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DESCRIBE AND DISCUSS COGNITIVE EXPLANATIONS OF THE DEVELOPMENT OF MORAL REASONING




Morals are what society considers to be right or wrong action in what it values, such as being honest, being kind and following the rules (Duska & Whelan, 1977) Moral development is then the process of learning and understanding what is right and wrong this development takes place through changes in thought processes, feelings and behaviours, these changes can happen through intrapersonal experiences or whilst engaging with others (Santrock, 2014) Cognitive relates to the mental process that happens in the mind to gain understanding and knowing, this involves how information is received, how it is processed and then how it is then stored and organised in the brain (Oakley, 2004) Children do not think the same as adults and cognitive theorists such as Piaget, Kohlberg and Gilligan have theorised on how children’s cognitive development of moral reasoning changes as they grow up.
 Piaget observed children of various ages at play he also interviewed them and asked questions about moral scenarios, from the information he collected from this he theorised that children go through 4 stages of development 0-2 the sensorimotor stage, 2-7 the preoperational stage, 7-11 concrete operational stage and 11 up the formal operational stage (Nolen-hoeksema, Fredrickson, Loftus, & Wagenaar, 2009) With in these stages between the ages of four and twelve Piaget recognised that children went through two stages on how they thought about morality. From the ages of four to seven he considered children to have a heteronomous way of thinking in that they believe rules are sacred and should not be broken and that if the rules are broken the perpetrator should be punished straight away (Santrock, 2014). From the ages of seven to ten they transition to a more autonomous way of thinking where they are able to reason with others and change the rules with little conflict, they are able to understand the rules and make changes because they have an understanding of others intentions and consequences that might occur (Santrock, 2014)
 Following on from Piaget came Kohlberg whose work expanded on Piaget’s theory. He started his investigations by interviewing fifty white American males and proceeded to interview them again every three years. The interviews consisted of Kohlberg talking about moral stories and retrieving back what the subjects thought about them, he was listening to the reasons given for answers rather than the actual answers themselves, he considered that the answers given didn’t necessarily reflect on moral reasoning, someone might know what actions to take to behave morally but might have different reasons for behaving such ways, such as knowing you will be in trouble if you steal rather then knowing stealing will have a negative effect on the person being stolen from . Over the years of interviewing Kohlberg began to recognise a pattern of six different ways of cognitively thinking which all his subjects went through not necessarily at the same age, these patterns of thinking became the foundations for his six-stage theory of moral development (Duska & Whelan, 1977) 

Gilligan Came from a different perspective to Kohlberg she felt that his theories focused too much on white males’ development and excluded women’s development (Santrock, 2014) Gilligan brought into account the feminine perspective, that females develop with connectedness and responsibility to others and with sensitivity, she identified a different set of stages for the feminine aspect. (Muuss, 1988) Gilligan based her theories on the previous developmental stages of Kohlberg but addressed how they could be perceived differently with in feminine development (Torres & Garcia, 2019)

Piaget was a keen observer of children, he observed his own three children as they grew up as well as observing other children in controlled observations, he also interviewed them (Santrock, 2014). In this process of observation Piaget recognised 4 stages of maturation 
	Birth – 2 years old
	Sensorimotor 
	Differentiates self from others, egocentric

	2-7 years old
	preoperational
	Starts to use words and engages in symbolic referencing, still operates from egocentricity 

	7-11 years old
	Concrete operational
	Reasons logically and categorise objects in to differing sets

	11 years up
	Formal operational
	Can think with abstract meanings and in logical ways 


                                                                                                                           (Santrock, 2014)
Within these stages Piaget considered that between the ages of 4 and 12 that children started to develop morally and went through 2 moral stages (Duska & Whelan, 1977). Piaget believed younger children 4-7 go through a stage of heteronomy where the child considers rules should not to be broken and that the rules are separate from themselves, older children from the age of 7-10 develop and display autonomy by which they understand  that rules can be broken and changed, they recognise that rules aren’t  just to be blindly followed  because they have been set by adults they consider the effects that breaking them might have on themselves and their community, they are happy to mutually change the rules  (Duska & Whelan, 1977). Piaget believed that morality was made up of rules, he posed the question of how do children come to respect these rules and wanted to know to what extent the child’s mind understood rules and how the child practiced them outwardly throughout development (Duska & Whelan, 1977) Piaget came to conclusions by observing children playing a game of marbles, he observed that children transitioned from playing a egocentric game of marbles that consisted of imitating the rules but playing for themselves for psychomotor enjoyment, slightly older children then transitioned to enjoying the game through competing, insuring that everybody  sticks to the rules and that children that break the rules should be reprimanded, the game is played as a social activity and although the children at this part of heteronomy  may not understand all the rules they will simplify them so all can play not because of lack of respect for those rules but because of a lack of understanding of them. As  children transitioned through to autonomy children spent more time cooperating with each other about the rules and made changes that suited all, they saw the rules as something everybody agreed upon rather than a set of rules that cannot be changed (Duska & Whelan, 1977) Its therefore considered that children’s understanding of rules transition from egocentric to socialised, from children feeling like justice should be retributed as punishment due to the rules being broken, to reciprocal understanding, that children transitioning from heteronomous to autonomous are guided from governance of rules from adults to mutual cooperation of rules and understandings through interactions with each other (Duska & Whelan, 1977) Piaget has been critiqued with his theory that younger children operate from egocentricity, it’s been noted that younger children as young as 3 do have understanding of the intentions of others and do have the cognitive function to know when someone has done something wrong, one study showed that younger children are less likely to offer an adult with support if they had witnessed that adult behaving harmfully to others  (Santrock, 2014). Another challenge to his theory is that children placed in a stage might not be able to articulate their understandings, it’s also been noted that children often want to appease adults and will give answers they think adults want to hear (Nolen-hoeksema, Fredrickson, Loftus, & Wagenaar, 2009)

Kohlberg’s Theories expanded on Piaget’s, he proposed there are 3 levels,  6 stages and that children develop from one stage to the next with support of others who are further along in the developmental stages, this interaction of opposing perspectives creates a conflict of the child’s current understanding to another’s and encourages them to develop their own understanding to the next stage (Santrock, 2014) Kohlberg told in total eleven storeys to children and questioned them to create his theory of  moral development. The storeys would have dilemmas such as a man stealing medication, he could not afford for his dying wife and that a pharmacist was charging more than the law states they could, the children would then be asked a set of questions about the moral dilemma such as was it right or wrong for the man to have stolen the drugs, was he a bad husband for stealing, was the pharmacist wrong for charging so much etc, (Santrock, 2014)  From the answers he received he developed the six stages to his theory 
Kohlberg’s stages consisted of 3 levels and 6 stages.
 The preconventional level 
Stage 1. Heteronomous morality, moral thinking here is thought of in terms of reward and punishment, the rules must be followed by the individual because they fear being punished 2. Individualism, instrumental purpose and exchange, in this stage individuals do what they want to do and allow others to do the same, they feel exchange should be mutually beneficial.  




The conventional level
Stage 3. Mutual interpersonal expectations, relationships, interpersonal relationships and interpersonal conformity, children in this stage often conform to other people’s standards, they appreciate care and trust, 
Stage 4 social systems of morality, here individuals feel that laws and rules must be followed to ensure their safety, 
The postconventional level
Stage 5, social contracts or utility and individual rights, here individuals focus more on values and human rights and the right action in accordance with the general public
Stage 6, Universal ethical principles, at this stage individuals judge their own values and conscience over that of laws and other opinions (Santrock, 2014)
Kohlberg did not score an individual by their answers to a question, whether actions were considered to be right or wrong but instead by their reasoning of why they gave that answer, such as if the child gave the answer “it’s wrong to steal because you will go to prison” the child would be considered to be operating from stage 1 as they want to avoid punishment but if they stated “it’s wrong to steal because it could damage someone’s perspective in life” that individual may be considered operating from stage 5 (Nolen-Hoeksema, Fredrickson, Loftus, & Wagoneer, 2009)
Kohlberg’s and Piaget shared some similarities  
Kohlberg has been critiqued in his theory due to his experiments being very male orientated and its focus being on justice and punishment instead of a female’s perspective of caring and concern as described by Carol Gilligan  (Nolen-hoeksema, Fredrickson, Loftus, & Wagenaar, 2009)

Gilligan’s theory of moral reasoning is rooted on Kohlberg’s theory of  the developmental stages but she argues a female approach stating that care, connectedness, responsiveness and emotional values are at its core for females and its focus is in relation to others instead of Kohlberg’s focus on justice, fairness, punishment and becoming an individual (JAFFEE & HVDE, 2000) Gilligan conducted her theory by carrying out interviews with girls between the ages of 6-18 and witnessed that girls are more likely to relate moral dilemmas in terms of relationship (Santrock, 2014)





Below is an outline of Gilligan’s stages
Preconventional stage
Stage one – The individual’s main priority is to self; the individual will choose themselves over other’s needs.
Stage two- The individual recognises their responsibility to others and considers their previous behaviour as selfish
Conventional morality
Stage three- The individual the individual focuses on care for others and disregards herself in service to others.
Stage four- The individual recognises a need for balance and assesses responsibility to others and self
Post conventional Morality 
Stage five- At this stage the individual stands for non-violence avoiding exploitation of self and others and takes responsibility for their actions
(Gilligan, 1993)
Gilligan has been critiqued due to her stages being hard to categorise and measure (JAFFEE & HVDE, 2000) There have also been various statistical tests that show that females and males don’t necessarily fit into just Kohlberg’s stages or that females only fit into Gilligan’s but instead both can be used for either sex (Santrock, 2014)

Gilligan brought in a woman’s perspective where theories had previously been male orientated such as Kohlberg’s work although he did work with people from different cultures (Santrock, 2014) Kohlberg’s work developed on Piaget’s stage theory adding another level and more stages, Kohlberg considered children grew morally whilst engaging with the good and bad responses of others, Piaget considered children grew morally because of  fear of punishment and for the respect of authority and Gilligan considered relationships with others and a care aspect supported growth in moral reasoning (Gilligan, 1993)
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