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A Specific Learning Difficulty (SpLD) is a term which encompasses range of difficulties experienced by some individuals in processing information. According to the British Dyslexia Association (BDA),
Specific Learning Difficulties (or SpLDs), affect the way information is learned and processed. They are neurological (rather than psychological), usually run in families and occur independently of intelligence. They can have significant impact on education and learning and on the acquisition of literacy skills.
           It is an umbrella term used to cover a range of frequently co-occurring
           difficulties, more commonly:
Dyslexia.
           Dyspraxia / DCD.
Dyscalculia.
A.D.D / A.D.H.D.

Most individuals who have a Specific Learning Difficulty will present as an average or above average student. However, they find it difficult to perform well when subjected to Cognitive Abilities Tests, (CATs). These are tests have a twofold purpose. They assess an individual’s general intelligence and assess an individual’s ability in three key areas: Verbal Skills (oral, written, reading, comprehension and understanding use of words theory), Quantitative skills (number theory) and Non-Verbal Skills (ability in spatial and abstract thinking) skills. The results are provided as a SAS (Standardised Age Score). This means that the pupils age is taken into consideration when scoring the test. Consequently, marked discrepancies between the predicted and actual scores in the various areas of the test may indicate that an individual is experiencing difficulties in one area. 
For the purposes of this essay the focus will be on the difficulties encountered by an individual suffering from Dyslexia. According to the Dyslexia Research Trust, it is a neurological condition that occurs in approximately two million people in the United Kingdom and is the most widely acknowledged of the Specific Learning Difficulties. Dyslexia comes from the Greek words ‘dys’ meaning difficulty and ‘lexis’ meaning the totality of words in a language. 

The following definition as described in the Rose Review (2009, p11) states:
Dyslexia is a learning difficulty primarily affecting skills involved in accurate and fluent word reading and spelling. The main characteristics are difficulties in phonological processing, verbal memory and verbal processing speed. Dyslexia occurs across the range of intellectual abilities. It is best thought of as a continuum not a distinct category and there are no clear cut off points.
Dyslexia affects everyone differently. Research has shown that the learning difficulty occurs due to processing problems especially in the language regions of the brain (Kidshealth.org, 2014). Developments in brain imagery technology have enabled neuroscientists to investigate in greater detail how information is processed and decoded in the brain. This has been of great benefit to the research into specific learning difficulties such as dyslexia. Studies such as those undertaken by Ziva Breznitz resulted in development of the ‘Asynchrony Phenomenon’ (2008) which implied that the difficulties experienced by the dyslexic learner are the result of a processing malfunction between the various parts of the brain that enable the word decoding process. Along with several colleagues, Breznitz developed a program to educate the brain to manage information at a faster speed which resulted in a substantial improvement among dyslexic individuals. 
 The common factors associated with dyslexia were highlighted by Everett and Reid (2009).  They assert that the condition is hereditary and commoner in males. The most obvious factor is the difficulty in learning to read despite normal intelligence, adequate teaching and parental support. Furthermore, they argue that the individual will have difficulty with memory activities, difficulties with organisational skills, sequencing skills and time management, find it hard to complete written work, to process visual and auditory information. The dyslexic learner will struggle with phonology, use bizarre spelling and display inconsistencies in the spelling of a word, In the early years, dyslexic individuals will probably miss childhood markers such as crawling, walking, speaking throwing and may be unusually clumsy. Additionally, many individuals suffer a heightened sensitivity to visual and auditory stimuli whilst others are unable to screen out these stimuli giving them an inability to deal with busy surroundings and lastly individuals may exhibit reading difficulty. They may also be susceptible to immunological problems such as asthma, eczema, hay fever, other allergies.
 Everyone has a way of learning, self-tailored to their own needs. Normally students in a classroom situation can subconsciously adapt their learning style to conventional teaching methods, however a Specific Learning Difficulty like dyslexia, can make it difficult for a student to achieve the same outcomes as the rest of their cohort. The difficulties which blight the dyslexic learner flow together to stunt the students learning. Difficulties in the early years, recognising letter shapes will lead to difficulties in reading and writing. This lack of basic literacy skills will compound as the individual moves up the school ladder. Reading and writing are the basis for all academia and the constant struggle that the dyslexic learner faces to keep up with his peers is enormous. The dyslexic learner may experience difficulties with phonology (the system of contrastive relationships among the speech sounds that constitute the fundamental components of a language) which can lead to feelings of extreme frustration when the individual is unable to match letters to sounds. This may lead to a reduced speed in reading with the individual hesitating over the words, or even guessing the words causing feelings of agitation or embarrassment. 
According to (Levy,2014) dyslexic characteristics can make it difficult for individuals express their emotions because of a lack of vocabulary. This could contribute to the individual experiencing frustration or distress as they know what they want to say but cannot write it down. 
Another difficulty that often arises is the inability of the practitioner to understand the written work of a dyslexic individual, often letters are reversed, this may lead to difficulties in spelling, resulting in an individual feeling their peers are much cleverer them. Their dyslexia dictates that they learn at a different pace to their peers and this can make it extremely difficult for the individual to forge friendships.
Unidentified, dyslexic learners can experience plethora of negatives in school life, emotional distress, frustration and poor self-esteem, poor motivation and a negative attitude, as a result the student chooses to withdraw from class life, becoming isolated. More commonly, it can lead to the development of behavioural issues. 
There are a variety of alternative learning approaches, strategies, and tools that can help students with learning difficulties achieve their full potential in an educational setting. Perhaps the most important of these is a positive attitude and encouragement from practitioners to inspire individuals to stay motivated and persevere despite their difficulties.

Hewlett, K., Crabtree, D. and Taylor, S. (2008p13). argue that:
“The underlying premise is that teaching, and learning aimed at supporting learners with Specific Learning Differences benefits all learners in the class. The Achieve Ability pilot project which developed the materials, demonstrated that by adopting strategies proven to be successful with individuals with Specific Learning Difficulties, teachers can have a big impact upon the achievement of all learners. Furthermore, they can improve the educational experience of Specific Learning Difficulties learners to enable them to bring their strengths to the classroom.” 

Inclusive approaches to supporting learning opportunities for individuals with Specific Learning Disabilities must be met by learning how individuals who learn differently learn. This will open pathways for not only dyslexic individuals but can also engage the rest of the learner profile. This can develop a wider range of teaching methodologies and enhance the professional capability of the teaching staff.
 In conclusion it is important to follow several proven strategies to ensure a successful outcome when educating dyslexic learners.
Small steps- present the task in small steps to accommodate short term memory capabilities. Use a checklist if the task comprises of more than one task to aid self-monitoring.
Look at the individuals preferred learning style and thereby how best to manipulate the learning situation to promote the most effective way to learn. 
Use multisensory strategies to ensure that whichever learning style the individual prefers, is provided. For example, a learner who struggles with visual learning could access an auditory method of learning without being singled out. 
Look at using Group work to support the dyslexic learner. It has been proven that dyslexic learners thrive when working with other individuals. It is important, however, for the dyslexic learner to be in a group where there is structure to the group task, acting as a ‘model’. The benefit of group work is that the lack of reading or writing skills of the dyslexic learner will be compensated by the comprehension and problem-solving skills they will undoubtedly possess.   
Another strategy is to use self-articulation, a dyslexic child can benefit if they provide oral feedback on the task they must do to monitor their comprehension. 
Learning through games is also a way to take the emphasis off the study and onto the fun element. 
Hewlett, K., Crabtree, D. and Taylor, S. (2008.p10) sum up ably the need to support the learner with Specific Learning Difficulties overcome barriers to learning
 “The underlying approach resides with the view that SpLD learners, who span all ability ranges, represent an intellectual loss. Low rates of identification, insufficient support and inappropriate teaching and learning strategies operate against these learners realising their true potential.”
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