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Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
	Targedau / Targets 
	Sut rydych wedi gweithio ar hwn / 
How you have worked on this 
	Ceir enghraifft ar / 
An example can be found on 

	When saying something such as four purposes is important, expand and clarify for the reader
	When discussing the four purposes, I have ensured to provide the meaning behind them within text. I have ensured to clarify and expand on all definitions. 
	Page 11 when mentioning the four purposes. 

	Try not to overly use contractions if it does not aid the flow of reading
	I have proofread and asked a peer to proof read to ensure the writing flows. 
	Throughout the assignment.


 

	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	Upon discussion with my class mentor, we identified that Assessment for Learning (AfL) was an area that I was struggling to implement as I was working with a young group of learners aged 3-5. My mentor suggested that creating a bank of strategies could be useful in order to effectively implement AfL throughout my lessons. After this discussion, I went away and researched a range of AfL strategies that were suitable for use with my young group of learners. I gained a bank of strategies such as  thumbs up/down, questioning and think, pair, share to encourage pupils to be active participants in their learning. After undertaking this research, I implemented these strategies in various lessons with my pupils. For example, during the plenary of a lesson on 2D shapes, I combined the ideas of peer assessment and thumbs up/down to gain a deeper understanding of what the pupils had learnt during the lesson. Using these strategies further assisted my use of assessment grids during lessons. Due to the young age of the pupils, the majority of the work that pupils completed is hands on and practical. Due to this, an assessment grid is filled out each lesson and combined with photo or video evidence which is subsequently uploaded to SeeSaw. The assessment grids are used to make observations about how each individual has done against the learning objective of the lesson and provides deeper information to inform my future planning. 

	What have you learned?
	Through undertaking wider research, I have gained deeper insight in to the use of AfL through the work of Black and Wiliam (1998). As a result of my research, I have created a bank of AfL strategies that I can take forward into my teaching career and adapt as needed to suit the age of learners I am working with. Gaining experience with using AfL strategies has allowed me to develop how i assess pupil learning and adapt my planning to suit the current needs of the pupils. For example, during a session with the pupils I identified that while some pupils were achieving the learning objective, others were struggling so adapted my strategies within the session to suit the individual. This experience has developed me into a reflective practitioner, able to adapt my teaching strategies to suit each child. Through the continuous use of assessment grids, I have learnt how to assess pupil learning against the learning objective and adapt as needed. Keeping a record of pupil learning has also enabled me to see how pupils have progressed over a series of lessons and where next to take them in their learning. 

Assessment grids were used by all members of staff in my placement classroom. As I was planning for myself and the support staff, I had to ensure my expectations of how to assess pupils was clearly outlined and communicated to the staff through the use of the grids. In doing this, I have also developed in communicating with my staff to ensure pupils are being individually aided in their progress. This has shown me the importance of effective communication for pupil progression. 


	What next?
	In terms of future practice, as previously mentioned I now have a bank of AfL strategies I can use and adapt to suit any future learners I work with. I will continue to keep up to date with any developments in the area of AfL through research and share effective practice with other practitioners. 
Additionally, the use of assessment grids as a way of recording data can be implemented in my own future practice to track pupil progression. However, this would be dependent on the age of the learners I work with and could form a basis for me to create my own way of effectively assessing pupils.





	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	During my final professional teaching experience, I assisted my teacher in creating the backward planning for the new topic. I planned a lesson for pupils to gain experience with sequencing under the Science and Technology AoLE. During the learning episodes, pupils were able to sequence using both a beebot in class and digitally using the turtle feature on Jit. The planning of the lessons intended to allows pupils the opportunity to have hands on experience before transferring their knowledge digitally. During the ICT session, pupils were learning how to use sequencing to park different vehicles in spaces - a direct link to the topic theme. I planned this to ensure pupils had a purpose for why they were creating sequences online. 

	What have you learned?
	Engaging within this experience showed me the importance of providing context to pupil's learning. Pupils were excited about engaging in the lesson and understood the reasoning for completing the work. By providing pupils with a blended learning experience both hands on and digitally, pupils were able to gain further experience on a new concept in a fun and engaging way. During the digital session, pupils were also able to solidify their previous learning. 

	What next?
	In future, I would continue employing blended learning experiences in classes to solidify pupils learning. With older pupils I would like to offer the chance to use both digital and real-life content subsequently to provide a rich learning experience. For example, I could trial augmented or virtual reality to further enhance the learning experience. 






	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	During my final Professional Teaching Experience (PTE), i was working with learners aged three to five in a Nursery/Reception class. Due to their young age, the pupils find it difficult to understand abstract contexts. For example, during our topic of 'we like to move it move it...', pupils completed a sorting activity around past and present transport. To teach pupils about the past, in my introduction i included a photograph of a local cycle track that had been transformed from an old railway line. The pupils engaged in a discussion about where they have seen this before with some pupils identifying that it used to be for trains. Building on their knowledge of the local area, I was able to tell pupils about the old railway line and lead in to the history of transport.



	What have you learned?
	Providing pupils with a real life authentic context to aid their understanding of an abstract topic such as history enabled me to engage pupils within the activity from the offset. Due to their young age, pupils struggle to understand the concept of events that have happened before them. By providing them with the context of their local area, pupils were engaged throughout the session and engaged in discussion with myself and each other about similarities and differences about past and present transport. Introducing this within a new concept for pupils proved useful as the information would not have fit into any of their schemas. Lombardi (2007) states that learners look for connections and any additional information on a personal levels aids pupils in understanding unfamiliar topics. 


	What next?
	If I were to do something similar within this topic in the future, to provide further context for pupils I would encourage pupils to speak to their parents/grandparents about what they remember from when they were young and if they were different. 






	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	During my final PTE, I decided to have pupils complete a sorting activity. During this activity pupils sorted different modes of transport in to past and present categories. This activity was cross-curricular as it hit three different AoLEs - Humanities, LLC and Maths and Numeracy. Completing this activity provided pupils with the opportunity to engage within rich discussion about the similarities and differences of each mode of transport. Additionally, as pupils were sorting groups of pictures this hits a skill within the LNF framework for Maths. 

	What have you learned?
	Ensuring cross-curricular skills are included within pupils work has provided rich activities for pupils. Whereas if pupils had solely sorted pictures the activity would have been quickly completed and pupils would not have understood the purpose of the activity. Providing purpose to activities through cross curricular planning has ensured pupils are gaining purposeful skills through the activities. 

	What next?
	In future, I would like to include further cross-curricular skills to enhance learning experiences. For example, I would like to plan a rich experience for pupils such as a school fate to include each AoLE and enhance their learning through real-life, cross curricular experiences. 



Part 1 – Approximately 2000 words
Part 2 – 2839 Words
For this assignment, the primary focus will be surrounding the area of Assessment for Learning (AfL). The term ‘AfL’ was first coined by Black and Wiliam in 1998. Black and Wiliam (1998) identify AfL as a type of formative assessment, with the terms occasionally being used interchangably. Formative assessment focuses on the learning process rather than the outcomes of the learning (Black and Wiliam, 1998; Schildkamp, 2020). The term AfL has been defined as “everyday practice by students, teachers and peers that seeks, reflects upon and responds to information from dialogue, demonstration and observation in ways that enhance ongoing learning” (Klenowski, 2009, p. 263). Wiliam (2011) further defined the term AfL as a form of assessment in which the main priority is to aid pupil learning and progression. During my final Professional Teaching Experience (PTE), AfL is an area in which I strived to develop, implementing regularly with the pupils. My final PTE took place in a mixed-age Nursery/Reception class in a small school based within the Swansea Local Authority in South Wales. 

Assessment is seen as a key part of enabling individual pupil progression (Welsh Government, 2022). Welsh Government (2019) have outlined a set of five Professional Standards for Teaching and Learning (PSTL) as drivers for practitioners who work with children. The PTSL align with the twelve pedagogical principles of the CfW. According to Welsh Government (2023), the pedagogical principles should be considered when aiding pupils towards realising the four purposes. Realising the four purposes is described as the aspiration for learners aged three to sixteen in Wales (Welsh Government, 2020).   

Assessment is a descriptor within the Pedagogy Strand outlined within the PTSL. The Qualified Teaching Standard (QTS) level of this descriptor states that the range of practices for assessment must be understood by the practitioner (Welsh Government, 2019). Engaging with this assignment should therefore allow me to further develop towards meeting this descriptor. Black and Wiliam (1998) identified four basic elements of AfL: sharing success criteria, quality of questioning, quality of feedback and self/peer assessment. During my PTE, as I was working with young learners between ages three and five, delving deeply into each of these elements proved difficult. For this assignment, I have decided to focus on two elements in which I gained most experience during PTE: questioning and peer-assessment. Engaging with these aspects should further widen my breadth of knowledge around this subject.

Having defined what is meant by AfL and the subject of this assignment, I will now move on to discuss AfL in greater depth. Assessment is generally split in to two categories - formative and summative assessment. Generally, AfL is associated with formative assessment whilst assessment of learning (AoL) is associated with summative assessment. AfL differs from the term AoL which focuses primarily on grading against a standard benchmark (Broadfoot et al., 2002; Harlen, 2007). The Curriculum for Wales (CfW) states that the purpose of assessment is to aid individual learners in progressing at an appropriate pace, being challenged accordingly (Welsh Government, 2022a). Broadfoot et al (2002) suggests that using AfL in the classroom can inform practitioners of what stage a pupil is at in their learning, the next steps and how to aid them in achieving those steps. This suggests that using AfL aids the CfW view on how assessment should be used. Previously, the Welsh Government acknowledged weaknesses in its assessment framework (Donaldson, 2015). Donaldson (2015) stated that the Welsh Government recognised the need for use of good formative assessment. Welsh Government (2022b) state that although the curriculum has shifted toward using the term pupil progression over AfL, the principles outlined in their assessment arrangement are underpinned by AfL. 

Although AfL is based extensively on empirical evidence (Stobart, 2008), Taras (2010) suggests that there is scarce theoretical underpinning. Whilst there are no specific theories relating to AfL, there is a wide variety of accepted theories related to the elements. Vygotsky’s (1978) sociocultural theory discusses the importance of both feedback and peer-assessment in aiding a child’s cognitive development. Humanistic learning approaches developed notably by theorists Maslow (1943) and Rogers (1942) also underpins AfL in the sense that each individual’s personal development and progression is of utmost importance. However, Maslow’s (1943) Hierarchy of Needs theory has been widely critiqued (Wahba and Bridwell, 1976; King-Hill, 2015; Bouzenita and Boulanouar, 2016). The critiques of the theory usually refer to the lack of empirical evidence and cultural considerations made by Maslow. However, the child’s needs being central to the theory is unarguably important in education so whilst the theory itself can be critiqued, the basis cannot. The CfW and its learner-centred view of education is similarly linked to the humanistic learning theory in this sense. 

 Taras (2010) also states that there is a lack of clarity around the definition of AfL. Bennett (2011) supports Taras’ suggestion by further discussing the definitional issue surrounding AfL. Whilst I do agree with Taras (2010) and Bennett (2011) to some extent, from further personal research I do believe that the basis of AfL (to improve pupil progression) is clear and consistent across a range of definitions (Broadfoot et al., 2002; Klenowski, 2009; Wiliam 2011). As previously mentioned, the terms ‘formative assessment’ and ‘AfL’ are occasionally used interchangeably. Bennett (2011) highlights issues associated with this stating it may worsen the definitional issue. In this case, I agree with Bennett’s critique of interchanging definitions as formative assessment encompasses more elements than AfL alone. Homework, for example, is another type of formative assessment although disregarded within the four main elements of AfL (Northern Illinois University Centre for Innovative Teaching and Learning, 2012). 

Estyn (2018) state that the processes of AfL have a significant impact on learning outcomes with pupils learning at almost double the rate. This further substantiates the original claims of Black and Wiliam (1998) who also suggested that the rate of learning is doubled through the use of AfL. Hattie (2009) states that in his synthesis of possible influences on achievement, feedback was among most influential across 134 meta-analyses. This would suggest that the claims of Estyn (2018) and Black and Wiliam (1998) ring true. 

Questioning
During my PTE, questioning was an AfL strategy I used regularly to understand where the pupils were currently at in their learning, a key component of AfL (Broadfoot et al., 2002). 
Discussions within a classroom can encourage a collaborative culture (Marshall and Drummond, 2007). Within their study, Marshall and Drummond (2007) concluded that talking at pupils with little questioning suggests that there is little learning happening. Sedova et al (2019) conducted a study which claimed there is a relationship between pupil participation in classroom discussions and pupil achievement. This further supports the conclusions made in the study conducted by Marshall and Drummond (2007). In their study, Sedova et al (2019) recognise the limitation that the coding was completed by a single coder in real time which can be prone to error. It is also important to consider that this study was undertaken with Czech students so although an important, current piece of literature may not be relevant in South Wales. 

Welsh Assembly Government (2010) suggest that both practitioners and pupils must understand the demands of the questioning in order to gain effective responses. Estyn (2022) implies that the use of questioning as an assessment strategy is effective when used skilfully to assess pupil understanding with the lesson being adjusted as required to suit the needs of the learners. Bloom’s taxonomy is a hierarchal pyramid used to aid practitioners in ensuring progression through questioning. Bloom’s taxonomy (Appendix One) was originally created by Benjamin Bloom in 1956 alongside a group of educational psychologists to organise cognition levels (Delta Kappa Gamma Society International, 2017). However, the taxonomy was further revised in 2001. Despite the revision of the taxonomy, both versions have been subject of criticism within literature. Mohammad, Soozandehfar and Adeli (2016) suggest that teaching and learning has evolved since the original taxonomy was published. Due to the hierarchal layout of the taxonomy, it could be assumed that each level must be achieved before moving up (Mohammad, Soozandehfar and Adeli, 2016). Although used as an aid to practitioners, it is possible that the hierarchy could cause confusion therefore resulting in lessened opportunities for progression in the classroom. Welsh Assembly Government (2010) state it is vital that practitioners do not exclude young learners from accessing questioning further up the hierarchy. During PTE this was an important personal consideration due to the young age of learners in my class. A further criticism of Bloom’s taxonomy highlights that the structure is not supported by literature (Marzano, 2000; Mohammad, Soozandehfar and Adeli, 2016). It should be considered however that research within education has grown substantially since the original taxonomy was published therefore Bloom (1956) did not have the same access to literature as his critics. 

Walsh and Sattes (2017) imply that questioning can be used as a way of moving learning forward through promoting interest and engagement within a topic. On the other hand, Gall (1981) regards questioning as a less effective alternative to direct instruction. However, this literature could be considered outdated. More recently, Shanmugavelu et al (2020) suggest that high quality questioning is key in supporting pupils to achieve higher levels of thinking. It is important to regard that evidence of questioning being effective in aiding pupil progression is when the questioning is of high quality (Black and Wiliam, 1998; Shanmugavelu et al., 2020; Estyn, 2022). Within my personal practice, questioning was differentiated to suit the understanding of the pupil. As outlined in part one, my questioning to understand where the pupil was at in their learning, informed future planning. Engaging with and implementing AfL in this manner allowed me to progress towards meeting the assessment descriptor within the PTSL. 

Peer-assessment
In literature, there are a variety of terms to describe the use of peers to provide feedback within a classroom setting such as peer-assessment or peer feedback (Double, McGrane and Hopfenbeck, 2020). Within this assignment, the term peer-assessment is used, defined as a method of pupils assessing or being assessed by their peers (Topping, 2009). Double, McGrane and Hopfenbeck (2020) regard peer-assessment as an effective method in delivering feedback to pupils. This supports previous claims by various writers such as Black and Wiliam (1998) and Topping (2009) regarding the efficacy of peer-assessment as a method of formative assessment. Building upon these reviews of peer-assessment, Double, McGrane and Hopfenbeck (2020) conducted a synthesis of available data surrounding peer-assessment due to the sharp increase in research over recent decades. The use of peers to further a pupil’s learning is central to Vygotsky’s (1978) sociocultural theory which outlines the importance of social interaction to facilitate further learning. Through the use of peer-assessment, pupils are encouraged to become active participants in their own learning (Liu and Carless, 2006). This idea links closely to the CfW learner-centred approach to pupil progression. Broadfoot et al (2002) further supports this, stating that learners are responsible for their own progression in learning.

As the use of peer-assessment places pupils in control of the learning, it is vital that pupils understand the work in order to assess effectively (Liu and Carless, 2006; Welsh Assembly Government, 2010). This could be an implication of this strategy as there are usually misconceptions amongst learners, specifically those of a younger age. Within my personal experience with young learners, I adapted peer-assessment methods to suit the level of work being completed. For example, I would usually ask questions about correct answers to gage their understanding of the topic. However, Peters, Körndle and Narciss (2018) suggest that in these circumstances, scaffolding can improve the quality of the strategy. The term ‘scaffolding’ can be traced back to Vygotsky (1978), expanded upon by Bruner (1978) to refer to an aid designed to provide assistance for learners to develop understanding they cannot develop independently. Scaffolding using aids such as rubrics have been effective in improving the accuracy of peer-assessment in schools (Double, McGrane and Hopfenbeck, 2020). However, Dochy et al (1999) suggests that social factors such as friendships or collusion may hamper the positive effects of peer-assessment on pupil learning. However, Panadero, Romero and Strijbos (2013) suggest that rubrics can also be used to eliminate pupil bias towards friends when conducting peer-assessment.

Other researchers have suggested anonymity when peer assessing can be advantageous by allowing pupils to be honest when providing feedback without fear of negative impacts on friendships (Rotsaert et al., 2018). Panedero and Alqassab (2019) conducted a review on three studies which compared anonymous peer-assessment with learning outcomes. According to Panedero and Alqassab (2019), two of three studies found minimal benefits of anonymous peer-assessment. Strijbos and Wichmann (2018) further support these findings suggesting that anonymity limits the collaboration element – a key component of peer-assessment (Kollar and Fischer, 2012). The CfW outlines twelve pedagogical principles which underpin curriculum design. Within the principles, encouraging collaboration is viewed as an element of good teaching (Welsh Government, 2023). Due to this, during PTE I did not use anonymity when using peer-assessment with learners. Although the conclusion aligns with the CfW the research undertaken by Panadero and Alqassab (2019) could be considered more reliable if a wider range of studies had been explored to further corroborate the claims.


Conclusion
Exploring the AfL strategies of questioning and peer-assessment throughout this assignment has allowed me to broaden my knowledge on these elements. Engagement with literature throughout this assignment has enabled me to further understand both positive aspects and implications of each strategy relating to my personal experience where appropriate. Effective practice published by Estyn (2018) has outlined the positive impact of implementing AfL in schools. As a Welsh education inspectorate, all practitioners in Wales should consider implementation of practice deemed as effective by Estyn. Within literature, it is evident that questioning has been widely accepted as an effective strategy to aid pupil progression. When used skilfully, questioning provides the practitioner with the ability to differentiate according to each pupil’s needs. In this sense, skilful questioning aligns with encouraging individual pupil progression - the key component of assessment in Wales (Welsh Government, 2022a). As previously mentioned, I used questioning as a way of collecting information on where pupils were at in their learning, allowing me to further identify next steps. The use of Bloom’s taxonomy is an aid identified to support practitioners in developing questioning skills. Despite the criticisms of the taxonomy, I believe it can be an effective aid, providing practitioners are aware of the possible implications. Ensuring they do not exclude young learners from accessing higher level questioning is vital in supporting pupil progression when using this aid (Welsh Assembly Government, 2010). Additionally, literature has also identified peer-assessment as an effective AfL strategy (Black and Wiliam,1998; Topping, 2009; Double, McGrane and Hopfenbeck, 2020). Possible implications of peer-assessment are provided with simple solutions within other pieces of literature. The efficacy of peer-assessment is seemingly improved through use of scaffolds such as rubrics (Romero and Strijbos, 2013; Peters, Körndle and Narciss, 2018). To further increase efficacy of peer-assessment, misconceptions amongst pupils should be addressed by practitioners. However, scaffolds are also an option to address misconceptions (Double, McGrane and Hopfenbeck, 2020). 

Coe et al (2014) define great teaching as practice leading to pupil progression. 
Implementation of AfL strategies has been identified as effective practice (Black and Wiliam, 1998; Estyn, 2018;2022). To further ensure I provide great teaching, self-reflection against the PTSL is vital. Coe et al (2014) further supports the idea of reflective practitioners in order to teach effectively. The Great Teaching Toolkit has been published in order to highlight forms of professional learning that can lead to improvements in practice (Coe et al., 2020). Four broad areas have been identified as elements of great teaching each supported by literature (Coe et al., 2020). The elements are as follows: content knowledge and understanding, effective classroom management, activating pupil’s thinking and creating a supportive learning environment (Coe et al., 2020). The elements within the Great Teaching Toolkit resemble the twelve pedagogical principles outlined in the CfW. From personal experience, trialling different strategies within the classroom environment is key in meeting the elements. Self-reflection upon the strategies is therefore key in ensuring great teaching and learning. 

Currently, as a student teacher I am working towards achieving QTS level of the PTSL. To qualify, I must reflect on each standard providing evidence of the professional experience. Once achieved, a newly qualified teacher (NQT) will move on to the induction level of descriptors. As mentioned in my introduction, AfL links directly to the assessment descriptor within the PTSL. Engaging with wider research around the subject of AfL has enabled me to understand the range of practices for assessment as outlined in the PTSL. Through undertaking wider research around questioning and peer-assessment, I have further enhanced my professional learning also meeting the wider research and findings descriptor of the PTSL. 

In conclusion, the critical analysis of my chosen AfL strategies has proved beneficial in broadening my knowledge on the subject. Comparing both benefits and limitations enables informed decisions around implementations of strategies in future practice. On reflection, the next steps for my development include progressing onto induction level of the PTSL as an NQT.
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