Louise Phillips Module 1– Teaching Pupils with Severe Profound and Multiple Learning Difficulties
Assessment October 2018
Question: Critically analyse and reflect on policies and legislation that have shaped the ALN provision and inclusive practice and your professional practice. Comment on and evaluate the impact the changes will have on ALN and inclusive practice for you, your school and within your local authority.

The new ALN transformation programme will replace the SEN Code of Practice which was first developed and published in 1994. 
In order to discuss changes made in the new ALN programme we must look at what schools and local authorities have been doing throughout the years, looking at the implementation of special needs and realisation for the need to adjust policies and documents to accommodate a growing need for change in the education system. I will reflect on my own practice, the curriculum and provisions made within the school I work in and my local authority. I will then look at what the new ALN document offers and what changes will be made and discuss the impact the new ALN programme changes will have on schools and pupils in Wales. 

The Need For Change 
Taking a looking at past documentation within education and local authorities we can see a pattern of provision put in place to benefit the children within the education system. Within this document I will be making note of how ‘Special Needs’ were catered for and what provisions were made to create an equally fulfilling education for children with disabilities of all natures. 
The Education Act was first published in 1893. The purpose of the act was to:
“Deal specifically with the provision of education in Britain. Most importantly, it demonstrated a commitment to provision on a national scale.” (The Education Act 1870)
The Education Act first came into force in order to stop child labour. In 1876 the Royal Commission on the Factory Acts recommended that education be made compulsory in order to do this. This showed a promising change which showed the correct care and entitlement provided for children by enforcing education for all children.
In 1880 school attendance was compulsory between the ages of 5 and 10, later extending to 11 and 12 by 1899. It was compulsory for children to attend school only until the age of 12 due to the fact that many 12 year olds joined the workforce at that time.
The Elementary Education Act was also known as the ‘Forsters Education Act.’ It was first established in 1870.  
     This this act brought into force the following:
· ‘That local education boards should inspect schools to ensure there were sufficient places. 
· That elementary education must be provided for children aged between five and 13.
· That schools should be publicly funded.
· That parents had to pay for their children’s education, unless they could not afford to.
· That attendance should be compulsory.
· That religious teaching should be non-denominational, and that parents could withdraw their children from religious education.
· That schools should be regularly inspected to maintain the standard of education.’(Forster Education Act 1870)
The passing of this act caused some problems. Parents wanted specific schools that would promote denominational education. Churches feared their power for running the schools would diminish. 
Having fees for parents who could afford it caused stress on financial welfare of families and church run schools were being taken over by the state and schools started to not favour any one Christian religious group. 
Catering For Special Educational Needs
Various policies from the late 1800’s to 1918 developed the provision for disabled children to be educated at school and given equal opportunities instead of being left at home. 
In Leicester 1882 the first special needs school was opened, aimed at the ‘feeble minded’.
Provisions for catering for children with special educational needs further appeared in 1893:
In 1893 the compulsory education act was extended to blind and deaf children. This was called ‘Elementary Education (Blind and Deaf Children) Act’. The act states to ‘make better provision for the elementary education of blind and deaf children in England and Wales.’ (Chapter 42 -12th September 1893)
The act provided the specific needs of each blind or deaf child to be catered for under 7 years of age and that schools must provide ‘efficient elementary instruction.’ In one section the act states – 
‘‘(2.) Provided that the duty of a school authority under this section shall not extend to children who are -
(a) idiots or imbeciles; or
(b) resident in a workhouse or in any institution to which they have been sent by a board of guardians from a workhouse; or
(c) boarded out by guardians.’’ (Elementary Education (Blind and Deaf Children) Act 1893)
Referring to children with special needs in this area as ‘idiots or imbeciles’ shows a lack in knowledge for the requirements needed to provide sufficient elementary instruction for these children.  It is important for pupils with additional learning needs to be integrated into an equal society where they receive the same opportunities as everyone else and to not be referred to as and ‘idiot or imbecile’ due to a learning difficulty which should be catered for. Although at the time the language used was not deemed offensive and was a common part of society and shows how times have changed through the language used over the years leading to what the terminology we now use – Additional Learning Needs (ALN).
In 1899 changes were made for physically-impaired children in the ‘Elementary Education (Defective and Epileptic Children) Act’. The purpose of this act was to 
‘Make better provision for children with ‘Defective’ and ‘Epileptic’ conditions in England and Wales.’ (Chapter 32 9th August 1899 Elementary Education - Defective and Epileptic Children Act)
‘Defective’ or ‘faulty’ (1899 Act) is another reference showing lack of understanding and consideration to the specific needs or emotional needs of a pupil with learning difficulties at that time in comparison to what is acceptable in today’s society.  
By 1944 children with disabilities were still being categorised as ‘educationally sub-normal’ and ‘uneducable’ and were given the correct provisions in ‘special’ schools. (Ed Act 1944) Later the terminology changed to overcome past stigma from ‘mental deficiency’ to ‘educational  subnormality’.
As seen in various policies mentioned so far, one of first changes noticeable with the new ALN Code document is the change in name from various labels used throughout the years from ‘defective and subnormal’ to  ‘Special Educational Needs’ and now to, ‘Additional Learning Needs’ thus showing that how children are referred to may have some importance on their social well-being and position within the education system. Has being referred to as ‘Special’ or in a ‘Special School’ had an impact on their social stature and how they are viewed in society? The new ALN wording will hopefully help the pupils to become more integrated into society and may help reduce the stigma of being labelled as ‘Special’ becoming a hindrance, even though ‘Special’ is a vast improvement to some of the language previously used.

By 1944 Education Act also provided free secondary education for ALL pupils, thus eliminating previous funding difficulties to poorer parents. Schools were to be categorized into 3 main streams – ‘Grammar, secondary modern and technical.’(Education act 1944 – a recommendation by Sir William Spens 1938) This act also recommended that mainstream was to be the best place for disabled children wherever possible but the number of pupils in special schools increased from 38 to 499 in 1945 to a staggering increase of 106,367 in 1972. (History and Policy – Anne Borsay) This act embraced new ideas, including children of all disabilities at different levels of ability into the mainstream classes and helped provide support for the teachers of these pupils. Additional facilities were introduced into classrooms to accommodate children with disabilities and guidance made available under the ‘Handicapped Pupils and Medical Services Regulations of 1945’.
The structure of the classroom began to change providing specialist training for helping pupils learn to lip read if deaf and equipment and aids needed for seating and positioning within the classroom. Doctors and medical professionals such as psychologists became increasingly more involved in the assessment and care of disabled children within mainstream schools.

Changes Needed for Assessing
Over the years there have been many changes in the way schools and local authorities assess pupils to determine which educational route is best for any individual. In 1936 the Board of Education stated – ‘ordinary tests to a child who is defective in sight or in hearing is to do him serious injustice’. 
There seemed to be a grey area in who and what to accommodate within these tests. Some children with specific learning difficulties who didn’t fall under a particular title (maybe as it was medically unknown) were forgotten and slipped under the radar, and in some incidents labelled too disruptive for mainstream. In other cases it seemed due to some professionals opinions that in their experiences pupils weren’t - ‘mildly mentally handicapped, most of them came from east end schemes and they just needed to be nurtured.’ (Teacher from a Special School in Glasgow – researched by Anne Borsay)
Baring this in mind a child with medical needs or physical disabilities doesn’t necessarily have severe learning difficulties as once thought years ago. Do their medical needs or physical disability hinder their education in physical ways, social ways or create some learning difficulties? In the past children with some sever disabilities which hindered their learning were palmed off into hospitals or left at home. Today’s society every child is given the right to an education no matter what disability they may have.
Within my own practice a pupil in my class has severe physical disabilities which have placed him within our special needs school, however cognitively the child displays intelligence above his peers in class. Years ago this child may have been classed as uneducable, but changes in the system and understanding of specific disabilities and providing the correct support to meet individual needs means this child will now have the same opportunities to develop like everyone else.
We must, as in all cases, cater for the needs of that child to provide equal opportunities for education across the curriculum. We achieve this by using EyeGaze for communication, interaction and education. The EyeGaze provides the technology needed for the child to use their eyes, as we would use a mouse to navigate, to programme a screen in order to communicate and learn through adapted activities and learning environments provided by the teacher. Clearly his physical disabilities have delayed his learning abilities, but he is achieving and making progress which is something he may not have been able to do in the past.
 It is now apparent that the assessment in particular disabilities for each individual needed further development. Children with learning disabilities should be given the same opportunities as everyone else needs and strategies to assess them properly and thoroughly needed to change in order for the pupil to gain the best possible education to meet their personal needs.

In 1970 the ‘Education (Handicapped Children) Act’ came into force which meant ALL children, no matter the disability, were entitled to an education and given equal opportunities.
A report in 1978 called the Warnock Report had a huge impact on the changes needed in assessing pupils, training staff, meetings with professionals and interaction with parents to provide the best care to accommodate the medical, physical and individual learning needs of the children. Emphasis was made in pupil’s entry into employment making education more life skilled based to help prepare pupils for as much independence as possible.
The Warnock Report specifically covered – 
‘The needs of handicapped children under 5;
The education of children in ordinary schools;
Day special schools and boarding provision;
The education and other needs of handicapped school leavers.’ (Warnock Report 1978)
The report summarises some key elements of change, one of them being how the children are labelled and that they should be referred to as ‘children with learning difficulties’ instead of ‘educationally subnormal.’ (Warnock 1978)
Other key recommendations from the report are:
Multi professional assessments for children of any age were required from the local authority.
Progress and reviews once a year and children with any learning difficulties must start school as early as possible.
Special units and classes should be attached to or integrated into mainstream schools and special links between special schools and mainstream wherever possible.
Children in care should were to be catered for with agreement from the local authority and social services.
Re-assessment of the pupils special needs 2 years before leaving with future prospects in mind, or if in the interest of the pupil for them to stay at school beyond the statutory school age. 
Pupils should be given the necessary support to attend further education and that these higher education establishments should have a policy on admission of pupils with special needs and have a member of staff responsible for the welfare of such pupils.
Industrial Training Boards were encouraged to provide opportunities for people with learning difficulties.
All courses for teacher training should implement some element of special education.
Every local authority should provide an education officer within the special needs provision.
More educational psychologists needed as well as health authorities providing or making of adequate resources to promote child health services needed by ordinary schools.
Guidelines on data protection when passing sensitive information from teacher to other professionals.
Each local authority should have a centre of research for teachers and professionals to further their professional development.
(Summary of Warnock Report recommendations 1978)
The report helped support the education of children with special needs in mainstream schools, special schools, independent schools and hospital schools. It helped create greater links between families or carers, healthcare professionals and the roles of further education colleges and universities, work forces and the development of teacher training. 
The process of assessment became more structured and collaborative in order to accommodate a range of needs that schools and authorities and other establishments had a duty to carry out and cater for.
The report help change attitudes of towards children with disabilities and the provisions that needed to be made in order for pupils to leave education independent and with prospects for employment or further education.
The recommendation of including parent involvement and healthcare professionals, outside  agencies and various other professionals created a more dynamic evaluation and assessment for each individual.
Leading Up To The Current SEN Code Of Practice
During the mid 20th century boys and girls were segregated in secondary schools as it was believed that girls were not as clever and should be taught different subjects. The history of subjects taught in schools is extensive but  has changed for the better. The three R’s (reading, writing and arithmetic) were taught as well as physical education and girls were generally taught sewing and needlework.
As dated as it sounded life skills have come around full circle to become an extremely important part of education today, especially within special needs schools as children needed that support in order to carry out typical daily routines independently, something most of us take for granted.
After the Warnock report the Education Act in 1981 focused heavily on the recommendations given in that report and gave power to the LEA’s to provide the support needed for children with special needs. 

The SEN Code of Practice 2002 contained practical advice to local authorities, schools and early education settings on the provision and statutory duties to identify and assess children with special needs to give them the best education possible to prepare them for life after leaving education.
This code of practice identifies the following as critical to successful education:
· Ensuring all children’s needs are met;
· Needs are identified early;
· Best practice exploited when devising interventions;
· Taking into account the wishes of the child;
· That educational professionals and parents work in partnership;
· Education professional take into account the views of parents and children’s specific needs;
· Interventions are reviewed regularly;
· Close cooperation and a multi-disciplinary approach;
· That LEA’s make assessments with the prescribed time limits;
· Statements are clear and detailed. (SEN Code of Practice 2002)
The new SEN code of practice 2002 developed a new process for identifying SEN and the procedures to meet the needs of children with SEN. 
1. ‘School Action’ – when there is evidence that a child is not progressing and developing learning difficulties and action needs to be taken to meet those learning needs.
Teachers worked with the school Special Educational Needs Coordinator (SENCO) and help support those learning needs in class. Parents are informed that their child has SEN and will be reviewed twice a year as well as having an IEP.
2. ‘School Action Plus’ – is where ‘School Action’ has not been effective in helping the child with additional needs progress. The school will collaborate with external agencies LEA’s, support services, local health authorities and social services. School Action Plus ensures detailed planning to meet the needs of that child with advice from professionals and incorporating an IEP. Reviews should be done regularly.
It can be very difficult to mark progress with some severe or profound learning difficulties. Changes in response and progression may be very slight and therefore hard to pinpoint. 
When the school or parents feel that a child isn’t making the progress they should at the School Action Plus stage then they may request a Statutory Assessment, which later led to receiving a Statement of SEN.
Following requests for the local authority to undertake assessment involving other agencies the authority will send details of which school in the local area is suitable for the child. The parent or carer will have some say in where they want their child to go.
The SEN code of practice has had a huge impact on the education of children with special needs. Schools in mainstream special needs schools provided better provisions for all kinds of disabilities. Thorough assessment and collaboration made by a vast range of professionals created a dynamic evaluation of a child’s specific needs. Training for staff and teachers made professionals became more proficient and gave them the knowledge to teach and accommodate various disabilities, behaviours and medical needs. The pupils were treated as an individual and detailed planning ensured that their individual needs were met. 
Changes in the Curriculum 
Throughout the decade important changes have been made to the curriculum to ensure all children, no matter what background they come from, have and receive diverse curriculum which could be achieved by all and an appropriate means of measuring their progress across all schools.
By 1988 the Education Reform Act introduced the National Curriculum into all state schools including special needs schools. The act allowed teachers and schools to customise what they taught to meet the needs of the children. This was a good step forward for special needs schools as the curriculum in some or all areas may not have been appropriate to teach children with learning difficulties or physical disabilities. This created opportunities for children with additional learning needs to fulfil their academic potential and show some signs of progress, thus making school life a happier more fulfilling place to learn.
The National Curriculum is used within my own practice and assessment tools such as National Curriculum Levels, P Scales, Routes for Learning and MAP are used to measure progression and baseline the pupils to ensure they are working at an appropriate level.
P Scales are a set of descriptions devised for recording achievement for children with special needs. They are eight different levels ranging from P1-P8 which is followed by National Curriculum Level 1 (NC1). While P levels 1-3 aren’t subject specific and are elements which are key in helping the pupil learn to learn, from 4-8 they cover subjects across the curriculum.
The assessment provided by the Welsh Assembly breaks down the early P Scales into 43 small steps for communication and cognition. The Routes for Learning materials ‘focus on those early communication and cognitive skills are crucial for all future learning and improved quality of life.’ (Routes for Learning – Additional Guidance)
This system is devised in order to help pupils make small progressive steps focusing on their individual needs mirroring steps similar to a ‘typically’ developing child.
The changes seen throughout the years show a massive improvement in the development of the curriculum and the way we measure progression, making learning outcomes and targets  specific to the individual to meet their needs.
Having a range of curriculum tools and areas of learning, assessment of learning and progression for children with special needs help us to baseline pupils more easily in order to start them off at the correct pace and level specific to their individual needs and abilities.

Within the last 3 years we have seen a massive reform in Wales again with the Donaldson Report and the implementation of the new Curriculum for Wales.
The Donaldson Report by Graham Donaldson called ‘Successful Futures’ was produced on request of the Welsh Government to review the curriculum and assessment in schools in Wales. Children reported to him (Successful Futures) that they thought the curriculum was ‘out of date’ and digital skills needed an improvement. They wanted a curriculum based on life skills, personal confidence, health and well-being and more work based tutoring to develop future career potential.
The 4 key purposes came into action and were designed to ‘underpin all teaching and learning in Wales’ to provide a cross curricular focus and combines ‘over-arching competences with traditional subject-based content.’ (Donaldson - Successful Futures)
Recommendations from the report suggested that we categorise learning into 6 ‘Areas of Learning and Experience’ (AOLEs) - Expressive Arts, Humanities, Mathematics and Numeracy, Literacy Language and Communication, Health and Well-being and Science and Technology.
Literacy, Numeracy and digital competence became key elements of the curriculum. Later came the Digital Competence Framework to support this recommendation.
The broader, more life skilled based curriculum and the introduction of the 4 key purposes help support the teachers in building and designing a curriculum that meets the individual needs of their pupils and ensure children were more actively engaged in learning.
Creating small progression steps would ‘provide a more coherent basis for learning teaching and assessment.’ (Donaldson 2014) ensures pupils can achieve at a pace suitable for them. This is good news again for pupils in special needs where progress maybe very small and slight, making targets more achievable.
Overall the new life skilled based curriculum will turn subjects into creative day-to-day activities preparing the pupils for an independent fulfilling future after full time education.

Practice within a Special School
The code of practice (2002) states the ‘Roles and Responsibilities in Special Schools’
‘’1:41 Provision for the pupils is a matter for the school as a whole. In addition to the governing body, the school’s head teacher and all other members of staff have important day-to-day responsibilities. Whatever arrangements are made for meeting the needs of children with SEN in a particular special school, the statutory duties remain with the governing body rather than with the school staff.’’ (SEN Code of Practice Document 2002)
Within my own practice, my role as a teacher is to ensure that each individual in my class has their educational needs met and are educated and taught to develop  life skills in order to prepare them for life after school. At my school the age range is 3-19.
Our way of insuring the best possible education for each individual is through regular assessment. We currently use various assessment tools to baseline and measure progression at an appropriate level for each individual. The range of abilities in class range from P3i to P8. We evidence achievement across all subjects by P Level descriptions. Pupils are KS2 SLD with one pupil in class PMLD.
Each child has a statement and an annual review of progress where we work in partnership with parents, external agencies and healthcare professionals.
At annual reviews we discuss the child’s progress, any difficulties they are having, listen to the parent’s concerns and take advice of other specialist professionals. We comment on the progress of their targets throughout the year and make new ones for the next year.
The child is usually brought into the annual review and says how they feel about school and what they learn. This is an important part of the process to hear the views of the child and find out how they feel. If a child cannot child on his or hers likes or dislikes and not be able to communicate or indicate how they feel the teacher will say during the meetings based on evidence from close observation and assessment over the year.
Each term we create personalised ‘Individual Education Plan’ (IEP) in 4 areas of learning. Literacy, Numeracy, ICT and PSD.
We discuss these IEP targets with parents and ask that each term the IEP is signed in agreement. These IEP targets come from the statement and annual reviews in order to meet the child’s individual needs in these core areas.
Each child will also have annual targets set for Literacy – Listening, speaking, reading, writing, Numeracy, Science and PSD. Where possible we create and combine targets from IEPs, annual reviews and the annual targets. I feel its good practice to not have too many different targets as the pupil’s complex needs may not be met if we try to achieve too much. This is also beneficial to the child, especially with profound and multiple learning difficulties as progress maybe very slow or slight. Each child requires enough time to process and practice in order to show any improvements.
Recent changes to the curriculum meaning it has become more life skilled with a cross curricular focus. The 4 key purposes – ambitious capable learners, enterprising creative contributors, ethical informed citizens and healthy confident individuals. Implementing these areas ensures the children’s educational, personal and creative needs are met through thorough and personalised planning for each individual. The 6 areas of learning are incorporated into stimulating and relevant topic webs each term.
We are lucky to be a ‘Digital Pioneer School’ and we have been incorporating the new DCF into our planning since 2015. The change in curriculum comes into action due to the digital world we now live in and it’s important for us to prepare the children and educate them in digital competency. Each term the pupils will also have a DC target. Again these targets are often incorporated into ICT targets through IEP’s, annual reviews and annual targets set.
The importance of digital competency has developed due to society becoming a ‘digital world’. Ensuring pupils acquire the correct DC support and skills will help support their independence in the real world after full time education.
As the pupils progress through school they are given opportunities to experience additional curriculum topics of personal interest through weekly ‘Options’ sessions. These sessions provide a range of activities which let the pupils make their own choices and develop areas of personal interests. Some option activities are animation, photography, Lego, first aid, Duke of Edinburough and many more. 
Assessment changes as they progress and pupils are given the opportunity to gain accreditations in Agored Cymru, ASDAN, GCSE and BTECH careers where tutors from outside colleges will attend sessions for tutoring. Gaining qualifications is an important step for some of the more capable learners in order to go onto higher education if they wish to do so.
Preparing pupils for employment has been an increasingly important factor. Compared to past education acts where children were educated until the age of 12, in order to go into unskilled employment, we now have a system where pupils are educated until the latest age possible, which is now 25, in order to fully equip them for work and independence in the real world.
Schools, including mine, now provide essential work experience opportunities for pupils with special needs such as placements at furniture shops, industrial woodwork factories, brickwork placements, cafes, sandwich bars, and placements in contemporary therapies such as hair and beauty.
Of course these sorts of work experience and accreditations are catering for the more able children. For children with severely profound learning and physical disabilities our aim is to educate and improve their quality of life through sensory experiences, opportunities to respond and interact with others and receive the correct medical care needed.

ALN Changes
From September 2020 the Welsh Government will be introducing a new system called the ALN Transformation Programme. This will replace the old SEN Code of Practice due to an update being needed as it is ‘no longer fit for purpose.’ (Minister Alun Davies). The new ALN Code proposes to ‘transform expectations, experiences, and outcomes for children and young people with additional learning needs.’ (ALN Transformation Programme)
The new code will support pupils with additional needs to reach their full potential through improved planning and delivery of support for pupils aged 0-25 with a person centred planning approach. Teachers and staff will be trained to identify individual needs as early as possible and will need to consider the pupils feelings and wishes throughout as well as collaborating with parents and carers. The new ALN document emphasises the importance of putting in place ‘timely and effective interventions which are monitored and adapted to ensure they deliver the desired outcomes’. (ALN Transformation Programme)
The first obvious change is the name ALN  - as mentioned before. IDP’s (Individual Development Plans) will replace School Action, School Action Plus and Statements. Schools and local authorities currently use statutory and non-statutory plans. These will now be replaced with one IDP. There will be a greater responsibility laid upon the school and local authority to decide whether a child has ALN, therefore statutory assessments will no longer be used. The school and authority will be responsible for setting the correct provisions for the pupil and will be directly responsible for the progress and well –being of the individual.
Local authorities will now have/already have an Additional Learning Needs Coordinator (ALNCo). They will work with teachers to identify children with ALN. Once identified schools will then create an IDP, working together with parents carers, healthcare professionals, external agencies and the pupils.
The pressures of the new system will weigh heavily on the school. Parent collaboration and support is necessary and in most cases will create better relations if all in agreement. However some feel (Ed Duff) the additional responsibility may put strain on the relationship between school and parent or carer if there is a difference of opinion on the child’s needs and requirements. 
To avoid such conflicts and possible misunderstandings, it is important for the services, agencies, parents, carers and schools have a unified approach and work together to create a more personalised plan of action for the child. Having an excellent relationship with parents will improve how we plan for that child by developing knowledge on their likes, dislikes and behaviours at home. Behaviour can have a huge impact on a child’s education and life within class for other pupils and staff. Working in collaboration with parents will help develop strategies to overcome behaviour problems so there is continuity at home and at school.
More collaboration and a unified process may make relations better between schools, parents and other professionals. If parents and pupils have more involvement in the decisions made with backed up evidence from external agencies, they may feel more appreciated to be involved and happier with the overall outcome, thus feeling more relaxed and happier with any proposals.
The introduction of the new curriculum will create drastic changes in the way schools plan. Schemes of work will need to be re-written and changes in the way we teach will have an impact on the workload of teachers and schools initially. The addition of a new ALNCo and DELCO (designated Education Clinical Lead Officer) will help coordinate proceedings and release some of the pressure on the school who are still adjusting and preparing for the new changes. Eventually we will have a curriculum which provides hands on real life skills and independence. 
With schools and local authorities being responsible for the assessment and process of labelling a child with ALN there may be an increase in numbers. Funding will increase and may stretch authorities to provide what schools need to fulfil the needs of the individual. Teachers and staff will need to be trained in order to accommodate the demands of the new system therefore increasing training funds needed to do so.
Under the new ALN Code pupils post 16 will be given the same opportunities as those without ALN. It will ensure ‘equity of access in so far as that is possible’. (Welsh Government ALN FAQ’s) Clear targets and direction of the pupil after full time education will be set between school, other professionals and parents. Local authorities will be responsible for making sure that ‘comprehensive and appropriate tailored information and advice is available.’ (Welsh Government ALN FAQ’s) IDP’s that are created will support the pupil in higher education if needed so it is extremely important that the documents are transferable and understood. 
Summary
Over the years we have seen huge changes in the way children with ALN have been labelled, treated and educated. Education took a back foot as work was more important due to the economy at the time. Education acts came into force to ensure that children had the right to be educated (1970 Act). Children with ALN were considered feeble minded or idiots, some labelled too disruptive for school and some hospitalised to accommodate their medical needs or kept at home.
The growing need to accommodate and provide an equal education for children with additional needs grew over the years with specialist schools being built and mainstream schools making the correct provisions for such needs whether medical, physical or mental disabilities. Various reports such as the Warnock report made a drastic change in the way schools thought about how to meet the needs of the individual and the education provided in such setting. The Donaldson report helped shape the New Curriculum of Wales creating an all-inclusive approach to incorporate the needs of all pupils.
The growing need to provide the best education possible for all pupils with additional learning needs is reflected in the new ALN transformation programme. The programme creates unified support through agencies, authorities, healthcare professionals, parents and schools. The simplified system should eventually decrease workload for teachers and schools in the long run and may provide better connections and relationships with parents and other professionals. Better understanding towards the parents needs and helping them to develop better understanding of what their child needs educationally and emotionally will create greater bonds between school and home life, improving what is needed in all areas. As teachers and professionals it is our duty to go about this in the correct manner to avoid potential conflict.
Pupils will feel more involved and supported throughout their education and addressing their needs from the earliest age possible will improve their progress, life skills and aspirations for future education or work where applicable.
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