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Safeguarding in the early years
Safeguarding
Every Child Matters (Department for Education and Skills, 2003) was introduced by the New Labour Government in 2003 and the term safeguarding started to come into use. Every Child Matters (DfES, 2003) placed importance on preventing episodes of harm and to stop a crisis from happening within the family. Safeguarding children and promoting their welfare were two new terms professionals started to use rather than child protection. Local Safeguarding Children Boards replaced the Area Child Protection Committees to organise multi-agency working to aid prevention of incidents in families that could cause harm (Walker, 2011).
 Charity Commission for England and Wales (2014) states that ‘safeguarding is a term which is broader than ‘child protection’ and relates to the action taken to promote the welfare of children and protect them from harm’. 
Child protection is a term I am more familiar with than the term safeguarding. It has been interesting during this module for me to have a better understanding of safeguarding in the early years and to understand the importance of sharing and making a note of every piece of information. Safeguarding, to me, implies that everyone has a responsibility to protect children, and this is stated by Department for Education 2015, whereas the term child protection that was used previously, suggested to me the involvement of professionals only.  It has been an interesting module, although at times when the real scenarios were discussed I found it hard to listen about the abuse and neglect suffered by children. However, this did make me realise the importance of communication amongst professionals, multi-agency working, recording information and that safeguarding of children is the concern of everyone and people need to realise this concern and not to adopt the attitude that ‘someone else will do it’ when it comes to reporting issues of child abuse or neglect. The Children’s Workforce Development Council (2010), states how important it is when safeguarding children that any concerns are considered as soon as possible so that the correct help can be put in place to help children and their families. Wilkins and Price (2012) suggest that, frequently practitioners who are not social workers are undecided about relaying information to the delegated child protection officer or inform social services and if information is not shared a child could be put at risk and by sharing information practitioners can work together to support the child and the family. 
Although I was familiar with the Children Act 1989 and the Children Act 2004 I did not realise that following these acts the recommendations that were made. The Children Act 1989 put the welfare of the child as the central concern and Section 47 of the act conveys for local authorities to investigate all reports of suspected harm to children. The Children Act 2004 recommended better multi-agency working and the setting up of Local Children Safeguarding Boards (Beckett, 2010).
When preparing for the group task, I found the All Wales Protection Procedures 2008 an extremely comprehensive document as it provided all the necessary information on how to conduct an initial child protection conference. Many useful documents were also provided on Moodle. On a local level I accessed the Western Bay Safeguarding Board website via the Swansea Council website. This provided a source of information on policies and procedures that were a practical help for the group task and also for myself on a professional level. The National Society for the Prevention of Cruelty to Children website (2017) Child Protection in Wales was also a useful source of information and prior to starting this module I did not realise the amount of information that was available on the website. I also learnt that the NSPCC is the only voluntary organisation that has permission to start proceedings in line with the procedures of the Children Act 1989 (Hobart and Frankel, 2005).
Group Task
The achievements of every student are the main concern of academic study at university level to make sure that everyone obtains a qualification based on their academic ability. There is, however a growing obligation for students to be involved in working cooperatively in situations such as making presentations and group projects or tasks. New skills can be learnt that can aid students when they enter the workplace. Some of these include staying on task, gaining different viewpoints, being responsible, and gaining knowledge from other members of the group (Cottrell, 2013). 
Part 1 of the module was a group task. The one problem that needed to be organised was the coordination of physically meeting the other members of the group due to where each member is situated. This was overcome by one member suggesting a social media group. This was set-up and I already started to feel part of a team. During the preparation for the group task, every member was actively involved, contributed equally, listened to the others, did the tasks that had been agreed and by doing these things the group was able to work together as Cottrell, (2013) suggests. 
The scenario that was planned for the group task had a social worker, health visitor, school teacher, and a leaving care worker. The social worker undertook the initial assessment and child protection 47 enquiries of the All Wales Child Protection Procedures 2008. Each group member researched their own role and from that wrote their own reports for the initial child protection conference.
Taking part in this group task enabled me to gain an understanding of the roles other professionals play to safeguard children and Frost (2005 cited in Edmond and Price, 2012: 74) says there is a necessity for this awareness. 
The type of abuse decided on for the scenario needed to be discussed and researched. As all the group came to similar ways of thinking, it was decided that the type of abuse suffered was neglect as the group had concerns about the child’s emotional well-being as his mother had been unresponsive to his basic emotional needs by failing to interact with him or provide affection. Beckett (2010) helped me to understand that observing the relationship between the child and the parent can aid practitioners in deciding if it is emotional abuse and neglect. 
Research
Child protection and the welfare of children rests with local authorities who are accountable to work in collaboration with other agencies involved with children, the voluntary sector, carers, and the service users. Each local authority is responsible for setting up a Local Safeguarding Children Board through multi-agency working to ensure that they plan services for children in need (Hobart and Frankel, 2005). Through researching I have gained a greater understanding of the roles each department such as police, education, and health play. 
Reflecting on the research I undertook and the knowledge I gained can now help me plan for my continuous professional development and Davis (2003) says that learners have a responsibility to reflect and to improve their knowledge. Wilson and Lee (1989 cited in Akella, 2010: 100) says that if reflection on learning doesn’t happen the same errors could occur and by reflecting a better understanding can be achieved of the learning that has taken place. 
Knowledge, Skills, and Values
Looking back at the knowledge I had of safeguarding before I prepared for the group task, the public area of knowledge as Rowland (1999 and 2000 cited in Bolton, 2001:39) explains is available to everyone in the form of books, government documents, and academic papers, was very basic. I have previously written reports and attended Child Protection and Child in Need meetings but from a theoretic point of view I had little knowledge of the Children Act 1989, the Children Act 2004, or the All Wales Child Protection Procedures 2008. As a professional in early years I feel embarrassed and a little shamed to think how little I know regarding safeguarding in relation to the government legislation that is in place to protect children.
[bookmark: _Hlk499823238]By realising my lack of knowledge of legislation, I hope to improve my skills, as Messenger (2010) explains through training and practice I can become proficient and carry out my professional duties thoroughly. I need to keep up to date with government legislation, Working together to safeguard children 2015 (Department for Education, 2015) is a document I need to read and become familiar with and the NSPCC Child protection in Wales (2017) has legislation related to Wales and guidance and policies which can also help me improve. 
The group task scenario involved a 3-and-a-half-year-old boy but it was still important at that young age to listen and talk to him in order to understand his feelings and help him through the process surrounding the disruption in his life. The United Nations Convention on the Rights of the Child 1989 (UNICEF, no date) article 12 says that children should be listened to when adults are making decisions that concern them. Children need to be given time by the adults, so they can convey their opinions about what they would like to happen to them and adults need to stay child-focused especially when targets need to be met and they are surrounded by paperwork and official procedures (Department for Education, 2010).
One of the skills I feel I am good at is listening to children but there is always room for improvement as Messenger (2010) suggests, having skills is being competent at something and this is usually achieved by practice, experience and maybe from attending training. I need to improve my skills in listening to children and becoming aware of their feelings to be able to support them when they experience a change in their lives. I feel children need to understand that the changes that are happening are not their fault and further training would help me to do this.
The values that I have of being able to engage with families, understanding their backgrounds, offering support, and believing in their ability to make change happen are some of the strengths that helped me when deciding the outcomes that the family involved in the scenario can achieve with my guidance and continuous support. I also understand the very important aspect of multi-agency working and for this to be effective, all professionals and practitioners involved with children and their families must be knowledgeable about their own role (DfE 2015).
Reflection
Using Gibbs’ 1998 Reflective Cycle (Gaynor, 2013) helped me reflect on the group task and the action plan section of the cycle has enabled me to see where I can make improvements in my role as an early years practitioner to safeguard the children I am responsible for. In terms of developing my knowledge and skills for future practice I must become more familiar with legislation and policies. I also recognise a need to have training to support children who have suffered abuse and gain a greater understanding of their feelings. Looking to the future I will continue to aid families through multi-agency working as I now have more knowledge about the roles other professionals play and I know that on a local level I can access help and advice from the Western Bay Safeguarding Board or the NSPCC and this has given me more confidence in ensuring I can help children who have suffered abuse and their families.
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