What are staff and pupils perceptions of peer and self assessment?
The focal question of this study is: What are staff and pupil perceptions of peer and self assessment? The aim of this study to is to gather a better understanding of the benefits and limitations of this assessment for learning element, through the use of a blended mosaic approach, consisting of questionnaires and interviews. Formative assessment is now a central factor within the new Welsh curriculum. The (Welsh Government, 2022a) further expand on this, explaining that this links to pupil progression, and acknowledges that all learners progression will be at different stages. With this in mind it can be said that all teaching practitioners should conduct research on the various assessment for learning elements to not only increase their own knowledge, but also ensuring that they provide the most beneficial opportunities for their pupils to progress. Supporting this is the (Welsh Government, 2019b) QTS standards in which all teachers are to obtain within their careers. Within the Pedagogy standard, under the title ‘Progression in Learning’, it is specified that an understanding of how pupils learn and develop incrementally should be obtained. Therefore, using a variety of research methods, practitioners are able to improve their practice following these ideals. Following this, (Orchard. J, Winch. C, 2015) stated that: ‘Teachers need educational theory because they must understand what they are doing, and must be able to think intelligently about how to do better.’  Therefore, taking all of this into account, it was decided that this research would take place to improve my future practice, specifically focused on this Assessment for learning element. 
According to (Lambert and Lines, 2000, pg. 7), the main aim of assessment is to establish something about the learner being tested, but further to confirm that some sort of learning has taken place. There are two types of assessment: formative assessment and summative assessment. Summative assessment is usually in the form of exams following a large sum of teaching, whereas formative assessment is an informal use of assessment used by teachers to gain a better understanding of pupils learning and how they can move forward. In order to gain this better understanding of pupils learning and progression, teachers will use Assessment for Learning. There are four elements to AfL. These four elements include: Sharing criteria with learners, quality of talk and questioning, quality of feedback and peer and self assessment. The main element of AfL that this writing focuses on is Peer and Self assessment. (James, 1998, pg.173), suggests that one of the key elements to AfL is Peer and Self assessment, and that this should not be regarded as an ‘optional extra’ within the classroom, but rather should be viewed with a high regard as an essential part of assessment that aims to have a positive impact. Furthermore, James (pg.176) leads on to suggest that peer and self assessment can be a useful tool within classrooms as pupils need to understand what the gap in their learning is, how to close this gap, and need to be able to internalise this process for themselves. Through this, it means that pupils are deepening their understanding of the classes learning as they have to figure out for themselves how they are going to improve in this area, as the teacher cannot do it for them. Despite this, (Black et al., 2003, pg.49) raises some limitations to the use of peer/ self assessment suggesting that, pupils find conducting this form of assessment to be a challenging task. As well as this, they found that pupils were lacking the skills to evaluate and judge specific aspects within their work, and struggled to create realistic targets for them to meet. Following this, (Sadler and Good, 2006, pg.1) found that when observing pupils assess peers work, pupils would award the higher achieving within the class lower grades, and when assessing themselves, pupils would give themselves a higher grade. This is clearly a large limitation of peer and self assessment, as following this, the class teacher would then have to re-assess the work, as pupils would be receiving incorrect feedback and an unclear vision on how they were supposed to improve. This also causes a large problem for the teacher, as they then have a time consuming task to complete, that should have already been completed by pupils. However, contradicting this is (Black and Wiliam, 1998) arguing that pupils can be trusted to assess their own and others work on the whole, but rather the issue seen within this area is cause by a lack of picture and targets that pupils are to obtain. Therefore, it can be said that it is vital that before having pupils assess one and others work, it is essential that it is made clear to all pupils what the aim of the learning is at the beginning of the lesson. Estyn (2022, pg.22) also reinforce this view by highlighting the importance of the use of a precise success criteria to aid the use of self and peer assessment.                                                                                                               Also recognising the use of peer and self assessment as a beneficial resource to assess for learning is (Black, 1998 pg. 132). Black suggests that the key to effective learning is the increase of pupil involvement as well as responsibility within their learning. Following this, Black claims that if pupils are taking more responsibility within their learning, then they must also take responsibility within their assessment, suggesting that peer and self assessment is the correct way to do so. Further reinforcing these ideas is the Welsh Government QTS Standards which all teachers should be achieving within their practice. One of the strands included is called: ‘learners leading learning’. The QTS descriptor for this strand states that a teacher should: ‘demonstrates an awareness of the importance of encouraging learners to reflect upon their own learning’ (Welsh Government, 2019). Therefore, it can be seen that the use of self and peer assessment provides many benefits within the classroom, allowing pupils to extend their understanding from within a lesson, as well as following the Welsh Governments new curriculum which strives to encourage learners to become more independent within their learning. 
This research followed a blended strategy based on the idea of the Mosaic approach, using various different research tools for a mixed method design. (Clark and Moss, 2011 pg.13) highlight the three stages of this approach and how it can be implemented into research. These stages include, working alongside children to gather information, making connections in preparation for reflection and finally, deciding on areas for change and continuity. This therefore was the base design of this research project. 
Following this mixed method design, to gather data within this research, the two research tools used were semi-structured interviews and a questionnaire. There were three focus group interviews that took place, each consisting of either four or five pupils. Participants were only selected if consent was given in the blanket consent from the school, as well as from the parental consent form (appendix 2). These consent forms were given prior to the research event in following [BERA] (2018,pg.9) who highlight the importance of consent and assent, as well as [UNCRC] (2019) who highlight the importance of the best interest of the child within article three. 
Semi-structured interviews are interviews that have pre-planned questions as a foundation for the interviewer to work from. These interviews follow this structure as well as leaving opportunity to expand on different areas where necessary. Some of the benefits of the use of semi-structured interviews within research include: the collection of consensus views within a group, richer responses to questions, as well as offering the opportunity for challenging of different ideas within the group (Lewis, 1992 pg.413). These benefits became evident whilst these interviews were taking place as pupils began building and expanding on the ideas of others, as well as also questioning and challenging their peer’s views.  Despite this however, there are limitations that follow the use of these interviews. Halcomb et al. (2007, quoted in Arthur et al., 2012a pg. 187) argues that group interviews can produce conflicts based on differing opinions, which result in problems in managing the group. As well as this, (Discombe, 2014a pg.203) suggests that other limitations of these interviews include: a lack of validity in data, as it is based on what participants say rather than what they do, they are time consuming, and they can come with a lack of resources. In completing these interviews, a lack of resources did become an issue, as there were no available private spaces within the school on the day this took place. This therefore resulted in the interviews taking place within spare classrooms during the absent class’ P.E lessons. Due to this, there was then a limit to the level of confidentiality being held, as the space used did not hold the same amount of privacy as that of an intervention room, which would have been the preferred environment. This lack of confidentiality was another limitation raised by Halcomb et al. (2007, quoted in Arthur et al., 2012b pg. 187). In using this research tool, (Discombe, 2014b pg.196) suggests recording to ensure that all information is stored accurately, rather than heavy reliance on memory which can be incorrect. Therefore, recordings were made within each interview, these were later transcribed and the recordings were destroyed in accordance with the ethics form (appendix 1) which stated no information such as pupils names would be shared, which were included within the recordings. These transcriptions were coded into various themes, following (Richards, 2015 pg.103) which allowed for deeper enquiry of the data and findings. Therefore, during the completion of these interviews, each of these benefits and limitations were considered an approached cautiously to ensure that these interviews were conducted correctly and successfully, offering as much qualitative data as possible towards this research question. 
The second research tool used was a questionnaire. To ensure that this research tool followed ethical guidelines, it consisted of eight questions and all responses collected remained anonymous. The choice was made to keep this questionnaire to eight questions to ensure that it wouldn’t be time-consuming for those completing it. In this case it was the class teachers within the school who each have a very busy schedule day to day. Therefore it was necessary to create a questionnaire that was short and concise as to not discourage them from participating. (Hall, 2020 pg.119) comments on this, further expanding saying that other limitations of these questionnaires also include, incomplete questionnaire, misinterpretation of questions as well as poor response rates. Unfortunately, poor response rates did become a limiting factor to this research as only four responses were collected from the teaching staff. This is often the case when using this research tool, and as (Cohen, Manion and Morrison, 2011 pg.377) suggests, you cannot coerce participants into completing a questionnaire, you can only strongly encourage.  Despite these limitations, this research tool also offers benefit to this research topic. (Lambert 2019) highlights the benefits that questionnaire’s offer, stating that it’s use can strengthen it’s impact, especially when striving to make impact within aspects of education. Although there was only four responses, these still offered data and information to this research topic. These responses allowed opportunity for comparison of various ideas as well as sufficient quantitative data to produce graphs and diagrams to add to the reliability of this research. However, if this research tool was to be used again in future, there should be more time taken to encourage participants to complete the questionnaire in full, as well as provide a larger time frame for it to be completed in, as this may have encouraged more responses. 
Each of the research methods used collected a range of information towards this research topic. To answer the first part of the question: What are staffs perceptions of peer and self assessment, quantitative data was collected using a questionnaire (appendix 5). This questionnaire was sent to all teachers within the school, but only received four responses. Despite this low response rate, the information provided from these four respondents was thorough enough to benefit this research. To begin this questionnaire, staff were asked if they use Assessment for learning within their classrooms. In answering this question, collectively all staff answered yes. Following this, staff  were then asked to rank the four aspects of AfL from most effective to least effective in helping pupils progress. According to all of the answers collected, on average it was found that peer and self assessment were viewed to be the least effective in aiding pupil progression. Based on individual responses, the highest in the rank this element reached was third out of four, suggesting that this element is not very successful in aiding pupil progression. This however contradicts (James, 1998 p.173) who, as mentioned earlier, feels that peer and self assessment is something that should be held with high regard, and not an ‘optional extra’. Following this question, staff were asked for their reasoning of the ranking. From each of these answers, it was clear that all staff felt that feed forward and in person feedback, were far more beneficial than elements such as sharing criteria and peer and self assessment. One participant also answered stating: ‘Peer and self assessment is valuable, but only if pupils have a clear understanding of what they are assessing.’ This therefore certifies the arguments raised by (Black et al., 2003 p.43), who argued that pupils may lack the skills and understanding to be able to mark the work of their peers. As well as this, staff were later asked about their views of the benefits and limitations of peer and self assessment. Within this, a participant stated: ‘Peer and self assessment is valuable, but only if pupils have a clear understanding. This therefore shows that, although this element of AfL can be useful, in order to reach it’s full potential, pupils need to be taught how to use it correctly. Despite this, when asked if they found peer or self assessment more beneficial, three respondents selected peer to be more beneficial, and one respondent stating that both are of equal use. This therefore suggests that, despite pupils lack of knowledge on how to assess work, this element still remains beneficial to those involved. Some of these benefits can include an increase in resilience and independence. This was certified through staff’s responses to: What are the benefits of peer and self assessment? A repeated answer to this question was independence, but also another repeated answer was an increase in pupil engagement. It can be said that this is because pupils are more invested in their work as they know that their peers will be marking it, and would prefer to avoid judgment from their peers.
Leading on from this, the second research tool used was semi-structured interviews with the pupils. This qualitative method found most participants held a negative view towards this element. Within this there were three main themes mentioned that were reoccurring throughout the three interviews (appendix 3). These three themes were: Pupils concerned about messy handwriting within their books, a preference towards the teacher marking work, and finally, preference of use within specific subjects. A limitation raised in each of the interviews was the issue of messy handwriting. In most cases, pupils didn’t like peer assessment as they didn’t want others with messy handwriting, writing in their books. However, in one case it was mentioned that when assessing each others work, one pupil found that people would always focus on his handwriting, rather than providing feedback towards the actual success criteria provided. Adding to this, other pupils also answered stating: ‘I don’t like it when your friends mark your work. It’s like, your friends will go, oh you’ve made a mistake and that’s it.’ This then leads onto the next theme of pupils preferring a teacher marking their work. This was again a reoccurring theme within the interviews, with pupils saying that they would much rather their teacher mark their work. Pupils specifically stated: ‘If sir marks your work, he’ll say oh you need to do this now.’ This therefore suggests that pupils would rather know what they need to do next to improve, rather than to just be shown their mistakes, which was shown to be the case within peer assessment. Despite a majority of pupil participants feeling negatively towards peer and self assessment, it can be seen that, as mentioned earlier, the teachers feel very contrasted to this view. The majority of staff felt that peer assessment provides more benefit to pupils progression, whereas the pupils felt the complete opposite. When asked how much they learn and progress from their peers, only the ‘higher ability’ answered with numbers higher than five, whereas the ‘mid’/ ‘lower ability’ as well as some of the higher ability answered either five or below. This highly contradicted the views of the teachers, and can raise the question as the weather this element holds as much benefit as the teachers feel it does.                                                                                       The final theme recognised was that pupils felt that this element was better used within specific subjects. The subjects mentioned were ‘English, Maths and Topic.’ It was found that English was the main subject in which pupils were comfortable to peer and self assess work as it was based more on a success criteria as to what they’re writing should include, which they called ‘Pizza of Success’. Pupils did however raise the issue that, as said before pupils will focus they’re comments and feedback on something irrelevant to the success criteria, suggesting that the marker may not fully understand the objective when they are marking others work. It can be said that this is caused by a lack of shared criteria when the task was set. Furthermore, this view is supported by Estyn (2022, p.22), who, as mentioned earlier, feel that a precise success criteria will hold great benefit to the use of peer and self assessment. Considering all of this, it can clearly be seen that, despite the views of professionals within education, peer and self assessment do not hold as great of a benefit towards pupil progression as it was earlier believed, based on the views of current primary school pupils. 
Therefore, to conclude, it can clearly be seen that the use of peer and self assessment as an assessment for learning strategy comes with both benefits and limitations. This research aimed to gain a better in depth knowledge on the subject, which despite limitations within certain research methods provided sufficient evidence to achieve this aim. This study allowed for the opportunity to utilise various research methods and tools, creating a deeper confidence to conduct research within future practice. These two methods found that working professionals felt strongly towards this AfL strategy, arguing that it enabled pupils to progress within independence in marking their own and others work. Whereas, these methods also found that current primary school pupils, of all abilities, argued that this element offered very little towards their progression and was viewed as more of a waste of time. I myself found this research study incredibly interesting. As someone who has completed peer and self assessment within my time as a student, and shared similar views to current pupils, it was interesting to discover the contrasting views of both pupils and working professionals. I was able to develop a greater understanding of assessment for learning as a whole, as well as a much deeper increase in knowledge of peer and self assessment, and the benefits it can offer to help pupils progress. I did however find it intriguing to find that, although literature and working professionals make various suggesting on how this element helps pupil progression, in reality, what they have suggested is not always as it seems. I found that although all of these arguments are raised in theory, within classrooms, pupils have very little respect for this element and find very little reason and understanding as to why they are to use it.                                                               I feel that conducting this research during my time training to be a teacher, will be extremely beneficial towards my future practice. Now that I understand the theory behind this element and what it can offer my pupils, I will be able to use it in settings that are appropriate and offer as much progression as possible. As well as this, in finding pupils views towards this subject, I will be able to take into account how my future pupils may also feel about this, and adapt it to ensure that pupils are also seeing and experiencing the benefits that it can offer. 
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