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There are many factors that can affect the development of a child, this paper will focus on dyslexia and examine how this impacts a child’s learning and development. The National Health Service (2018) explain that dyslexia is a certain learning difficulty that affects a person’s ability to read and write, however they express that intelligence is not affected. Rose (2009) expands by adding that the cognitive ability of someone with dyslexia differs to those without, essentially, the brains of people with dyslexia process information differently. An estimated one in ten people within the United Kingdom (UK) are affected by dyslexia which the Office for National Statistics (2019) explain is the equivalent of around 6.4 million people. The British Dyslexia Association (2019) suggest that one million of those people are children or young people of school age and highlight that a possible 80 percent of those children could be undiagnosed. These figures mean that in an average classroom of 30 pupils, three to five of them will have some level of dyslexia. 
Beddows (2016) explains that the learning difficultly was first recognised towards the end of the nineteenth century by physicians Oswald Berkhan and Adolf Kussmaul who described their patients as having ‘acquired word blindness’. In 1887 an ophthalmologist by the name of Rudolf Berlin named the disorder ‘dyslexia’ and believed that it originated from brain damage. Some years later, in 1896 Britain, physician W. Pringle Morgan disputed previous theories of ‘acquiring word blindness’ or dyslexia being caused by brain damage (University of Oxford, 2019). Following studies on a young dyslexic boy, Morgan proposed the cause to be of a cognitive developmental matter, a finding that still influences theories today. Over the years there has been a lot of debate surrounding the truth of dyslexia. According to Kirby (2018) many people believed dyslexia to be a myth created by middle and upper-class mothers as an excuse to hide their child’s lack of intelligence. It was only in 1987 that the UK government officially recognised dyslexia as a real condition (Kirby, 2019).
Dyslexia effects people differently, and there are many symptoms which are dependent on the age of the person. The Dyslexia Association (2019) have identified some of the most common symptoms and the age groups that these tend to manifest themselves. Pre-school children might show speech delays, difficulty learning nursery rhymes or have trouble remembering names for similar items such as a fork or a spoon. Children of primary school age may display persistent reversal when writing some letters such as ‘b’ and ‘d’, difficulties reading, writing and telling the time and may have trouble differentiating left from right. Secondary school aged children may exhibit signs such as inconsistent spelling, missing out or adding in words while reading or experience difficulties learning a foreign language or planning and writing essays. Adults with dyslexia can present difficulties with reading maps and following directions, filling in forms and structuring their life and work schedules which can lead to missing appointments. Livingston, Siegel and Ribary (2018) point out that at all ages it is fairly common to see people with dyslexia suffering from low confidence or self esteem and outbursts of frustration. 
Norton, Beach and Gabrieli (2015) suggest that there are many possible causes of dyslexia including hereditary, brain autonomy, injury or phonological weakness. Saygin et al. (2013) explain that people with dyslexia often have one or more close family relative with the condition and suggest that it can be passed down through generations. Results from research carried out by The Dyslexic Research Trust (2019) indicate that dyslexia could be passed down through the KIAA0319 gene in chromosome six which effects the early development of the brain. 
Brain autonomy as a cause of dyslexia falls under the category of developmental dyslexia as it occurs during the prenatal period. Richlan (2012) explains that sometimes during the development of the brain hemispheres, structural differences can occur which causes misplaced cells in the left hemisphere. This can cause the reading network located in the left hemisphere to function incorrectly leading to difficulties processing visual and audio information. Ptock et al. (2007) explain that phonological processing is a skill set that allows people to be able to distinguish and process different sounds and is a main component in learning to read and write. Provazza et al. (2019) agree and expands by adding that phonological processing is also partly responsible for the working memory. Melby-Lervåg, Lyster and Hulme (2012) advise that difficulties acquiring phonological processing skills is a likely cause of dyslexia and accounts for symptoms other than reading and writing difficulties. Schuett (2009) suggests that dyslexia can also emerge later in life following an illness or after suffering a brain trauma or injury to the area of the brain that controls the ability to read and write. Cohen (2010) explains that dyslexia is a life-long condition and while there is no cure people learn to adapt to their situation. 
According to MacBlain (2018) the work of Lev Vygotsky and Jerome Bruner theories on scaffolding are essential components in aiding the education of children with dyslexia. Lindon and Brodie (2016) explain that scaffolding is when an adult supports a child’s learning. Vygotsky believed that there was a ‘zone of proximal development’ which allowed a child to build on what they knew with the help of an adult. Vygotsky championed scaffolding, claiming that it helped children to learn and develop in ways they would not have been able to if unassisted. Palaiologou (2010) explains that scaffolding is vital when helping dyslexic children learn as it clarifies what is expected of them. Bruner also advocated the theory of scaffolding and stressed the importance of revisiting and reinforcing previous learning at available opportunities. This technique is especially important with dyslexic children to ensure that they have remembered and been able to fully comprehend what they have learnt (Daly, Byers and Taylor, 2006). Additionally, Bruner promoted the value of structure within education. As children with dyslexia benefit from structure this theory is used when teaching dyslexic children to allow them to be able to learn effectively. 
Dyslexia can have many impacts on a child’s development and each person with dyslexia can encounter different issues to one another. The most common difficulties that someone with dyslexia can experience is the ability to read and write. Mortimore (2008) suggests that this can come from weaknesses of phonological skills however some children also report difficulty reading from white paper due to experiencing blurred or moving text. The National Center to Improve the Tools of Educators (1996) articulates that children first learn to read and then they begin to read to learn. Shafer (2016) builds on this by advising that by the beginning of secondary school children are expected to know how to read and to be able to use this skill to further their learning by reading textbooks for classes. For children with dyslexia this teaching method can put them at a disadvantage to their peers and see them begin to fall behind in class. In addition to this, Reid (2009) explains that if children suffer with weak phonological processing skills that affect their working memory this can make it difficult for children to multi-task; for example: take notes while listening to a teacher or follow multiple instructions. These issues that dyslexic children face on a daily basis can affect their day to day life and greatly impact their ability to learn. This can cause the child to lose confidence or even begin to act out in school. While children with dyslexia do struggle in some areas, Grant (2010) stresses the importance of recognising the strengths that dyslexic people have and their aptitude for developing talents in other areas. Nessy Learning Ltd (2017) advises that as dyslexic people think differently it is not unusual for them to be more gifted in other areas. Some examples are; creativity, problem solving, lateral thinking, having well developed social skills and the ability to see the bigger picture. 
The main type of help provided for children with dyslexia is provided through the education system. Anderson and Meier-Hedde (2017) identify some possible implications relating to the delivery of services such as funding, resources and training. Within the UK the education sector has a duty to provide support for any child or young person with dyslexia that is in education, however this can be costly and mostly relies on funding from the UK government. Schools rely on funding to be able to provide training to their teachers, employing enough staff members and to be able to access resources to teach efficiently. If a school is unable to afford sufficient resources, for example, coloured overlay which helps some dyslexic children be able to read easier (Wilkins, 2003, cited in Denton and Meindl, 2016) then children may have to share the resources or those with less severe needs may go without. Henshaw (2018) explains that in 2009 the UK government allocated 10 million pounds towards training 4,000 teachers specialised in dyslexia, however by 2018 only half of that budget had been spent on training up 3,000 teachers. According to Henshaw (2018) it is unknown where the rest of the budget has gone and claim that the Department for Education do not know where the specialists are located. Speck (2019) adds to this by suggesting that some teachers are even paying for their own dyslexia training in order to help their pupils. If teachers are not adequately trained about dyslexia, then this could lead to late identification of the condition and teachers not being able to properly support children with dyslexia. Colenbrander, Ricketts, and Breadmore (2018) emphasise the importance of early identification of the condition and being able to offer the correct help and support to enable the pupil to reach their full potential.
Dyslexia is a fairly common condition that effects both children and adults and is usually something a person is born with; however it can occur later in life following a brain trauma. Typically seen to affect a person’s ability to read and write, dyslexia also impacts many other areas of peoples lives such as their short-term memory and their ability to multi-task. However, their aptitude of thinking differently allows them to develop other talents such as creativity. People with dyslexia can greatly benefit from receiving extra help, especially in education, however this is not always possible. Funding cuts leading to a lack of resources or properly trained teachers will impact how well a child with dyslexia can be taught. If a teacher is unaware of specific techniques to help a dyslexic child learn then the child may begin to fall behind the rest of their class. With this in mind it is important to remember the theories of scaffolding previously discussed in this paper. While the majority of children can benefit from adult guided learning, dyslexic children seem to gain more from the experience. Even if a teacher has not received dyslexia training, a dyslexic child could still gain substantial developmental advantages from this method of teaching. 
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