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Using the Gibbs Reflective Cycle Using the Gibbs reflective cycle, write a reflection of your learning journey on the LCLM 4001- Academic Skills Module. Your writing should focus on at least ONE or TWO experiences you had while studying the module. Examples of in-class experiences you can reflect on are: 
· Task 1 and Task 2
· Class activities and discussions (e.g., topics covered in class such as referencing and paraphrasing)
· Feedback received
· Skills you have developed
(The boxes will expand as you type)
	Description
(What happened? Describe the experience or experiences in class that you want to reflect on)
	During my time studying the LCLm4001 Academic Skills module, one key experience that stood out was participating in a class activity focused on referencing and paraphrasing. The task required us to read academic sources, interpret the information, and then rewrite it in our own words while correctly citing it. 

At first glance, the task seemed straightforward. However, once l started l realised that paraphrasing effectively without losing the original meaning or accidentally coping too closely was more challenging than expected. We were also required to apply a specific referencing style, which added another layer of complexity.

The session included group discussion, individual work, and feedback from the lecture. This combination made the experience more engaging but also exposed gaps in my academic writing skills.


	Feelings
(What were you thinking and feeling at the time? How did you feel before / during / and after the experience? 
Did you feel overwhelmed / confident / nervous? Were you alone in feeling this way or did other students share your feelings?)

	Before, starting the task, l felt reasonably confident. At my age, I’ve developed general communication skills through life and work, so l assumed this would transfer easily into academic writing. 

However, during the activity, that confidence dropped slightly. I began to feel uncertain about whether l was paraphrasing correctly or just rearranging words. There was also a bit of frustration, especially when trying to follow strict referencing rules that felt overly technical.

At the same time, l noticed l wasn’t alone. Other students seemed to share similar concerns, which made the situation feel less isolating. By the end of the session, my feelings shifted determination. I realised this was a skill l needed to properly develop, not just “ to get through”

	Evaluation
(What was good and bad about the experience?) 
	Looking back, there were clear positives and negatives. 

On the positive side, the session was practical and directly relevant to academic success. It highlighted a key skill that is essential for avoiding plagiarism and producing credible work. That feedback from the lecturer was also valuable, as it pointed out specific areas where l needed improvement.

On the negative side, the task initially felt overwhelming. The combination of paraphrasing and referencing made it easy to lose focus. I also found that l was overthinking things, which slowed me down and affected my confidence.

	Analysis
(What sense can you make out of the situation?) Why was the situation positive or negative? 
When things went well, what role did you play? When things went badly, can you explain why? Do you know how if other students felt the same as you? Why or why not? 
	The main reason this situation was challenging is that academic writing requires a different mindset compared to everyday communication. In normal life or business, clarity and speed are often more important than strict structure. However, in academic work, precision, referencing, and evidence-based writing are essential.

When things went well, it was usually because l slowed down and focused on understanding the source material before attempting to rewrite it. When things didn’t go well, it was because l rushed or relied too much on the original wording.

Another factor is that, as mature student, I bring experience and confidence, but that can sometimes lead to assumptions – like thinking a skill will be easier than it actually is. This experience reminded me that learning requires humility and patience, regardless of age.

It’s also worth noting that other students appeared to struggle with similar issues. This suggests that the difficulty wasn’t just personal but linked to the complexity of the skill itself.


	Conclusion
(What else could you have done? Or what could you have improved? What could you do differently next time)
	In hindsight, there are several things l could have done differently.

Firstly, l could have approached the task with more preparation, such as reviewing referencing guidelines beforehand. Secondly l should have focused more on understanding the meaning of the text rather than trying to reword it quickly.

Most importantly, I’ve learned that academic skills like paraphrasing are not just technical requirements – they are essential tools for critical thinking and communication.

If faced with a similar task again, I would take a more structured approach and allow myself more time to practice and refine the skill.


	Action Plan
(Create a plan to support you in learning/ developing the skills you need to improve the situation next time)
	Moving forward, I plan to take practical steps to improve my academic writing skills:

· Practice paraphrasing regularly, using different academic sources to build confidence and accuracy.

· Review referencing guideline consistently, to become more familiar with the required format.

· Use feedback actively, rather than just reading it, by applying it to future work.

· Break tasks into smaller steps, focusing first on understanding, then writing, then referencing.

· Seek additional support if needed, whether from the lecturer or academic resources.

By following this plan, I aim to improve not just my performance in this module but my overall approach to academic work.
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