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Frontispiece

This is to certify that the content described in this research project is the result of the investigation carried out by the author, except where specific reference is made of work from others. The sole purpose of this essay is for assessment of the authors understanding of parental engagement which contributes towards the overall degree classification of BA (Hons) in Primary Education with QTS at the University of Wales Trinity Saint David, Carmarthen Campus. The content presented has not been submitted as part of any other award or publicly published.  I understand that any work I use without reference constitutes as plagiarism, which will lead to the failure of this model.
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Chapter 1: Introduction
This research project aims to explore the benefits and limitations of parental engagement and how strategies can be developed and implemented to further involvement from caregivers within an educational setting. The research aims to capture the views of our current generation of practitioners and students in order to contribute evidence in the value of good parental engagement. The writer was also interested to discover whether modern technology plays a role within this engagement and how current strategies can be evaluated and improved to suit the needs and concerns of twenty first century parents. With a ‘forever changing and unpredictable future’ (Donaldson, 2015), it could be argued important to prepare our parents in supporting their children in such changes. With job availability and modern technology altering, children could be faced with many uncertainties in their futures, therefore supporting and involving parents in their child’s education could help them build ‘resilience and positive attitudes to strive for a better future’. This continual support could be a beneficial factor in the child’s educational learning. Desforges and Abouchaar (2003) suggest “parental involvement has a significant positive effect on children’s achievement”, therefore support concepts that ‘good attitudes towards learning’ can ‘help raise overall attainment levels (Harris et al., 2009 as cited in Reed, 2012).
The overall aim of this project is to help conduct research which could help the writer improve their own future practice and allow the writer the opportunity to involve themselves in such aspects within a school setting. With ‘parents playing a fundamental role in a child’s educational learning’ (Reed, 2012), it could be considered important that all practitioners are aware and have good knowledge and understanding of the importance of engaging parents. The writer considered improving their own knowledge of the importance of engagement, due to the amount of encounters a teacher will experience daily with parents. Such a topic could be argued important to all schools across Wales, especially as all schools are encouraged to involve their parents and will be evaluated on their strategies of engagement in Estyn Inspections.

The first section of research will focus on the gathering of data from parents using a questionnaire. This collection of data should highlight the current strategies in which are made available to parents and which prove beneficial to the school, staff and the parents themselves. This will be conducted through a paper form which will be distributed to a selection of parents in the chosen school. 

The second section of research will focus on gathering other aspects of evidence such as interviews and the writer’s own observations within the elective school (school A).

The writer shows a keen interest in the topic of parental engagement having to engage with parents and care givers of children in their current and previous jobs. This led to the writer having enthusiasm towards the topic and wanting to further their own knowledge and understanding of how to engage parents, which could have a positive impact on future relationships with parents in an educational setting and working environment.





















Chapter 2: Literature Review
Parental engagement and the importance of parental engagement 
Over recent years Welsh Government have shown an emphasis on ‘closing the gap’ on attainment levels to help reduce the amount of poverty in Wales. Statistics suggest ‘children as young as five are at a disadvantage in their learning compared to their advantaged class mates ‘, (WAG, 2014:11). This ‘gap’ in attainment causes children to suffer a ‘year’s loss in their vocabulary’, overall resulting in a ‘lack of achievement in their expected outcome levels’ by the time they leave Primary School, (WAG, 2014). In 2014, Welsh Government expressed their concerns on the need to reduce these statistics and help children of the future become “ambitious, capable learners” (Donaldson, 2015). With poverty being recognised in today’s society as a priority for future improvement, it could be suggested important, to ‘engage all those supporting a child during their early years of learning’ so that the ‘window of opportunity’ is grasped and fully utilized (WAG, 2012:4). 

Whilst Education itself plays a key element in a child’s development, it could be argued that educators and other stakeholders could play a “fundamental role” in helping people in disadvantaged states. As a result of stakeholders and caregivers giving enriching support, it could be suggested the number of children at potential risk could be drastically reduced in future generations. Welsh Government states, in order to make significant long-term progress, support should be given ‘at the earliest stages and sustained’ to allow families to “become resilient and self-sufficient” in the future (WAG, 2012). Allowing these opportunities could allow for parents to build on their own skills and implement them when supporting their child in their educational learning such as homework. 

Research proposes 
“families and communities have a much bigger impact on children’s achievement in school” (WAG, 2015:5).	
Families who show engagement and enthusiasm for learning at home could use this leverage to help create a powerful relationship with schools in order to ‘narrow the gap between learners’. Engagement in this way could “make the difference” for a child and their learning (Harris and Goodall, 2007:70). Allowing for collaboration, could help parents to “immerse themselves” in the learning taking place, therefore allowing them to understand what their child is being taught and build on learnt skills in their home environment (Reed and Murphy 2012, p. 156).
Ofsted support this research suggesting engagement from caregivers “can be a powerful level for raising attainment” in schools (Ofsted, 2011). They suggest ‘building a good rapport with parents’ and help them to further their own understandings, which should result in high-quality support being given in the child’s home environment.  

With well-being being at the fore front of the new Welsh National Curriculum, it is important to consider aspects of children’s own health and well-being and incorporating this strand throughout school and home life. Allowing caregivers the opportunities to engage in positive relationships with the school and staff could allow for positive, healthy relationships to be relayed at home, helping to “raise standards and improve learners well-being” overall (WAG, 2015). 

Role of the school, teacher and parents
By showing “positive relationships” could help children to understand the benefits of having strong relationships with their peers, teachers and community, overall resulting in people working together to build a ‘resilient and successful future for all’ (Donaldson, 2015). Although it is argued that parental engagement is important throughout a child’s education, Wheeler suggests building strong rapports is “most effective in the early years”, therefore recognising the crucial role Foundation Phase teachers have in establishing connections with all caregivers involved in a child’s education (2009, cited in Reed and Murphy, 2012). Estyn contradicts this, suggesting parental engagement is ‘dependant on the age of the child’, therefore showing a need to secure parental links throughout the year groups, adhering to the needs of the parents (Estyn, 2018, pp. 3-6). Being “visible and approachable” is considered important when engaging parents and “building positive relationships” (Estyn, 2009, p.6). Estyn’s good practice report also gives recommendation to predominantly focusing on being “imaginative” when involving parents in their child’s learning and allowing caregivers to feel a strong relationship with all staff within the school. This could be accomplished by discussing with parents about their best form of contact at the beginning of the academic year (WAG, 2016, p.10). This collaboration and sense of teamwork could aid future relationships and allow for the ‘needs and concerns’ of caregivers to be considered, complying to Ofsted’s best practice recommendation, by “tailoring communications to suit the individual parents” (Ofsted, 2011). Ofsted discusses the importance of “catering to parents concerns” and allowing the parents to feel ‘they are being considered’ in all aspects of their child’s learning. This in turn can be a “power lever” in successfully gaining strong relationships to help “raise the overall level of achievement in school” (Ofsted, 2011).

Moreover, schools should consider parents feelings when regarding their child’s learning. Assuring parents feel “welcomed” and that their ‘voice is valued, and their views are appreciated’ could be the defining factors to positive working relationships (Estyn, 2009). Showing commitment to being ‘approachable and visible’ by showing a “clear presence at the beginning and end of the day”.  However, it could be considered ‘unrealistic’ for staff to be expected to show an ‘open-door policy’ every morning, especially when staff are needing to prepare the lesson and the class environment. Estyn in recent reports emphasise their findings, suggesting the importance in ‘listening to parents opinions and taking them into consideration’ (Estyn, 2018, p.4). Although it could also be argued educators should consider other factors in parents lives that might prohibit them involving themselves in school life and home tasks. Parents may not be able to ‘build and establish positive relationships’ with staff on a regular basis due to personal commitments, such as other children at home or full-time employment. These factors could lead to caregivers finding it ‘difficult to distinguish time’ regularly to help their children in all aspects of home learning. 

Despite the fact parental engagement is encouraged by many government agencies, Welsh Goverment argue it is best implemented through a whole school approach to allow for ‘cooperation and a sense of ownership to be felt’ by all those involved in a child’s learning (WAG, 2016, p.14). It could be suggested important to consider how the whole school strategies are suited to each the year groups in order to ‘further improve and progress’ (Estyn, 2018, pp. 3-6). It could be argued a whole school approach may not be attainable in all schools due to ‘other elements’ such as the ‘effectiveness of engagement being compromised’ due to the local area or cohort of the school (Estyn, 2018, p. 5). Overall schools should consider how they implement parental engagement within their school and ‘find strategies’ and ways in which prove beneficial to them and their community. Estyn’s best practice report supports this, suggesting schools should be “creative” when implementing approaches to involve caregivers, allowing them opportunities to ‘progress and develop their own understanding and skills’ also, (Estyn, 2009).

Considerable research shows developing a ‘strong rapport’ between parents and their child’s school is ‘crucial’ Wheeler (2009 cited in Reed and Murphy, 2012). Schools have the responsibility in encouraging collaboration and allowing parents to feel they can ‘immerse themselves’ within the learning environment and be apart of their child’s journey. Schools should ensure parental links are a ‘key focus’ of any strategies and these links enable caregivers to involve themselves in school life as well as their child’s home activities (Estyn, 2009). This could allow for a “shift in simply involving parents” to encouraging them to “engage directly with their child’s learning”, (Ofsted, 2011). Focusing on these links would also ensure children are being supported in their learning at home and are being encouraged to be “ambitious learners” throughout all aspects of life, (Donaldson, 2015). The Department for Education and Skills state strong parental involvement has a “greater influence over a child’s education” in relation to their cohort or “quality of school they attend” (2003, cited in Estyn, 2018, p.1). This supports research suggesting the importance of good parental links and how they can be beneficial to “raising achievement levels” within an educational setting (Ofsted, 2011). This suggests that schools who prioritise their time engaging with caregivers, should see a ‘beneficial impact on children’s learning and achievement levels’ (Desforges and Abourchaar, 2003).
  
It should not be disputed that there should be “clear lines of communication” between all those involved in a child’s learning, (Estyn, 2009). It has been suggested support and engagement should be encouraged and established with “all those who play a key role in a child’s upbringing” (WAG, 2017). This eliminates the factor of ‘limited time’ to a parent who may struggle to attend meetings and other school commitments, due to a busy work life or taking care of young children at home. Incorporating other guardians could help relieve the pressure for ‘busy parents’ and enrich levels of collaboration from other caregivers such as Grandparents and family members. Although it could be argued that ‘clear communication’ should be given to caregivers through “face to face dialogue”, on a regular basis, therefore this may prove difficult if other guardians collect children at the end of the school day (Ofsted, 2014, p.4). It should become the role of the teacher to ensure messages and information is passed on efficiently or use ‘other communication channels’ to consult with any parents (Estyn, 2018).

Furthering this, social media could be identified as a good platform for “two-way communication”, (Ofsted, 2011, p.4). With technology becoming very accessible for many, it could be considered a beneficial way of communicating with caregivers, especially those who may struggle to find time to involve themselves in school life due to ‘other commitments’. “Consulting with parents” about forms of communication and their “engagement needs” could allow teachers to elaborate on their social media/technology platforms. Using these platforms such as Twitter or Facebook to create a daily update of school life could be another form of engaging parents. This could be especially useful for ‘busy parents’ which “suits their working arrangements” (Estyn, 2018). These platforms allow parents to be informed about their child’s daily or weekly learning and be able to access information such as school updates. However, it should be considered that not all parents may have access to these platforms or internet, therefore it could be considered when implementing this approach to include other forms of communication which include all caregivers. 

Parental engagement involves many stakeholders when building and establishing relationships between a school and the parents themselves. The school itself plays a role, but nevertheless the staff and Headteacher have a fundamental responsibility to ‘make positive connections’ in order to have an “impact on the children’s learning and attainment levels” (Desforges and Abouchaar, 2003). Estyn highlight the role of the Headteacher, stating a “devoted” and ‘passionate Headteacher can have a positive influence’ on levels of engagement from caregivers, (Estyn, 2009). Having a motivated and driven Headteacher could increase the willingness from staff and parents alike to engage, resulting overall in ‘high levels of enthusiasm throughout the school’. This shows Headteacher’s can make an ‘vital impact’ when wanting to “raise achievement” in their school and instil positivity in the attitudes of others (Ofsted, 2011).
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                                                                                                                                                                                                                                                          Chapter 3: Methodology
When gathering research and distributing the questionnaire to parents, the writer wanted to ensure they adhered to appropriate ethical guidelines and practices. Whilst the questionnaires were given out, participants were made aware that all data collected would be kept strictly confidential for ethical reasons in association with the Data Protection Act 2018, through a cover letter attached to the questionnaire (See Appendix 1). This was made evident for all primary and secondary evidence gathered by the researcher. Research suggestions    
      “organisations need to be lawful, fair and transparent when processing or controlling the processing of personal data”, (The British Psychological Society (TBPS), 2018).
This suggests the writer should consider how the data is being stored and how the participants feel confidentiality with their responses within the research. This also shows the fundamental importance of following ethical obligations in all aspects of the research so that all participants feel safe and protected. They also suggest ‘gaining consent to any research should be necessary in any project or exploration’ (TBPS, 2018). The writer considered this in their research and included an aspect of consent and use of information in all research methods involved. However, Frankfort Nachmias and Nachmias (1992 cited in Cohen, Manion and Morrison, 2007) argue that informed consent is only important if respondents are being expected to ‘stressful situations during the research’.  
Cavan (1977 cited in Cohen, Manion and Morrison, 2007) suggest researchers should consider “principled sensitivity” when involving participants in any research. They state, “while truth is good, respect for human dignity is better”.
	
The writer also applied to British Education Research Association (BERA, 2018) guidelines showing ‘mutual respect to all those involved in any given research’. They suggest participants have the “rights to confidentiality and anonymity” and that all individuals should be treated fairly and with dignity’ (BERA, 2018). The writer showed willingness to confirm to ethical guidelines throughout the project also ensuring they were following University of Wales, Trinity Saint David ‘ethical guidelines’ also. The writer completed an application of ethical approval (See Appendix 2) and a copy was made available to the elective school (school A). The writer will also dispose of any professional development evidence gathered after July 2019.

The author conducted their research using a variation of methods. The author undertook the research in school A, in South Wales.  Permission was granted to gather primary research from the class teachers, Headteacher and parents. Participants of all research methods were informed about the research taking place and were made aware that they could withdraw from the research at any time (BERA, 2018).

The researcher created a questionnaire to administer to the parents of school A, with them being distributed to a variety of parents in both the Foundation Phase (FP) and Key Stage Two (KS2). The questionnaire was designed to ask participants about the current parental engagement arrangements in the school and allow opportunities to discuss and elaborate on how they felt the school could further improve. The research proved beneficial and of interest to both the writer and school A, with the Headteacher asking for the results of the questionnaire to be discussed with himself. 

McLeod (2018) suggests questionnaires are a “cheap, quick and efficient way of obtaining large amounts of information”. McLeod supports the possibility of ‘collecting data in a short space of time’ due to the “interviewer not needing to be present”. This shows beneficial use of questionnaires, due to only having two weeks to gather data in School A, therefore needing to collect information swiftly and sufficiently. This allowed data to be collected without the need to carry out ‘interviews due to the time constraint they uphold’. Bell also supports questionnaires due to them ‘allowing participants to discuss their opinions and concerns’ (1999, cited in Beiske, 2002). It is argued however, that the success of a questionnaire is ‘dependant on the type of questions asked’ (McLeod, 2018). Questionnaires can contain open or closed questions, the use of these could ‘effect the way the questionnaire is interpreted’. The writer used their prior knowledge of research methods to gather ‘qualitative and quantitative data’. McLeod supports the writer’s understanding, suggesting the use of both types of questions proves “very beneficial” to any research. When designing the questionnaire, the writer was conscious of the length of time parents would spend completing it, therefore decided to use a range of open and closed questions to gather detailed information. Using a range of questions allowed participants to complete them in a swift manner whilst being given the opportunity to elaborate and give their opinion also. 
Although many benefits, questionnaires do have their limitations, Bell argues this form of research has a “very low response rate” (1999, cited in Beiske, 2002). The writer considered this in their research and used an ‘incentive’ to aid completion numbers. The writer also recognised that questionnaires alone would not have been substantial data, therefore decided to include another method of research to aid their collecting of data. 

The writer wanted to consider all those involved in parental engagement including the staff within school A, the parents and the children. They decided to conduct interviews with two members of staff from FP and KS2. This aided the research to allow for a ‘teacher voice’ response. The participants involved were briefed before the interviews, and it was made apparent they could withdraw their responses at any time. It was the writer’s duty to ensure that confidentially was certain to protect the member of staff’s role within the school (BERA, 2018). Confidentiality was guaranteed throughout the process and with their responses. It was important to the writer to follow guidelines, to ensure the interview was ethical so it could be replicated if needed, in the future. All participants were asked the same questions to ensure the interview was reliable and consistent. It was also important to ensure equality within the interview therefore; two phase members were questioned, so that both perspectives of the phases were included. Participants were interviewed away from their teaching responsibilities, in a confidential environment, to obtain fairness. The writer hoped to terminate thoughts of other members of staff/children overhearing responses, to aid in collecting truthful and sincere answers.

DeFranzo (2014) supports the use of interviews suggesting they have many positive elements in research. She suggests interviews provide “more accurate screening”. This could be due to the interviewer being able to ‘observe body language and verbal and nonverbal gestures’ through the face to face contact and gather “an in-depth analysis” (The Business Company, 2013). The interviewer also can hold their own and ‘take control of the discussion to suit the research’ whilst ‘encouraging participants to extend their responses if needed’. This can be an advantage in research due to the interviewer having the leverage to guide the conversation to “collect sufficient information”.

Interviews however do have many barriers in which can make gathering research complex. DeFranzo (2014) states ‘interviews are costly and require an interviewer to be present to conduct the interview’. There is also the concern of timing when gathering research through interviews. They require planning and ‘it can be difficult to find time to organise an interview’, especially in an educational setting where staff have many roles and responsibilities within the school day. Finding time to sit down with staff could ‘prevent a large amount of data being gathered’. The writer recognised this as a limitation, especially due to having a two-week period to collect data in school A therefore, interviews alone could be argued to be an ‘insufficient and incompetent’ if used on its own.  






















 Chapter 4: Results and discussion 
Within this chapter the writer will discuss and interpret the data within the research and analyse the findings. The writer was able to gather a variety of qualitative and quantitative data along with a range of perspectives on parental engagement within school A. The research was able to include parents, teachers and pupils in the exploration. Involving many stakeholders within research, allowed the writer to collect a range of opinions. This in turn allowed for a high standard of data to be refined in the process.  

Note: Out of 100 questionnaires distributed to parents within school A, twenty responded.

The questionnaire was composed and designed to use a range of both ‘open’ and ‘closed’ questions to gather rich information about the current parental engagement strategies. The questionnaire was designed to take a short period of time, however, still be beneficial to the research. The questionnaire consisted of thirteen questions and was distributed to a range of groups including a year three, year five, year two and year one class. The writer felt this would allow for a variety of viewpoints to be considered and show the progression or lack of throughout the school. 
The questionnaire was handed out in paper form, including an incentive voucher and cover letter explaining about the undergoing research. The writer allowed the participants up to four days to complete and return these and was extremely pleased with the overall response rate and the quality of information gathered. 
	
Questionnaire responses 
The responses submitted showed equal range of feedback from parents in both phases. The writer considered whether this range in year group responses would affect the findings due to the levels of engagement that could be shown throughout the school.

When questioning how often School A invites its Parents in to engage within the school, the responses showed the majority of Parents engage on a regular ‘termly basis’. The researcher was able to identify that there was an existing approach which involves parents in topic planning (EPIC planning) during observational activities and teacher interviews. Parents can involve themselves in helping to plan ‘challenges’ for children to complete in a carrousel type structure. The children complete their ‘Rio challenges’ throughout the term and parents can discuss during EPIC planning with their child what they would like to learn within the chosen theme. School A offer parents the opportunity to help plan alongside the children, showing collaboration and providing caregivers the option to give their own thoughts and ideas. This also allows for a sense of ‘teamwork to be felt’ and ‘positive relationships to be formed’ (Estyn, 2009). Estyn’s best practice show support for such activities, suggesting parents can find ‘purpose in their involvement within tasks’. In turn, this could result in an ‘increase in positive attitudes’ towards the learning due to Parents and children collaborating to plan together. Parents are aware they are ‘making a difference’ to the planning and their involvement is ‘used in a creative way’ (Reed, 2012). Estyn (2018) suggest
      “true parentships exists when parents are equal partners in decision-making processes”, therefore involving them in ‘EPIC planning’ could allow for parents to feel they have ‘purpose in their child’s learning’, overall resulting in ‘high levels of engagement’. 

Although it could be argued that ‘time’ is an important factor to consider when planning such an approach due to some parents having ‘other commitments’ in which may lead them to find it difficult to arrange time to attend such planning (WAG, 2016). The researcher considered this aspect when creating the questionnaire and questioned whether parents would engage further if the ‘EPIC planning’ was made accessible online, where parents could contribute and give their suggestions. The research considered whether engagement would be seen especially by those who may find difficulty in attend the planning sessions due to ‘other commitments’.

It was highlighted in the survey that the majority of caregivers (50%) do not involve themselves in the schools current ‘EPIC planning’. When the researcher questioned whether an online involvement forum would be of interest, 25% of respondents showed a lack of interest in this. In an interview, Teacher A suggested a lack of engagement is evident regarding ‘EPIC planning’, proposing ‘parents may have other commitments in which they may prioritise over involvement in school. Other factors such as “childcare” could play in role in engagement due to ‘other guardians having to collect children’ due to the parents own commitments. It could be argued that a ‘face to face’ approach could encourage engagement due to parents and teachers having the opportunity to discuss other aspects of school life such as a child’s progress. It could be suggested important to therefore discuss with parents ‘suitable arrangements’ in which ‘work around their schedule’ (Estyn, 2018, p.4). This could increase engagement due to being ‘fully involved and considered in aspects of school life’ (Ofsted, 2011).
 
Questions five and six queried how often parents engage on the school’s social media platforms and how often parents help their children with home learning such as homework or reading books. The majority of parents suggested they involve themselves ‘daily or weekly’ in these activities. The writer took a keen interest in this result, in which they considered how parental engagement could be furthered to adapt a ‘technology led’ society. The writer discovered that School A’s ‘Twitter’ was used frequently by many parents due to the content in which they can engage with. School A use ‘Twitter’ as an ‘engagement platform’ in which to update caregivers on the organisation of the day and the content in which is being learnt by their child/children. This type of communication seemed “better suited” with parents suggesting it is ‘beneficial to their lifestyle’ (Estyn, 2018, p.1). Ofsted argue the importance of “tailoring communications to suit the preference of parents”, therefore using this platform to engage parents could engage those who may find school-based arrangements difficult to attend (Ofsted, 2011). This type of communication may have higher levels of engagement as it is suggested “Parents want information to be short, to the point and easy to understand” (WAG, 2017 cited in Estyn, 2018, p. 3). Estyn (2018) show support in suggesting the “main barrier to parental engagement is time”, therefore implementing such strategies could ease pressure and ‘increase engagement’ with those parents who find difficulty in attending in person. Although it should be considered that not all parents may have access to this online platform or modern technology, therefore it could be deemed important to consider other aspects of ‘face to face communication’ in which parents can contact a teacher or school such as ‘drop in sessions at the end of the school day’ to overcome such limitations. 

It was highlighted during the research that many parents feel their own personal skills are dated in relation to current school learning. Parents reported being “unsure on methods” especially in subjects such as Mathematics and feel they ‘could be teaching their children methods which could confuse their school-based learning and cause further complications’ (See Appendix 3). Although responses suggest a high number of parents involve themselves in home learning, question seven proved that many find it difficult to understand the “expectations of these tasks”. It could be argued that parents have a lack of confidence due to “having a negative perception and experience of schooling” themselves (Estyn, 2018). It could be disputed that parents may have a pessimistic attitude towards their child’s learning due to previous encounters within their own educational learning or previous encounters with other staff which has influenced this. It could be considered useful to allow parents the opportunity to upskill themselves by offering a range of courses and programmes in which could potentially help aid a child’s learning at home. Strategies such as this could lead to ‘an increase in confidence’, allowing parents to “build their own strengths as learning mentors” (Estyn, 2009). Good practice can be found on other schools local to South Wales such as school B. School B offers trainings days in which parents can attend evening courses and accredited courses to enhance their own skills further. Estyn recognise this as good practice and support the concept of “involving family members” to further their own understanding.










The was a vast variety of responses regarding commitments Parents may face which could prevent their full involvement. The results showed the 65% of parents feel they feel they have ‘other commitments’ in which can have an affect on them attending school events. Some feel these commitments are regular and have their restrictions with others suggesting they ‘sometimes face these challenges’. Parents overall these restrictions were due to “work, childcare/family or their own health issues”. These commitments were suggested to be barriers to them fully engaging in school life. Research suggests “time pressures of family life” play a role in a lack of engagement (WAG, 2016). Strategies that could be adapted to be made available online could be reviewed and considered to overcome these barriers. The writer considered an approach such as an ‘online homework club’ where videos and tutorials could be made available to parents and children in order to help aid home learning and understanding. The data gathered suggests involving parents in any online aspects could help further engagement due to the presence of parents who engage in the school’s social media platforms. Welsh Government also give recommendation to “tailoring an approach” to suit their needs (WAG, 2016). Although an online forum could be seen beneficial, Welsh Government support Estyn in recommending other ‘two-way communication approaches are also available’ alongside any online aspects. 

The researcher discovered that 70% of parents suggested engagement is ‘consistent throughout the year groups within school A (See Appendix 3 Question Nine). This shows positive aspects within the school showing a ‘whole school approach to engaging parents’ (WAG, 2016, p. 14). The research also led to the writer discovering parents showed a keen interest in using an ‘online forum for homework club’ rather than attending such a club after school. This could be considered a strength towards ‘using online technology to engage parents’ with 70% of parents responding they would engage with an ‘online homework club’. This online approach could be argued to ‘accommodate working parents’ and ‘satisfy their personal requirements’ showing good practice of ‘parental voice’ (WAG, 2016, p. 17).

The writer designed the questionnaire to close with two ‘open questions’ to gather qualitative data about school A. The writer discovered that all parents involved in the responses showed positivity towards the current engage within school A. Parents suggested they feel the ‘termly activities’ and ‘use of social media’ works well within school A. They also showed positive elements towards the ‘EPIC planning and its uses’, although research argues that not all parents attend such planning. The parents argue they are ‘happy with the current approaches’ and “feel comfortable going into the school” showing they adhere to Estyn’s recommendation of having an “open-door policy” (Estyn, 2009). Estyn state the importance of “seeking ways to take parents views into account”, therefore making time to ‘listen to their concerns and opinions for future improvement’ and best practice (Estyn, 2018, p. 6). Overall the research could suggest due to the response of the parents, they feel ‘happy with the amount of engagement that is offered to them within school A’ due to the positive attitudes they show.  

Finally, the researcher questioned respondents on their views for future improvement for parental engagement within school A. The responses varied, although many had positive elements even though recommendations for improvement were asked. Some respondents suggested the use of ‘technology and social media’ being used often such “homework club online”. Others suggested having a “concerns box” for those parents who may not want to discuss any sensitive issues with members of staff in a face to face aspect. Although it could be argued the parents have experienced ‘negative encounters’ in school themselves, whether that be with other members of staff or their own educational journey. This therefore many be as to why they may not want to discuss such issues in person. Other respondents suggested ‘organising meet and greet days’ where parents could engage with other parents and feel they are ‘apart of the community’ through events such as ‘coffee mornings’ or ‘play and stay groups’. Such activities may allow caregivers to feel they are ‘welcomed within the school’ (Estyn, 2009) and that they can ‘associate themselves with the wider community’ (WAG, 2016, p. 9). Making such links could encourage parents too “contribute to community life” and ‘involve themselves in the network around them’. This in turn could allow for learners to engage and contribute in the future due to this good practice, adhering to one of Donaldson’s four purposes to become “ethical, informed citizens” who are “knowledgeable about their community” (Donaldson, 2015).

The writer also carried out two interviews with members of staff in FP and KS2. The interviews provided interesting feedback which mirrored the responses of the questionnaires. One member of staff discussed the positive aspects of ‘EPIC planning’ and how they as a school “try to encourage parents to visit on a regard basis. All teachers spoke positively about the parental engagement strategies within the school and emphasised the importance of ‘involving parents in all aspects of school life’ (Estyn, 2009). They admitted that they do struggle to have high levels of involvement on a regular basis within the ‘EPIC planning’ although they are fully aware of the complications and factors that prohibit parents attending such planning events. Research argues this limitation is ‘complex’ and ‘affects many parents’ who want to involve themselves in their child’s learning (WAG, 2016). It could be argued that school A could discuss and evaluate this approach with parents and ‘tail the approach to suit the needs of parents who find difficulty in fully committing to such events’. 

Although the writer found many beneficial factors in their findings, there were a number of limitations in the approaches and data gathered in the research project. The questionnaire was distributed in paper form which could have prohibited the amount of responses. The writer to further improve could consider creating an electronic version for those parents who find it ‘difficult to find time to involve themselves in school life’ (WAG, 2016). 

It could also be argued that the amount of research gathered is limited. If more teachers were interviewed within school A, in-depth content could have been furthered. It could also be argued good practice to replicate the research in other schools in order to gather data to compare when analysing. If the writer was to repeat the research project, they would consider furthering their research by replicating the process in another local school in Wales. Due to limited time, the writer considered limiting the distribution of the questionnaire. If time was not of an issue, the writer could have broadened their research to other local schools who are known for ‘best practice’ within parental engagement. This could have allowed for a wider insight into parental engagement which the writer could have implemented in their own future practice. 
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Chapter 5: Conclusion
The aims of this research project were to explore the advantages and limitations of parental engagement and how strategies could be developed further to suit today’s society. Within the research, the writer has recognised the importance of strong parental engagement and the advantages in which it offers towards a child’s learning. It could be argued that many schools across Wales all have strategies in which encourage parents to involve themselves within school life and some offer many opportunities to further parents own skills as well as offering support to parents regarding to home learning. 

It is evident that parental engagement is visible and recognised by schools, although not all parents may find time to fully immerse themselves in such approaches that are put in place. Lack of engagement could be due to other commitments or barriers which hinder parent’s from embracing schemes which research suggests beneficial to achievement and overall learning. It is evident that little support and guidance is given to schools on how to reinforce involvement in those who may find difficulty in engaging with school opportunities. Research also shows little consideration in evaluating such approaches, considering how they could be adapted to suit the ‘needs and concerns’ of parents whose children face uncertainty in their futures (Ofsted, 2011).

As a result of understanding the research project, the writer has developed their own knowledge and understanding within parental engagement and which strategies suggest beneficial in future practice. The writer has also been able to develop skills analysing data to compose a research project. Evaluation skills have also been furthered throughout the research and referencing. 

Overall, the writer gives recommendation to the research collected, considering how this could be further developed in the future to help raise attainment and ‘improve overall standards of learning’ (Ofsted, 2011). The writer gives recommendation in regard to developing engagement strategies to be compliant with the demands of modern technology and targeting all those involved in a child’s learning such as ‘Fathers, Grandparents and other guardians’ who may have equal roles within the home learning and support that is given by caregivers. Estyn, 2018 suggest “schools tend to communicate with only one parent” therefore involving all guardian’s in the child’s learning could promote and ‘raise overall levels of achievement’ and extend such learning “beyond the school gates” (Donaldson, 2015). 
The writer also gives recommendation to involving parents in ‘express days’ to conclude ‘EPIC planning’. Parents may consider engaging further if the overall progress is shown and highlighted on a termly basis. Schools could consider welcoming parents in to engage in tasks alongside their children which emphasise the learning that has taken place. Entrepreneur skills could also be adapted to suit such strategies, supporting Donaldson’s four purposes. 

The writer feels further research could be undertaken to clarify how schools can further engage parents who show little involvement and continue to develop research in ways of improving such strategies to be beneficial to parents of the future. Developing research to compliment a changing world, could help raise levels of achievement and encourage all those involved in a child’s learning to support and be of beneficial use to their success. 
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Appendices 

Appendix 1 – Cover Letter attached to Questionnaire.

Survey for Parents and Carers of School A
Dear Participant:
I am a current third year students on the BA Primary Education (QTS) course at the University of Wales Trinity Saint David Carmarthen.
I would like to invite you to participate in my research projects. The research gathered aids my project and aims to discover how Parents/Carers can impact children’s learning experiences. Through your participation in the questionnaire, I hope to gather data in the Foundation Phase (Nursery - Year 2) and Key Stage 2 (Year 3 – Year 6). 
This questionnaire will be kept strictly confidential to the researcher involved and at NO time will individual questionnaires be released to the general public. Your participation in this study is completely voluntary so you can withdraw from the questionnaire at any stage.  
This questionnaire should take about 5-10 minutes to complete, but there is no time constraint. There are also no right or wrong answers. I understand that your time is at a premium, but your opinions are very valuable to me.  
I thank you in advance for your time and participation. If any questions do arise, feel free to contact me at your convenience. 
As a reward for completing the survey, you will receive a voucher from Copperfish (Mumbles Pier) which will entitle you for one £3 Cod and Chips.

(Student’s Name)
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Appendix 3 – Completed Questionnaire Responses.

Please tick or write a response where appropriate to the following questions:
1. What Phase is your child/children currently attending:
	Foundation Phase (Nursery - Year 2)
	9

	Key Stage 2 (Year 3 – Year 6)
	10

	Both
	 1

	If other, please specify in this box.
	


 
2. How often are you invited into School A? This can be by the class teacher or the school itself.
	DAILY
	 2

	WEEKLY
	 5

	TERMLY
	 13

	NEVER
	



3. Do you involve yourself in the School’s EPIC Planning?
	YES
	 2

	NO
	 10

	SOMETIMES
	 7

	RATHER NOT SAY
	1


 
4. If the EPIC Planning was done Online, would you feel like you could involve yourself more/further?
	YES
	 5

	NO
	 5

	POSSIBLY
	 9

	NOT SURE
	1



5. How often do you view the school's Twitter/ website?
	DAILY
	 6

	WEEKLY
	 8

	TERMLY
	 2

	NEVER
	4



6. How often to you help your child/children with their homework or reading?
	DAILY
	 11

	WEEKLY
	 9

	TERMLY
	 

	NEVER
	



7. Do you feel confident in supporting your child/children in their learning at home? (Please write your answer in the box below).
	· Yes.
· Unsure on methods used.
· Methods in maths for example changing from when parents were in school.
· Do not know what some homework expectations are.





8. Do you have other commitments that restrict you from coming into the school? 
	YES
	 6

	NO
	 7

	SOMETIMES
	 7

	RATHER NOT SAY
	



       8a. If answered ‘YES’, please specify what these commitments may be and why.
	Work commitments.
Family commitments.
Other children to care for.
Personal health issues.





9. Would you say that the parental engagement is consistent throughout the year groups?
	YES
	 14

	NO
	 1

	SOMETIMES
	 4

	RATHER NOT SAY
	1




10. Would you be interested in attending a pupil and parent/care giver homework club after school? 
(This would involve opportunities to ask the teacher questions and learn further skills which might help to complete the homework activities).
	YES
	 7

	NO
	 6

	POSSIBLY
	 7

	NOT SURE
	0




11. Would you prefer to engage in the homework club if it was made available to access online? (Teacher might share videos explaining certain methods/skills, which might help your child/children complete their activities).
	YES
	 14

	NO
	 2

	POSSIBLY
	 3

	NOT SURE
	1



12.  What does the school do well to involve parents? (Please write your answer in the box below).

	· Most Parents said they felt comfortable coming into the school when they pleased.
· The school app and twitter page.
· Invited into all assemblies and anything that the child is involved in during school.
· Termly activities
· EPIC planning
· Parents meetings






13. How could the school improve their parental involvement and what initiative do you think could be put in place? (Please write your answer in the box below).
	· More notice with school trips and parental availability.
· Homework Club sounds like a good idea
· Skype discussions with parents
· Online would be a good idea
· Parent afternoons with tea and cakes to know each other and place for parents to get to know each other.
· Have a concern box for parents.







 A Graph to show whether Parents feel they have other commitments that restrict them from going into school.  
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SECTION C: External Ethical Guidance Materials

Please list the core ethical guidance documents that have been referred to during the completion

of this form (including any discipline-specific codes of research ethics, and also any specific

ethical guidance relating to the proposed methodology). Please tick to confirm that your

research proposal adheres to these codes and guidelines.

The research is within the bounds of the normal classroom and in accordance with the

SWWCTE school guidelines for parental consent as per SWWCTE letter.

The research will be conducted within BERA (British Educational Research Association)
| guidelines — Ethical Guidelines for Educational Research, (2018).

The research will adhere to the University Research guidelines

The research will adhere to the Educational Workforce Council (EWC) guidelines

ENAEENERN

SECTION D: External Collaborative Research Activity

Does the research activity involve collaborators outside of the

University? YES a NO v

If Yes, please provide the name of the external organisation and name and contact details for the
main contact person:

Institution

Contact person name

Contact person e-mail address

Where research activity is carried out in collaboration with an external organisation

Does this organisation have its own ethics approval system? YES a NO v

If Yes, please attach a copy of any final approval (or interim approval) from the organisation
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APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted
ethically. A researcher may not be covered by the University’s insurance if ethical approval
has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work
undertaken on a systematic basis in order to increase the stock of knowledge, including
knowledge of man, culture and society, and the use of this stock of knowledge to devise new
applications”. As such this covers activities undertaken by members of staff, postgraduate
research students, and both taught postgraduate and undergraduate students working on
dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies,
testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please
see Checklist for details of process for different categories of application.
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| SECTION E: Details of Research Activity
[An exploration nto how parental engagement could promoe posiive
it learning, developing current strategies to suit twenty-frst century parents.
Proposed startdate: | 11/02/19 Proposed end date: | 20104119

Purpose of research activity (including aims and objectives)
Qutine the purpose, aims and objsciives of the research aciiviy, including key research questions.
Show brifly how existng research has informed the proposed aclivy and explain what the
research actity wil add and how it addresses an area of importance. (Maximum 300 viords)

Sub questions: How to learmers respond o posiive parental engagemen sirategies? What parental
engagement sirategies do Schools have in place? Exploring the elafionship befveen parental
engagement and the learner Exploring how parental engagement might have an impact on
hildren's atainment and achievement levels

Proposed

Proposed methods
Provide a brief summary of all the methods that may be used in the reseach activity, making it
clear what specifctechniques may be used. I mefhods ofher than hose listed in i section are
decmed appropriate later, additional ethical approval for those methods vill be needed. (Maximum
600 words)

[This research project aims 1o explore how parental engagement slrategies can affect children's
learning within an educafional seting. The research aims to capture the views of our curtent
generation of practiioners and students in order o contribute to an informed dissertation regarding
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Observations/Field notes — | will observe different teachers engaging with parents at the
beginning and end of the school day and this will also enable me to observe good practice. | will
also observe parental engagement strategies that the school currently has in place. | will make a
note of the parents and staff's engagement during this period and record the information in my
observational book/diary. Both the children, class teacher and parents will have access to the diary.
Exit: following the observation period | will share the notes with the class teacher. The teacher can
place a tick or cross on the data that can be used.

Video or Audio Taping — | will record different parental engagement strategies that are evident
within the school. Photographic evidence may also be used but | will ensure that none of the
children’s faces are in the pictures and that a consent form is signed before this is done. Recording
of good practice and interviews with the class teacher, Headteacher and parents will also be done
as evidence to reflect and look back on. | will ask permission from all participants for recording
before doing so.

Questionnaire — Depending on the children’s responses throughout the research period | may
create and administer a questionnaire if | believe that this will assist me to gather quality data. | will
also create and administer a questionnaire to parents and staff within the school to gather further
data on parental engagement within the school. Throughout the creation of the questionnaire, | will
adhere to and follow the training provided by the University during my second year of study when
the design and distribution of a questionnaire was necessary for a specific module. The
questionnaire may focus on qualitative or quantitative data or both, depending on its focus. If a
questionnaire is necessary, then participants will not be required to list their name or personal
information. However, they may be asked to share their status in the school (i.e. pupil, teacher or
parent) if the questionnaire is completed by both learners and staff and a participant’s role is
significant to the analysis.

A cover letter will accompany the questionnaire which will explain to the participant the reason and
nature of the research and questionnaire. The questionnaire will be distributed via physical means

July 2017 3 Ethical Approval Form v6
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(this box should expand as you ty

Proposed methods

Provide a brief summary of all the methods that may be used in the research activity, making it
clear what specific techniques may be used. If methods other than those listed in this section are
deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum
600 words)

Interviews — a group of children from different Foundation Phase and Key Stage 2 classes will be
involved in a semi structured interview where they will be invited to respond to key questions. For
example, who helps you with your homework at home? Do you read before going to bed? does
anyone read the story with you? The children will be in an informal setting and | will make notes of
their responses. The children will not be forced into participating and no direct individual
questioning will take place if a child does not wish to respond. Exit: all children will be asked if
they wish to take part. The children will use their traffic light fans and if at any point they wish to
leave the interview or withdraw then they may do so. | will check on the children’s feelings
regularly. No names will be used in the writing.

Additionally, I will interview different members of staff in both Foundation Phase and Key Stage 2 to
see how they interact with parents and what parental engagement strategies are currently in place.
However, with members of staff questions of a pedagogical or professional nature will be posed.
Furthermore, | may interview other members of staff within the school that do not hold a teaching
post for example, the headteacher or other staff that work closely with parents within the school.
Exit: staff participation will be voluntary, and this notion will be expressed to staff participants from
the outset. The staff will be informed that they can withdraw from the interview or not respond to a
question at any time without providing notice.
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