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Targets	How you have worked on this	An example can be found on
Avoid overusing in-text references.	I have tried to collaborate references instead of using them in each sentence.	This can be seen throughout part 2 of the assignment.
Continue to read a wide range of academic literature.	I have used the UWTSD Library and have enjoyed reading different Welsh government and Estyn reports to ensure my literature is appropriate.	Can be seen in the reference lists in both parts
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Component 2: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
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Schools have a duty to ensure that all learners have an equal chance to achieve their potential and support all learners to overcome barriers and challenges in developing essential life skills through the school encouraging high aspirations from a thoughtful and active leadership. These qualities can be seen within a School Development Plan (SDP) (Welsh Government, 2014, 2015; Estyn, 2018). This assignment will critically reflect a priority within an SDP based on actions, impact, evidence and supported by literature. An SDP is a strategic plan to improve learner outcomes through self-evaluation performance and practice reflection in order to develop strategies to overcome the priorities listed in an SDP (Welsh Government, 2014).

The school will be addressed as school X throughout the assignment in order to keep all information confidential and follow the British Educational Research Association (BERA) guidelines (2018). School X is a small school in a semi-rural village in Wales. There are 124 pupils and statistics show that 2.3% of pupils are eligible for free school meals which is significantly lower than the national average of 21.3%, 15.7% of pupils have Additional Learning Needs (ALN) which is above the national average of 14.7% and approximately 7% of pupils have English as an Additional Language which is lower than the national average of 8.9% (School X, 2021; Welsh Government, 2021b, 2022b).

The priority I have chosen to evaluate is ‘To implement the ALN Bill’ further evaluating the element ‘To identify training needed for teachers and learning support assistants’ (School X, 2021). The rationale behind this priority is that the school needs to meet legal requirements of Welsh Government policies and all staff must be involved in the ALN Bill’s implementation (Welsh Government, 2018, 2021; School X, 2021).
  
[bookmark: _Toc101515550]Literature review 

SDPs focus on school improvements and looks at strategies to overcome priorities identified when self-evaluating school performance. Through developing a priority the school will look at resources available and set out how much funding is needed to achieve the outcomes identified (MacGilchrist et al, 1995; Welsh Government, 2014).

An SDP provides an opportunity for future planning as it can be carried over three years. SDPs have become a legal requirement in Wales since 2014 (Welsh Government, 2014). However, MacGilchrist et al. (1995) suggests that SDPs should be more than just responding to policy changes, schools need to identify potential updates, consider future scenarios and most of all build a reflective learning community which can adapt to challenges and opportunities with ease.

SDPs can also be referred to as School Improvement Plans. Both should include improvements identified by school, the need to establish measurable objectives for progress and improvements, staff involved in the implementation, how the strategy will affect the stakeholders and funding (Fernandez, 2011). McNamara (2003) suggests strategic planning should determine where the school wants to go, what's needed to get there and how to measure progress of reaching there. 

Through creating SDPs it allows educators to create improvements which are cost-effective by looking at available resources in the school and the local community to help guide leaders to make effective and efficient policy decisions (Hummel-Rossi and Ashdown, 2002). Some studies have looked at the determination if increasing costs impacts a better performance (Hanushek, 1989). Fernandez (2011) and Phillips and Moutinho (2000) found there was not enough evidence to show how effective SDPs were to improve schools’ performance. However the data they did find suggested that strategic planning in an SDP should improve performance. Furthermore, Bobic and Davis (2003) suggest when a school continuously reviews an SDP it could waste valuable time and resources as there is not much evidence to prove it will impact the performance positively. Additionally, Fernandez (2011) found that educators needed to look at improving the quality and the efficiency of courses carried out for staff and developing various leadership techniques as this would decrease school costs.

School X’s SDP includes cross reference links which involves developing the Curriculum for Wales which includes promoting equity through providing universal provision that meets the needs of all learners and will link to the UNCRC article 23, 28, 29,30 (appendix 1) (Smith, 2018; UNICEF, 2022; Welsh Government 2022a). The schools Additional Learning Needs Coordinator (ALNCO) and head teacher are responsible for implementing this element as they need to consider which staff needs training and the cost as there will be need to cover staffing costs with supply. Training and resources will be provided by local authority and advice and documentation from cluster ALNCO’s will support the transition of the ALN Bill (School X, 2021).

School X’s aim is to create a comprehensive provision map for universal provision which meets the needs of the majority of pupils. To do so training must be provided to all staff to ensure understanding of the Additional Learning Needs and Education Tribunal Act 2018 (ALNET) and the ALN Code for Wales 2021 (ALNCW) and the role of universal provision in everyday school (Welsh Government, 2018a, 2021). This element was agreed in a meeting with Governors through the head teacher’s self-evaluation of the whole school performance (Davies, 2022). An Estyn (2020c) report shows how an inclusive ethos promotes effective learner participation. Through valuing all learners this report shows that the school has created an environment where all learners have equal access to essential life skills at school. This can be provided through creating clear policies which emphasis on how the school engages with the local community. This is also supported by the social justice principles where everyone has the opportunity to knowledge to become ambitious capable learners, to ensure equity is promoted through meeting the needs of all the learners and that all learners have the opportunity to participate and voice opinions through different school councils to create an inclusive ethos (Alfattal, 2015).

The ALNET Bill and The ALNCW both support and ensures a system where all learners with additional learning needs are met placing their views, wishes and feelings at the heart of the process in order to provide the required support to enable all learners to develop effectively and achieve their full potential (Welsh Government, 2018a, 2021). School X developed this priority through identifying the schools need to start transferring the children to the new ALN system to meet the ALNET legal obligations. The ALNCW requires schools, further education institutes and local authorities to respect all decisions about whether a learner has ALN and the preparation to create Individual Development Plans (IDPs) and the process which is taken to review and revise each one in order to maintain producing correct IDPs following the United Nations Convention of the Rights of the Child when completing the IDP paperwork (Welsh Government, 2021; UNICEF, 2022). 

Through implementing the ALN Bill school X are looking at developing all learners equally ensuring they have the best support for them. There is need to create equal opportunities in school to equip all learners to compete in the future, this is very similar to the four purposes of the Curriculum for Wales where practitioners provide all learners with skills and knowledge to succeed in life (Smith, 2018; Welsh Government, 2022). Furthermore, this is supported through developing schools as learning organisations in Wales as it encourages to develop a shared vision which places all learners at the centre of their learning, as school X is trying to put support in place for all ALN learners following new legislation (Welsh Government, 2018b; OECD, 2019).

To incorporate this bill and adhere to all legal requirements, they found that staff needed further training regarding ALN as not many had experience with ALN. Estyn (2020b) reports staff need to keep up to date with training as most staff use this information to create different interventions to support each individual learners needs as best as possible. A key element for supporting learners with ALN is how the staff complete referral documentation early to ensure access to outside agencies (Welsh Government, 2021). Estyn (2018) reports to be successful there should be a whole school approach in recognising strengths in all staff and enabling them to use the strengths when teaching through understanding the different needs. The school ALNCO identified there was a need for updated training for all staff which is shown in appendix 2. School X identified if the staff could understand the structure of support and the value of their role in providing universal provision to meeting the needs of the learners, the wider community would benefit in the future (School X, 2021). In regard to stakeholders’ school X would like to see parents engage in the process and take on board the holistic approach of the new review process. They would also like to see Governors understand there is need for time to overcome the implications of the ALN Bill and for all staff to take part in training days in order to fulfil the objective of providing appropriate universal provision to all learners. This is supported by Smith (2018) who suggests to have a successful SDP there is need to include a vision for the whole community. 

School X created a survey to identify the staff’s understanding of the ALN bill before and after training was carried out to introduce the new ALN bill and how it will be incorporated in school. This survey helped school X measure the impact of the training provided. The training delivered on the INSET day was provided by the school ALNCO who had attended the same course the week before with input from the local authorities. Estyn (2020a) found most schools gain effective leadership in ALN through providing well-planned ALN training for all staff working closely with the schools ALNCO to ensure all staff understand their responsibility to each learner.

Universal provision should enhance the curriculum experiences for all learners and focus on their strengths in order to build self-esteem, confidence, and communication skills (Estyn, 202d). School X will implement a triangle provision (appendix 3). This triangle will balance the ALN needs as the lowest level- Universal provision will support all learners through differentiation (Smith, 2018) and extra support provided through good teaching and learning strategies including a range of Assessment for Learning (Black et al, 2004). If a learner is in need of extra support in a specific area, then early intervention will be introduced to ensure reduction in the attainment gap (Welsh Government, 2015). If a learner is continuing to show signs of additional support and a specific need has been identified, then consideration for an IDP will be introduced at the targeted level together with input from the school ALNCO and parents to ensure the correct support will be provided (Estyn 2020d). The last level is a specialist level where a learner has an IDP and needs outside agency support such as speech and language or physiotherapist to enable them to progress within their development.

When creating universal provision there is need to create a positive learning environment as it helps learners to feel safe and enhances their learning. School X’s head teacher wants to foster elements of different interventions previously used in the school and tailor them to create the most suited universal provisions for all learners (Davies, 2022). This is shown within Estyn’s (2018) report to have impacted the learners the most in an inclusive environment. Estyn (2020d) report shows through creating an inclusive pathway for learners with universal provisions programmes based on different needs could improve attendance and attainment. 

When looking at monitoring the impact school X has not begun to do so yet, however the head teacher has expressed that there will be observations and regular meetings within staff and leadership as monitoring the impact is critical to the success of the SDP outcomes (Estyn, 2020d; Davies, 2022). Ensuring the staff have the appropriate training is beneficial to implementing universal provision as staff need to monitor and support all learners to ensure their needs are met through providing the best education path designed for them which will show that school X is building an inclusive ethos and sees everyone as equal learners (Smith, 2018; Estyn, 20202c, 2020d). To evaluate this aspect of the SDP I would suggest that school X could create progress trackers for all children so that the teachers can ensure all needs are met as seen in previous schools (Welsh Government, 2020).
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To improve the impact of an SDP there is need for input from pupils, staff, governors, and the community such as parents when self-evaluating school practice and ethos, as it would create more valuable priorities when looking at supporting the learners’ individual needs. This process would include collaboration between all stakeholders as seen in Estyn’s (2020b) report. Through involving stakeholders such as parents they know their children best and can support how their children need to be supported (Arshad, Wrigley, and Pratt, 2012). Furthermore, working relationships between stakeholders and school are vital to the success of the school and helps to raise the schools’ standards (Smith, 2004; Smith, 2018). Involving all learners when setting targets or planning support will help them develop a good understanding of their targets and expectations and how could they achieve the targets (Estyn, 2020a). Estyn (2020c) report shows that school X could benefit further by having a more pupil voice approach creating different groups for different aspects of the school to gain learner perspectives of different priorities of the SDP. As this Estyn report found that pupil outcome increased as they were involved in developing school improvements and through creating an inclusive ethos all learners had developed a sense of belonging in school and valued themselves as motivators of their own learning. 

To ensure self-evaluation is carried out on school X’s practice, they use the SDP to reflect on current and past practices which is reviewed termly and allows the school to adopt their practice to support the ever-changing environment and also to adapt to new challenges which occur in everyday school (Huber, 1991; Beach and Lindahl, 2004; Fernandez, 2011). McLaughlin and Talbert (2006) suggest a school should embed a learning community which shares a vision with all to achieve an increase in student achievement through sharing SDP priorities and practices. Welsh Government (2015) states that community engagement has a positive impact on learners and can help them improve basic skills and help develop understanding of the world around them through building positive relationships with the community. This corresponds with Bronfenbrenner’s Ecological Systems Theory (1979) where the learner is placed at the centre and there are different aspects of the community placed around the learner in order of importance of impact on the learners’ behaviours and attitudes (Gray and Macblain, 2012).

There is need for staff training to ensure that all staff are confident to implement the ALN Bill and that the development, implementation, and monitoring of the priority will improve the school’s performance and impact the learners positively through providing equal rights for all (Kelly and Lezotte, 2003; Smith, 2018; Welsh Government, 2021). Through training staff will be able to create different universal provision for all children to ensure that their needs will be met and through early interventions and support will provide a positive impact on all learners (Welsh Government, 2015). There is need for early universal provision as underachievement increases as the learners move through education which widens the attainment gap and as practitioners, we need to close the attainment gap (Welsh Government, 2015).

[bookmark: _Toc101515552]Conclusion 

This whole experience has shown me how I want to develop my own practice within ALN in developing provisions and interventions which best support all learners in my future practice. As this has been proven to be a great early system of the new ALN Bill and retaining the attainment gap between learners (Welsh Government, 2015, 2018a, 2021). 

This assignment has shown me the impact of the leadership structure on staff. Staff will gain confidence when the school is creating an inclusive ethos where respect and support is given to all staff and learners (Estyn, 2018).

I have learned that staff need training in order to keep up to date with the ever-changing legislations and findings within research. Training supports staff to evaluate the progress of all learners and helps the staff adapt the provision accordingly through self-evaluation (Estyn, 2020a). This process also informs staff training as it lets staff review the learners progress and shows what skills are needed to further support the learners development (Estyn 2020a). 
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A SIMPLIFIED VERSION OF THE

UNITED NATIONS CONVENTION
ON THE RIGHTS OF THE CHILD.

Article  Everyone under 18 years of age has all the
1 rights in this Convention.

Article The Convention applies to everyone whatever
2 their race, religion, abilities, whatever they think
or say, whatever type of family they come from.

All organisations concerned with children
should work towards what is best for each child.

Article - Governments should make these rights
4 available to children.

Article - Governments should respect the rights and
5 responsibilities of families to guide their
children so that, as they grow up, they learn
to use their rights properly.

Article  Children have the right to live a full life.
6 Governments should ensure that children
survive and develop healthily.

Article  Children have the right to a legally registered
7 name and nationality. Children also have
the right to know their parents and, as far as
possible, to be cared for by them.

Article Governments should respect a child’s right to
8 aname, a nationality and family ties.

Article Children should not be separated from their
9 parents unless it is for their own good. For
example, if a parent is mistreating or neglecting
a child. Children whose parents have separated
have the right to stay in contact with both
parents, unless this might harm the child.

Article  Families who live in different countries should

10 beallowed to move between those countries
so that parents and children can stay in
contact, or get back together as a family.

Governments should take steps to stop children
being taken out of their own country illegally.

Article  Children have the right to say what they

1 2 think should happen when adults are making
decisions that affect them and to have their
opinions taken into account.

Children have the right to get and to share
information, as long as the information is not
damaging to them or to others.

Article  Children have the right to think and believe

1 4 what they want and to practise their religion,
as long as they are not stopping other people
from enjoying their rights. Parents should
guide children on these matters.

Children have the right to meet with other
children and young people and to join groups
and organisations, as long as this does not
stop other people from enjoying their rights.

Article Children have the right to privacy. The law

1 6 should protect them from attacks against their
way of life, their good name, their family and
their home.

Children have the right to reliable information
17 from the media. Mass media such as

television, radio and newspapers should
provide information that children can
understand and should not promote materials
that could harm children.

Article Both parents share responsibility for bringing
18 up their children and should always consider
what is best for each child. Governments
should help parents by providing services to
support them, especially if both parents work.

Article - Governments should ensure that children

19 are properly cared for and protect them from
violence, abuse and neglect by their parents,
or anyone else who looks after them

Children who cannot be looked after by their
own family must be looked after properly by
people who respect their religion, culture
and language.

Article - When children are adopted the first concern

2] must be whatis best for them. The same rules
should apply whether children are adopted in
the country of their birth or if they are taken to
live in another country.

Article  Children who come into a country as refugees
22 should have the same rights as children who
are born in that country.

Article  Children who have any kind of disability
23 should receive special care and support so that
they can live a full and independent life.

Article  Children have the right to good quality health

24 care, clean water, nutritious food and a clean
environment so that they will stay healthy.
Richer countries should help poorer countries
achieve this.

Article  Children who are looked after by their local
25 authority rather than their parents should have
their situation reviewed regularly.

Article The Government should provide extra money
26 for the children of families in need

Article  Children have the right to a standard of living

27 thatis good enough to meet their physical and
mental needs. The government should help
families who cannot afford to provide this.

Article  Children have the right to an education.

28 Discipline in schools should respect children’s
human dignity. Primary education should be
free. Wealthier countries should help poorer
countries achieve this.

Article  Education should develop each child’s

29 personality and talents to the full. It should
encourage children to respect their parents,
their cultures and other cultures.

Children have the right to learn and use

the language and customs of their families,
whether or not these are shared by the
majority of the people in the country where
they live, as long as this does not harm others.

Article Children have the right to relax, play and to
31 join in a wide range of leisure activities.

Article Governments should protect children from
32 work that is dangerous or that might harm
their health or education.

Article - Governments should provide ways of
33 protecting children from dangerous drugs.

Article - Governments should protect children from

34 sexual abuse.

Article - Governments should make sure that children
35 are not abducted or sold.

ArticleChildren should be protected from any
36 activities that could harm their development.
Article  Children who break the law should not be
37 treated cruelly. They should not be put in a

prison with adults and should be able to keep
in contact with their family.

Article  Governments should not allow children under
38 15 to join the army. Children in war zones
should receive special protection.

Article  Children who have been neglected or abused
39 should receive special help to restore their
self-respect.

Children who are accused of breaking the law
should receive legal help. Prison sentences
for children should only be used for the most

serious offences.

Article If the laws of a particular country protects

4] children better than the articles of the
Convention, then those laws should override
the Convention.

Article  Governments should make the Convention
42 known to all parents and children.

The Convention on the Rights of the Child has
54 articles in all. Articles 43-54 are about how
adults and governments should work together
to make sure that all children get all their rights.

Go to www.unicef.org/crc
to read all the articles.
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