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Section Three; Written analyses of the activities.
Articles 13, 28, and 29 of the United Nations Convention on the Rights of the Child (UNCRC, 1989) establish that every child possesses the fundamental right to an education that fosters their personality, talents, and communication abilities to their fullest potential, while respecting others and enabling self-expression through diverse media. Within contemporary early years settings, the foundations of language and literacy are continually evolving alongside digital advancements.
Today’s world is ever-growing with technology being at the forefront. Therefore, the foundations of language and literacy are evolving also. Storytelling can begin as early as pre-birth and has a vital role in early childhood development. Immersing children in Hwiangerddi, stories and spoken rhythms stimulate cognitive growth, emotional empathy and strengthens parent-child bonding. Storytelling also has a strong link to children’s literacy development. It can help establish foundational phonological awareness and expressive vocabulary and helps understand narrative concepts like plot structure and character comprehension.
With interactive media surrounding children as they grow, storytelling serves as a bridge on development of digital literacy. Digital narratives, interactive ebooks and media tools can empower children when thoughtfully integrated. This can help children navigate, interpret and create texts in a multimodal form. Digital storytelling can offer exciting new ways for children to become engage in learning however managing both technology alongside traditional storytelling can present pedagogical challenges. Practitioners need to be confident in using stories on screens for it to be successful. If the practitioner struggles with digital fluency, this could affect the flow of the story and make it harder for younger children to follow what happens next. Practitioners need to be prepared by practicing how the screen will be used beforehand so they can focus on keeping the children engaged.
Having the experience of both traditional storytelling and modern digital experiences can let children develop communication skills that are robust and future ready for the digital age. 



Evaluating Props and Piaget Theory
The storyteller decided to use props throughout the story. Props are physical objects that help give a visual and/or audible depiction of different characters, the environment where the story is set, sounds to create atmosphere which all help elevate the story. 
Props are used to help children stay engaged to the story. Giving the children a multisensory input can hold the children’s attention for the whole story which in turn can help the children pay attention to the storyteller’s speech patterns, rhythm and phonetic sounds which is intrinsic for early phonics development and preparing children for reading. Connecting the word with an object can help with the children’s understanding and link the story to real life which can make it relatable. Rather than relying on only oral description, seeing a prop can help the children remember new vocabulary which in turn make it easier to use in their daily speech. The storyteller used props to introduce characters and their home that the children then used to recreate the story in the classroom.
Piaget identified that children between the ages of two and seven think using concrete physical objects that helps transition into abstract thought. The Professional Association for Childcare and Early Years (PACEY) (2016) recognises that Piaget’s preoperational findings have an important place in the early years, to support children’s construct logical understanding through active environmental exploration, play and handling tangible resources rather than passive instruction. Consequently, underpinning the creation of the Foundation Phase in Wales.
As effective as the use of props is, there are areas where they can have a negative impact. The over-reliance on the use of props can hinder the opportunities for children to use their imaginations. Using props that are too rigid or specific, it can limit the children into a single interpretation diminishing their ability to engage in flexible abstract thinking. Props can also become a distraction, where the children become so focused on the props, they become disinterested in the story itself. 




Characterisation and Sociocultural Theory
Alongside the use of tangible props, the storyteller used characterisation when reading the story. This is done by using distinct voices, traits emotions and actions to bring characters to life. This is a useful tool for early literacy.
By introducing facial expression, changing tone of voice and body language, this can show the children how a character is feeling that can also help children link literal facts to emotional states. Developing emotional literacy as well as narrative apprehension is the first step for advanced reading skills, understanding tone and perspective and fostering emotional literacy and inferential comprehension.
It helps drives deep vocabulary acquisition and expressive vocabulary by introducing adjectives, expressive dialogue and verbs. Connecting a character’s personality and actions can be mirrored in the children play and writing.
It is a way to help the children define different characters and keep track of who is taking action in the story. Encouraging perspective-taking and narrative retelling, taking control and organise the character-driven plot development and strengthening their grasp on story sequencing.
Characterisation is heavily featured in Vygotsky’s Sociocultural Play Theory and Zone of Proximal Development (ZPD) where he believed that social interaction and play promotes cognitive development. For a child to embody a character through play, they must practise internal self-talk and dialogue that they do not use day to day.
Research done by Early Years (2026) emphases that when early years practitioners working within a child’s ZPD and scaffold problem solving and abstract reasoning through acting out narrative problems, this can help the children connect everyday concepts with powerful literacy skills. According to Wang and Black Delfin (2024, p. 910), socio-dramatic play environments encourage children to behave beyond their average age”. While characterisation is effective, it does have its drawbacks. The exaggerated character portrayal may be overwhelming for some children especially those who have sensory sensitivities or auditory processing. This can result in the main focus of the foundational sequence of the plot being lost, making it difficult for children to then follow and retell.
The Education Endowment Foundation (EEF, 2020) and Estyn (2021) highlight prioritising narrative which is clear and predictable can help reduce cognitive fatigue for some neurodivergent children. 
Dialogic Questioning
Beyond visual and vocal techniques, dialogic questioning serves as another tool that the storyteller used. Questioning during storytelling changes the activity from passive to an active cognitive conversation, promoting higher-order thinking. 
Asking open-ended questions can help children with their implicit comprehension and get the children to analyse cause and effect. Rather than remembering certain points in the story, asking questions help anchor skills that are essential for long-term fluency and text comprehension like construct mental models, predict outcomes and synthesise information.
It gives the children an opportunity to explain the story in their own words and clarify vocabulary they may not have heard before within context.
Asking strategic structural questions can strengthen narrative structure and retelling ability help children understand the outline of how to retell a story. Providing them an understanding that stories have a beginning, middle, problem to solve and an ending, this can then translate in their dramatic play and further their independent creative mark making or writing.
Building up this, Whitehurst’s research establishes that how a story is read by an adult matter more than what is being read. He believes that questioning accelerates vocabulary growth and improve the range and variety of grammatical structure children develop rather than passive story reading. He encourages practitioners to use two questioning frameworks. The PEER Sequence; Prompt, Evaluate, Expand and Repeat or CROWD Prompts; Completion prompts, Recall prompts, Open-ended prompts, Wh- prompts and Distancing prompts.
In a trail the Education Endowment Foundation (EEF) (2018) conducted found that using Whitehurst’s questioning sequences increased the quality of teacher-child language interaction immensely. Furthermore, Journal of Research in Reading (2024) paper highlights that using Whitehurst's clear scaffolding tools develops children’s executive function, oral fluency and narrative recall.
Storytellers must be mindful if using questioning when reading a story. It can change the atmosphere of the activity if the children feel like their being tested on their knowledge rather than being a calm, relaxing, fun activity, losing the thread of story sequencing.
Using questioning during shared reading activities is encouraged by the Welsh Government’s (2026) Foundational Literacy and Numeracy Plan however practitioners must use both verbal prompts with structured visual scaffolding to avoid causing performance pressure or processing distress for those children with Speech, Language and Communication Needs (SLCN).
Practical Evaluation
The practitioner demonstrated strong foundational storytelling skills however when evaluating the session, the choice of book placed limits on their delivery. The selected narrative lacked character diversity therefore restricted the opportunity for the practitioner to use distinct voices or expressive characterisation. Although the story’s simplicity was developmentally appropriate for younger children, it would have required additional scaffolding to maintain their attention. Moving forward, the practitioner should incorporate concrete multisensory props and auditory elements to help bring the narrative to life and support engagement. Furthermore, utilising Whitehurst’s PEER questioning framework would help maintain story momentum while the practitioner should work on developing their digital skills by developing digital fluency through practicing screen transitions to ensure a more seamless experience for all children. 

In conclusion, effective early literacy development requires a balanced synthesis of traditional storytelling methodologies, digital tools, and inclusive practice. Physical props bridge concrete manipulation and abstract vocabulary acquisition (Piaget), while expressive characterisation fosters emotional literacy within the Zone of Proximal Development (Vygotsky). Furthermore, dialogic questioning frameworks (Whitehurst) transform storytime into active language acquisition, aligning directly with Welsh Government (2026) policy priorities. While the observed practitioner demonstrated solid core competencies, future delivery can be elevated through strategic text selection, sensory prop integration, and seamless digital screen fluency. Ultimately, by combining traditional storytelling techniques with modern digital media in an inclusive manner, early years practitioners uphold children's rights under UNCRC Articles 13, 28, and 29, equipping all young children with strong, future-ready communication skills.
I declare that I have used AI during the development of this work for the following purposes; exploring theoretical frameworks and structuring. AI was not used to generate original critical analysis or replace personal academic judgment. 
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