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	Target
	What I have done in this assignment...

	Target 1
	Aim to strengthen your critical voice through synthesis of a broad range of literature from different perspectives. This will allow you to present a strong argument.

	Throughout this research project, I believe that I have strengthened my critical voice through adding a broad range of literature from different perspectives. By engaging with a range of literature, I believe I have presented a strong argument. 


	Target 2
	Aim to be explicit about examples of action being taken by the schools. Ensure you present tangible evidence to support reader understanding. 

	I believe that throughout this research project I have been explicit about the actions that have been taken by the school in regards to the Welsh language. By presenting tangible evidence, I will be able to support the readers understanding.


	Target 3
	Make good use of your understanding of this module in PTE2. Ensure that you understand the community and consider contributing to the community activities of the school.

	By engaging with the previous module, ECAD7003, and understanding how important community is within an educational setting, I am continuing to contribute to the community activities of the school in my new placement. 
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The aim of the investigation is to research the attitudes, perceptions and opinions of Year 4 pupils’ learning Welsh as a second language in an educational establishment where English is predominately spoken in an English-medium primary school. To safeguard the school’s anonymity in accordance with BERA (2018) requirements, I shall refer to this educational establishment as School X. The webpage, My Local School states that there are 448 pupils enrolled on the system at School X, ranging in age from 3-11 years old. School X’s Estyn report (2018) states that nearly all pupils are of white British ethnicity and live-in homes where English is the main language, therefore, there are no pupils’ who speak Welsh at home. School X is based in a County Borough of South Wales that has one of the lowest proportions of Welsh speakers; therefore, operating in an area where English is predominately spoken and with a minimal presence of Welsh speakers. However, the Estyn report states that School X is a pioneer school and is working in collaboration with the Welsh Government and other schools to take forward developments relating to the curriculum.

According to Yin (2014), to conduct a case study, you must first contemplate the topic you feel inspired to study. As the researcher I am keen to promote the importance of the Welsh language, supporting the next generation to safeguard the culture of Wales and its history. Over the years, the decline in the number of Welsh speakers can be attributed to historical suppression, educational policies favouring English and the influence of English-language media (Williams, 2002). These factors have marginalised Welsh, leading to a decrease in its usage and intergenerational transmission. Prior to the COVID-19 pandemic, there was a notable upward trend in Welsh language usage and promotion. However, the consequential disruption to learning negatively affected pupils' confidence in their ability to use Welsh in English-medium schools (Estyn 2021), ultimately halting the previous positive strides and detrimentally leading to a decline in Welsh language usage and vitality.

The fact that there are zero Welsh speakers at School X is reinforced by the national average data published by the Office for National Statistics that states that the number of Welsh speakers in Wales has decreased by 24,000 over the last decade (Census 2021). Efforts to promote Welsh-language education by the Welsh Government have initially helped stem the decline and support the growth of Welsh-speaking communities (Shohamy, 2006). However, the Welsh language still faces challenges in ensuring its survival and validity as a living language in Wales. 
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Overview of Relevant Literature 

Incorporating the Welsh language into early education not only promotes bilingualism but also enhances cognitive development and signifies the importance of cultural awareness among learners. By learning Welsh, pupils are able to gain access to a unique linguistic ecosystem, enabling them to engage within the Welsh culture and communicate within the wider Welsh-speaking community. Welsh language preservation is integral to safeguarding Wales’ rich linguistic heritage and fostering a sense of identity.

Over the years, many studies have highlighted the importance of motivation and interest in language learning (Gardner & Lambert, 1972). Motivated pupils are more likely to engage actively in language learning activities and demonstrate positive attitudes towards the target language. To be able to shape effective language teaching strategies it is essential to understand the factors that contribute to a pupils' motivation to learn Welsh. Krashen’s work (1985) primarily focuses on his theory of second language acquisition, emphasising the importance of motivation, particularly intrinsic motivation in language learning success. And Krashen’s Monitor Model theory argues that attitudes and motivation are most influential in unconscious language acquisition. Pupil’s motivational levels act as an effective filter on language intake (Madrid et al.1993). In addition to Gardner, Lambert and Krashen; Williams, has extensively researched motivation and interest in Welsh language learning. His work underscores the importance of cultural identity and community engagement, highlighting motivation in Welsh language learning. Pupils thrive when they feel a deep connection to their cultural identity (Williams, 2000). When practitioners and policy makers understand the importance of motivation and interest, they are able to develop effective strategies to encourage Welsh language learning, fostering a supportive environment that nurtures pupil’s motivation, interest and cultural pride.

As well as motivation and interest in language learning, positive engagement methods and enjoyable classroom experiences as well as enthusiastic and supportive teachers can enhance pupils' confidence and enjoyment in learning a new language. The role of a supportive teacher who creates an inviting classroom environment cannot be overstated (Benson, 2001). Conversely, negative experiences or the lack of support may hinder pupils' language learning progress and impact their attitudes towards the target language. Vygotsky’s sociocultural theory was based on his belief that through their experiences, pupils learned through social, language, and cultural interactions. Vygotsky argued that pupils needed social interactions to build language processes, and through these language processes they developed cognitive tools to learn. This can be achieved through more knowledgeable peers or adults, who provide guidance and support within their zone of proximal development (Vygotsky 1978). In the realm of second language acquisition, Vygotsky’s theory underscores the significance of collaborative learning environments and supportive instructional practices in facilitating language development. The link between positive classroom experiences, supportive teachers and engaging instructional methods as proposed by Vygotsky fosters an enriching learning environment for promoting the Welsh language. By cultivating confidence, enjoyment and authentic communication opportunities, pupils are empowered to navigate their language learning journey effectively and ultimately contribute to their proficiency in Welsh and adopting a deeper appreciation for the language and its cultural significance. 

Additional research suggests that exposure to the target language outside of the classroom can have a significant impact on language acquisition and attitudes (Cummins, 2000). By embedding opportunities for pupils to utilise Welsh in day-to-day real-world occurrences beyond the classroom, reinforces their bi-lingual skills and fosters a sense of connection to the language and culture. Dewey (1938) advocates for learning through authentic experiences that engage pupils in meaningful activities relevant to their lives and interests. By interacting with the Welsh language in real-life contexts beyond the classroom, pupils have the opportunity to apply their language skills in natural situations, reinforcing their learning. In line with Cummins’ insights, exposure to the Welsh language outside the classroom environment not only reinforces language skills but also cultivates a deeper sense of cultural identity and belonging amongst pupils. Authentic language use in community settings facilitates language acquisition by providing opportunities for meaningful interaction and cultural immersion (Dooly & Smith, 2016). Dewey’s emphasis on experiential learning suggests that real-life experiences incorporating the Welsh language and culture enriches pupils understanding and appreciation of the language. By integrating Welsh into everyday activities and events, pupils not only practice their language skills but also develop a sense of ownership and pride in their linguistic heritage. 

Furthermore, studies have emphasised the importance of cultural relevance and authenticity in language learning materials and activities (Kumaravadivelu, 2006). Integrating elements of Welsh culture and heritage into language lessons can enhance pupils' motivation and engagement, as well as deepen their understanding and appreciation of the language. Freire (1970) advocates for education that is rooted in learners’ lived experiences and cultural contexts. Freire emphasises the importance of incorporating learners’ cultural backgrounds and realities into the educational process to make learning meaningful and empowering. In the context of language learning, this approach suggests that integrating elements of Welsh culture and heritage into language lessons can enhance pupils’ motivation, engagement and reinforces a sense of cultural awareness and identity. 

This investigation is directly influenced by the literature provided, which offers valuable insights into various aspects of language learning, motivation, cultural identity, and the importance of immersive experiences. It underscores the significance of understanding Year 4 pupils’ attitudes and opinions in language acquisition, especially in the context of learning Welsh as a second language in an English-medium educational setting. 
[bookmark: _Toc164018796]
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According to Yin (2018), a case study involves an in-depth exploration of a specific phenomenon within its real-life context. By conducting case studies, researchers are able to examine complex issues and gain a deeper understanding of the factors influencing the phenomenon under investigation. In the context of this investigation, a case study approach can provide valuable insights into the attitudes of pupils learning Welsh as a second language. 

In this particular investigation, the participants are pupils in a Year 4 class enrolled in School X who engage in second language Welsh lessons weekly. The case study aims to capture a comprehensive understanding of the pupils' attitudes towards Welsh language learning using both quantitative data and qualitative information. To ensure a representative sample, a diverse range of participants were present in this case study. Using a representative sample when gathering data ensures that the findings accurately reflect the larger population from which the sample is drawn. This approach, which is supported by Dewey, helps to avoid misleading conclusions that could arise from studying only a non-representative sample of the population. The importance of applying scientific principles to educational research and practice, using representative samples to gather data accurately reflects the diversity of learners and contexts within educational settings (Dewey, 1916). Additionally, using a representative sample allows valid statistical inferences and draws more reliable conclusions about the characteristics and behaviours of the population. 

Case study research may be time-consuming and resource-intensive, requiring extensive data collection and analysis. Foucault (1980) argued that excessive data collection and surveillance can lead to the exertion of power and control over individuals, as seen in his works on disciplinary societies and participation (Lyon, 2001). In light of criticisms regarding generalisability and resource-intensive nature, it is imperative to acknowledge the limitations of case study research while recognising its value in providing detailed insights into specific contexts. While case studies may offer rich data, caution should be exercised in extrapolating findings beyond the studied context. Moreover, the theoretical insights of Foucault caution against the potential misuse of extensive data collection, emphasising the need for ethical considerations in research practice (Lemke, 2015). Despite these challenges, case study research remains a valuable tool for exploring complex phenomena and generating hypotheses for further investigation. 

The case study as a key research method is often criticised for its lack of generalisability as often case studies focus on a specific context or group, therefore quantitative findings may not be easily transferable to other settings or populations. A case study can be weakened when quantitative data is gathered in isolation, authors such as Flyvbjerg (2006, 2001) and Ruddin (2006) defend the concept of qualitative generalising. To ensure that this case study was robust, complimentary qualitative research was gathered by asking the pupils open questions that would evoke individualised opinions provoked by the quantitative data. One of the main strengths of conducting case study research is its ability to provide rich, detailed, and contextual data (Baxter & Jack, 2008). In alignment with Vygotsky’s sociocultural theory, case study research offers a unique platform to delve into the intricate dynamics of social interaction with specific contexts. The investigation in question directly aligns with the assertion that case studies facilitate the observation and documentation of real-life behaviours and interactions. By documenting pupils’ interactions and behaviours within this context provides valuable insights into their attitudes, perceptions and opinions towards learning Welsh as a second language. The research methodology adopted in this case study illustrates how the researcher was able to explore the intricacies of the pupils’ real-life situations. This approach dovetails with Vygotsky’s emphasis on the role of social interaction in cognitive development and in addition, expands and deepens it qualitatively by offering tangible insights into how such interactions unfold in practice. 
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Research Methods and Analysis Method(s)

Research methods serve as the backbone of inquiry, providing a systematic framework for gathering, analysing and interpreting data to address research questions. Drawing upon established methodologies and theoretical frameworks, researchers navigate the complexities of their chosen topic with rigor and precision. The selection of research methods depends on the nature of the study and the research questions at hand, with various approaches offering unique insights into the phenomena under investigation. 

In the context of this investigation, qualitive methods such as questionnaires or interviews may be employed to capture rich, nuanced data regarding pupils’ experiences and perspectives (Creswell, 2015). Theoretical perspectives such as Vygotsky’s sociocultural theory and Krashen’s input hypothesis may inform the design and implementation of data collection methods, guiding researchers in understanding the socio-cultural and cognitive factors influencing language learning (Vygotsky, 1978; Krashen 1985). Additionally, researchers may draw upon literature on language learning strategies and pedagogical approaches to inform the development of research instruments and data analysis procedures (Oxford, 1990). Ultimately, research methods serve as a conduit for generating new knowledge, offering insights that contribute to theoretical understanding and practical implications within the field of language education. 

Previous studies on language learning attitudes often utilise questionnaires to gather data from a large sample of participants (Benson, 2001; Gardner & Lambert, 1972), this method allows for the collection of quantitative data on participants' attitudes and perceptions. Questionnaires are efficient for collecting data from a large number of participants and can provide quantitative data for statistical analysis. They also allow for anonymity, which may encourage honest responses. Although, responses may be limited by the predefined answer options, and there is a risk of response bias if participants do not understand the questions or provide socially desirable responses. The questionnaire that was developed for this investigation (Appendix 4) included a combination of closed-ended questions with tick boxes for yes/no options and open-ended prompts which allowed the pupils to provide more detailed responses about their attitudes towards Welsh language learning if they wished to.

Interviews are commonly used in qualitative research to gain in-depth insights into participants' attitudes and experiences (Seidman, 2013). They allow for flexibility in questioning and provide rich data that can uncover nuanced perspectives. Interviews enable researchers to explore participants' attitudes in depth, allowing for a deeper understanding of their experiences. They also provide opportunities for clarification and follow-up questions, although interviews can be time-consuming and resource-intensive. In addition, the quality of the data may depend on the researchers interview skills in building rapport and their techniques in asking probing questions. There is also a risk of researcher bias leading the participants conversation and influencing their responses. The asymmetrical power dynamics between the research interviewer and interviewee, wherein the interviewer holds the authority to frame questions and guide the conversation, potentially influencing the responses and perpetuating existing power structures (Foucault, 1980).

Observation is a method commonly used in educational research to gather data on participants' behaviour and interactions in natural settings (Creswell, 2014). Observation allows researchers to directly observe participants' behaviour and interactions in real-time, providing rich and detailed data, it also allows for the capture of non-verbal cues and contextual information. In this case study, observation has provided insights into Year 4 pupils' engagement and participation in a single Welsh language lesson and a school assembly predominately delivered in Welsh. Piaget’s constructivist theory emphasises the importance of first-hand experiences, active engagement and the classroom environment in the children’s learning and development (Piaget, 1952). On the other hand, the researcher may voluntary or involuntary conduct observation bias which could influence the interpretation of observed behaviour. The presence of the researcher observing the participants may also adversely affect participants' behaviour, leading to reactivity in potentially inactivity. Additionally, observation may be time-consuming and require extensive training for reliable data collection. Labov (1972) advocates for the use of sociolinguistic interviews and other qualitative methods to study language variation, rather than relying solely on observational techniques. Labov acknowledges the value of observation in capturing spontaneous language use in naturalistic settings, highlighting the challenges associated with ensuring inter-observer reliability and minimising observer bias. 

In this case study, the researcher was unfamiliar to School X, providing a unique perspective for conducting this investigation as there were no pre-existing relationships with the staff or pupils, thus minimising potential biases in observations and interactions. The impartiality afforded by outsider status enhances the validity of the study’s findings, as advocated by Yin (2018). However, it is important to acknowledge the influence of the researchers self-expressed interest in the Welsh language, as noted by sociocultural theorists like Vygotsky. Vygotsky’s theory (1978) emphasises the role of language and culture in shaping cognitive development, thus suggesting that the pupil’s awareness of the researcher’s interest in Welsh may have impacted the pupils’ behaviours and responses and potentially could have led to a desire amongst the pupils to want to impress the researcher. Therefore, whilst the researcher’s newcomer status minimised certain biases, this may have been undone by the consequential influence on the pupil’s unconscious decision to possibly skew their questionnaire answers (Appendix 4) which adds a layer of complexity to the study’s dynamics. 
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The researcher carried out extensive research which consisted of: - 
· discussing the case study validity and credibility with School X’s Welsh Co-ordinator, 
· understanding the commitment to the Welsh language by studying School’s X’s Development Plan (SDP) and Clwster Plan, 
· discussing the Ethics Form (Appendix 1) and how to structure the investigation by following a streamlined approach with the UWTSD Research Project Supervisor,
· producing a Consent Form (Appendix 2) complimented with an Information Sheet for Parents and Guardians (Appendix 3) to demonstrate the researcher’s trustworthiness,
· creating a thoughtful questionnaire (Appendix 4) based on personal appreciation and experiences of first-hand learning Welsh as a second language and living in a home where English is the main language,
· independent examination of Scholars within the language field.

In this case study, the age of the participants and their language proficiency in Welsh in School X was an important consideration in the choice of research methods. Pupils of age eight experience one of the biggest changes in their academic development. Dr Michelle Anthony (PhD) a feature writer for Scholastic’s Parent and Child Magazine says “they move from being pre-schoolers into middle childhood, from a life dominated by fantasy to one that is beginning to be governed by logic and reason. This point in a child’s development is essential as they are beginning to work better on their own. Therefore, during this time, they gain increased problem solving and reasoning skills”.

The researcher did consider conducting interviews as they offer in-depth content, however there were many advantages and disadvantages. The decision to utilise questionnaires rather than interviews stemmed from practical considerations and methodological preferences. Given the constraints of time and resources, interviews were deemed less feasible as they require extensive planning, scheduling and conducting individual sessions with participants. The potential for bias was a concern, as interviews might inadvertently prompt pupils to provide socially desirable responses or feel pressured to articulate certain viewpoints. Whereas questionnaires offer a more efficient and standardised data collection method, reaching a broader sample of pupils within the available timeframe. The use of questionnaires aimed to mitigate any potential discomfort or nervousness amongst pupils, ensuring that responses were genuine and reflective of true perspectives without the influence of interviewer bias. Ultimately time restraints and age appropriateness led to the preferred choice of questionnaires as the primary data collection method.

The most suitable method for data collection was questionnaires, providing a clear snapshot of attitudes and perceptions among Year 4 pupils learning Welsh as a second language in School X. The researcher was able to capture the broad attitudes of the pupils as they were presented with open questions so that they could freely write their opinions, thoughts and feelings anonymously. By using this method, the questionnaires offered a structured, non-threatening, standardised approach to gather the data, which aligns with the Ethics form (Appendix 1), providing a practical and effective means of gathering quantitative and qualitative data. 

[bookmark: _Toc164018799]As well as using questionnaires, observations provided a deeper understanding into individual pupil experiences and classroom dynamics which occurred in School X. Two observations took place that acknowledged pupils' behaviour, interactions, and engagement during a Welsh language lesson and a Welsh Assembly. The observations outlined specific behaviours such as participation, use of Welsh language, and non-verbal cues.
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In conducting the investigation several ethical considerations were addressed to ensure the well-being and rights of the pupils. In order to obtain pupil assent, a clear and age-appropriate explanation of the investigation was provided to the Year 4 pupils prior to commencing the research. The explanation outlined the purpose of the case study, participation duties and the rights of the participants. Pupils were then able to verbally assent. Pupils were continually informed that their participation was voluntary and that they had the right to withdraw from the study at any time without reason.

Maintaining the anonymity and confidentiality of the pupils involved in this investigation was crucial to protecting their privacy and ensuring their willingness to participate in the study. All data gathered as a result of the study has been kept confidential, with identifiers removed and anonymised during data analysis and reporting. Only the researcher had access to the raw data, and any personal information was securely stored in accordance with data protection regulations outlined in the Ethics Form (Appendix 1). 

As all pupils were under the age of eighteen, written consent forms were an essential requirement for participation in the case study. Therefore, Consent Forms (Appendix 2) were distributed to parents and/or legal guardians, which they were able to sign and return if they were happy for their child to participate in the study. The consent forms were accompanied with an Information Sheet for Parents and Guardians (Appendix 3), providing an outline on the aim of the study. Questionnaires (Appendix 4) were not distributed to participants unless the consent forms were returned and signed by the parents and/or legal guardians. 

The ethical considerations outlined in this investigation align with the guidelines and principles in the Ethics Form approved by the UWTSD Research Project Supervisor. The Ethics Form provides detailed information about how confidentiality will be maintained, the process for obtaining pupil assent, and the measures in place to protect the pupil’s rights and well-being. By adhering to the protocols outlined in the Ethics Form, the researcher has ensured that ethical standards are upheld throughout the duration of the investigation.
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In this investigation, 25 consent forms were distributed to parents and/or legal guardians; 18 forms were returned signed (72%) and 7 were not returned (28%). All 18 pupils who had returned consent forms also completed questionnaires, gender distribution was coincidentally equal, with 9 pupils identifying as male (50%) and 9 as female (50%). However, from the consent forms that were not returned signed there was a notable gender disparity, with 6 pupils being male (86%) and only 1 being female (14%). 

The results from the returned questionnaires indicate a generally positive attitude towards Welsh language learning among Year 4 pupils, with the majority (89%) expressing enjoyment of Welsh lessons, 7 male (44%) and 9 female (56%). Of the pupils who did not agree 2 male (11%), one pupil stated that he believed ‘Welsh lessons were hard’. From observations, School X are providing pupils with opportunities to celebrate their achievements in Welsh language learning so that they can share them with their peers, parents and/or legal guardians. The practice of showcasing pupils’ achievements and providing opportunities for celebration aligns with principles of positive reinforcement and motivation in education. Dweck’s work on mindset theory highlights the significance of praising effort and growth rather than innate ability. By celebrating achievements School X fosters a growth mindset among students, encouraging them to persist and improve (Dweck, 2006). 

The majority of pupils (89%) stated an appreciation for Welsh culture and history, 8 male (50%) and 8 female (50%). Pupil comments included that ‘they like learning about famous things in Wales and learning about where they come from is fascinating’. Although, (11%) of pupils, 1 male (50%) and 1 female (50%) confirmed that they do not like learning about Welsh culture and history, stating ‘that they were not sure’. School X are continuously teaching pupils about Welsh history and ‘Cynefin’ and this was evident in the two observations. In School X’s Clwster Plan, which is shared with the other primary schools in the Local Authority, School X want to create more opportunities for pupils to visit local places of interest; a possible visit to a local museum has been discussed for the next term. Cummins (2000) highlights the significance of integrating language learning with meaningful content, such as culture and history, to motivate learners and foster deeper engagement. Developing a bank of resources and incorporating Welsh into cross-curricular lessons can further enrich the learning experience and promote oracy skills, which aligns with Vygotsky’s emphasis on the role of social and cultural tools, such as language, in mediating learning experiences (Vygotsky, 1978). 

From examining the questionnaires, there is a notable disparity in confidence levels, with only a minority of pupils (39%) of the total 18 feeling confident speaking Welsh, 3 male (43%) and 4 female (57%). This suggests a potential area for improvement in School X’s language teaching approach as pupils stated that ‘they feel they need more practice’. School X’s priorities, as outlined in their Clwster Plan and SDP, align with the identified areas for improvement; lesson planning in all subjects should include embedded Welsh, which ensures the curriculum incorporates Welsh as a universal provision. The inclusion of Welsh language patterns across the curriculum reinforces oracy skills, helping pupils build on their confidence skills in Welsh. Vygotsky (1978) emphasises the importance of social interaction in language learning. Incorporating more opportunities for peer and adult collaboration and providing supportive environments where pupils feel comfortable practicing Welsh can enhance their confidence and proficiency. 

Many pupils believe that teachers support them during Welsh lessons (94%), 9 male (53%) and 8 female (47%). Pupils stated reasons for this being ‘they believe teachers support them so they get their work correct’, and ‘they help by modelling on the board’. Whereas only 1 female pupil (6%) stated that she believed that they did not, the reason being, she believed ‘when she gets the answer wrong, teachers say do you understand’.  By School X continually upskilling staff in Welsh language teaching and enhancing their confidence, they aim to provide better support for pupils in their language learning journey. In School X’s SDP, it is evident that 100% of staff have improved their confidence levels in their delivery of Welsh language skills. Currently, 14 members of staff have attended Welsh courses ranging from entry level to more specific language coverage focussing on oracy, reading and writing skills. School X is continuing to better their coverage of Welsh across all Progression Steps. The efforts undertaken by School X to continually upskill staff in Welsh language teaching aligns with the principles of The Sociocultural Theory (1978). By enhancing teachers’ confidence and competence in Welsh language learning, School X is providing a supportive environment that fosters language learning and development among pupils, which may target pupils who did not feel confident conversing through the medium of Welsh; (61%) 6 male (55%) and 5 female (45%). 

On reflection, the inclusion of semi-structured interviews as an extra research technique in this investigation may have dug deeper into the viewpoints of the pupils. The validity and depth of the data collected for this investigation would have been stronger with the use of this research methodology. Researchers can delve further into participants' replies and obtain insights into their lived experiences and opinions using semi-structured interviews, which provide freedom in questions (Denzin & Lincoln, 2018). This method adds to the complexity and nuance of data analysis while adhering to the principles of qualitative inquiry (Creswell & Creswell, 2017). A more thorough understanding of participants' perspectives and experiences with Welsh language learning would have been possible with the inclusion of semi-structured interviews, especially in light of the Curriculum for Wales Framework's aim to promote bilingualism and the Welsh language (OECD, 2020).

In conclusion, the majority of Year 4 pupils displayed a positive attitude towards Welsh language learning, however from the pupils comments it is evident that there is room for improvement in fostering confidence and addressing perceptions of language importance. By aligning teaching strategies with theoretical frameworks and incorporating meaningful activities, School X can enhance pupils' language learning experience and promote bilingualism effectively. The relevance of this research extends beyond the immediate context of teacher training to professional practice, as it informs ongoing efforts to support language education and bilingualism in schools (Welsh Government, 2017).
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