to build on the prior knowledge and experiences by recapping on the previous lesson. This helped them solidify their knowledge, but also allowed me to see if the children were ready to progress their learning by demonstrating their understanding. Doing this allows the children's areas of improvement to be seen, meaning that the next steps can be seen so they can learn more effectively.
I also tired to include real life contexts within my lessons so the children can see how what they are learning, can be used in a real life contexts. This was included in the Jigsaw curriculum, which ties in real life contexts to learning, teaching the children about different societies and cultures within the Humanities AoLE.

	What have you learned?
	I have learned from this that it is very beneficial for the children to see and relate to the four purposes to begin to build knowledge about them. In addition, to ensure they understand the four purposes and how important they are, getting them to read through and find the relevant statement gives them understanding of what each statement means.
I have also seen while on placement the importance of building on prior learning, and how this benefits progression in learning. I have learned that the use of AfL strategies can aid this as it allows the teacher to see exactly where the children are in their understanding, highlighting the children who need extra assistance with their understanding, which can help set personal targets for their development.
It is also important to link real life contexts to the children's learning as they can see how their school life and education links to real life scenarios. This is more important than I first thought as the children can relate to some of their experiences they have already had, allowing them to become more engaged in their work. I have then seen this engagement in their work benefit the standard of the work, and the standard of the learning that took place.


	What next?
	In the future, I will continue to put these strategies into practice after seeing the importance of each to child progression. This will benefit the teaching and learning that goes on in the classroom, aiding child development. I will attempt to recapping on prior knowledge with the children to identify their levels of understanding, in order to find their next steps and targets. I will also look for links between the curriculum and lessons to real life scenarios to increase child engagement and how to use skills in the real world. I will also look to adopt a similar approach to using the four purposes within my plans and lessons, ensuring the children gain an understanding of the four purposes and why they learn them.






	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	During my PTE, I developed my skills of managing the learning environment, ensuring all children were accounted for with tasks/activities set up for the children who weren't in the directed task with me or teaching assistant. When observed by Network Lead, I was given positive feedback for my management of the environment around me while being involved in a directed task with a child. The feedback included being aware of my surroundings and what was going on in the classroom, interacting with the children who needed it.
During this observed lesson, I combined a blend of approaches in order to benefit the children's learning. I did this by using DCF in the lesson, so the children could learn DCF skills and use these skills to complete their mathematics and numeracy task. The task used DCF to make pictograms on eye colours in the class, combining both approaches of both DCF and verbal explanations.
Also while on placement, where there was an opportunity, I would try linking cross-curricular themes in my lessons. For example in my observed lesson, there was a combination of science and technology AoLE and the Mathematics and Numeracy as we learned about eye colours and used data from the pupils in the class to create a tally chart and a pictogram. This combination of cross-curricular links allows children to see the links between the subjects and where different skills can be used in their education.


	What have you learned?
	During and after this placement, I have seen the importance of managing the learning environment, especially in the foundation phase. When on placement, I quite often had groups working on a directed task with myself and/or another member of staff, meaning the rest of the class were completing various tasks inside and out. It is therefore important to manage them effectively to make sure they are meeting behaviour requirements but also completing tasks to a good standard.
Using a blend of approaches in the classroom enables all of the students to gain an understanding of the different ways they ca be taught, giving them more experience of learning. This is very important within a child's learning, as highlighted by the Curriculum for Wales, to ensure good teaching and learning occurs.
Having cross-curricular links in lessons is also important as the children learn that the skills they learn in one AoLE can be applied or used in other areas of their education and in different aspects of their lives. Highlighting these links to pupils is also important to ensure that they understand how the skills they are using are transferable and where they can be used.


	What next?
	In future placements or roles within a school, I intend to use a blend of approaches within my teaching practice, as well as finding cross-curricular links within the lessons in order to give the children good teaching and learning. I will also continue to work on my ability to manage the learning environment, not just as foundation phase but across all ages of school life, in order to set appropriate behavioural and educational standards. This would also increase the effectiveness of the learning taking place in my classroom setting and have a positive effect on the children's learning.











Part 2

Introduction
The aim of this assignment is to critically reflect on my own teaching practice. It will aim to highlight the progress in planning, preparing and the delivery of lessons that incorporate specific pedagogical principles. Furthermore, the assignment will discuss a chosen aspect of practice, critically reflecting on this practice in particular with the use of literature, before identifying ways to improve the use of this aspect in the future. Part one of the assignment contains four templates from the professional learning passport (PLP), each incorporating a different aspect. The four aspects of practice are assessment for learning, a broad repertoire of teaching approaches, real life authentic contexts and finally cross curricular themes.
The chosen aspect that this assignment will focus on is cross curricular themes. The assignment will look at the benefits and the limitations of the use of this aspect in practice. An example of cross curricular themes being used in my practice can be seen in part one of the assignment, as I intended to include this aspect while teaching a lesson on professional teaching experience three (PTE3). While on PTE3, I was based in a foundation phase year two class, containing approximately thirty pupils in. The primary school was a large primary school in South Wales, which approximately 400 pupils attend. 
From my previous personal teaching experiences, particularly PT3, I have attempted to use cross curricular link in my own practice to benefit the pupil’s learning and progression. I aimed to achieve this through making links and connections between the various subject areas within the Welsh curriculum. Furthermore, this strategy was seen to be thought of throughout my planning, as well as the delivery, as I intended to support the children in making their own links and connections, allowing them to be more active participants in their own learning.
Cross curricular themes have been identified as an important part of teaching and learning, especially since the review of the Welsh Curriculum by Professor Graham Donaldson’s Successful Futures document (2015). Professor Donaldson highlights the importance of cross curricular learning and the impact of such on child progression. Cross curricular learning and themes are seen throughout Professor Donaldson’s review of the curriculum, as well as being emphasised in two of his twelve pedagogical principles for good teaching and learning. As a result, cross curricular themes have been chosen as the aspect this assignment will be specifically based around.
Literature Review
“The world beyond the classroom is cross curricular.” (Barnes, 2015, p. 260)
Barnes highlights the importance of cross curricular teaching, implying that the world outside of education and the classroom is cross curricular. Barnes discuss how children must be able to understand objects or items from multiple curriculum subject perspectives, not just one. Additionally, Barnes argues that links across curriculum subjects allows for more creative thinking and more creative ideas, which often stem from the connections between subjects. Janes (2014) also states that cross curricular teaching can inspire imaginative learning across a wider range of curriculum areas. Janes takes this idea one step further, suggesting that using a cross curricular approach in teaching practice will also inspire the educator to be creative in the way they make these connections between subjects. The use of visual arts is highlighted as a way of doing this, potentially implying that cross curricular themes benefit both the teaching and learning within the classroom (Hosack-Janes, 2014).
In addition to this, the use of cross curricular teaching has been previously identified within projects or themes. This is done through have an integrated curriculum, where the various subjects, or areas of learning and experience, can link and combine to aid the learning and understanding. Hayes (2010) refers to a cross curricular approach to teaching and learning as ‘interdisciplinary’. An interdisciplinary method of teaching involves the inclusion of more than one subject area, with the integrated subjects linking through a main theme or topic (Hayes, 2010) (Jacobs, 1989). This suggests a benefit to cross curricular teaching and learning, as the children can build up a knowledge and understanding of skills, before applying them into another subject area, consolidating the use of the skill and creating links. 
However, Hayes (2010) emphasises that the practicalities of the implementation and planning of this approach needs to be addressed, highlighting this as a potentially area of concern for staff. Furthermore, teachers in Northern Ireland stated how they felt an increased pressure when including integrated topics in their planning and delivery (Greenwood, 2013). Greenwood (2014) further discovered that teachers found the topics they taught were prioritised more than the subject areas when looking to include cross curricular into their practice. This could suggest cross curricular teaching learning gives children a broad knowledge and understanding of subjects and skills, rather than the depth of knowledge required to apply the skills.
The research in Northern Ireland did also result in some positive findings from teachers when using cross curricular links in their practice. For example, it was found that pupils who were educated in the Northern Ireland curriculum (NIC) were supported to be more confident and independent with their work. The NIC aimed to use ‘connected learning’, with teachers finding this approach produced more creative, relevant, and meaningful learning for the pupils, aiding their development holistically (Greenwood, 2013). Furthermore, the approach was seen to enable children to make the links and connections between subjects themselves. The Curriculum for Wales (CfW) shares similar aims when it comes to aiding pupil progression. The curriculum aims to provide links between the six areas of learning and experiences, to give children an integrated learning experience, where they can build connections within their learning confidently, combining and applying different skills and knowledge (Welsh Government, 2021).
The education profession is a constantly progressing profession and it has been suggested by education experts that practitioners have attempted to modernize teaching and maximise the learning and attainment. Cross curricular links is a commonly identified approach that has been implemented into practice, to aid the pupil’s holistic development (Birsa, 2018). Parker et al. (2011) proves this point, stating that teachers themselves can see the benefit of cross curricular teaching and learning. The authors further discuss the impact of the strategy, highlighting its enrichment of the whole curriculum, possibly implying the linking and application of skills from one subject discipline to another (Parker, et al., 2012). 
Furthermore, Parker et al. (2011) found that staff generally felt motivated by the approach to teaching, highlighting the integration and connecting of subject areas. This could be justifying the emphasis for children to independently make connections within their learning and understanding, before applying the skills confidently between areas of learning and experience. This is visible within CfW, as the four purposes aim to support and develop children as “ambitious, capable learners who can are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts”, (Welsh Government, 2022).
Previous research in the topic of cross curricular links and cross subject teaching resulted in many believing that this was easier to implement in some subject areas than others. Bracey (1994) highlighted this in his study, as he intended to find the impacts of creating links between subject areas on the teaching and learning. Staff in various subject areas highlighted how they were able to include links and connections easier with some subjects than others, with a clear example for English being connected with many other subjects (Bracey, 1994). This could suggest that the way the curriculum was being implemented in 1994 had a more specific emphasis on the use of English. When comparing this to the current CfW, it is clear to see how the idea of cross curricular links using an integrated approach is consistent. However, since Professor Donaldson’s review, it has been highlighted that each of the six areas of learning and experience (AoLE) in CfW have their own importance of bringing together the disciplines and the encouragement of links and connections being made between them (Welsh Government, 2022) (Donaldson, 2015).
Cross curricular links, and connections between different areas of learning should be done throughout a child’s time in education, according to the Welsh curriculum. This includes both primary education and secondary education. In the primary phase of a child’s educational journey, the links and connections between subject disciplines are seen as crucial, enabling children to make links between areas of learning from an early age. Kerry (2015) justifies these assumptions by discussing how cross curricular teaching in primary schools makes learning more attainable for the pupils (Kerry, 2015). Furthermore, Kerry states that the use of cross curricular teaching replaces the concept of having the content being taught at the centre, but instead places the learner at the centre of the teaching. This could suggest a benefit of cross curricular teaching and learning, with the pupils’ needs and learning is seen as more important than the subject content. 
In addition to this, Kelly, and Stead (2013) concur with this. The authors discuss how the cross curricular teaching and learning puts the pupils at the heart of the learning, in a progressive and child-centred way, rather than traditional ways focus on what knowledge children need to learn from each subject (Kelly & Stead, 2013). This might suggest that the progressive and child-centred method of teaching has had significant impact on the child’s learning and development in the world outside of the classroom.
However, while Kerry (2015) supports the use of cross curricular teaching, he warns that teaching practice needs to be changed in order to gain the maximum effectiveness of the strategy, not simply relying on the language used to make the connections. Kerry could therefore be suggesting that for cross curricular teaching to be effective, the onus falls onto the teachers delivering the curriculum. Savage (2010) argues that this is not the case. While agreeing some responsibility for the effectiveness of the strategy comes from the teachers, he further questions to whole school responsibility. Savage (2010) discusses that for cross curricular teaching and learning to be used effectively, it is partly down to the whole school approach (Savage, 2010).
Many educational professionals and teachers have previously found that subject based teaching has been an effective way of teaching some pupils, by keeping subjects separate from each other. However, as shown by Barnes (2018), this is not true for the majority of pupils. The use of subject based teaching has hindered many in the foundation subjects, which are not English and Maths, and contributed to a long tail of underachievement when it comes to expected results in these subjects (Barnes, 2018). Furthermore, Barnes suggests that the use of creative, cross curricular teaching avoids pupils become tedious with foundation subjects, maintaining their interest and engagement with the areas, in the hope of improving results.
Another benefit of cross curricular teaching results in an improvement into child understanding, as they are able to gain knowledge of a topic in more depth, rather than just a single subject. This method, in turn, aims to encourage children to make links and connections within their learning across the curriculum (Barnes, 2018). Further support of this concept is provided by Webb (2002), as she highlights how connections children make within their learning experiences aid their understanding of knowledge, skills, and concepts through a rich, broad learning experience (Webb, 2002). In addition to this, Webb discussed how attempting to use more cross curricular in teaching and learning comes from within the curriculum, suggesting that this will be identified as a way to improve child learning and progression in curriculum reviews. This has been evidently seen in Professor Donaldson’s review of the CfW in 2015, as he highlighted the need for cross-curricular approaches in his twelve pedagogical principles (Donaldson, 2015).
It has been researched and found that the use of inter-disciplinary teaching, including the use of cross curricular links for teaching and learning, has made subject areas become more engaging and interesting for primary pupils, as well as being a more effective method for attainment (Hayes, 2010) (Jantsch, 1972). For example, in the primary phase of education, the use of geography can aid the children’s engagement with the subject, as links and connections can be made between the two subject areas. This has been identified to bring more engagement and enjoyment to the subject, and the learning, benefitting pupil attainment (Karvankova & Popjakova, 2018).
Cooper and Rowley (2009) discuss their understanding of cross curricular teaching. The authors state how many teachers and educators are moving away from their subject based practice, with more emphasis on cross curricular themes and topics (Cooper & Rowley, 2009). Cooper and Rowley (2009) further discuss the importance for children’s experiences to be relatable to what they are learning, which might suggest the need to encourage pupil to create the links between subjects and making connections between education and life. In contrast, some issues with cross curricular teaching were raised, including the need for teachers to plan accordingly. In addition to the thoughts of Hayes (2010), Cooper and Rowley (2009) show concern for the staff who will be implementing these links between subjects, before questioning what other staff will make of these links in order to have a consistent curriculum (Hayes, 2010).

Conclusion
Throughout this assignment, there has been a strong focus on my practice, with a more specific focus on my use of cross curricular themes and links in my teaching practice. This has been done through reflecting on what my current practice looks like, looking at the methods I have previously used when attempting to use these strategies. Additionally, the assignment has aimed to critically reflect on what the literature discusses about the strategy, the benefits and limitations seen by others, how to use the strategy effectively and any methods thought the used to benefit child progression through making cross curricular links and teaching.
In general, the critical reflection of the literature has given very positive results to thoughts of cross curricular links, highlighting many benefits for pupil progression and learning. Many different authors discussed a similar benefit, in which the use of cross curricular teaching and learning will enable children to make links and connections within their learning, potentially making links to areas outside of the classroom. With many agreeing on this point, it might suggest the importance of children having links in their learning, leading to pupils making links independently, becoming more active in their own learning (Barnes, 2015). Children becoming active participants in their own learning is an aim for the CfW, as aim to provide children in Wales with the skills they will need for later life. In addition to this. The application of these skills in different subject areas is also a benefit of implementing cross curricular themes in learning. This style of integrated curriculum allows for more than one subject to link to a theme, enhancing pupil knowledge and application of skills (Hayes, 2010).
In contrast, not all literature revealed only positives with the strategy. A common concern raised by authors, was for the teaching staff who are delivering their lessons using cross curricular themes. Kerry (2015) stated how they believe that cross curricular learning’s effectiveness, falls simply on the teachers, highlighting the pressure and importance of using the strategy correctly (Kerry, 2015). As seen above, this was argued by Savage (2010) who said there was more need for a whole school approach, rather than individuals (Savage, 2010). Another concern raised was the implementation of the strategy into the planning and delivery, causing additional pressure to teachers’ already busy workload. Although the planning and delivery can be done individually, it raises a further concern about the links planned between subjects. Hayes (2010), Cooper and Rowley (2009) discussed this issue, wondering if all teachers will make the same links between subjects, or will this become inconsistent (Cooper & Rowley, 2009) (Hayes, 2010).
As a teacher, it is important to also a reflective practitioner, in order to continually improve practice to provide the best possible teaching and learning (McGregor & Cartwright, 2011) (Zwozdiak-Myers, 2012). It has been further discussed how teachers can be the leaders in creating and implementing change in education for the better, further emphasising the need for teachers to be reflective practitioners (Campbell, et al., 2015). This is precisely what I intend to discuss in this assignment, as I reflect on my current practice before discussing ways and methods to improve my practice in the future. In addition, Pollard (2014) discusses the effective ways for teachers to reflect, highlighting some key areas of reflection. These include teachers being responsible and accountable for the pupil learning that takes place from their practice, before the actual application of the improvements into the teacher’s practice (Pollard, 2014).
Teaching is complex, no matter how good the teacher, or how sound their practice is, the pupils learning may not be as effective as it could be. Hence, teachers can always improve, through adapting to change and reflection. Being a reflective practitioner is key to effective teaching and learning, as teachers will reflect in order to provide the best possible learning environment (Ko & Sammons, 2013). Furthermore, teachers are encouraged to enhance their own professional learning and development, which could be done through a number of a methods. For example, testing teaching and learning strategies against pupil outcomes and results, to identify whether they have been effective (Coe, et al., 2014). This is what I intend to do in my future practice, by using cross curricular themes to benefit learners’ knowledge and application of skills across the curriculum, before determining whether the desired impact of progression has been obtained.
In addition, it could be believed that effective teachers not only have knowledge of the curriculum, but also the strategies to deliver the teaching. This might suggest how the strategies to teaching are just as important as what is actually being taught. Effective teaching and learning comes from those teachers who are familiar with using a range of strategies, as well as adapting the teaching and learning strategies to those that most benefit the pupils in their classroom. Furthermore, effective teachers are seen to continuously reflect and monitor how what the outcomes are of their teaching, and whether these outcomes are those that were intended (Ko & Sammons, 2013).
Reflecting on my practice, using the knowledge found within the literature, I can see I need to make changes within my use of cross curricular themes. Firstly, a step to improve my use of the strategy would be to ensure that I aim to demonstrate how to create links and connections between different AoLEs, allowing the pupils to have experience linking their learning, encouraging them to become independent as they do this. Secondly, I will also aim to implement the strategy in all areas of my teaching practice. This includes both planning and delivery. However, when doing so, I will consider the concerns raised around implementing the links into my planning and delivery, attempting to ensure pupils and other teachers can also identify consistent links between the subject areas. Lastly, I will intend to continue to be reflective practitioner, attempting to provide pupils with the best teaching and learning opportunities in a positive learning environment. This will include applying these future steps into my future practice, before once again critically reflecting on the improvements to ensure they are having the desired outcome and aiding pupil progression and learning through the use of cross curricular themes.
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