If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English-medium sector?
Hopwood et al. (2018) set out to evaluate educational systems that provide the best opportunities for the development of bilingual learners, in particular the model set out by the Basque Country. Currently in Wales there is a great emphasis on the development of a bilingual nation therefore offering high quality Welsh language education is essential to achieve the goal of 1 million Welsh speakers by 2050 as set out by the Welsh Government (2017). The research carried out by Hopwood et al. (2018) implies that Model A in the Basque country is of a similar nature to the current English-medium sector in Wales; Model D is the equivalent of Welsh-medium education in Wales; Model B represents the current minority of bilingual schools (Hopwood et al., 2018). Model B is the primary focus for this paper, looking at adopting a content and language integration learning (CLIL) approach in Wales and the potential barriers that practitioners in Wales will need to overcome. In order to implement the Basque Country approach to Welsh language acquisition one of the biggest obstacles may be the currently non-existent enthusiasm from the education workforce to engage in professional development for stronger Welsh language skills as Fitzpatrick et al. (2018) recent research on effective second language teaching methods suggests the success of the CLIL approach depends on quality exposure to language. As Wales move closer to introducing the Successful Futures curriculum reform it provides the opportunity to assess the way in which the Welsh language is assessed as the Government strive towards increasing the number of Welsh speakers there would appear to be less need to place students reading and writing of Welsh under harsh scrutiny but to focus on developing confidence to use the language in an everyday context (Donaldson, 2015; Welsh Government, 2017;2015).  To incorporate the Content and Language Based Integration (CLIL) approach currently used in D-model schools in the Basque Country as researched by Hopwood et al. (2018) there would need to be a sharing platform of effective teaching and learning approaches within schools and across Wales to ensure that all students have equal opportunities to access bilingualism.
There is currently an emphasis in Wales on the use of immersion to boost Welsh language skills as learners can attend Welsh-medium schools and nurseries (Welsh Government, 2017). Research into effective second language teaching methods by Fitzpatrick et al. (2018) suggests that although the immersion method develops strong language fluency it does not produce the same level of grammatical fluency. Adopting the Basque model would suggest a movement towards combining areas of learning and experience (AoLE) with Welsh instruction as supported by Richards and Rogers (1986) who suggest Task-Based language learning engages learners in an experience where they already have the language to complete the task therefore building their confidence to use the language and give their learning purpose (Donaldson, 2015). Yilmaz and Seker (2013) found in their study of student attitudes towards learning languages through the CLIL approach that learners were more motivated to learn languages using the approach suggesting a positive impact on student motivation to learn Welsh.
[bookmark: _Hlk534383364]Changes to the standards of Welsh language skills amongst practitioners would need to be made for the implementation of Model B indicated by Hopwood et al. (2018) There is currently a limited number of practitioners that feel confident to deliver sessions through the medium of Welsh as suggested by the Education Workforce Council’s (2017, pg.58) survey of Welsh practitioners suggest 37.32% of school teachers that had training to teach through the medium of Welsh did not feel confident to teach through the medium of Welsh. ESTYN (2012) note good practice in an English-medium school where 40% of the Foundation Phase timetable is taught through the medium of Welsh highlighting that these outcomes are achievable across Wales when schools and staff are enthusiastic and dedicated to strong professional development. The Welsh Language Sabbatical Scheme (WLSS) is a programme aimed to improve practitioners Welsh language skills and confidence (Bangor University, 2015). A review of the WLSS by ARAD (2014) found that 60% of participants increased the number of hours they taught in Welsh, although there was a variation in the degree to which they increased, this shows how the training offered by the government is highly beneficial to practitioners. However, the Educational Workforce Council (2017) found in their survey of Welsh practitioners that 68.7% could not participate in professional development due to cost which is significant as Welsh Education Minister, Kirsty Williams (2018b) announced an investment of £9 million to support the National Approach to Professional Learning highlighting the governments desire to improve teacher quality across Wales. Improving teaching standards across Wales remains costly and time consuming as the Welsh Government (2017) aims to increase the number of Welsh-medium teachers by 2050 highlighting the lengthy process. To conclude, a major change needed to support the implementation of Model B as suggested would require radical improvement to practitioners Welsh language skills although it is important to note that the language barrier is only one element to the pedagogical practices needed to improve the quality of Welsh (Hopwood et al., 2018). 
The Basque model indicates the use of practitioner’s formative assessment skills to record individual learners progress and to provide feedback on how to improve their language skills (Hopwood et al., 2018). Donaldson (2015, p.83) highlights the need for assessment to be “light touch” with the view of moving towards more informal assessment strategies a view proposed by Wiliam and Black (1998) who suggest formative assessment should allow both practitioners and learners to assess and plan their progress. The incorporation of a formative assessment allows learners to work at their own pace an ideology supported by Vygotsky’s (1987, as cited in Miller, 2011) Zone of Proximal Development (ZPD) ensuring that each learner has the opportunity to continue learning without getting left behind or restricted by the ability of the class as a whole. Donaldson (2015, p.114) recommends that “learners create an e-portfolio to record achievements and experiences” suggesting that each learner will have the ability to focus on accomplishing tasks that interest them building an individual academic profile with the support of practitioners to encourage further progress and next steps. Although, not all practitioners are able or open to introducing formative assessment as the OECD (2017, pg.13) recommend the continued focus to develop practitioners “formative assessment and differentiated teaching skills” to support children on a continuum of learning, having the ability to refine these skills will provide greater opportunities for each learner within Wales. To sum up, as Wales move towards adopting the continuum of learning proposed by Donaldson (2015) it is essential that practitioners become familiar with formative assessment in order to accommodate individual needs although again this requires investment in professional development courses which can be costly to schools with smaller budgets.
School opportunities vary across the country due to funding which has a detrimental impact of the availability of professional development opportunities suggesting that there is no consistency across Welsh schools for quality teaching. ESTYN (2016) note good practice in a cluster of schools as they come together to share curriculum planning to ensure each child within the cluster has the same access to bilingual education. From my personal experience whilst on Professional Teaching Experience (PTE) it was inspiring to listen to teachers that had been on continual professional development (CPD) courses as they had plenty of ideas to implement in the classroom which could be transferred across the school. The Welsh Government (2013) introduced professional learning communities to bring practitioners together to share ideas which would be highly beneficial for practitioners teaching through the medium of Welsh to share ideas of the strategies used to promote language learning. School-to-school collaboration is a key focus for the Welsh Government (2016) as they reviewed the Lead and Emerging practitioner Schools programme which matched weak performance schools with high performance schools to develop and share good practice which achieved greater consistency across Wales as performance raised in the weaker schools highlighting the benefits of working together. Although, ESTYN (2017) found that school-to-school work is not monitored therefore it is difficult to consistently measure the impact of the collaboration. To sum up, to raise standards of Welsh bilingualism it is vital that practitioners engage in professional development and work alongside their cluster schools and consortia to further advance the use of effective Welsh teaching approaches within their school as encouraged by the Welsh Government (2018a). 
In conclusion, as Wales move towards statutory implementation of Donaldson (2015) curriculum reform it would be an opportune time to trial the CLIL approach to Welsh second language. Going forward the Welsh Government should provide suitable funding and training for the implementation of a CLIL approach to delivering quality Welsh language teaching and learning experiences. It would be beneficial to offer the WLSS to those in initial teacher education (ITE) as this would minimise the cost of covering supply costs to schools, whilst boosting the job opportunities for newly qualified teachers as supported by the Welsh Government’s (2017, p.18) Welsh in Education Action Plan as they highlight the need to provide opportunities to develop Welsh Language skills before entering the workplace. Although, it is important to consider that effective second language teaching approaches require practitioners to develop other pedagogical skills such as formative assessment and differentiated teaching skills, an idea further supported by the Welsh Government’s (2018) National Approach to Professional Learning which highlights the need to encourage all practitioners to engage with continual professional development. Furthermore, to ensure there is consistency across Wales for all learners to access the opportunity to develop bilingual skills it is crucial that practitioners share good practice and continue to support others develop the necessary skills.
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