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Behavior and Interventions 






                         
Question:
Discuss a range of factors that influence children’s behavior (both positively and negatively) in a learning environment.

Behaviour what is behaviour in its truest sense! The Cambridge Dictionary states (2021)
“The way that a person, an animal, a substance, etc. behaves in a particular situation or under particular conditions”                             
When looking at behaviours in schools in the 21st century this definition highlighted the nurture, nature debate of Descartes and Locke (Bates, 2019) and the history of classroom management. Classroom management is continually, evolving due to research and development. Society is also learning to understand human needs and is learning how to, effectively meet the needs of us all. This is where behaviour psychology is most helpful especially in the school setting. (Southern Cross University, 2021) Looking at a timeline of school management and behaviours, we can establish where we started and where we are today and what are the behaviours we are now seeing.
Looking through history starting at the turn of the 20th century saw classical conditioning thriving, informed by Pavlov’s dog (Bates, 2019) It was not directly used in the class room, but educators during this period did trust in and practice corporal punishment. Believing if students received a punishment in relation to bad behaviour, they would stop doing it. (Bates, 2019)
From 1953 onwards, recognition to Skinners model of operant conditioning, where he developed the “ABC” model (Antecedent, Behaviours, and Consequence) which in a classroom setting would look and feel in the present time as, a teacher starts to teach a lesson, a negative behaviour emerges, a consequence needs to readdress the balance, following school policy on behaviour. (Bates, 2019)
Both theories rely on the young person naturally learning that with every action there is a reaction, learning quickly to stop. This is not always the case, as it does not take into account individual’s motivators such as anxiety, genetics, outside factors such as abuse or neglect. (Bates, 2019)
From WW11 onwards we move into the humanist models concentrating less on manipulating and molding but more on seeing the individual. Giving thanks firstly to the United Nations 1989 the Rights of the Child (Gov.ie) In particular, educators looked at how to effectively, manage behaviour and behaviour management started to change. Those noted for change are Rudolph Dreikurs 1992 “Respectful Classroom” equal respect between teacher and student (Dreikurs, Soltz, 1992) Also Carl Rogers who said people have true qualities and qualities that are expected; by significant others and both accepted unconditionally. (Rogers, 2003)
Behaviours that we see in today’s school settings vary from different locations from the playground to the classroom. In addition, we see different characteristics of the behaviour in these settings. All of which will communicate in differing ways and will need different practical support. If we look at the playground and breaks, we will see that too long and unstructured breaks allow for negative behaviours too manifest. In the 21st century, we are also seeing young people not knowing how to play, how to be with each other. Behaviours emerge not just because of lengthy breaks but also too little or no supervision by adults, resulting in behaviours not being dealt with, in a consistent manner. Also lack of creative skills in today’s generation due to, too much screen time, adds to the mix (Guernsey, 2012).                                                        
Behaviours emerging at break times are such as bullying, fighting verbally and physically. Practical interventions to influence ways of turning break times into positive learning opportunities and producing healthy breaks can start by reducing the length of breaks. Also zoning areas into areas of activities, areas of choice for the young person to stimulate positive behaviour through the break time. Thus, encouraging healthy play and expanding opportunities of learning. With funding available equipment such as outdoor gyms could be created or the use of indoor gym equipment providing areas for active pupils. Quiet zones inside and outside using canopies for all weather opportunities for those needing down time. Opening up of the art room, for those creative thinkers. Areas for lunchtime gaming, either your traditional board games or Minecraft, producing learning opportunities for turn taking and resilience. Friendship zones for communication helping speech and language. Staff training is essential to empower staff to know how to manage areas and guide the pupils. Rotation of staff so young people do not end up going to the same person creating heathier adult, pupil relationships. If funding is not in the equation, think of den building for the younger pupils, using forest school skills. Timetables displayed all around setting giving visual prompts what is on and on what days provides prior knowledge. Adjusting areas that are most popular for pupils, making them larger to accommodate numbers thus being flexible. However, more importantly empower the pupils and ask them what they want in there zones, pupil voice (Currigan, Shackleton 2021)
Break time and the behaviours give a plethora of opportunities for guided conversations. Opportunities to go on a journey with a pupil so that they are able to learn the full meaning of saying sorry, through the use of restorative practice (Costello, et al. 2009, 2010). Opportunities of low-level behaviours can be recorded with no consequences gives a perfect opportunity to learn in a healthy safe environment, conflict, resolution guided by adults or older pupils such as prefects. (Currigan, Shackleton, 2021)
Behaviours that start in social settings can move quickly into the classroom. One, which is hard to detect but is prevalent in year nine girls is one known as the “Mean Girl Syndrome” or more correctly named “Relational Aggression”. Which is a common form of bullying where the group turns on one of its own members. It is emotionally damaging especially in teens, due to their brains not yet fully formed and their desire to be socially accepted. Even though named the “Mean Girl Syndrome”, it does not just affect girls - boys can be victims too, so can adults in the work place. (Currigan, Shackleton, 2021)
Dr. Nicki Crick defines relational aggression as, “Behaviours intended to hurt or harm others using relationships as the vehicle of harm” counting actions such as spreading malicious gossip, socially excluding peers, and using the silent treatment. (Crick, 1995) 
In today’s settings, we see this as the perpetrator, ringleader turning on one of the group quiet common to hear the victim was once the best friend of the ringleader. It occurs by the ringleader recruiting others to be on their side to target one member of the group by name-calling, excluding from social functions but ensuring the target hears about the event later and with the use of social media, it is more prevalent. Also dirty looks covertly across the classroom. The perpetrator is always looking to affect the social standing of the victim. Other ways are to make up an incident and then spreading the story on social media. In the 21st century, it can be constant round the clock 24 hour bullying. The difference with relational aggression and traditional bullying is that traditional bullying is always with an outsider. This form of aggressive behaviour is most common in comprehensives due to the pecking order and teens looking to advance in their social status. Thus, its outcomes have a desired affect by the perpetrator, as those not wanting to slip down the pecking order will not whistle blow, it then makes it hard for adults to pin point the use of this aggression. More so today with the use of terms such as banter. Also the media use situations such as the X factor to make fun of those that cannot sing encouraging us to laugh at those less able, this makes the lines become blurred and reality becomes blinkered. For this behaviour to be addressed it is important that educators teach young people that it is not acceptable to be a bystander of peer on peer abuse and encourage whistle blowing as a strength and to stick up for themselves. (Kaufman et al, 1999).            
Reason for these possible behaviours are the perpetrator has an underlying need, possible due to the home setting or life story. They may have low self-esteem. A desire to have status, they may feel jealousy, towards the victim. They may even be following patterns from caregivers. The main point is to establish behaviour, establish reason and to terminate the toxic environment and readdress the balance. If we look to Maslow’s hierarchy of needs with each individual involved, the balance can be readdressed and toxic relationships abolished to ensure that all can move on and learn. (Bates 2019)
Using Maslow’s theory, (Bates 2019) we can also help those that demonstrate emotional labile. These emotions sometimes linked to diagnoses. However, in some cases, sign posted by childhood adverse experiences and the need to self-regulate is where we need to support these young people. Being able to leave a classroom five minutes early or to have a time out card may be the intervention that helps them navigate their day. (Currigan, Shackleton 2021)
In conclusion how does all this theory and history help us in the 21st century settings! It is evident there is no perfect solution but it is our responsibility as educators to keep learning, questioning, analyzing. Looking at different management models, learning about the great minds and theorists of our times and adjusting our skills accordingly to our learning environment and learners so that our young people and adults are happy in their settings so that they are able to develop and learn. Thus ensuring the ultimate goal is to have caring, responsible citizens who are well developed, who have a sound code of personal behaviour and who are ready and prepared to play a full and productive role in the community. (School Policy, 2020)
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