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For my final Professional Teaching Experience (PTE) I was placed in a green category school in the west of Swansea. In 2018, there were 473 children on rote with a Free School Meal (FSM) percentage of 21%, slightly greater than the national average which sits at 18.4%. The attendance at the school was 94% in 2018 and the school has a budget of £2944 per pupil. The school was last inspected by Estyn in 2018, where they achieved an overall rating of good. The reference of the school and the information has been withheld from the document due to anonymity reasons. The child selected for this study is a 10-year-old female who is deemed to be of a higher ability after discussions with the class teachers. The child chosen has an attendance of 97.6% thus far this academic year. She is currently in a dual entry year 5 class which consist of classes with 32 and 33 pupils. The chosen student is in the class of 33 pupils, this is split between 13 boys and 20 girls who are taught by the deputy head teacher for two days of the week and another teacher who job share, for the remainder of the week. She is a popular member amongst her peers and has a friendly, happy manner with all children and staff throughout the school. The selected pupil works well both individually and as a group. In the recent national tests, she scored above average for all of the tests undertaken. During school the chosen child is a member of the netball team and attends after school netball club once a week.

Data collection 

I obtained data through using aspects of the Mosaic Approach. The Mosaic Approach was first developed in London 1999 by Alisson Clarke and Peter Moss. The Mosaic Approach emphasises the children’s rights to participate in decisions which affect their lives and learning (Clarke and Moss, 2011). This view and approach has become increasingly popular amongst European countries. The Mosaic Approach views the child as a “being” with respective views, thoughts and opinions, rather than viewing the child as a “becoming”, with everything to learn (James and Prout 1997). The Mosaic Approach is an example of listening to the child and emphasises that the children are the experts of their own learning and should therefore be involved in decisions that involve them and their learning. Haynes (2002) and Smidt (2005) expands on this topic and indicates that listening to children and giving them choices in their education boosts motivation and increases classroom contributions. The Mosaic approaches underlying ethos shares similar characteristics of influential educationalists such as Maria Montessori, Jean Piaget, Vygotsky and UNCRC who all emphasise the value of recognising the child’s voice. Laurio (2005) and Grigg (2015) highlight a different perspective however, Laurio (2005) indicates that children need to be educated before they can make choices that will affect their learning in a positive way, and Grigg (2015), while supporting pupil voice, identifies the concern that there can be too much deviation from the national curriculum if teachers become overwhelmed and dependent on pupil voice to influence the teachers planning.

The Mosaic approach is split into three stages: stage one, gathering information. This can be achieved in several ways but is usually obtained through the child’s perspective such as taking photographs of what the learner appreciates and values in school. Stage two, children and adults then both discuss the evidence that has been collected. This allows the child to give further explanation as to what they value and appreciate in their education. Stage two often allows participant to discuss findings with parents alongside practitioners. An operational home school link is an effective tool which is valued in today’s education system. Donaldson (2015), UNCRC and Webb (2011) all emphasise the importance that this relationship can play in the development and academic ability of the child. The third stage consists of adults and children discussing questions to encourage and develop potential solutions and next steps to the findings. 

Whilst gathering data and working through the Mosaic approach as guidance, I used observations, interviewing and the child’s perspective to acquire the respective data. Smart et al (2013), Bruce et al (2014) and Bohart and Procopio (2018) advocate the use of observation as a tool for collecting data, suggesting that it can be a very naturalistic way of collecting data from children. Whereas, Glutting et al (1989) criticise the use of observations by themselves suggesting that they are inefficient in providing an appropriate level of insight into the views of the children. Haywood and Getchell (2019) and Barrett (1979) also criticise the use of observations highlighting that the observer needs to be equip with efficient observational skills in order to collect valid and reliable findings. Although the Mosaic approach implements a child led ethos, Jones et al (2014) indicate that novice researcher can integrate leading questions whilst interviewing to gain data to suit their research. This can invalidate the credibility of using the Mosaic approach to gather research.

While collecting the data I adhered to BERA (2018) policies to ensure the research conducted was ethical at all times. The child was made aware of the research that was going to be conducted, she was also made aware of the right to withdraw at any point during the research. The class teacher, who is also my class mentor, was made aware of the research and signed a permission form allowing me to continue with the research. Alongside this, a consent form containing information about the research was also sent home to the child’s parent who agreed for her to participate. The parents were also made aware of the right to withdraw at any point and were told to ask myself any questions they had regarding the research. All information regarding consent for collecting the data can be found in appendix (1).



Analysis of learner 
To support effective synthesising of the selected child, I will be using the ASK model. Nottingham (2013), Brady (2011) and Lillard (2016), like many other educational experts, question what children should be learning in school and recognises that it can be difficult for teachers to teach to everyone’s taste. However, Nottingham (2013) acknowledges that considering solely the academic ability can be detrimental to learning, and recognises the importance that attitudes, skill and knowledge (ASK) can have on the learning process. Nottingham (2013) identifies that there can be criticism over teaching attitudes, skills and knowledge, however, believes that attitude, skills and knowledge positively correlate with learning anything. Contrastingly, the new curriculum outlined by Donaldson (2015) concentrates heavily on the importance of skill development throughout education; rather than knowledge. Therefore, practitioners may ignore the importance of knowledge, outlined by Nottingham (2013), and emphasise teaching and learning heavily on skills. Resulting in unbalanced progress. 

Whilst on a learning walk with the child, it was interesting to see that the child never referred to the outdoors as a place that helped her learn. This could therefore be viewed as a potential gap in the child’s learning. Maynard and Waters (2007), Knight (2013) and Little et al (2017) values the importance of outdoor learning and the impact it can have on a child’s development, suggesting why this is such a prominent feature within the Foundation Phase. Referring to the ASK model, this could have implications on all the areas which develop effective learning. It could affect the physical element of the child which comes under the skills strand of the model as Mygind (2007) indicates, that accessing the outdoors as a child can have potential long term physical benefits and can impact positively on learning. Likewise, the work of Maynard and Waters (2007) and Knight (2013) as previously mentioned. When questioned further on this, the child could however recognise that she learned Physical Education, communication skills and built relationships through play in the outdoor learning environment, however, was unable to link the notion of learning concepts which she would in class, outside. Even though the child is unable to recognise the link between the outdoor learning environment and classroom learning environment, she can recognise the outdoor learning environment with aspect of the health and wellbeing area of learning and experience (AoLE). Willingham (2009) recognises this as a positive however. His work suggests that some children create a negative stigma with the classroom environment which then affects their learning. Therefore, indicating the outdoor learning environment as a potential positive space for effective learning, and create an educational space which is free of stigma (Waite, 2017), (Bunting, 2006) and (Robertson, 2014). This could be a potential barrier to the child’s wellbeing as they are lacking a key component of education development. 

Through observation it is clear to see that the attitude of the learner is good. Nottingham (2013) ASK model indicates that outstanding learners are: curious, resilient, open minded and show a desire to succeed. From observing the child, it is evident to see that there is a drive to succeed in what she does, always applying herself to tasks in an appropriate manner and giving her best effort, asking a variety of questions to help her complete tasks effectively. Burnard (1998), Curtis and O’Hagan (2014) and Morgan and Ellis (2011) suggest that behaviours and attitudes can be modelled from a young age. This clear drive to succeed can therefore be something which the girl has inherited through modelling the attitudes and behaviour of individuals which the child holds in high regard. In this case, it is the child’s father. The child’s father was a successful sportsman who would need to emulate the desire to succeed to be successful in what he was successful in. Klein (2006) and Heinzmann (2013) both summarise that there is a link between positive attitudes and effective learning. Bronfenbrenner’s work would also support this (Bronfenbrenner, 1979) and (Bronfenbrenner and Ceci, 1994). While Pink (2009) further indicates that there is a link between attitude and intrinsic motivation which harnesses effective learning. An example of the child showing a post


Additionally, when the child took me on a learning walk of the school, she stopped at a growth mindset poster in the classroom suggesting that this helped her learning. This can be seen in appendix (2).  Growth mindset (Dweck, 2014) recognises the need to challenge children in order to develop learning capabilities through hard work and resilience. Dweck (2014) suggests that children can have either a growth mindset or a fixed mindset. Children with fixed mindset find challenge problematic and therefore lack resilience. However, children with a growth mindset are deemed to be more resilient (Dweck, 2014). Growth mindset can also be developed through praise from teacher and praise for effort rather that results. Dweck (2014) indicates that those children with a growth mindset show a positive correlation with learning and success. Nottingham (2013) ASK model, also specify that resilience is an aspect of which can lead to effective learning. Through observation, I can recognise that the child currently has a growth mindset. This is also evident in appendix (3), where the child formatively assessed and improved her instructional work through self-assessment of the success criteria and commented on her enjoyment of challenge. This complies with Black and Wiliam (1998) recommendations of integrating assessment for learning (AFL) in teaching and learning.

Being intellectual falls under the skill aspect of learning according the ASK model. The selected learner shows positive level of intellect in both Mathematics and English. Intellect can be defined as ‘the ability to understand and to think in an intelligent way’ (Cambridge Dictionary, 2019). Even though in class the children are sat in mixed ability groups, the learner is regarded by the class teacher to be one of the high ability learners within the class. This is highlighted as she is currently working within a level four for both Mathematics and English. The child also shows good knowledge and understanding of different topics that we have studies. In Mathematics especially she shows good understanding of remembering number facts, shown in appendix (4). She is also able to understand and extract relevant concepts and ideas from both text and speaking. Through teaching this child, she seems to grasp ideas and the main concepts of topics covered in class very quickly. According to Nottingham (2013) this relates positively with learning as the attitude is there to try, the knowledge is there to do so and skills she poses usually transfer between tasks.

For language and literacy, again, the child is working at level four. The level four descriptor for the writing strand of English suggest that the writing of a pupil should be lively, ideas are often sustained and developed, beginning to use punctuation while being generally accurate, produce legible and well-presented work which is adapted to suit the task (Department for Education and Skills, 2016). As you can see in appendix (5) the child is effectively able to do so. There is some aspect of the level four descriptors where the child is lacking slightly and can look to improve within their writing, these can be aspects of the next steps to developing her learning.

For oracy again the child is at level four according to the level descriptors. The child talks and listen confidently in a variety of situations including more formal ones such as debates, which we have been studying in class. She can engage and interest listeners through her developing choice of vocabulary. She listens well in class and always has questions to ask others and myself when I am teaching and she can express her opinion while evidencing reasons for her view. This has all been recorded through the use of observation during both class and break time. The child is understanding of the different audience she is talking to and adapt the way she speaks accordingly. When reading the child is able to use inference and is more than capable of identifying key information and features of texts. This data was collected through observation and assessing against level descriptors (Department for Education and Skills, 2016).

As previously mentioned, the child being looked at is currently working at level four for both Mathematics and English. Some of the level descriptors identifying the level she is currently working at are: they understand place value and are able to multiply and divide whole numbers by 10 and 100, they can add and subtract decimals to two places, they recognise and describe number patterns and relationships and they find perimeters of shapes (Department for Education and Skills, 2016). Neber et al (2010) however criticise the use of comparing a learner against a rigid set of outcomes suggesting that the results could be controversial and interpreted differently. Conversely, McDonald (2002) indicates it can be good for identifying achievement. Meanwhile both further indicate that even though possibly controversial, they must be acted upon in an appropriate manner.

The child’s positive attitude towards work is also expressed through science and Welsh as shown in appendix (6). It is clear to see the ASK model is transferred through the different aspects of work to develop effective learning. Looking at appendix (6) it is evident that attitudes, skills and knowledge have all been transferred between different learning task. With Welsh, there is a positive attitude to have a go which in turn develops the skill and knowledge of her learning. Also, the science shows how she has transferred element of knowledge and skill such as intellectual skills, facts and concepts to complete this piece of work, whilst enhancing literacy skills. This means of cross curricula learning is something that is advocated by Donaldson (2015).

Next steps 
Webb (1990) expresses the view that effective research must build on evidence collected. This is similar to the ethos of the Mosaic Approach last stage of the data collection accumulates in deciding the best steps to move forward. In addition to looking at the next steps of development of the child, I believe that it is furthermore important to recognise the areas of next steps for myself as the teacher.  Russel Grigg advocates that while somewhat uninspiring, monitoring, assessment and recording supports the quality of pupils’ schooling experiences.  He indicates that children need to be provided with effective feedback in order to improve their personal performance (Grigg, 2015). For the next steps of myself as a teacher, I will look to improve the quality of feedback given to children and look to implement greater independence from the child into my teaching. Black and Wiliam (1998) promote that effective feedback should be given to the learner in a formative manner to encourage improvement. Quality of feedback and independence from learners are integral to being effective and outstanding teachers according to Grigg (2015). Hattie (2008) additionally stresses the importance of effective feedback to allows learners to successfully improve. Briggs et al (2008) implies that children prefer oral feedback as oppose to written feedback. In order to move the learner forward, I would look to find ways of providing the child with oral feedback where possible in lesson. Even though Briggs et al (2008) recognise that children prefer oral feedback, Estyn (2019) understand that they also need to receive written feedback on work. Estyn (2019) show a case of best practice where a school in North Wales implement a growth mindset marking policy. The teachers mark in pink for positive and green for growth. Moving forward with both my teaching and the child’s learning, this could be implemented to show the child where to progress and develop their learning via a means of written feedback.

Promoting independence within the classroom is also an effective pedagogical strategy I wish to develop in the teaching and learning. Donaldson (2015) advocates the ability of becoming independent learners, this skill runs throughout his recommendations. Black and Wiliam (1998) signify that independent learners can derive from the ability to peer and self-assess. Independence may be associated with intrinsic motivation, this is advocated by Pink (2009), which can be further developed through a number of different strategies such as child-led learning and autonomy. Donaldson advocates for children to take ‘increasing responsibility for their own learning’ (Donaldson, 2015 pp.69). Through personal experience of visiting a pioneering school, to develop independent learners within a KS2 class setting the school motioned set up a ‘VIP’ area of learning. The VIP area stands for Very Independent Person. The children were designated time throughout the day to access the VIP area of learning. While at the VIP area, children were given time to learn independently. However, the children would complete self-differentiated challenges linked to the six areas of learning and experience (AoLE). These challenges developed the four core purposes and allowed the children to practise independence in a teacher facilitated manner. This would be an example of what I would do as a teacher to develop independence of the learner in my class.

Development of the learning can also come through the culture of the classroom (Velliotis, 2008), (Fisher et al, 2012) and (Harris, 2014). As the learn identified growth mindset as something which aided her learning, as a teacher, I would look to use Dweck’s growth mindset as an underlying premise of how I taught. Dweck (2014) also indicate the use of ‘yet’, while Dweck (2014), Robins (2012) and Henderlong and Lepper (2002) also value the use of praise to develop better mindsets and attitudes towards learning. I would ensure that I modelled the behaviour as much as possible to ensure the growth mindset approach could be followed by the child/children.

Another aspect of the child’s education that could be developed further is the use of the outdoors. The outdoors could be used as both either a resource or be implemented as a pedagogical approach to underpin her learning. Notifiable, Knight (2013) and Rosaleen (2012) imply that the outdoors is a cheap and enjoyable resource which can yield great educational benefits for learners. Rosaleen (2012) indicates that outdoors in a vital tool, especially for the education of younger pupils. Donaldson (2015) encourages ‘learning through play’ as a pedagogical strategy for purposeful learning. Allowing for learning to be encouraged in an adventurous environment such as outdoors, can encourage further motivated, learning experiences. Delving further, creating ‘authentic contexts’; one of the pedagogical principles (Donaldson 2015), for learning could be linked to the outdoors within the school setting and also in different educational settings. This would develop both these recommendations. Estyn (2019) highlight a school in Newport that has highly effective outdoor learning environment. There they observe the children’s activity outside over a period of time. This allows the class teacher to gain a clear understanding of the children’s interests and what makes them curious. From this, the teacher then carefully plans activities which will link well with the indoor environment. Estyn (2019) indicate that this helps to captures the child’s imagination, increases confidence, develop social and emotional skills and emphasises team work. Estyn (2019) also indicate this positive learning environment helps provide rich learning experiences and aids children’s progress against outcomes. As a teacher, I could provide these positive learning experiences from the outdoor learning environment to help the focused child advance her learning.

Furthermore, another next step for the child would be to develop their skill, knowledge and attitude in general to maintain development into the next outcome levels. The pupil is currently working at level four however it is important that there is continual development in the child’s education (Donaldson, 2015). In order to do so, I would look to develop the skill of higher order thinking. As a teacher I would use Blooms taxonomy to develop higher order thinking through questioning the children/child. Encouraging the child to challenge their thinking with higher order questioning; to create, to analysis. Developing questioning as a pedagogical strategy is promoted by Black and Wiliam (1998) and Welsh Government (2013) as effective approach to use in a cross-curricular manner throughout all teaching and learning of the Areas of Learning and Experiences (AoLE). Furthermore, integrating effective AfL into teaching is encouraged by Donaldson (2015) as one of the pedagogical principle. This should also develop Nottingham (2013) ASK Model; attitudes. 

I would look to integrate purposeful life related learning into the classroom where possible. This would allow the children to contextualise their learning and relate it to real life contexts which would make it purposeful. For example, I could give the children the ability to creatively apply mathematical skills in an enterprise project. This would develop mathematical application through complementing different areas of learning experiences as well as echoing Donaldson (2015) four core purposes. This would also develop curiosity, resilience, ideas, intellectual and communicative skills, all of which are taken from the ASK model which to develop effective learning. It is important that throughout purposeful, authentic learning development of the three cross-curriculum responsibilities; digital competency, literacy and numeracy are covered for sustainable skill improvement (Donaldson, 2015). This would aim to continually develop the learner in a positive manner.



Conclusion
To summarise, the data was collected through the help of the Mosaic Approach and then helped analyse through the use of the ASK model. The Mosaic approach is built on the values of pupil voice which is advocated by Haynes (2002) and Smidt (2005). Using the Mosaic approach to collect the data has been effective as it allowed me to collect data from a range of different sources which was led by the pupil. It was a strength of the approach that I as the teacher had limited input into what data was being collected. I believe this made the data more authentic as it had the child at the centre of it. Using the ASK model as a template and analyse the data collected was beneficial as it was evident to see how this holistic approach would develop the learning of the child. It was also a strength of the ASK model that there were multiple aspects to follow and was easy to identify where children could be lacking or less developed in their education. Overall I believe the use of the two methods for collecting and analysing the data complemented each other well. From this process I have learnt that it is extremely important to value the holistic development of the child rather than focus on just intelligence. It is clear to see that there are many factors which can impact on the development of the child and as a teacher it is my responsibility to ensure that I develop the whole child. Donaldson (2015) advocates the benefits of being a reflective practitioner, through using the two different models, I have been able to identify enhancement for both the teaching and learning.
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have been undertaken by signing below:

sTUDENT NAME (pLEasE PRINT:_LT AM POPH A M

= o
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Prifysgol Cymru

Dear Parent/Guardian,

Vour child’s school s a partner with Yr Athrofa at the University of Wales Trinity Saint David

in Carmarthen and Swansea. This school offers placements to students who are learning to

be teachers
The student-teacher in your child's class has been given the task of analysing children’s
learning so that he/she can consider how he/she would support pupils in making progress.
As part of this, student-teachers will be observing the children’s learning and asking about
what things and places in the school help children learn. This is designed to inform students’

oown practice and support children’s learning.

Ay information ¢354 would remain confidential, andboth the Sehool adthe children
Would remain anonymous in work produced. The work Gndertaken would beTn line with
the University’s ethical guidelines. If, at anytime, your child does not want to share ideas,
they would not be required to do so.

If you are happy for your child to contribute to the project, please complete the parental
consent form below and return directly to the school as soon as possible. If you are
interested in the outcome of this project or if you have any questions, please contact the
University Partnership Office - partnership@uwtsd.ac.uk.

Yours faithfully,

Mathew Jones

Module lead —School Development and Pupil Progress

(Parent/Guardian).
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