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Individual Video Presentation and Supporting File

Introduction 
By utilising a problem-based learning approach, this module explores how documents and policies structure educational settings and care provided to learners within Wales. From this, education systems can assist the development of learners by identifying the factors in which influence learners within schools. In particular, the module emphasises that schools can provide this support through; transitions, well-being, United National Convention on the Rights of the Child (UNCRC) and stakeholders. As a result of the education system in Wales implemented in accordance with two legislations; UNCRC and well-being of the Future Generation Act (Wales), a deeper understanding of both legislations alongside other policies have been developed with an introduction to the module. As a result, an intervention has been chosen to support learners within a school environment which in turn developed an understanding on the role and responsibilities practitioners have within schools. 































About Forest Primary School 
Forest Primary School was opened in 1999 and is situated in Gelligaer, Caerphilly. There are currently 182 pupils at the school, all aged between three to eleven years old, including 28 individuals who attend the nursery part-time. The aim of the school is to build a safe and secure environment which is inclusive to all learners. As we are a rights respecting school, all pupils are at the focal point of the learning undertaken within all 8 mainstream classrooms. At present, the current teaching is principle with 12 full-time teaching assistances and an additional 3 part-time teaching assistances. 

The average proportion of pupils eligible for free school meals over the last three years is around 50%, which remains above the national average of 19%. The school identifies nearly 34% of pupils having additional learning needs. This is well above the national average of 21%. Nearly all pupils come from a white ethnic background and all speak English as a first language with no pupils living in Welsh speaking homes. 

During the latest Estyn inspection in 2019, it has been acknowledged that there has been a change of headteacher following the retirement of the former headteacher. The current headteacher was elected in 2017.

The current funding per learner for Forest Primary School is £3,049, with the maximum for learners within Caerphilly schools is £6,712 with the minimum being £2,914.



















Rationale and Background Research
The intervention proposed has the intention to develop the health and well-being among learners living within highly deprived areas. In 2018, statistics by Sennedd Research highlight that Wales recorded the highest level of deprivation within the United Kingdom, with 23% of the population living in poverty. A report conducted by BBC News (2017) advocates that this statistic is likely to rise with the Welsh Government’s proposal to reduce funding for benefits. Consequently, research asserts that economic factors such as poverty can negatively impact on the learners’ health and well-being and their cognitive development (Howard, Burton and Barrell, 2017; The Children’s Society, 2019; Underdown, 2006). Bronfenbrenner (1979, cited in Pound, 2009, p.9) agrees to this within his ecological systems whereby he asserts that the environment influences the development of a learner. Therefore, the proposal of a WOW day will ensure that a number of factors affecting their development is recognised, as Donaldson (2015) reinforces that learners should not be affected by poverty. 

This intervention aims to develop the confidence of the learners as oppose to their cognitive abilities.  Maslow (1970, cited in Underdown, 2006, p. 4) coincides to this within his theory of hierarchy of needs by recognising that learners are required to achieve a number of needs before reaching their potential. In addition, Leavers (1997, cited in Pound, 2009, p. 34) adheres to this as he acknowledges that learners are likely to participate in activities as a result of learners having developed their self-esteem and self-confidence. However, Liddle and Carter (2015, cited in CAMAU, 2018, p. 42) acknowledge that there is a shortfall in the number of researches proposed to identify the developed stages of well-being. Nevertheless, developing the well-being of learners has been the Welsh Government’s priority for several years (Welsh Government, 2015). Donaldson (2015) underlines the importance of well-being by incorporating this element within an Area of Learning and Experience (AoLE), alongside one of the four curriculum purposes.  Evidently, this intervention is ‘cross-curricular’, and so synthesises with the view of Barnes (2015) as learners will develop their understanding in a number of AoLE’s alongside Health and Well-being. The introduction of a WOW day complements this such that learners will be required to develop their confidence in all aspects of the curriculum in an attempt to improve their academic performance, which will later be discussed by the governing body (see appendix one).  Therefore, the proposal of this intervention complies with a number of priorities identified within the school development plan (see appendix two). As priority five accentuates, the school requires to develop the health and well-being of all learners within the school. 

Firstly, a pilot study conducted for a term will provide an insight of the effectiveness of the intervention. In effect, Hassan, Schattner and Mazza (2006) suggests that this is one of the key stages which will in turn ensure that every practitioner understands the proposal of the intervention. Both Bayley and Featherstone (2003) adheres to this and note that a smooth transition comes about being introduced gradually which ensures that every learner understands the transition progress (ibid.). On the contrary, research by Galton (2009, cited in Symonds, 2015, p.125) suggests that continuity hinders learning as learners are reluctant to challenge themselves. However, Symonds et al. (2011, cited in Symonds, 2015, p. 125) recognises that implementing this intervention in this way is effective within highly deprived areas as he asserts that learners of lower attaining are required continuity within the transition progress. In consequence, learners of years one and two can support learners within the Foundation Phase, when applied as a whole-school approach. Vygotsky (1978) synthesises with this view within his theory of ‘Zone of Proximal Development’ which suggests that learners are often required support in order for learners to successfully perform a task. In this case, with a continuum of levels of confidence among learners, learners of all ages can work together in order to complete the task when enrolled as a whole-school approach. Donaldson (2015) and the Well-being of Future Generations (Wales) Act (Welsh Government, 2015;2019) coincides with this as it is suggested that this method will provide learners long-term benefits with having the ability to do so with understanding and developing independence to contend with their health and well-being. On the other hand, National Assembly for Wales (2018) recognises that a whole-school approach may be difficult with funding constraints and resources. Therefore, with the proposal to implement this initiative within four years, additional funding and resources can be accumulated. 

In addition to this, pupil voice is a key element within the intervention. This is a mandatory requirement in relation to the United Nations Convention on the Rights of the Child (Unicef, 2010). This legislation emphasises that learners should be provided the opportunity to express their opinions (ibid.). Estyn (2019a) and Bayley and Featherstone (2003) suggest that a child centred curriculum has had a positive impact on the motivation and engagement of learners by considering the learners’ interests. With reference to a health and well-being model composed by New Economic Foundation (2018), this model identifies that learners’ well-being is affected by a number of factors; external conditions, personal resources; good functioning and satisfaction of needs and positive feelings. Hence, learners are likely to develop their confidence when provided the opportunity to develop ownership when planning a number of activities (ibid.). In consequence, teachers will develop a deeper understanding of the needs of the learners within their school which can influence their future lessons to provide an inclusive environment whereby every learner can feel safe and secure (Welsh Government, 2019b).  As highlighted within the new curriculum, Donaldson (2015) asserts that schools are required to care for the learners’ physical and emotional needs in order to develop the learners’ health and well-being. 

Furthermore, Howard, Burton and Barrell (2017) identifies that practitioners are required to identify mental health within learners and should seek professional support when required. The National Assembly for Wales (2018) synthesises with this view as they suggest that partnership is fundamental for a whole-school approach. Osborn et al. (2006, cited in Symonds, 2015, p. 67) highlights that a school-home partnership can allow support to the learners by recognising the factors affecting the learner which may be unknown to the school. Therefore, recognising the methods of communication in which parents prefer is essential in order to encourage parent engagement with parents living in deprived areas often difficult to contact (Estyn, 2018). Despite this, Robinson and Harris (2014) disclose that parental involvement does not influence the academic performance of a learner. After conducting research, they highlight that there was no correlation between parent engagement and academic performance (ibid.). Nevertheless, Malecki and Dermaray (cited in Symonds, 2015, p.59) recognises that parents can influence the learners’ well-being by providing both emotional and social support. Hence, in order to ensure that the parents of the learners within the school are engaged within the intervention, letters (see appendix three) have been composed which will be sent in their native language with an audio function. Similarly, photographs of the learners will be sent via ‘Seesaw’. Further partnerships can be composed by the use of the community. The Welsh Government (2019) suggests that learners are enticed in working alongside their community, thus, this may positively affect their health and well-being. Furthermore, Forest Primary school will receive funding and support from these local businesses, emphasising that schools require support from their local community. 

To conclude, poverty is one of many factors which influence the academic achievement of a learner. Therefore, by providing opportunity for learners to develop their confidence and self-esteem through a WOW day is likely to positively affect their overall performance (Maslow, cited in Underdown, 2006, p.4; Leavers, 1997, cited in Pound, 2009, p.34). By introducing a trilingual approach with the involvement of the school, parents and the community, it is understood that this intervention is likely to succeed as learners are required support from a range of individuals beyond the school environment (Osborn et al., 2006, cited in Symonds, 2015, p. 67; Welsh Government, 2019). 






























Transition from primary to secondary -
Allow the learners to create a personalised transition booklet whilst working alongside learners within year seven.
Supporting learners with particular emotional, social and behaviour difficulties– 
Operate a nurture club to replicate a supportive home.
Providing support to supply teachers -
Producing a booklet to support supply teachers to ensure consistency.
Family interventions –
To support families from minority ethnic groups – as seen within Professional Teaching Experience, guardians along with children create a project e.g. a bench.
World of Work (WOW) days -
To support learners between the transitions between each class. The learners will decide on the outcome and learners of all ages will contribute, having different projects to each year group.
Supporting learners who change schools frequently – 
Operate a buddy system to support their social skills and help the individual when necessary.
Transition into nursery and reception – Allow guardians to support their children by becoming familiar with the environment and carry out activities together. 
Transitions from primary to secondary schools – 
learners of years five and six attend their chosen secondary schools and carry out different activities to become familiar within the setting.
Transition to the new curriculum –
Teachers within the foundation phase and key stage two swop during an afternoon to develop their confidence in preparation for the new curriculum. 
 Transition for learners with ALN – 
A home visit which entails the class teacher to visit the learner in their home. The guardian can ask any questions. 
 Transition for learners with ALN – 
Create a visual timetable resource to be used to help learners with autism or learners who find transitions from the classroom difficult. 
Possible Interventions 























Intervention – WOW Days
What is the intervention? 
· This intervention is a WOW day which will be held every Friday afternoon on the school premises. 
· The purpose of this intervention is to develop the well-being of the learners within the school with the school situated in a highly deprived area. Research suggests that learners who are living in poverty are affected emotionally and socially which affect their learning. 
· This intervention will further support the transition of learners from one class to another with the opportunity for learners to build relationships from different members of staff as well as familiarise themselves with different classrooms or additional environments. 
· A pilot study will be undertaken prior to a whole school approach in years one and two. These year groups have been chosen as these classes record the lowest attainment within the school. 
· Later, after its success, the intervention will later be accessible for all learners within Foundation Phase (FP) and Key Stage Two (KS2). However, it will take a total of four years for this intervention to become a whole-school approach. As a result, learners from year two will be able to help learners from other year groups.
· This intervention is pupil lead; therefore, each class will decide which activity they would like to conduct with reference to the overarching theme chosen by the practitioners. 
· The learners do not have to participate in their class activity but can go to different classrooms/different environments. 
· The teachers will act as a facilitator, providing the sufficient resources that will allow the learners to achieve their aim. 
Why this intervention? 
· The learners are at the centre of planning.
· This approach can promote outdoor and indoor learning. 
· Evidence from professional teaching experience emphasise that outdoor learning improves the learner’s engagement. 
· By allowing the learners to choose which activity they would like to participate in, they will develop a relationship not only with peer pupils but also teachers that have not taught them yet. 
· This intervention will not need to be differentiated as learners of all ages will work together. 
· Can help support the transition of learners that have joined the school recently as well as transition from class to class. 
· One of Estyn’s recommendations highlight that the school requires improvement to the use of the outdoor environment. 
· Donaldson (2015) recognises that the transition between the FP and KS2 is poor. 
· This intervention has been successful in several schools.
· Well-being is important and mental health is becoming more common in young people. 
· This intervention can track pupils progress with the teachers having a weekly meeting to discuss the learners within their activity to their classroom teacher. This will develop the teacher’s awareness of what certain learners what certain learners can or cannot do. 
· Allows parental engagement with the use of a WOW booklet containing photos of their children every term. 
 











Source: https://www.facebook.com/892750117485113/photos/pcb.2236470533113058/2236469153113196/?type=3&theater 

What is the cost of this intervention?
·  No additional cost – see school development for costings for health and well-being training.
· However, practitioner may be required to buy resources to aid the activities of the learners. 

 Where will we get additional funding? 
Funding can be achieved from the following:
- Pupil Deprivation Grant
- Funding by local organisations 















Transitions 
Multi-agency 
Poverty 
Health and well-being  
Parental engagement  
WOW DAY
When implemented as a whole-school approach, this intervention will provide a smooth transition from class to class. Learners will be able to come familiar with each members of staff alongside different learning environments of the school.  
Parents will be engaged with events occurred within the WOW day twice a term. Via the app ‘Seesaw’, the practitioners will upload photographs which will be shared with parents. Audio letters will also be sent to ensure that parents are able to understand the intervention as many may not be literate. 
Children’s rights 
This intervention will commence in a rights respecting school. The learners will be the focal point of the intervention with their views shared and discussed to elect an appropriate activity which is appropriate for the theme. 
This intervention will involve members of the local authority.
With 50% of the school receiving free school meals, learners are likely to work with their other peers who might be much more confident, therefore, they are able to support members who are less confident. 
This school is located in a highly deprived area. In this case, learners’ health and well-being are affected which is one of the factors affecting the learners’ academic performance. 
Progress
Leaners will be required to check in in order to show their emotions on a daily basis. The practitioners will also meet on a weekly basis to voice their concerns about learners and address this with their permanent classroom teacher. 
Inclusion 
This intervention is inclusive as learners who lack confidence can support learners who are confident. 



Different to record the video
Videoscribe
+ Free for a week
+ Easy to use
- Hard to download
- Difficult to include a lot of things in one screen
Recreate meetings
+ Can display ideas in a realistic way
- Need people for the video
- Need to purchase a room/area
Acting
+ Convey ideas easily
- Need people to act
- Take a lot of time 
- Need to purchase a room/area
Introduction
+ An easy way to convey ideas
- Apprehensive it will not be interesting
- Need to purchase a room/area
Advertise
+ Visual use
- Need a lot of different pictures and videos
- Need to find a programme to create
Animation
+ Interesting 
+ New (to me)
- Need to learn how to use
- Find a programme 

Evaluation 
On reflection, I found this assignment very challenging with a number of components to complete, with creating a video the most difficult aspect of the assignment. In this matter, I believe that this could have been developed with the use of other programmes to engage the audience during the presentation. On the contrary, my strengths became apparent due to my organisation skills which resulted in effective time management, enabling me to complete this assignment before the deadline. 
After completing this assignment, I have developed a deeper knowledge and understanding on factors in which may affect the learner’s academic performance. In turn, I have gained a deeper insight on the roles and responsibilities practitioners hold in order to ensure that these factors are addressed, which may be beneficial in the near future. As highlighted within the standards for teaching, it is mandatory that a teacher demonstrates leadership throughout all practices to support learners within an educational setting (Welsh Government, 2019d). By previously addressing a number of initiatives which can be used within schools, I have developed my confidence and believe that I will take the opportunity to use this initiative within schools with a number of researches advocating the positive effects of a WOW day. However, it may be advised that I develop a deeper understanding on other initiatives as it is often difficult to oppose the same initiative within schools and anticipate it to be successful. Therefore, it would be of interest to research further initiatives in preparation for the world of work or to be used on professional teaching experience. 
During the research process, it was evident to see that the initiative of a WOW day is very popular within schools. Yet, addressing the benefits of this initiative may have been difficult without experiencing this initiative at a first-hand. This is because it is often seen that schools do not provide any further detail of this initiative apart from photographs on their school website. In consequence, in order to receive further detail and to compare the use of this initiative within a number of schools, it would have been of benefit to contact the school via email to receive further information. Nevertheless, by conducting background research, I was astonished with the number of learners that are living in poverty or are affected by a mental health illness. Thus, with this grown knowledge, I am compassionate to support these learners to ensure that their attainment is not affected. This will be achieved by asking the practitioner to be informed of any needs that require to be addressed for the learners within the class. In consequence, this assignment has developed my awareness that I as a trainee teacher require to be mindful of each learner within the school, beyond the learners within my class. 















































Script 
Bore da/Good morning and thank you to you all for coming here today. I would like to implement a new intervention within the school with the aim to increase the wellbeing of all learners within Forest Primary School. Despite our excellent Estyn (2019, p.8) inspection conducted earlier this year, one of our recommendations highlights that the school requires developing a “coherent approach that supports our learner’s health and wellbeing”. As you are aware, 50% of our learners within the school receive free school meals, hence, developing the learner’s well-being is crucial as research suggests that mental health is dominant when deprivation is present (Elliot, 2016). Similarly, Donaldson (2015) recognises that schools should develop learners’ mental and emotional health in order to ensure that they thrive. By recognising this factor influencing the learner’s performance, the school will attain Kirsty Williams’ vision to implement an inclusive education system whereby every individual can participate in subjects across the curriculum (Welsh Government, 2019c).  
 
In this matter, the intervention I would like to propose to you today is to raise the learner’s health and wellbeing through a weekly WOW day.  The introduction of a WOW day will require learners to participate in activities that are engaging, interesting and momentous as a result of this intervention being pupil-led. This intervention will be undertaken every Friday afternoon within the school grounds. Beginning of each week, practitioners will provide learners an overarching theme whereby each class will elect an activity that they wish to conduct. From this, a table of all the activities chosen will be placed in every classroom to ensure that learners are aware of the upcoming tasks and will be required to choose an activity by Tuesday afternoon. This provides practitioners the time to undertake statutory requirements such as risk assessments to safeguard the learners during each activity.  At a later stage, the proposal of this intervention will encourage learners of all ages to work together in order to complete the activity. In turn, this may develop the learners’ positivity working with confident individuals and provide opportunities to build and develop relationships with their peers and teachers. Positively, this may provide a smooth transition from one class to another. Donaldson (2015) articulates that the transition between Foundation Phase and Key Stage Two often negatively affects learning, hence, ensuring that learners are introduced to different practitioners and environments is important. Nevertheless, it has come to my findings that the current transition policy of the school requires improvement. Therefore, with the success of the intervention, developing this policy alongside learners and practitioners will be required at a later date. With providing learners the opportunity to be among this discussion, this will develop their understanding on the transition.

However, in order to do this, I suggest that learners of years one and two undertake a pilot study to determine its success. These year groups have been elected with results highlighting that learners within these years record the lowest attainment within the school. By having opportunity to gather data, improvements can be considered before enrolling as a whole school approach. To ensure a smooth transition within the school, it is recommended that this new intervention will take up to four years before introduced as a whole school approach. Each year, learners within the reception class will transition into this intervention with learners previously in year two being the oldest learners within this intervention. In turn, this suggests that this intervention will be processed as a whole school approach by the time the learners of year two are in years six. I acknowledge that this may seem a long time, however, Estyn (2019b) emphasises that effective transitions began with younger learners and later introduced to older learners within the school. Additionally, a number of transition policies emphasise that “transition should be seen as a process rather than event” (Highgate Primary School, 2016, p. 2). Consequently, Donaldson (2015) notes that when transitions are disruptive, this is likely to interfere with the learner’s engagement. Nevertheless, in order to observe the progress of learners, a check in system will be implemented within each classroom to track the learners’ confidence. Alongside this, a WOW day meeting has been considered in order for practitioners to discuss any achievements or concerns that require to be discussed with the learners’ permanent classroom teacher.

As a class teacher, I am aware that considering every activity that each class has planned may be difficult, however, measures within the community have been considered. By contacting a range of local businesses in the community, several individuals have complied to fund and support this intervention when required in order to ensure that each activity can be undertaken. Certainly, ensuring that each individual possesses a Disclosure and Barrier Service (DBS) is fundamental but this will not influence the funding. Several individuals within the community suggests that they either possess a DBS certificate or wish to self-fund this in order to participate. Positively, a case study conducted by Estyn (2019a) underlines that the drive of the pupil voice incorporated in the curriculum and working alongside the community positively impacted on learning. The majority of learners within the school had made progression to develop their self-esteem. In addition to this, the Welsh Government (2019b) discloses that the feedback from learners with regards to the new curriculum reveals that learners desire frequent visitors within the school which in turn can be achieved.   

Furthermore, parental engagement will be encouraged during the implementation of this intervention as research suggests that parent involvement aids pupil achievement. Alternatively, Estyn (2018) suggests that parents living in highly deprived areas are difficult to contact which has been recognised within our school. Consequently, this may come as a result of not recognising the communication methods the parents of the learners prefer. Prior to this meeting, a questionnaire was sent in order to identify the communication methods the parents would rather. As I draw to your attention of the results in the file, despite only half of the parent’s involvement, results emphasise that using an app and providing the opportunity for audio recordings is the way forward.  Therefore, I propose that practitioners will be obligated to upload photographs of the learners participating during these activities twice every term via the app ‘Seesaw’. Within this community, a number of parents are not literate, therefore, it has been noted that the use of the app ensures involvement as the information provided to the parents is understood. Furthermore, I advise that all letters sent home should be translated to their native language or an audio function via a quick response code to encourage parent interaction within our school. 

As you are all aware, developing the learners’ health and wellbeing within the school is one of the key aims of the nation and in partial a priority within our school. Therefore, with reference to the annual school development plan, it has been recognised that practitioners are currently undertaking training in order to develop their knowledge and understanding on health and wellbeing. In this instance, no additional funding for training is required for this intervention.  However, as this intervention is pupil-led, financial support may be required in order to ensure that all learners are able to participate in activities of their choice. Effectively, learners will be encouraged to use a number of different learning environments, in particular the outdoors with funding provided to improve the school yard. The Welsh Government (2019b) suggests that the environment can impact on the learning, therefore, by encouraging learners to decide on the appropriate environment to conduct their activity, this will allow learners to develop their confidence.  As previously mentioned, in this case, local businesses will provide funding that is required for a number of activities. Nevertheless, as this intervention will in turn improve the attainment of learners, the use of the Deprivation Pupil Grant may be considered in the event of no funding received by these organisations. 

The success of this intervention has been identified in a number of schools across the United Kingdom with the use of a WOW day. With reference to schools within England, it has been seen that this intervention is effective in order to focus the main priorities identified within their school development plan (The Faber Catholic Primary School, 2019). Furthermore, the use of this intervention in school develops the learners’ confidence and self-esteem by participating within activities of their choice which complements Donaldson’s (2015) proposal of the main curriculum. He underlines that learners should be provided the opportunity to become “healthy confident individuals” (idib., p. 31).  Pupils response to the new curriculum suggest that developing the learners’ confidence is essential in order to manage situations (Welsh Government, 2019).  In this case, learners will be able to develop a deeper understanding of all six areas of the curriculum with the practitioners able to select a theme that corresponds to a particular area of learning and experience. In addition to this, despite this school being located in a highly deprived area, this intervention will be inclusive to all learners with every learner being provided the opportunity to benefit from this intervention. Moreover, the Welsh Government (2019b) suggests that learners approve working alongside other peers which will enhance not only their confidence but also their communication skills in order to overcome the challenge to complete the activity planned. Therefore, implementing this intervention will be of benefit. 

Thank you for listening 

 
 
 
 
 













Letter for Questionnaire
Ysgol Gynradd Y Goedwig
Forest Primary School
Ysgol Gynnradd Y Goedwig









Forest Primary School, Brynglas, Gelligaer, Caerphilly, CF82 2PH.

Dear Parent/Guardian,

During a meeting this week, practitioners discussed a parental questionnaire to value parental voice to determine which methods of communication can be used within the school. We appreciate your support within the school. 

Please use the QR Code below and follow the link to the questionnaire and complete by Tuesday 12th November 2019.
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Kind regards 

C. Evans
Miss C Evans 
Class Teacher 



Letter for Pilot Ysgol Gynradd Y Goedwig
Forest Primary School
Ysgol Gynnradd Y Goedwig








Forest Primary School, Brynglas, Gelligaer, Caerphilly, CF82 2PH.

Dear Parents/Guardians, 
I am writing to inform you of an exciting new initiative that we are introducing within the school. Recent data highlights that learners of years one and two showed the lowest attainment within the school, therefore, during this upcoming term, these learners will have the opportunity to contribute to a ‘WOW day’ every Friday afternoon within school.  Learners will be provided the opportunity to participate in exciting, topical activities of their choice with the aim to develop the learner’s health and well-being.
With the success of the intervention, we hope to continue this intervention as a whole school approach. This will provide learners the opportunity to work alongside learners within all year groups, with a growing opportunity to invite members of the community to enhance their chosen activity. In turn, this will make the transition progress easier with learners provided the opportunity to build relationships not only with their peer members but also with a number of members of staff. 
There is no contribution for this activity, but it is encouraged that learners bring warm coats and waterproof shoes in the event that these activities are undertaken outdoors. 
I am sure that you will agree that it is essential for every learner to maintain their health and wellbeing. However, this should not concern you in any way. If further details are required, then please ask by contacting the school. 

Best wishes 
C. Evans
Miss C Evans 
Class teacher
……………………………………………………………………………………………………………………………………………….
Please complete the consent form below and return to Miss Evans by 19th November 2019
Name of child: ______________________________
 I give consent for my son/daughter to be a part of this intervention
 I do not give consent for my son/daughter to be a part of this intervention
Signature: _____________________________
  

Audio recording available 
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