	I’d like to thank the reviewers for their time in providing feedback that has substantially improved my manuscript. Here I will list each reviewers’ comments and the changes that I have made in response. I aimed to incorporate all of the suggestions from both reviewers.
Reviewer 1
The following page numbers correspond to Reviewer 1’s document. Additionally, while I don’t go through each one below, I have updated my manuscript with all of the grammatical and stylistic changes as suggested by Reviewer 1. The following, then, will be devoted to the larger suggestions of Reviewer 1.
· p. 2 Reviewer 1 notes that the second sentence needs “a quick explanation of what makes it valuable elsewhere . . .”
So, I have added the following:
Specifically, Say’s picture books have value in settings that touch upon intercultural and language instruction.
· p. 2 Reviewer 1 comments that “Maybe a comment on how the book is of its time, and therefore exclusionary of gender beyond males, and that it simplifies views and categorisation of different ethnicities, or something similar.”
While this is a fair point, I unfortunately do not have the knowledge to add too much commentary about the exclusivity of gender or the simplicity of categorizations of ethnicities that may appear in Say’s work. I have, however, added the following sentence that hopefully captures Reviewer 1’s idea:
That said, it does not comment further on this categorization of ethnicities.
· p. 3 Reviewer 1 asks for page numbers for two quotes from Erika-San. The EPUB version of Erika-San and the copy on Google books does not have page numbers. So, to avoid confusion, I’ve removed the direct quotes and either replaced it with information in my own words or found the citation to be unnecessary. This occurs only twice, as shown below:
· . . . with her grandmother reading to a young Erika various “Japanese picture books and folktales” (Say, 2009).

Changed to
As a child, Erika’s grandmother read to her various Japanese picture books and folktales.

During her time in America, Erika “made many friends, some of them Japanese” (Say, 2009) who taught her Japanese, which she also studied through American middle and high school. 
Changed to
Also, during her time in America, Erika had some Japanese friends who taught her Japanese, which she also studied through American middle and high school
· p. 3 Reviewer 1 states that “Unsure here about Erika’s nationality. I think that before “During…” above, there needs to be a sentence to say that Erika ultimately moved to Japan to live).”
To make it clearer, I changed the last sentence on p. 2 to read as, “Next, in Erika-San, Say tells the story of Erika, a young American woman who grows up wishing to live in Japan.”
· p. 6, Reviewer 1 comments,
“I think this needs to have more detail. Are the students doing this orally or in a written form? Do they have an exercise book, or poster, or something similar where the images are pasted? Did the instructor(s) follow this step? Why or why not?”
In response, I have added the following sentences:
Instructors should consider making worksheets with a Venn diagram in place, or students may draw it themselves.
With this additional material provided by instructors, such as printed out pictures of the characters, students can enhance the visual connection between the characters and their noted traits.
· P. 6, Reviewer 1 comments that
“The step of students needing to define the words needs to be expanded upon, and/or explained previously.”
In response, I have added:
Students would also need to write the definition of each word, with either assistance from a partner or bilingual dictionary.
· P. 7, Reviewer 1 comments
“This is not really explored all that much in the essay. I think it is an important aspect, and should be given more weight; maybe with examples from the instructor(s)’ own classes?
EG: Students were observed to….”
and
“This needs development in the body. What did the students specifically notice? What were their reactions? Does this activity lead on to any other intercultural activities?”
These points are also similar to Reviewer 1’s later suggestion for including concrete examples of students interacting with Say’s work. On this point and the ones above, I agree that the paper would greatly benefit from having concrete examples that show what students observed, their reactions, etc. However, I am unsure when I will get the opportunity to implement Say’s work in a classroom setting, so the paper, unfortunately, cannot accommodate this valuable suggestion. Instead, the paper is meant to 1) give a prima facie case for using Say’s picture books in an ESL/EFL class where language and intercultural instruction is valued and 2) ways in which instructors could use Say’s work in such settings. That said, I have included the following sentences in the conclusion to acknowledge Reviewer 1’s input:
Of course, the benefits of Say’s work for ELLs would be better understood after observing their use in a classroom. However, this paper has aimed to show ways in which Say’s work could be used in such setting.
And
From this, the work of Say has value for ELLs in intercultural instruction as well as language learning.
· p. 8 Reviewer 1 comments at the end with the following:
“I think the article has a lot of potential, but that it would be much stronger if there were concrete examples of student reaction and abilities when undertaking the tasks. I think, because it is the most abstract task, and because language learning lends itself to intercultural understanding / communication / awareness, that the tasks that specifically focus on engaging students in understanding of other cultures (and their own), should be highlighted more. If it is through exposure to the text and words, it should be explained how it encourages cultural awareness. Furthermore, possibly some more current reference could be sought to support the older ones within the text.”
Again, I agree with Reviewer 1 that the article would be much stronger with concrete examples. However, I hope I have addressed this sufficiently above. On the issue of having more current references, Reviewer 2 had similar suggestions, which I have attempted to meet as well. I will detail those changes when addressing Reviewer 2’s feedback.
Reviewer 2
Reviewer 2:
The first section about the policy of using English at lower levels could be referenced with MEXT guidelines (e.g. https://www.mext.go.jp/en/policy/education/lawandplan/index.htm), which would support its relevance and accuracy.
In response, I have added a couple references to MEXT that mention both the use of English at lower levels and the commitment to “wide-ranging knowledge and culture.”
In alignment with standards of a MEXT survey (2011, p. 3), foreign language activities are in Japanese elementary schools with the goal of “[cultivating] cogitation, judgment, expressiveness and other abilities” as globalization continues.
Reviewer 2:
On the use of the phrase “young learners”, the age of such children would be helpful to clarify. Are they only pre-school, elementary or does it include teens? One reason this is important is that for the Ann Lado reference, she is discussing beginner ELL, which may not be the same age. Beginner ELL can be refugees or others who have for whatever reason picked up English later than early childhood (there is plenty of background reading on the use of picturebooks LLs picking up new languages in those situations). 
Other than referring to young native English speakers, I am unsure where I use the phrase “young learners” in my manuscript. However, near the Lado reference, I have decided to add the clarification Reviewer 2 recommends.
That said, the level of English proficiency noted here is not necessarily about the age of the learner. Rather, it refers to the skill level itself, as even adult ELLs, such those from refugee backgrounds, may be beginner ELLs (Playsted, 2019).
Reviewer 2 notes:
In the next section, discussing using the books with a group of learners in a class, the age and level of those learners (CEFR A1/A2 or higher?) is unclear. This is important information since some teachers are using picturebooks with young adult learners/tertiary-level learners, so this move to discuss a specific group of learners would also be helpful and would strengthen the overall paper. 

In response, I have added the following:
Specifically, these picture books may be aimed at ELLs at the CEFR levels A1/A2/A2+, with such levels being described, respectively, as being able to “respond to simple statements . . . on very familiar topics,” engaging in brief social exchanges, and, lastly, “give short, basic descriptions of events and activities” (Council of Europe, 2020, p. 173).
Reviewer 2 comments:
“Also in the introduction, the author discusses other countries where Allen Say`s work is in use, but there are no references given or names of countries, so this point could be clarified.”
I’m not quite sure where I make this claim in the manuscript. However, if more revisions are requested and the exact sentence is quoted, I would be happy to amend it. The closest statement I could find is the following on p. 2:
Yet, while Say’s work has value as a resource for English education in Japan, I believe what makes it such a valuable resource for Japanese ELLs is what makes it a worthwhile resource for ELLs in other countries.
Reviewer 2:
On to this quote:
Related to image association and language learning, Hoyt (2009, p. 42) suggests that “students find it especially appealing if you have photocopies or digital pictures of the reader and the character and make them available to paste onto the page.”
Usually Kress or other research on multimodality is used to justify the use of such texts. The article goes on to quote Hoyt several times where there should probably be more of a range of references to justify the approach. 

In response, I have added the following passage:
p. 9 Here it is important to recognize such picture books as “complex multimodal texts” where “Meaning is created when modes interplay with each other” (Sherif, 2022, p. 85), with Say’s illustrations and text providing such interplay. That is, beyond “language and talk,” learning may also take place when students engage with “symbolic representations such as pictures, diagrams or drawings” (Filliettaz et al., 2013, p. 156). The disparity is further expressed by Gunther Kress (2000, p. 339), as he raises the distinction between images and writing with the former being “spatial and nonsequential” while the latter is “temporal and sequential.”
Reviewer 2:
For the student-created dictionaries, please consider adding an appendix with an example of the worksheet or instructions or the information given to students. 

This point was similarly made by Reviewer 1. As noted above, I have added the following sentence: 
Students would also need to write the definition of each word, with either assistance from a partner or bilingual dictionary.
Additionally, I have added the following:
Whether written by students or created as a worksheet, the topic (for example, “travel”) will be placed at the top of the sheet, while two columns run alongside each other. One column would be for the relevant words and the other for the definition.

Reviewer 2:
On to the reference list and justification for the approach. Although the Krashen references provide a good base for understanding language learning from one perspective, there has been more work on second language reading (from this journal, https://nflrc.hawaii.edu/rfl/, or from more of the commonly referenced researchers in the field of children`s literature). 

I’m very grateful for the useful resource provided by Reviewer 2 here. In response, I have added the following references.
p. 6 However, instructors should be mindful that more challenging texts may increase the foreign language reading anxiety of ELLs, and less difficult texts may decrease this anxiety while still improving their reading comprehension (Bahmani & Farvardin 2017).
p. 6 Similarly, Yang et al. (2021, p. 95) argue that the comprehension of ELLs may benefit from reading at the stage i – 1, but reading at the stage i + 1 “could enhance overall reading motivation and promote self-efficacy” for ELLs.
p. 6-7 Lastly, on the relation between the motivation of ELLs and challenging material, Hitoshi Mikami (2023, p. 42) notes that an L2 learner’s perception of success “in high-pressure and test situations tend to be more motivated about, comfortable with, and confident about L2 reading,” which may further support the potential for i + 1 material to bolster the motivation of ELLs.
Reviewer 2:
The author also provides some foundational sources on this topic and some older references, but to make the article more relevant to contemporary readers some more recent readings would be beneficial. 

My hope is that the previously introduced citations in response to Reviewer 2’s earlier suggestions have been sufficient.

Lastly, I have added the necessary references to reflect the new citations.
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