[bookmark: _GoBack]ECAD7003 Part B: How the school developed an inclusive education for their learning with Additional Learning Needs.
Introduction
This assignment focuses on how the school developed action plans to better support their learners with ALN needs by providing an inclusive learning environment where students are integrated into mainstream classes when appropriate and given the same opportunities as their peers in mainstream. The headteacher collaborates with stakeholders when creating goals and collecting data to develop their school improvement plans (SIP) to better the learning outcomes of all learners. Comer (2004) says in his book to leave no child behind, the best way to speed up the school improvement plan process and implement change, is by the school valuing involvement from parents, community leaders and others (Comer,2004). 
The school is in South Wales and teaches pupils from 11 to 16 years old. There are about 600 pupils enrolled in the school. According to the Estyn report published in 2019 about the school's last inspection, about 33% of pupils have additional learning needs (ALN) with 13% who have a statement for that need. These figures are well above the national average (Estyn,2019). 
Literature review 
[bookmark: _Int_IGU1uSMr]The school development plan (SDP) or school improvement plan, is an annual plan that is generated considering recent Estyn inspection findings and recommendations and the school’s own self-evaluation (School improvement plan, 2015) with the aim of improving learners' outcomes (Welsh Government,2014). SIP provides useful information including the schools' goals and timeline, action steps, along with top priorities and who is leading the change to make these goals a reality (Meyers and VanGronigen,2018). School leaders or headteachers are responsible for developing the plan through self-evaluation, strategic planning, making improvements and reviewing progress (Welsh Government,2014). Careful planning helps schools become reflective and guides them in developing procedures for continuous evaluation and feedback about their priorities and areas of development (Fernandez,2011). The school's self-evaluation process must self-assess and explain how the school's education meets the needs of the learners and how well the school deals with well-being, ethical and behavioral issues (Woods, & Brighouse,2013).When developing the school development plan, the headteacher takes into account student voice on their own learning, results from exams, self-reflection and opinions from staff on what works and areas of improvement, and national policy in Wales.  For example, one of the school’s national priorities is to adapt school procedures in line with the new ALN bill (2018). 
The ALN legislative framework was created by the Additional Learning Needs and education Tribunal (Wales) Act 2018. Therefore, replacing the term ‘special education needs (SEN)’ and ‘learning difficulties and/or disabilities (LDD)’ (Welsh Government, 2022). The ALN act (2018) supports learners from 0 to 25 in Wales with ALN to achieve their potential regardless of the struggles they face. Schools will need to “design pedagogical approaches to match the specific learning needs of their individual children and young people” (Donaldson,2015, pg.91). The secondary school in question has developed a pedagogical approach of an inclusive education. Where students with ALN attend either a specialist teaching facility (STF) or an autism center of education (ACE) where they are supported in their learning as an individual. They “follow a worthwhile bespoke curriculum that combines support and mainstream lessons” (Estyn, 2019, pg.7). Klefbeck (2021) states that learners with learning difficulties need strategies to improve their communication often involving the use of images, objects and symbols (Klefbeck,2021). The great teaching toolkit says that great teachers build strong teacher-student relationships specifically with students with ALN (Additional Learning Needs) (Coe et al,2020).
Hodkinson (2020) discusses in England special education needs (SEN) is split into four categories; “communication and interaction, cognition and learning, social emotional and mental health difficulties and sensory and/or physical needs” (Hodkinson,2020, pg.311) Summarily, Norwich and Lewis (2007) state these “categories of cognitive learning difficulties might also depend on their association with other kinds of difficulties, e.g. sensory, motor, emotional and behavourial” (Norwich and Lewis,2007, pg.130). In contrast, Niemiand and Vehkakoski (2022) say that some students with ALN that participate in mainstream classes are accepted by their peers without ALN, but others fear that ALN learners take away from their own learning and avoid picking these students to collaborate on group work (Niemiand and Vehkakoski ,2022). Smith (2012) states that inclusion in education prepares all students with or without ALN to learn to accept others regardless of their differences (Smith,2012). Norwich and Lewis (2007) discuss that for teachers to accommodate unique differences common pedagogy needs to be accounted for different needs of every learner (Norwich and Lewis ,2007). 
 In contrast, Smith (2012) discusses issues of inclusion of SEN students within mainstream classes to reduce inequalities in their education. It is argued that same students may not thrive without the support and pedagogical approaches of special schools or specialist teaching facilities that meet the learners' individual needs, on the contrary, these students are excluded from opportunities their peers experience that ill equips them to live as independent citizens that participate in society (Smith, 2012).Similarly, Norwich and Lewis (2007) discuss the term unique differences within SEN education with a view that assumes that all learns are the similar, but also individually unique. Therefore, teaching strategies are appropriate and successful regardless of students’ differences including, social background, ethnicity, gender, and disability (Norwich and Lewis,2007). Backed up by Bromley (2020) who says that effective differentiation is about putting strategies in place where all learners can access the curriculum regardless of their background or ability. Some students take a different route or slower pace, but they still get to the same destination. Differentiation is not about placing pupils with ALN (Additional Learning Needs) under the same umbrella but rather treating them on an individual basis (Bromley,2019). In contrast, Smith (2012) says that some children with SEN struggle to participate in mainstream school especially those that are vulnerable (Smith,2012). The issue whether of inclusive education works depends on the individual learner, some may thrive being integrated into mainstream, some may need support in place to catch up, and some may thrive better to be taught in specialist teaching facilities where support is in place and the pedagogy is individually designed for each learners needs.





Developing an action point
School improvement plans (SIP) are an essential tool for schools to make improvements (Fernandez, 2011) with the headteacher and senior lead teachers within the school responsible for reforming or improving the school for learners, through self-evaluation (Chapman and Sammons, 2013).When developing a school development plan (SDP) or school improvement plan, the headteacher goes through a process of collaborating with stakeholders within the school, self-evaluation, data analysis,  strategic planning and measuring impact. Stakeholders are anyone involved and invested in the school's success, for example, those that work or are part of the community around the school. The school usually collaborates with other stakeholders, individuals, or institutions such as the cluster primary schools around the school network. The main stakeholders are students, parents, support and teaching staff, governors, the local community, and the government (Brighouse and Woods,1999). Schools that develop a successful SDP or SIP build positive relationships with stakeholders and value their input, where headteachers have strong leadership that boosts collaboration and ensure teachers are accountable of results and make their own suggestions on improvement based on their own experience, reflection, or research they completed (Gonzales et al.,2022). The headteacher needs to address any issues collaboratively with stakeholders to make decisions that directly impact students within the school (Bickmore et al.,2020).
The headteacher starts off by completing a self-evaluation. Self-evaluation allows schools to reflect on their performance and utilize strategic planning. (Welsh Government, 2014). Self-evaluation also allows schools to recognise their strengths, identify actions and priorities that need to be addressed, such as curriculum, learning and teaching, well-being, equity, and inclusion (Welsh Government, 2022). Self-evaluation has three different forms that serve two purposes of development and accountability including macro self-evaluation to identify the big picture, means-end self-evaluation strengthens leadership in schools and impacts within the classroom to track and improve students' progress and achievements, and micro self-evaluation targeting the quality of learning within lessons (Chapman and Sammons, 2013).
Once self-evaluation is complete, the next step is to analyse the data collected. Various research recommends data-based decision-making which can advance students progression and learning (Schildkamp,2019, Meyers and VanGronigen,2018, Bickmore et al.,2020). Before data can be collected it is first crucial that goals are set beforehand to make connections to better improve the quality of teaching and learning (Schildkamp,2019).After targets or goals are set the data is collected and analysed in the first cycle coding requires every line to be analysed from any transcripts collected and then broken down into categories and subcategories (Action, 2021) or by answering any key questions they may have (Meyers and VanGronigen, 2018). Headteachers need to agree and harmonise a balance with stakeholders when setting goals based on the culture, vision, mission, and values of the school (Scildkamp,2019). One of the best ways to successfully implement a school improvement plan is to analyse the data for trends. Bickmore et al. (2020) describe this process as data-driven decision making (DDDM) where an inquiry process is undertaken to better understand the data collected from students and teachers to help inform a strategic action plan (Bickmore et al.,2020). One technique to better understand data is through colour coding using highlighters and keyword identifiers related to the previous set goals. This helps spot any common trends or links between each goal. Then data is read multiple times to gain a better understanding of the data collected (Action, 2021). Once data is collected, analysed and makes sense, their conclusions are made, and an action plan is drawn up. But translating data to an action plan may be the difficult part for headteachers and teachers in the school (Shildkamp,2019). Similarly, Action (2021) completed a study to gain insights from principles in leadership roles responsible for reforming their school's curriculum, policies, and priorities. Most of the principles that participated in the study agreed that their work is essential for school improvement but identified concerns of receiving little training on how to successfully implement changes that benefits their learners needs therefore professional training in this area is an important first step to developing an effective school improvement plan (Action, 2021).
The aim of strategic planning is to outline a plan to provide a clear picture of the school's main goals, resources, staff and strategies to make those goals reality and measure the impact of if it is successful (Fernandez,2011).Similarly, Chapman and Sammons (2013) that an action plan or strategic planning requires goal setting, working out the best ways these goals can be attained, for example through continuous professional development among teachers (Chapman and Sammons, 2013). It is a critical part of the school improvement plan (Skrunk et al.,2016) and can be ineffective if stakeholders are not involved and notified of any actions due to take place (Chapman and Sammon,2013). One technique of strategic planning is formal planning where exam results are evaluated, goals are identified and set, adapt to strategies when necessary and continuous monitoring of performance (Skrunk et al.,2016). Finally, for the whole SIP process to be effective to learners it is crucial that the governing body and school leaders continually monitors, reviews, and adapts the SIP annually, especially after an Estyn inspection to ensure that the SIP is updated and relevant (Welsh Government,2014).
Reflection and evaluation 
The school has developed an action plan in line with their top national priorities to adapt school procedures to make way for the new ALN bill and their local area of improvement to maintain standards and opportunities for all learners (e.g., ALN pupils). Their action plan includes greater awareness of individual pupils’ ability and background situations and needs that require additional support to achieve the best possible outcomes learners from specific groups and supporting and understanding each pupil's needs. The approach to understand their ALN learners through an individual approach and tracking their progress and well-being has been working well. Improved tracking in relation to ALN pupils especially with consistent approaches as these students thrive in an environment with set routines. Modified working practices to bring the school up to date with the new ALN bill in Wales. The school has regular intervention meetings with ALN pupils to have an informal chat following up their well-being check in the morning.
At the start of the academic year of 2021 to 2022, the school introduced an extra year 9 teaching class to reduce class sizes from 31 to 24. This action was implemented to improve learners' outcomes and put in place better support for ALN learners. The purpose of this change was because the school had new transfers from other schools, increasing the class size to over 30 well above maximum capacity. This really benefited learners as they were able to have more support in a smaller classroom and helped integrate new in-year transfers from other schools in the area.
When the school updated their SIP at the start 2022, they implemented three new specialist teaching facilities (STF), STF 1 for moderate learning difficulties, autistic spectrum disorder (ASD) and those with adverse childhood experiences (ACE) and STF 3 for high tariff statement learners. Currently all three facilities are at or near capacity and continue to provide effective support to all the school learners within these specialist teaching facilities. The school is proud to maintain an inclusive learning environment for all their learners, where pupils from specialist teaching or autism facilities join some mainstream with the support of teaching assistants (TAs). Likewise, non-ALN students are inclusive to their peers joining their classes and are respectful and guide them when needed. 
On reflection, the school provides great supportive pastoral care and promotes well-being in their school before and after covid for all pupils with or without ALN needs. They communicate with parents to monitor vulnerable learners e.g., those disengaged in education and those with ALN needs. The school has also shared good practices, especially their inclusive strategies with other schools in their network and collaborate with colleagues in cluster primary schools to ease the transition into year 7. 
One recommendation I would make is to make the SIP clearer and follow up with how these goals are being met and the costs involved in making those goals a reality. I would also suggest including initiatives working with local businesses and the local community e.g., for example students in the STF or ACE going to work in a café for a day to use their numeracy skills and communication skills and bring that back to the classroom to learn what’s needed to setup a successful business, bringing in the use of the digital skills using spreadsheets to calculate their costs. The students in the GSCE classes complete their Welsh Bac where they do individual and community projects, and it will be good to highlight these opportunities for learners and how it benefits and progresses their learning.

Conclusion
It is crucial for the SIP process to be effective that the headteacher works with stakeholders to ensure it has a positive impact on learners (Comer,2004, Scildkamp, 2019). Other literature stresses the importance of headteachers receiving adequate training on how to develop influential school development plans to best advocate for change (Action,2021). Without effective strategic planning the SIP process becomes inadequate (Fernandez,2011) while Chapman and Sammons (2013) add to this sentiment by adding goal setting is what sets effective strategic planning apart from ineffective planning (Chapman and Sammons,2013)
The school adapted their procedure for supporting their learners from their specialist teaching classes to conform with the recent ALN bill passed in Wales (2018). Therefore, recognising pupils with ALN as individuals who simply need tailored support depending on their needs. The STF and ACE facilities design their pedagogical approach based on each individual learning need and provide intervention classes to improve their skills in literacy and numeracy. Some literature advocates for a more inclusive approach to integrate ALN learners with their peers in mainstream classes, as they argue that in society we must learn to live and respect others who have unique differences (Norwich and Lewis,2007). While others say for inclusive education to work students should be able to access the curriculum through differentiation (Bromley,2019). In contrast, others are cautious about whether students thrive in a mainstream learning environment. (Smith, 2012, Niemiand and Vehkakoski ,2022).
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