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1. Introduction
1.1 The Halliday's Systemic Functional Linguistic

Prague School profoundly influenced Halliday, and he believes the opposing viewpoints are concerned with the language system and need to explain the essential characteristics of language. The difference lies in how to view the relationship between system and behavior. Some subjects, such as psychology, sociology, and linguistics, are related. Halliday's Introduction to Functional Grammar (IFG) first appeared in 1985. However, Halliday introduced the theory of systemic functional grammar in his 1961 article ‘The Categories of the theory of grammar,’ at the same time, he introduced the description of English grammar in the early 1960s (Halliday, 1964), therefore, ‘the purpose of IFG was an introduction both to a functional theory of the grammar of human language in general and to a description of the grammar of a particular language, English, based on this theory.’(Halliday 2014, p1) Halliday's SFL (Halliday 1994; Halliday & Matthiessen 2004), emphasizing on semiotics, the code of language and how the utterances and texts specify all the meaning potentials, studies the functional and situational organization of language in the social context (Halliday, 1985:11). Furthermore, in order to emphasize the distinction between grammar and theories of grammar, Halliday & Matthiessen (1997, 1999) call the latter ‘grammatics,’ they further stressed the need for a more productive theory of grammar (i.e., SFL) because they believed that the theory could better illustrate the structure and grammar of the language than any other theories.

According to the SFL, ‘The theory behind the present account is known as 'systemic' theory. The systemic theory is a theory of meaning as a choice, by which a language, or any other semiotic system, is interpreted as networks of interlocking options… whatever is chosen in one system becomes the way into a set of choices in another, and go on as far as we need to, or as far as we can in the time available, or as far as we know how’ (Halliday's 1985). It means that SFL takes the source respective rather than the rule respective. Systemic Grammar and Functional Grammar are the two components of SFL, ‘systemic grammar aims to explain the internal relations in language as a system network, or meaning potential,’ while ‘functional grammar aims to reveal that language is a means of social interaction, based on the assumption that language system and the forms that make it up are inescapably determined by the uses or functions which they serve.’( Liu Runqing & Feng Zongxin 2013, p312)

1.2 The Halliday's SFL and ESL Teaching

Halliday's systemic functional linguistics (SFL) is a theory of learning to mean (Halliday, 1993)，furthermore, English as the second language plays a significant role in our society; the study of ESL teaching methods does matter that Chinese English teachers have been doing tirelessly. Therefore, the study of the functional and situational organization of language is also significant for ESL learners. According to Halliday, the language system is a kind of network that can make semantic choices. When every step of the relationship brings about one by one, the structure generates automatically. That is to say; system theory evolves in use. Without the practice of language users, it will not exist. Moreover, according to Halliday, morphology is a grammatical category in traditional grammar, which is not only related to verbs expressing process but also related to other components of sentences, and the ideational and interpersonal functions of active and passive sentences are the same. From the perspective of ideational function, the events and characters presented by the two sentences are the same; from the perspective of interpersonal function, they all indicate that the speaker needs to convey some information to the other party. However, from the perspective of discourse function, the focus of the speaker is different. The active sentence takes the actor as the subject and is often in the thematic position. The passive sentences are mainly target or intermediary (Halliday & Hasan 1976). Therefore, in the ESL teaching, teachers should not mechanically equate active sentences with passive sentences, or train the transformation of active and passive sentences, and in the text, something else can not take the place of these two sentences at will. Furthermore, many experts and scholars studied how to apply Halliday's SFL into ESL teaching, and as we all know, Halliday's SFL includes two aspects, which are systemic grammar and functional grammar. In my essay, I want to analyze the researches which applied the Halliday's metafunctions of Linguistics in ESL teaching and talk about some my own opinion of these researches, focusing on the following question:

(1) What are the main applications of Halliday's three metafunctions in ESL teaching at present? 

(2) What are the advantages of the Application of three metafunctions in ESL teaching?

(3) Is there any weakness in the Application of three metafunctions in ESL teaching?

Furthermore, the structure of this critique composes of four parts. First, I begin my critique by articulating the current Application of Halliday's three metafunctions in ESL teaching. Next, I analyze the advantage of some current applications and propose my own opinion about these applications. Finally, I conclude with a discussion about the meaningful studies of ESL teaching.

2. The current applications of Halliday's three metafunctions in ESL Teaching
‘Language is at the center of human life. It is one of the most important ways of expressing our love or our hatred for people; it is vital to achieving many of our goals and our careers; it is a source of artistic satisfaction or simple pleasure.’(Vivian Cook 1991) Moreover, ‘the three metafunctions act simultaneously and systematically not distinctly or independently in a text; in other words, Mood (interpersonal), Transitivity (ideational), and Theme (textual) function interdependently in the language system’ (Farzaneh Haratyan 2011,p.264). The purpose of learning a language is to be able to choose a language suitable for the context. Therefore, teachers should try their best to meet the needs of students in using the language and provide them with the necessary knowledge and skills according to their actual abilities so that they can learn something useful. In the late sixties (Halliday, 1969), Halliday's metafunctional interpretation of language provides a tool for ESL teaching to systematically and comprehensively analyze and explore language functions. Through this theory, teachers and students can clearly understand how language expresses, teachers can better choose teaching contents and methods, and students can better master the use of language. At present, many experts and scholars have studied as well as analyzed the Application of how Halliday's functional linguistics applies to the second foreign language teaching. They studied the Application from different kinds of perspectives, such as the vocabulary, the discourse, as well as teaching alone. In a word, many scholars and experts study teaching methods by applying the three functional perspectives of Halliday's systemic functional linguistics to the Application of second language teaching.

Halliday's concept of the ideational metafunction includes the experiential function and logical function. Experiential function refers to the expression of language to people's various experiences in the real world, which covers the inner world as well. In other words, it is to reflect the environmental factors, for instance, what happens in the objective world as well as the subjective world; the people and things involved; and the time and place related to them. Logical function refers to the expression of logical relations between two or more meaning units by language. The transitivity system and voice system mainly realize the ideational function. When the ideational function of an article or sentence mentioned in ESL teaching, the discussion of participants and processes are involved. The ideational function focuses on the content contained in the sentence rather than the speaker's purpose (Halliday, 2000). The content and the genre are different; the process and participants used in the article are different as well, which is the transitivity analysis of the article. Transitivity is a semantic system, whose ‘purpose is to divide what people see, hear and do in the real world into several kinds of processes, and to identify the participants and environmental components’ related to various processes (Halliday 2000). The transitive system includes six different processes: material process, mental process, relational process, behavior process, verbal process, as well as the existential process. People use these six processes to express conceptual functions and form semantic grammatical layers. Through case analysis and data demonstration, different types of texts, that is, articles will use different processes to form the prominent parts of the articles and form the macroscopic structure of transitivity of the texts. For example, the process of a narrative style includes physical process, psychological process, and behavioral process, and the psychological process mainly realizes the part of its social function. Because the psychological process is farthest from the social facts and has room for negotiation, and different people have different views on the value of narrative discourse, communication parties (the dialogue between the author and the reader) can reach the goal of success through mutual negotiation. However, the process of explaining the style is mostly related. Even in a chapter, the process of each part is not the same. The beginning and end of an article are mostly relational processes. The analysis of participants in a chapter can judge the central topic of the article, for example, the main participants in the novel style are the main characters of the article, and the participants in the argumentative essay are the main objects of discussion. The analysis of the realization of the experiential function system can not only help students to deeply understand the text in the process of listening and reading but also has a certain guiding function for students to appropriately use the appropriate process and participants according to genre requirements when speaking and writing. The voice system includes the main verb form active voice, and the passive voice Halliday (2000) believes that as long as there are two participants in a process, people choose the active voice and the passive voice when arranging their positions in front of and behind the process. The study of various articles shows that the active voice is the main voice in literary and narrative articles, while the passive voice is the main voice in technical and descriptive articles, which is of great help to guide students in listening, speaking, reading, and writing while in ESL teaching. For example, in Högskolan Skövde's article ‘Ideational Function and Lexical Repetition in Three American Presidential Speeches,’ the author uses the ideational metafunction analysis denotes processes, participants and circumstances of presidential speeches to help us understand these speeches better. (Högskolan Skövde 2008)

 Thompson (2000) thinks that interpersonal function focuses on the interaction between the author and the reader, the speaker and the hearer, that is, the author/speaker expresses himself/herself in language and affects the reader/hearer's behavior and behavior. Halliday (2000) pointed out that the interpersonal function carries a heavy semantic load. Interpersonal functions include mood system, modality system, and keynote system. By analyzing various systems, we can realize the interaction between the author and the students in teaching and learning. So that the students can feel they have merged into the works in the learning process, breathe and share the fate with the characters of the works, share the joys and sorrows in the creation process with the author, instead of boring learning, thus improving the students' interest in learning. In ESL teaching, teachers can use the interpersonal function analysis to help the students understand how the relationships between the characters involved in the text. Through various techniques, such as mood system, mood system, and tone system, as well as tells students that tenses are not only used to express time but also can be used to express interpersonal relationships. It does not only help to improve students' interest in learning and learning but also helpful to students' understanding of the text. For instance, by analyzing the mood, modality, and pronoun of the interpersonal metafunction of Halliday, Ms. Ruijuan Ye illustrates the Barack Obama's victory speech, which can help ESL students to understand it, and she evaluates the applicability of the interpersonal metafunction as well. (Ruijuan Ye 2010)

Generally speaking, the theme of a clause is the starting point of the whole sentence and also the starting point for users to organize information. The clause can expand according to this theme, and the expanded part is called rheme. The theme includes a simple theme, multiple themes, and a coincident theme. The simple theme composes of an unmarked theme and a marked theme. Where a functional component and its corresponding form appear in most cases, it is unmarked, whereas it is marked (Halliday, 2000). From the perspective of discourse, the close cohesion can realize through the thematic system, which can also realize the function of the discourse. Besides, the choice of theme and rheme is also the main means to connect the whole text closely. For example, new information appears more frequently in rheme, while old information appears in theme, marking theme is used to ensure the balance of the text or to emphasize a certain component or to ensure the coherence of the text. Anaphora, substitution, omission, connection, and collocation are the main means to form a cohesive system. In the process of ESL teaching, if teachers introduce these knowledge related to textual function to students, students can have a better understanding of textual function, they can sort out the author's writing ideas and distinguish which ones are proposed by the author as old information, which ones need to get familiar with before class and which ones are new information given by the author. The writer will give a detailed explanation, for example, what would happen in the next stage, why the author writes this article, and so on. After understanding these messages, students will have a clear idea of the text structure of the article. Gradually learn to be good at capturing new information in the process of listening and reading, grasp the structure of the text, grasp the essentials from it, accurately understand what we hear and read, and organize sentences and the structure of the whole text according to the needs of the content in the process of speaking and writing, so that what we say and write have certain logical tightness and coherence. To comprehensively improve the overall ability of students from the aspects of listening, speaking, reading, and writing. For example, in the article ‘Exploring the textual metafunction in Japanese: case study of selected written texts,’ written by Elizabeth Anne Thompson, the author explores the relationship between textual metafunctional grammar and the type or genre of written text selected by Japan to meet the need for grammatical descriptions of Japanese discourse for teaching Japanese as a Second/Foreign Language. Though this article aims to help those who viewed Japanese as a second language, it also can apply to ESL learning and teaching.

3. The critique on the Application of three metafunctions in ESL Teaching
By analyzing the current research on the Application of systemic functional grammar in ESL teaching, I found that so many brilliant scholars did great things about the researches. Furthermore, I agreed that language form and language function are equally important in ESL teaching, and as English language teachers, we should tell our students what they can do with language forms such as vocabulary, grammar and sentence structure, and to explaining language function. However, based on this researches, I also think there are also some weaknesses.

3.1 The advantages of the Application of three metafunctions in ESL teaching

Some many researchers and scholars study the Application of three functions in ESL teaching in different kinds of perspectives. For instance, Liu Ping, a lecturer of Binzhou vocational college in Shandong, according to her article ‘Application of Systemic Functional Grammar in Higher Vocational English Teaching,’ ，she explains that we can apply the SFL to vocabulary teaching and writing teaching. In this article, she summarizes that according to the theory of systemic functional grammar, teachers can adopt various teaching methods, such as task-driven method, situational teaching method, discussion method, and so on. To mobilize the whole class to make sentences on the new words they have learned, so as to achieve the teaching goal of English teaching in higher vocational colleges. Here she also emphasizes the importance of the language form, and language function is equal. We should pay attention to what learners can do with vocabulary, grammar, sentence structure, and other language forms, and pay attention to the explanation of language function. Moreover, according to Jiang Dandan who is a lecturer of Anhui University of Finance, her article ‘An Analysis of Systemic Functional Grammar Theory and Its Application in English Teaching,’ we can see that our English teachers have realized that the ESL teaching in China still exists in 'valuing form over meaning.' We prefer to teach vocabulary and grammar than to function, and we paid more attention to students' mastery of foreign language knowledge than to the cultivation of students' communicative competence. Not only Chinese scholars and experts, but also foreign scholars and experts have also noticed that applying functional grammar to English teaching is very beneficial. An article ‘New ways of working 'with grammar in mind' in school English: Insights form Systemic Functional grammatics,’ written by Mary Mcken-horarik, Garmel Sandiford, Kristina Love, and Len, Unsworth, ‘translated Hallidayan concepts like metafunctions and stratification into a grammatics for narrative’ and the authors also discuss ‘the potential of grammatics for exploring the multidimensional character of English teacher.’ Another paper, ‘Grammar as a gateway into discourse: A systemic functional approach to Subject, Theme, and logic,’ written by Kazuhiro Teruya, illustrates ‘grammar as a meaning-making resource for early intermediate to advanced adult learners.’ Furthermore, the author illustrates ‘how a learner's personalized meaning potential can develop in systemic functional terms, by addressing, in particular, the synoptic and dynamic nature of clause complexing.’ It is an outstanding phenomenon. Experts and scholars have found the problem and studied the problem to find the solution to make ESL teaching more vivid and compelling.

3.2 The weakness of the Application of three metafunctions in ESL teaching

 Although there are a lot of experts and scholars who studied the Application of there functions in ESL teaching in different kinds of perspectives, there are still some weaknesses that exist in these applications. 

Firstly, due to the formation of a sizeable theoretical system in systemic functional linguistics, Halliday focused his attention on the establishment of the theoretical framework of the subject, without an in-depth discussion of some specific theoretical categories. Halliday's theory has not yet been able to describe the continuous operation of language and its rules of operation with a convincing theoretical model, explaining how the speaker chooses and uses the chosen words to express his meaning. As a result, all the researchers and scholars just simply applied the SFL to the ESL teaching, they talk about how applied the metafunctional theory to all kinds of layers of ESL teaching, such as the vocabulary, writing, reading, and so forth, but all of them ignored the limitation about the Halliday SFL itself, we can not just simply used it into all kinds of Application in ESL teaching,

 Secondly, Halliday classifies situational factors that determine language features into the following three categories: Field, Tenor, and Mode（Halliday 1985）. Changes in any one of the three components of context will cause changes in the meaning communicated. From which language variation is caused, resulting in different types of registers. Due to changes in the field, registers belonging to different disciplines or neighborhoods can be generated. Therefore when we apply the three functions of SFL into ESL teaching, it requires ESL teaches should master the whole foreign language system. For example, when talking about the Application of conceptual functions in Halliday's functional linguistics in English teaching, some experts and scholars have mentioned the transitive system and voice system. For example, Xia Wenhong mentioned in the Application of systemic functional grammar in college English teaching in our country that people use the material process, the mental process, the relation process, the behavioral process, the verbal process, as well as the existential process are six major processes to express conceptual functions and form semantic grammar layer. Different types of discourses, that is, articles, will use different processes to form the prominent parts of the articles and form the macroscopic structure of transitivity. That is to say, in actual English teaching, our English teachers should not only have sufficient theoretical knowledge, understand the theoretical framework, apply theory to practice, but also master all kinds of professional knowledge, understand the author's background, and the psychological process of creation, etc., because the articles used in our teaching are articles involving various aspects of different writers, and due to changes in the language field, registers belonging to different disciplines or neighborhoods (such as business English, science and technology English, mechanics English, biology English, and so on.) can be generated. Due to the changes in the tenor of communication relations, English language can produce different degrees of formality (e.g., formal English, informal English, etc.) and different register of tone and attitude (e.g., didactic English, humorous English, etc.). Due to the differences in language forms, registers (e.g., oral English, written English, spoken English, written English, etc.), it also can be generated that are distinguished by different channels, media, or rhetoric. In other words, when doing such research, experts emphasized the functionality of Halliday's systemic functional linguistics but ignored the complexity of language itself and the effectiveness of such applications.

4. Conclusion
It is clear that the studies on the Application of three metafunctions in ESL Teaching have been highly vibrant, and most of the studies seem to have been very productive. I firmly agree that ESL teachers should discuss different kinds of exciting topics with students in English classes so that students can interest something to master language functions and prepare for future work. Furthermore, undoubtedly, language teaching and context teaching is fundamental in the teaching process, during the process of ESL teaching, ESL teachers definitely can apply the three metafunctions of SFL to their daily teaching work. However, in the process of Application, on the one hand, we should realize the limitations of Halliday' SFL itself, and we also should take its essence and discard its dross during the process of Application. On the other hand, I found that some researches are only for research itself, not for Application. This kind of research is meaningless, and it is precisely because of the emergence of such research that our English teachers need to know everything because language almost covers the whole knowledge scopes in and out of the world, which is unrealistic, and such research is impossible to succeed.
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