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The aim of this essay is to critically analyse data collected from a child during PTE2 to gain an overall holistic view of the child’s learning by using the ASK model, which acknowledges the Child’s attitude, skill and knowledge of learning. The chosen child was selected at the beginning of placement with consent from both parents, child and class teacher (See appendix one and two). The essay will follow a Mosaic Approach, a methodology that listens to young children and brings together verbal and visual tools to reveal the child’s perspective on the learning taking place (Clark and Moss, 2011; Clark and Statham (2005). Thus, meaning data collected will include: observations, a learning walk, map making, drawings, interviews with the child and the class teacher as well as annotated samples of work that have informed the planning and the learning experiences. The main focus will be on the analysis of the child’s Language, Mathematics, Wellbeing, Knowledge and Understanding of the World and Welsh Development and assess the benefits, limitations and any areas of improvement for future development of the child. 

The child in question is a five-year old girl and attends the school within a small village in the North West of Swansea. There are currently over 400 pupils on roll from the ages of 3 to 11. The Reception class consists of a two-form entry and Year one through to Year 6 consists of a three-form mixed entry (Reference removed for anonymity). Child A has a reading age of a six years old and is reading stage 5 Oxford reading tree books. She is also working at a high Outcome 4 in Language, Literacy and Communication but is hitting aspects of Outcome 5 (See appendix three). Child A is hitting Outcome 4 for Mathematics, Knowledge and Understanding of the world and Welsh (See appendix four – six, and is reaching Outcome 3 but hitting aspects of Outcome 4 for Personal and Social development (See appendix seven). Miller and Bell (2002) state gaining consent from children can be difficult as it may not be clear what they are consenting to. However, the child was spoken to prior starting the research and it was explained what it would entail. Child A was asked if she would like to take part and was given the opportunity to decline, also ensuring she knew she had the right to withdraw at any time. As previously stated consent was given from child, parents and class teacher. This is something David et al. (2013, p.352) state is of critical importance, by adding consent must be ‘formalised through written consent’. To maintain the confidentiality of the child, her name will not be mentioned and she will be referred to as Child A, which is in accordance with BERA’s guidelines (2018) as well as the Schools Safeguarding Policy. Due to the School’s Policy no photographs or audio-recordings will be included. 

Data collected 
Greenfield (2011) states that the Mosaic approach is about combining different types of data to gain a better understanding of the child’s perspective and learning. Furthermore, adding that children’s perspectives are understood better if the researcher involved takes part alongside the child. Clark (2007) states that the Mosaic approach follows a constructivist approach to learning where the child is seen as an independent learner and constructs their own learning (Bourne, 2006). Furthermore, stating this approach was developed to empower the voice of children. Wexler (2004) states that it was inspired by the work of Reggio Emilia, which relies heavily on observations, taking notes, photographs and tape recordings of the children. Thus, meaning both the Mosaic approach and the Reggio Emilia approach to education take into consideration pupil voice and the child constructing their own learning. Nottingham (2013) and Halim et al. (2011) state that the ASK model is used to develop the learner and to encourage independent thinking. 

The Mosaic approach has a variety of approaches that will be used to collect data, but will combine together the findings to gain a clearer understanding of Child A (Cowie et al. 2014). Following this approach means that observations and interviews will be used which allow for a triangulation of qualitative data to be collected and analysed, as well as a learning walk, map making and drawings being part of the data collected. Bell (2005) states that in order to ensure reliability and validity of data that it needs to be examined critically beforehand. Silverman (2016: 56) adds that ‘qualitative research offers reliability and validity to data analysed’. Dewey (1938: 68) states that observations alone are not enough and that other forms of data must be collected in order to be reliable. Mack et al. (2005) state that it is extremely difficult to observe and record what is going on at the same time. Whereas Wragg (1994) disagrees, adding that written observations allow for detailed analysis and a record of the event. Herr (2015) agrees by stating that observations are the most important methodology to use to be able to gain an understanding of the situation. This methodology of observations was chosen as it is a key element in the Mosaic approach as well as it enabling individuals to gain deeper understandings of situations that take place within the classroom. 

Bell (2005) states that a structured interview can be intimidating and has many limitations such as being bias, as the researcher decides the focus and the questions being asked. However, King and Horrocks (2010) argue that an interview gives opportunities to share different opinions and gain the persons perspective and attitude towards the issue. The interview that took place was unformal to ensure that the Child A did not feel intimidated which is something Bell strongly agrees with, instead the interview took place in the reading garden where Child A stated she loves and feels safe. Tienken et al. (2010) believe that there are many factors that influence the types of responses received by the interviewee, one being the environment they are in. This is something that was taken into consideration. Black and William (1998) agree adding that it is essential for a child to feel safe and secure in the learning environment. As well as these approaches underpinning Maslow’s Hierarchy of needs, where in order for children to learn and develop is dependent on the level of low and high order needs that have been met (Doherty and Hughes, 2009). Bates (2016) highlights that in order for children to meet the basic low level of needs they must have a feeling of security in the environment they are in, hence the reason for using a safe and familiar place in the classroom to conduct the interview. 

Clark (2007) states that the mosaic approach uses audio-recordings as a method of collecting data, King and Horrocks (2010) state audio-recordings are the preferred method of collecting data when observing due to the reliability and validity. However, audio-recordings and pictures were not possible to use without the consent from the school, but would have been the preferred method of use to collect a variety of data that follows a Mosaic approach. Denise et al. (2014, p.113) states that a learning walk is a ‘mode of inquiry-based learning’ that allows individuals to gain better knowledge and understandings of a certain area. The National Union of Teachers (2011) state a learning walk should allow for the collecting of evidence about the learning that takes place within a school. Furthermore, adding they should be used to develop and construct appose to being judged. The Primary National strategy (2007) state that a learning walk is only beneficial if the learner has time to reflect on the observations taking place during the walk. This was taken into consideration whilst on the learning walk as Child A drew her favourite areas to learn (Appendix eight and appendix twenty-three). She was able to discuss why she liked these areas which enabled her to reflect on her own learning through having the opportunity to think why she liked the areas. Something Bates (2016) states is crucial, to be able to reflect on your own learning. Clark (2007) and Greenfield (2011) highlight the use of drawings as part of the Mosaic approach, both stating that drawings are encouraged to help with the map making. Something Child A followed during the learning walk as she drew the areas that she likes outdoors and indoors (See appendix eight). 

Analysis of learner
Bullard (2010) highlights the importance of children being in a suitable and safe environment in order to help their overall development and well-being. Furthermore, adding that adults play a key role in developing children linguistically through social interactions. According to the Welsh Assembly Government’s Foundation Phase Profile Handbook (2017) the age children are expected to reach outcome 4 for Language, Literacy and Communication is between 60 – 72 months and Outcome 5 between 72-84 months (See appendix nine). Thus, suggesting Child A is reaching the expected outcome for her age of 62 months in Language and this is evident in Child A’s work. As well as exceeding in her writing through hitting aspects of Outcome 5 (see appendix 3). Nottingham (2013) highlights that children having a positive attitude towards learning can be influenced by those around them. Doherty and Hughes (2009) add that Vygotsky’s theory on cultural learning where children learn from those around them and children pick up mental and physical habits and adopt the attitudes and values of those around them. Furthermore, suggesting children’s knowledge as well as skills can be influenced by those around them (Doherty and Hughes, 2009; Bates, 2016). 

Child A can communicate clearly with both adults and children this can be seen through observations carried out within the role play area as well as in appendix ten where Child A was required to orally retell the story of Jack and the Beanstalk. This evidence suggests Child A is reaching a high Outcome 4 and is hitting aspects of Outcome 5 for her Oracy (see appendix three). Child A’s attitudes towards learning may also be seen to have a positive impact on her learning, a learning walk helped to find out Child A’s likes and dislikes indoors and outdoors. Child A was in charge and led the learning walk, during it she made drawings of her favourite areas. Child A drew several pictures of areas relating to literacy, she drew the the reading garden, the writing table and the literacy shed outdoors (see appendix eight). Appendix eleven also highlights that Child A’s map making and circling her favourite areas once again relate to Literacy. During the interview Child A was asked why she had chosen to draw areas relating to literacy and she replied with that she loves learning and reading (Appendix twelve). Child A is able to form upper and lower-case letters, start sentences with Capital letters and ends sentences with full stops as well as being able to spell high frequency words and write independently by using strategies such as spelling phonetically as shown in appendix three, appendix thirteen and appendix twenty-four.
Clark and Rumbold (2006) state the importance of home and school influences in shaping the attitudes of reading for pleasure. Furthermore, adding that in order for reading to become a lifetime habit that it is essential that the home environment fosters this approach and encourages children to read and be read to. Child A regularly reads at home with mum and dad, as well as reading once a week in school with the teacher. From observations carried out, Child A enjoys reading and enjoys reading to the other children in the reading garden (see appendix fourteen). Child A has a positive attitude towards reading, however may lack some social skills in the context of listening and taking turns. Child A was very dominant and wanted the children to do what she wanted and listen to her read. Piaget’s theory of egocentrism suggests that children have an inability to see situations from other people’s point of views and that could be seen whilst observing this situation with Child A only 
taking into consideration herself and her own feelings (Doherty and Hughes, 2009; Bates 2016).

Mathematics 
Child A did not necessarily highlight that she enjoyed maths, however did draw pictures of the role play and mud kitchen areas that incorporates aspects of mathematics these can be seen in appendix eight during the learning walk. Norman and Smith (2016) state the importance of incorporating mathematics into role play and everyday situations, which is also something Donaldson (2015) highlights where the aim is for children to be ambitious capable learners who are ready to learn throughout their lives. Furthermore, adding that it is the role of the teachers to reinforce numeracy skills in different contexts. This could be seen during observations where Child A regularly chose to play in the role play area and Outdoors Child A regularly chose the Mud kitchen area to play in. Appendix fifteen shows a lesson on capacity, after the activity the children were given time to reflect on the lesson. Feedback from Child A revealed that she ‘loved’ the lesson and wanted to ‘learn more’, suggesting mathematics is an area of enjoyment for her even though she did not necessarily state she enjoyed maths like she did with language. Williams-Siegfredson (2012) highlights that the outdoors provides many benefits and opportunities for children’s learning and development. Cremin and Burnett (2018) add that it is important for children to have regular access to the outdoors, as the outdoors can help to develop children cognitively, physically, socially, emotionally and creatively. As well as the Foundation Phase (2010) placing emphases on learning outdoors. Appendix sixteen shows a mathematics activity conducted in the forest school, the children were required to estimate if the object were bigger or smaller and had to use a mixture of nonstandard and standard units to measure if their estimations were correct. This is also in accordance with Outcome 4 for mathematics and can be seen in Appendix four. However, appendix seventeen shows that Child A needed support for a basic subtraction activity, feedback highlighted that Child A was rushing the activity and was distracted. Thus, suggesting Child A is more than capable however perhaps learns better in the outdoors with more practical and hands on activities, which is something Williams-Siegfredson  (2012) states the outdoors provides new rich and exciting opportunities where children want to learn and explore. Donaldson (2015) would agree by suggesting the new curriculum needs to prepare children to be competent adults who have life-skills. This is also something the ASK model recognises as curiosity and having the correct attitudes as well as having the correct skills with these dimensions of learning being key. During the learning walk Child A drew that one of her favourite areas to learn was in the forest school, when prompted about this during the interview she said that the forest school was “fun and helped her to learn more” (see appendix twelve)
Child A is able to write and read numbers up to 100 including being able to start at different points, recognise 2D shapes and use money up to £1, can partition two-digit and three-digit numbers which can be seen in appendix eighteen and appendix four. This suggests that Child A is reaching Outcome 4 and hitting aspects of Outcome 5 which is exceeding expectations for her age, this also demonstrates Child A’s high attainment and this must be recognised to ensure she is pushed to her full capabilities. 

Wellbeing
Donaldson (2015) highlights the importance of the well-being of all children, furthermore, suggesting that all children should feel engaged and ready to thrive throughout their education by taking a holistic approach to support health and well-being. The Well-being of Future Generations Wales Act (2015) also recognises the importance of improving Social, Cultural and Environmental Well-being of all individuals in Wales. During the interview Child A expressed that she enjoys playing with a few children in her class, however when drawing her favourite areas Child A did not state that she played with anyone else or mentioned anybody else. During observations carried out, Child A was very upset and stated that she ‘had nobody to play with’. Child A comes across very confident and can be disruptive on the carpet by shouting out, however from observations carried out lacks some basic social interaction skills with others and can be overpowering for the other children (see appendix nineteen). However, during the interview Child A stated she enjoyed playing with 4 children (See appendix twelve) Personal and Social development, Well-being and cultural diversity Outcome 4 suggests that children should take part in cooperative play independently, however Child A was unable to do this from the observations. carried out. This suggests that Child A is hitting Outcome 3 and some aspects of Outcome 4 (See appendix seven). This is lower to the other Outcomes that Child A is reaching, suggesting that Child A may struggle socially within her classroom. Other observations of Child A revealed that she had two toileting accidents within the same week, during an interview with the class teacher she mentioned that this was extremely unusual and ‘out of character’ for Child A (Appendix twenty-two). This may be as a result of having a new adult within the classroom as well as her behaviour being influenced by the new unfamiliar face. Donaldson (2015) highlights the importance of having a safe home and a community to support the child’s Emotional and Physical Well-being. Crozier (2003) states that a child’s reaction to unfamiliar face within the classroom or any encounters with unfamiliar adults or children can have an enormous impact on the behaviour of the child. This may suggest the reason for the ‘out of character’ behaviour presented by Child A. 
Furthermore, during the interview with Child A, she stated that she liked to go into the reading garden to meditate (see appendix twelve), also stating that it helps her to calm down and relax when she is excited. The school practice mindfulness regularly, with the children watching Cosmic Kids Zen Den videos. Cosmic Kids (no date) state that the videos have a positive effect on children’s wellbeing with changes in behaviour as well as children enjoying the videos. Observations carried out demonstrate that Child A enjoys watching the videos and when asked during the interview (Appendix twelve) she stated that she enjoys meditating.  This suggests that the videos have a positive impact on her well-being, as well as her using the techniques independently to calm herself down. 

Welsh
The Welsh Assembly Government (2017) have a target of a million Welsh speakers by 2050. With English-medium schools being committed to implement Welsh throughout everyday learning. This could be seen from the observations carried out within the school, where Welsh is implemented in every way possible and all the children are familiar and are able to communicate in Welsh. This is something Donaldson (2015) states is crucial and that the first steps in acquiring a new language are hearing and understanding it through everyday situations.
Child A in particular enjoys learning Welsh and is the ‘Captain Cymraeg’ for her class. This means it is her duty to encourage everybody in her class to use as much Welsh as possible. Appendix six and appendix twenty demonstrates the high attainment of Welsh that Child A acquires. Child A was orally able to give the sentences in Welsh but needed support to be able to spell the majority of the Welsh words. According to the ASK model this positive attitude towards Welsh has enabled Child A to gain skills and knowledge of another Language. Something Donaldson (2015, p.30) would argue is key for children to be “knowledgeable about their culture, community and the world and are ready to be citizens of Wales”
During the interview Child A was asked if she enjoyed learning Welsh, she responded with “yes, it is fun” and that she is the Captain Cymraeg for her class (Appendix twelve). 
According to the Welsh Language Development Outcomes Child A is reaching Outcome 4, as she is able to copy correctly and write words and simple phrases from memory and is able to express simple information. Child A is also able to count to 100 in Welsh with some support, these can be seen in appendix twenty. 

Knowledge and Understanding of the World

The Welsh Assembly Government (2014) state the importance of children gaining first hand experiences of how plants grow, how animals live and the changing weather. This also interlinks with the Education for Sustainable Development and Global Citizenship (ESDGC) where their aim is to educate learners about the decisions they make having impacts on other people and the environment (WAG, 2017). During the learning walk and interview Child A stated that she enjoyed being in the forest school as well as ensuring the animals within the classroom were well looked after. Child A would regularly choose to play in the area where the Chicks were. The evidence collected in appendix twenty-one highlight the start of the science investigation carried out on how plants grow, Child A was able to name all five things needed to help plants grow. Therefore, this suggests Child A is working at an Outcome 4, she is able to predict and identify what will work for the plants to grow within the investigation (appendix twenty-one). This is something Froebel and Issacs state is a key area of learning, where they develop and understanding of the importance of nature and living things. As well as the new curriculum emphasising the importance of children being “ethical informed citizens who are committed to the sustainability of the planet” (Donaldson, 2015; Doherty and Hughes, 2009). A limitation of analysing data on the Knowledge and Understanding of the World was limited due to not having enough time in the placement to gather data to fully analyse the child’s knowledge and understanding of this area of learning. To fully gain a true and fair reflection on the child’s development within this area, more data and time would need to be gathered. This would allow to have a full perspective and gain a deeper understanding of her holistic development. 

Next steps 

The work of Piaget saw children as “lone scientists” or independent learners, he believed children needed to develop their own schemas without the support of others to build their own knowledge of the world (Doherty and Hughes, 2009). However, Siegal and Brainerd (1978) state Piaget’s theory does not take into consideration the impacts Social and Cultural factors have on the learning. This corresponds with Vygtosky and Bruner’s theory on social interactions playing a key role in children’s development (Doherty and Hughes, 2009). Thus, suggesting that if Child A has the appropriate support to build her social skills, it will help improve all areas and the overall holistic development of her learning.

It is evident to see from the data collected that Child A has a strong interest in Language with a great emphasis on learning indoors and outdoors. It is crucial that Child A continues to develop these interests further, the ask model highlights that a child’s curiosity in an area will spark all three dimensions of learning within the model. Child A’s curiosity of language will help build the skills and knowledge needed to progress her learning. However, a limitation that was recognised during the data collection was Child A’s social skills and the ability to independently play cooperatively. To help Child A develop and improve her Social Skills and develop her overall helictical development, strategies such as working with peers or peer assessing work could be beneficial to extend her learning. A gallery wall could be created in the class where all the children including Child A will have the opportunity to display their work and discuss what they have been doing with one another. Grez et al. (2012) states that peer assessments help students with their own learning processes. Baker (2008) agrees by adding that peer assessment allows for children or adults to improve their social skills, through orally providing feedback with one another. Jacobson (2017) stresses the importance of metacognition where children are given the opportunity to reflect on their own thoughts on how they learn and adapt to new experiences. Allowing Child A to be reflective also gives her the opportunity to have a voice on how she would like to learn and be involved with the planning and decision making. Something the UNCRC state is critical to give pupil’s a voice (UNICEF, 1990). This is something Donaldson also recognises (2015) and highlights that the new curriculum will be an inclusive one, including the rights of each child and respecting the rights of others. Moraes et al. (2016) adds that the younger children are taught metacognitive strategies the more resilient and successful they will be within school and out of school in everyday life. Child A would benefit significantly from these strategies to help build resilience, as the evidence collected suggests that she does not cope well with changes in the class, the evidence suggests that she demonstrated an ‘out of character behaviour’ through having two toileting incidences within one week. Other strategies to help build Child A’s resilience would be to play competitive games within the school such as puzzles which also links to her interest of Language. Therefore, incorporating something that sparks her interest and curiosity would benefit her in all areas of learning something the ASK model also recognises as important (Nottingham, 2013). Other games such as bingo and ensuring Child A can work in a team and playing games that emphasises the importance of listening to others and taking turns. Continuing to watch the Zen Den videos to help with the mindfulness would also benefit Child A, mindfulness has been proven to help build children’s resilience (Doherty and Hughes, 2009). Flook et al. (2014) states that Social, Emotional and Cognitive skills are essential to school success. Furthermore, adding that mindfulness allows children to learn skills such qualities of kindness and the ability to pay attention. These would have a positive impact on Child A to understand how to pay attention and play cooperatively.  

Another area identified that sparked Child A’s interest was the forest school, evidence suggests that her learning Mathematics in the outdoors improved, this may be as result of being in an environment she loved and is engaged. Williams-Siegfredson (2012) states that risk taking and challenge is a key aspect in a child’s development and learning, adding that children gain life skills through the support of others who can guide and support them. As a result mening activities in the forest school would be beneficial where Child A would have the opportunity to build up resilience and build relationship with her peers. Thus, meaning taking into consideration pupil voice as she has stated that she learns better and enjoys being in the forest school.

To help Child A continue to improving her Mathematical and Language skills it is vital that provisions are still implemented to support a possible more able and talented (MAT) pupil. Wallace and Donnelly (2004) state the importance of giving MAT children the opportunities to be extended to develop their talents further, in Child A’s case her talent lays within her Literacy and Language. To continue to improving and push Child A’s to her full ability strategies such as ensuring differentiation of tasks between herself and her peers to ensure she is not being held back. As well as ensuring Child A has the correct support strategies in place within school and at home. Strategies at home to build Child A’s social skills could be to play games with her brother at home, which is using the home environment to help her progression.

To conclude, the many methods of data collected following the Mosaic approach has allowed for a clearer picture of the overall holistic development of Child A. It is also clear to see that the voice of the child is a key factor and giving children the opportunity to be a part of their own learning is key. The data and evidence collected highlights that Child A is reaching the expected outcome and exceeding in aspects of her Language, Maths and welsh, but is hitting a lower outcome for Personal, Social Development, Well-being and Diversity due to her Social skills. Discussed within the essay is a range of strategies that would help improve Child A’s social skill development which will in hindsight will help to improve the overall holistic development of Child A. The new curriculum focusing on seamless progression through the new progression steps, where the progress is designed on the individual and not where they should be for their age. The new progression steps and curriculum would have a positive impact on the way Child A will learn, as the progression will not be limited to her age and she would be able to progress with her ability appose to her age. 
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Appendices

Appendix one: Consent form from class teacher
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Appendix two: Consent form from pupil and Parent
[image: ]


Appendix three: Language Outcomes 
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Appendix four: Mathematics Outcomes
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Appendix five: Knowledge and understanding of the World
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Appendix six: Welsh Outcomes
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Appendix seven: Personal, Social Development, Well-being and Cultural diversity Outcome 
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Appendix eight: Drawings from the Learning Walk
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Appendix nine: Expected outcomes (WAG, 2017)
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Appendix ten: Oracy – story retell of Jack and the Beanstalk.
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Appendix eleven: Map making
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Appendix twelve: Child Interview 
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Appendix Thirteen: Holiday recount 
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Appendix Fourteen: Observations of the reading garden. 
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Appendix fifteen: Capacity.
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Appendix sixteen: Bigger/Smaller than the Giant’s foot, measuring using non-standards and estimation.
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Appendix seventeen: Subtraction
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Appendix eighteen: Partitioning numbers
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Appendix nineteen: Observations – ‘nobody to play with’
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Appendix twenty: Welsh work
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Appendix twenty-one: Science investigation
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Appendix twenty-two: interview with teacher
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Appendix Twenty-three: Learning walk
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Appendix Twenty-four: Simile work
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Foundation Phase Outcome 4
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and sources.
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 past. They are beginning to recognise representations of the past.

Foundation Phase Outcome 5
Children communicate their observations and knowledge and understanding of different localiies

through describing natural and human features, recognising how some change and that people’s
actions affect the environment. They find information from & map, draw simple maps with symbols
and are aware of compass directions. They communicate their developing sense of chronology by
using terms concerned with the passing of time, by ordering events and objects and by making
distinctions between aspects of their own lives and past times. They demonstrate knowledge

of aspects of the past and of some of the main events and peopl they have studied. They are
beginning to recognise that there are reasons why people in the past acted as they did and that
there are different ways of representing the past. They are beginning to select, organise and
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Aligning outcomes to expected ages

The outcomes can be broadly aligned with the expected ages of development. These are
listed below.

Expected age of development Related outcome

6~12 months Foundation Phase Outcome Bronze
12-18 months Foundation Phase Outcome Silver
18-24 months Foundation Phase Outcome Gold
24-36 months Foundation Phase Outcome 1
36-48 months Foundation Phase Outcome 2
48-60 months Foundation Phase Outcome 3
60-72 months Foundation Phase Outcome 4
72-84 months Foundation Phase Outcome 5
84-96 months Foundation Phase Outcome 6
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Child A’s Intervie

Interviewee: What do you love leaming in school?
Child A: love learming and writing

Interviewee: s that why you drew areas relating to writing and reading during the leaming
walk?

(Child A: Yes, Tove loye loye learming and reading. I love working with Miss because t
‘makes me fecl good.

Interviewee: Do you enjoy leaming in the forest school? And why?

Child A: love going to the forest schools because it's fun and I learn more. 1 lke going there
because is quiet 0o,

Interviewee: Where else do you enjoy leaming?
Child A: love going into the reading garden to mediate
Interviewee: why and how do you know about mediation?

(Child A: it helps me to calm down when 1 get really eally, rally, excited. We watch the zen
den videos with Miss and we do It in hen we have gym.

Interviewee: What other subjects do you like? Do you like Welsh?
Child A: 1 like Welsh if fun, I'm the Captain Cymace.
Interviewee: What do you have to do as capiain Cymricg?

Child A:  have to help the other children with Welsh and T have to help do the Belpyy.y
dydd board every day.

Interviewee: Do you enjoy school?
Child A: Yes, Iike school
Interviewee: Do you like playing with anyone in school?

(Child A: Yes, T like playing with #++++++#+++4+4%2 (ames 4 children)
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Observations - Child A in reading garden.
May 2019.

Child A was in the reading garden with 4 other children, Child A was very persistent in telling
the other children to stop what they were doing and to listen to her. Child A then sat on the
bench in the reading area, and once again said to listen to her and began reading a story to

the childre
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Observation - Child A~ “nobody to play with”
May 2019.

Child A was seen laying down in the reading garden and ‘sulking’ and pretending to cry. When
asked what was wrong Child A stated that she had nobody to play with. Child A was asked if
she had tried to play with someone?

Child A was asked how could she approach children? (a technique used in school to question
children to improve their thinking skills)

Child A responded with she could go up and ask children if she could play. Child A went up to
children in the role play area to ask if she could join in.
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Interviewee: How old s Child A7

Teacher: Child A i 5 years old and 2 months (62 months).

Interviewee: When i her Birthday?

Teacher: 6% of March?

Interviewee: What outcomes is Child A working at currenly? And what reading age?
Teacher: She is working at a high Outcome 4 in Language, Literacy and Communication but
is hittng aspects of Outcome 5. Child A is hitting Outcome 4 for Mathematics, Knowledge
‘and Understanding of the world and Welsh and is reaching Outcome 3 but hiting aspects of
‘Outcome 4 for Personal and Social development.

(Child A has a reading age of  sx years old and is reading stage S Oxford reading tree books,
Interviewee: Do she receive ESM?

‘Teacher: No, she does not

Interviewee: Whatis Child A like in class?

‘Teacher: Can be disruptive and shouts out and has to be reminded sbout putting her hand up
and listening t others.

Interviewee: Do she have any siblings?
Teacher: Yes,she has a younger brother.

Inerviewee: from observations carried out, I noiced that Child A has had 2 oileting
accidents, s this normal for her?

‘Teacher: No, this s very unlike Mia, and s out of characte for he. She has not had any
accident since being in reception clas.

Inerviewwee: Does Mia have any satements or on any IEP's?

‘Teacher: No, none.
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Supporting pupil progress: a detailed analysis of one child’s holistic
development, with justification for the next steps in learning





