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Proposal 
1. Project title 
The Effectiveness of Inclusionary Practices between Voice and Piano Instruction  

 
2. The context 

The areas of vocal instruction and piano instruction both have a surplus of information 

regarding accessibility and inclusionary practices for each of their respective instruments 

(Salvador & Sierzega, 2025; Bond, 2021). The goal of this study is to discover if inclusivity and 

accessibility practices are effectively the same when applied to private voice and piano lessons. 

If there is inequality between the instruments, then research ways to adapt these methods to 

best fit the lesson.  

 

3. The justification 
​ Students who are working with piano and voice instructors who value and incorporate 

inclusive practices feel the benefits of the positive environment and lessons that are molded to 

their progress (Carey, 2010; Varner, 2022; Bernard & Talbot, 2023). While no literature directly 

compares the experiences and the effectiveness of inclusive practices between piano and voice 

students, there is information on why certain types of methods of musical instruction, genres, 

and instruments are not as inclusive as others (de Bruin, 2022; Woods, 2023). Conducting 

research with students who are involved with one or both instruments will give us valuable 

insight into the subject matter (Little, 2005; Palmer & Burchard, 2025; Leckey & Neill, 2001).  

 

4. The intended impact 
​ Conducting surveys with students will help us understand what methods are helpful or 

ineffective (Leckey & Neill, 2001). Although students may not know what accommodations are 

being used, they can provide feedback on how they felt during their lesson and if anything 

affected them emotionally (Moore & Kuol, 2005). With this information, we can allocate the 

pedagogical approaches that need improvement in terms of creating a more inclusive and 

effective learning environment and conduct further research.  

 

5. The outlined intention 
A literature review will be done to research methods that can be applied to lessons for 

piano and voice, in addition to how types of instruments impact the private studio environment 

when applying methods of accessibility. Focus groups will be of my own piano and voice 
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students, ages 12,+ from the Claremont Community School of Music. Students in my studio who 

meet this criterion will be emailed an offer to be considered and will receive additional 

information.  

The data collection process will be conducted through anonymous online Google 

surveys organized in a password-protected spreadsheet and protected by a double 

authentication process. After lessons, selected students will answer multiple-choice and 

open-ended questions where they can elaborate on their experiences and feelings. A 

mixed-method approach will be employed to gather data that can be analyzed statistically 

through multiple-choice questions and qualitatively through open-ended questions. Research 

activity will occur at the Claremont Community School of Music in California, United States of 

America.  

Some of the students involved in my research will be minors. Parents and students will 

be informed of the purpose and possible risks of the study during a scheduled meeting, where 

they will receive a written copy of the information discussed to inform their decision. Once they 

have decided, I will need to be provided with signed letters of consent.  

The expected research and data collection process will occur from January 2026 to 

March 2026, with research occurring during the last two weeks of January. 

 

6. The ethics and insider research  
While students will be reassured that their responses are confidential, they may feel 

pressure to provide certain types of responses (Mosher et al., 2015; Kost et al., 2011; Tyldum, 

2012) or may feel that lessons have become more stressful due to knowing there is a study 

occurring (Flagel et al., 2007).  

Possible emotional distress experienced by students can be mitigated during the 

information session that is attended by students and their guardians (Hayman et al., 2001; 

JORM et al., 2007). During these sessions, students will be assured that their questionnaires 

are anonymous, and by providing honest results, they will help me, the researcher, to perform 

an accurate and beneficial study (Bos et al., 2012; Metz, 2004).  

 ​ When analyzing the results of the surveys, the investigator may see negative responses, 

which may cause emotional distress (Rager, 2005). To mitigate the distress, the investigator has 

an understanding that these results are only meant to be data to use for the purpose of the 

research (Rager, 2005; Moncur, 2013).  
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7. Personal learning outcomes 
●​ To see how to best assist students during lessons for their respective instruments.  

●​ To further understand the possible pedological areas where inclusivity and accessibility 

practices are overlooked or misunderstood.  

●​ To discover where other gaps in inclusivity literature exist. 

 

*Original projected timeline located in Appendix A. 
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Introduction  
Musical instruction for piano and voice has plenty of information on accessibility and 

inclusionary practices for their respective instruments (Salvador & Sierzega, 2025; Bond, 2021).  

Inclusive and accessible practices in educational settings are methods to allow students to feel 

valued and accommodated in the classroom (Kelley & Nussbaum, 2023). Finding 

level-appropriate musical arrangements, adjusting a song's key based on the student's 

strengths, and allowing students to participate in the repertoire selection process are a few ways 

to help students feel valued and attended to in the private music studio (Salvador & Sierzega, 

2025; Kelley & Nussbaum, 2023; de Bruin, 2022; Metz, 2004). Although accommodations in 

piano and voice lessons, like changing songs according to skill level or key, are many, each 

instrument presents its own challenges, which may make one instrument more difficult to teach 

and require different methods than another (Salvador & Sierzega, 2025; Holmgren, C., 2022; 

Bond, 2021; Bates, 2019; Björkén-Nyberg, C., 2019). 

Common areas where some students may struggle with concepts in music include ear 

training, sight reading, and remembering key signatures, mostly anything regarding music 

theory (Bugaj et al., 2021; Blumenstein et al., 2016; Rauscher & Gruhn, 2008; Smith, 1987). 

These common issues are often solved in the group music classroom with repetition, rephrasing 

verbal instructions, playing educational games, or providing visual aids (Bugaj et al., 2021; 

Blumenstein et al., 2016; Rauscher & Gruhn, 2008; Smith, 1987). However, piano and voice 

both require more than academic musical integrity; they require physical participation and 

emotional investment to properly and effectively perform a piece (Fraser, 2024; Carmichael, 

2014; Rosen, 2003; Smith, 1987). Of course, these aspects come with the development of 

technique, but sometimes it is a challenge to reach specific benchmarks if a student has a type 

of neurodiversity, emotional distress, gender dysphoria, mental health conditions, financial 

difficulties, or physical disabilities: i.e., inabilities to receive additional assistance; motivation 

difficulties; do not have the traditional autonomy to play certain instruments (Sauerland, 2022; 

Hess, 2021; Bates, 2019; Hayman et al., 2001).  

Some issues may be the use of the student’s physical features, emotionally triggering 

lyrics, or even just pieces that are beyond the current level of the student. The point is not to see 

which instrument has more possibilities of error, but rather the expansive possibilities of 

accessibility with the instrument against another. 

The purpose of this study is to discover if inclusivity and accessibility practices are 

effectively the same when applied to private voice and piano lessons, and if one instrument 

allows for more accommodation than the other. If there is inequality between the instruments, 
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the next step would be to advocate for and to research methods to further adapt the instruction 

to cover the variety of students’ needs. As the practitioner, I would like to see how to best 

improve my own students’ experience and to ensure my positive environment is actually helpful. 

Literature Review  
Review Preface​  

Due to the lack of literature in my subject area, I decided to branch out into specific 

areas that had some relevance to my field and see what information I could gather from there. I 

knew that elementary school education had the most research on DEI practice for children, and 

I used keywords from documents I found, along with music terms, to help generate documents I 

could use. I also inferred connections based on sources regarding academic and music 

instruction. 

Review Introduction 
​ Students of piano and voice instructors who incorporate inclusionary practices 

experience a positive environment and lessons tailored to their needs and interests (Bernard & 

Talbot, 2023; Varner, 2022; Carey, 2010). In the elementary school classroom, students are 

shown to have a stronger understanding of the material when it is taught with stimulating and 

interactive methods that allow students to feel that they have autonomy in educational settings 

(Beauchamp & Kennewell, 2010; Silverthorn, 2006). For students who require additional 

assistance and receive it without conflict, they have a better chance of learning the material and 

forming a positive memory of their education, encouraging them to move forward academically  

(Salvador & Sierzega, 2025; Bond, 2021; Finnis et al., 2014). This can include getting extra help 

from the teacher, assignments that break down the material, or longer time for certain topics 

(Salvador & Sierzega, 2025; Bond, 2021; Finnis et al., 2014). If a student is not accommodated, 

they may feel embarrassed to ask for assistance or may feel neglected, possibly creating a 

traumatic event that overshadows the material that needs to be learned and making their 

educational journey more difficult in the future, making students feel unworthy of pursuing their 

education any further (Cavanaugh, 2016; Bell et al., 2013).  

DEI Efforts in Primary School Academic Education 

Primary education research on inclusive practices demonstrates that there is a higher 

availability of accommodation and inclusionary resources across non-artistic academic subjects 

(Beauchamp & Kennewell, 2010; Silverthorn, 2006). In my review, I have discovered tactics that 

can be transferred over to the private studio. For example, some schools have academic 

classes that focus on specific groups of students based on their comprehension levels for 

certain subjects in which they are already enrolled (Bettinger et al., 2013; Wang & Birch, 1984). 
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These classes help students who need extra support and challenge students who are further 

ahead in their studies. Another example of inclusion on an institutional level is special education 

classes, where the basis is almost entirely influenced by accommodation and inclusion 

(Kauffman et al., 2024; Cook & Schirmer, 2003). Although the curriculum is different for students 

in special education classes as compared to other students in their age group, the common goal 

is to guide and educate students wherever they are in their academic journey.  
Efforts for inclusion and accessibility for students in the primary school system have 

been proven to improve student experience (Salvador & Sierzega, 2025; Abril, 2006), and 

private music education can benefit from following in their footsteps. Examples of music 

education already accommodating the needs of students include employing certain exercises or 

pieces to work on specific skills that need improvement and choosing songs that the students 

will enjoy and grow from (Bernard and Talbot, 2023; de Bruin, 2022). More involved inclusionary 

and accommodation practices include: allowing lower-level students to learn level-appropriate 

renditions of songs they want to learn; changing the key of songs for students who are not yet 

able to sing in certain keys; and allowing students who struggle with note name coordination to 

write letter names on notes (Myatt, 2025; Fraser, 2024; Smith, 1987). 

Inclusionary practices can also provide the chance for students to work on pieces that 

help express their personal identity, even if it goes against the norms of traditional practice 

(Jackson, 2026; Sauerland, 2022; Gumble, 2019).  At the students' discretion, they can bring 

songs that affirm their sexuality, gender, neurodivergence, struggles, and everyday experiences 

(Jackson, 2026; Sauerland, 2022; Gumble, 2019). These kinds of inclusionary practices allow 

the students to express themselves through an artistic outlet they love and encourage 

educational curiosity (Salvador & Sierzega, 2025; Kelley & Nussbaum, 2023; de Bruin, 2022; 

Metz, 2004). However, some instructors may find these temporary accommodations to stunt 

progress as they are inappropriate for their conservative standards (Kajikawa, L. 2019; Carey, 

G. 2010).   

Risks to Accessibility and Inclusivity within Piano and Voice Instruction 
Most beginner piano instruction is based on the concepts of Western classical pedagogy, 

which contains unintentional exclusionary practices (Holmgren, 2022; Björkén-Nyberg, 2019). 

For instance, one of the first things students learn in piano pedagogy is finger numbers and how 

to associate them with the specific keys on the piano (Rosen, 2003; Faber et al., 1993). 

Unfortunately, issues arise if a student is dyslexic, struggles with numerical literacy and 

direction, or is physically disabled due to conservative Western Pedagogy that strives for few 

accommodations to be made (Carmichael, 2014; Rosen, 2003; Smith, 1987). 
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 Western vocal music pedagogy emphasises musical theater, classical, and 

contemporary music influenced by Western vocal practices and aesthetics, in addition to 

Eastern practices, although they are rarely credited (Sandt, 2024; Ilari, Chen-Hafteck, & 

Crawford, 2013). Exposure to global cultures has led vocal music to embrace practices from 

around the world and to welcome new ideas and developments (Sandt, 2024; Ilari, 

Chen-Hafteck, & Crawford, 2013). Global practices have been embraced; however, many 

instructors and performers have ignored the influence from other cultures’ practices and have 

disregarded any evidence that certain techniques had any other origin, disenfranchising the 

valuable experiences of students and patrons who may come from or have ancestry from these 

areas  (Woods, P.J. 2023; Kajikawa, L. 2019). For instance, although contemporary riffing may 

have some influence from coluratura practices, Hindi music also has long had a tradition of 

moving from one note to the next quickly and with a clear tone called Taan, without the influence 

of Western classical techniques (Tuo, 2024; Radhakrishnan et al., 2019; Slawek, 2016). 

Laryngeal positioning is accredited to Western ideas of onsets; yet, indigenous American throat 

singing has also emphasised the use of laryngeal positioning for thousands of years (Oberhofer, 

2020; Guzman et al., 2015; Lindestad et al., 2001; Nattiez, 1999). Western vocal music has 

proven its competence to adapt and embrace new methods, but it forgets the influence from 

other cultures. It needs to continue to evolve and adopt new practices like inclusive teaching, as 

it has done before, but it must remember to credit its educational predecessors. 

Additionally, vocal pedagogical practices maintain a risk of emotional triggers due to the 

use of lyrics and vocal ranges for students with sensitive emotional states. While lyric triggers 

can be avoided by the instructor asking the student what subjects are sensitive to them, vocal 

ranges are an insecurity that is more difficult to navigate ( Sauerland, 2022; Spreadborough, 

2022; Leech-Wilkinson, 2013; Juslin & Västfjäll, 2008). Vocal range triggers can stem from 

gender dysphoria, regardless of whether the student is LGBTQIA+ or not. For example, 

sometimes when middle school and high school students discover their developing vocal 

ranges, they may feel that it does not align with their gender identity; a female student may find 

that her voice is lower than expected (Jackson, 2026; Sauerland, 2022; Gumble, 2019).  

To combat these issues with piano and voice, adapting an inclusive and accessible 

curriculum could help to prevent traumatic events for students (de Bruin, 2022; Gumble, 2019; 

Cavanaugh, 2016; Bell et al., 2013). For vocal range dysphoria, allowing students to perform 

songs they feel attached to in their own key can allow them to feel successful and a part of their 

identity (Jackson, 2026; Sauerland, 2022; Gumble, 2019). Piano lessons can incorporate 

dyslexic friendly fonts and larger font sizes to ease the reading experience and use alternate 
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senses of direction to help students navigate the keyboard, such as arrows taped to the piano or 

letter stickers on the keys (Fraser, 2024; Blumenstein et al., 2016; Smith, 1987). Accessibility in 

music education does not mean to totally disregard all traditions, but to embrace new and 

different ones, while appreciating and improving older ones.  

Gaps in Literature 
No literature directly compares the instruction of the two instruments in terms of 

inclusivity, the experiences, and the effectiveness of inclusive practices between piano and 

voice students. There is information on why certain types of methods of musical instruction, 

genres, and instruments are not as inclusive as others (Salvador & Sierzega, 2025; Bond, 

2021), as well as research on the effectiveness of Westernized and non-Westernized training 

and the cultural influence the genre of music has on its own instruction (Woods, 2023; de Bruin, 

2022). Although the literature review research conducted seems to have nullified my initial 

research question, the information gathered can help create connections in the future on the 

relationship between accessibility efforts and the instructors’ experience with education as a 

student and as an educator. I feel that there is more to be discovered about how much influence 

the instructor has on the instrument's capability than on the instrument itself.  

Literature Review Conclusion 
Piano’s western classical influence can make piano studies susceptible to exclusionary 

practices regarding intellectual and physical disabilities, while vocal studies have emotional 

accessibility challenges due to the possibility of triggering subject matter and vocal range 

identity (Salvador & Sierzega, 2025; Holmgren, C., 2022; Sauerland, 2022; Bates, 2019; 

Björkén-Nyberg, C., 2019). I theorize that although the voice may be a more internationally 

influenced instrument than the piano, each presents its own unique challenges, many of which 

are systemic issues. Genre teaching styles, culture, the instructors' student and teaching 

experience, and education around accessibility are other factors that may influence the ability of 

accessibility and inclusivity of piano and voice instruction. 

Methodology  
​ When developing my research plan, I knew I wanted to use paradigms that allowed for a 

mixed-methods approach. I believe it is important that I had chosen a methodology that 

recognized how emotional and mental well-being influenced the responses of the students, as 

well as gathering quantitative data in order to showcase the results and be able to find any kind 

of coincidences that could appear. This would help provide the emotional context necessary to 

analyze the data collected.  
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Research Paradigm and Design 
My research does have progressive radical intentions to help develop music education; 

however, I wanted to use structures that supported my intentions while maintaining a trustworthy 

and structured process. Pragmatism is a fairly recent research paradigm, popularized by John 

Dewey in the late 1800s, that promotes the collection of action-based qualitative evidence 

through focus groups and acknowledges the socio-economic living conditions shaped by 

authoritarian regimes (Capps 2023). Other paradigms endorse numerical data without influence 

from emotional and social issues; pragmatism uses progressive collection methods that gather 

numerical and personal account data (Morgan 2014).  The research I am conducting will 

acknowledge the experiences of the students utilizing the qualitative data collected to help 

develop well-informed findings; so it would be in the best interest to share the data collected 

from the interviews (Gair 2011, Van Laar 2007).  I will be using the Action Research design as 

its goals align with Pragmatism to collect quantitative data in addition to the perspectives of the 

participants through a collaborative and democratic process (Siedlecki, 2020; Person et al., 

2008; Checkland & Holwell, 1998).  

The reason I chose pragmatism and action research was due to their collaborative 

nature and the common goal for social change, in my case: music education. Utilizing designs 

and paradigms that require quantitative numerical data and qualitative data collection could help 

provide calculable, verifiable results; however, the challenge will be to ensure that the interview 

questions are used to their full advantage and structured in a way that can be converted to 

numerical data (Takona, 2023; Ejnavarzala, 2019).    

Qualitative and Quantitative Methods 
Inquiry on the effectiveness of inclusionary and accessibility practices in piano and voice 

lessons is reliant on the student's knowledge and experience before and during their lessons 

(Pacho, 2015; Shapiro, 2004). Previous lessons may have created traumatic or positive 

experiences that may have shaped students’ knowledge of what a lesson should be (Bradley, 

2020; Hess & Bradley, 2020). Students may not understand the concepts of inclusivity or 

accessibility, but they can understand how they feel during and after the lesson and would know 

what caused their emotions (Moore & Kuol, 2005). The research questions will ask about the 

student’s emotions and overall experience; in addition, there will be an opportunity to share 

anything they think will benefit the study.  

A mixed-methods approach with an empathetic research design would collect insight into 

the students' experiences through multiple-choice questions and written personal accounts 

(Leckey & Neill, 2001). The multiple-choice questions will provide the numerical and statistical 
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data necessary to provide measurable evidence (Doyle et al., 2009; Sica, 2006). These 

methods will help comprehend why the students replied a certain way and identify incoherent 

responses that may need to be omitted (Takona, 2023; Steckler et al., 1992).  

Combining quantitative and qualitative data as a mixed-methods approach could gather 

information that can be used to display findings and provide an inside look into the perspective 

of the participants (Takona, 2023; Ejnavarzala, 2019; Gair 2011). 

Process 
Initially, the projected timeline of the research process was to occur within early 2026 

and end in March of 2026 (Appendix A). Due to some setbacks, the data collection did not occur 

until the end of March, and the data analysis in April 2026, as depicted in the updated timeline 

(Appendix B).   

 A literature review was done to research accessibility and inclusivity methods that can 

be used during lessons for piano and voice, as well as how different instruments and genres 

may influence the private studio environment when applying or avoiding methods of accessibility 

and inclusivity until I felt I was able to provide significant evidence of the value inclusive 

practices in the private studio and how it could be correlated to voice and piano instruction. 

Once I had received ethical approval from UWTSD (Appendix H) and the Claremont Community 

School of Music (Appendix G), I then reached out to the parents of my students at the 

Claremont Community School of Music who met the focus group criteria of being ages 12 and 

up. This initial contact was an email (appendix C) giving a brief description of the process and 

an invitation to participate if interested. If accepted, the parents and I scheduled an appointment 

on Zoom where the student, parent, and I went through the information sheet and consent 

forms. After the meeting, I sent the information form (appendix D) and consent forms (appendix 

E) as a PDF through an email so that the participant and their parents can make an informed 

decision. Once I had received the signed consent forms from all of the participants, we began 

the data collection process.  

The data collection process was conducted through anonymous online Google surveys 

(appendix F) that were transferred and organized onto a spreadsheet protected by a double 

authentication process featuring a password and a newly generated single-use code. After their 

regularly scheduled lessons at the Claremont Community School of Music, the focus group 

participants answered multiple-choice and open-ended questions where they could share their 

experiences and elaborate on their responses. The students answered the surveys once a week 

after lessons over the course of two weeks so that the data collected could supply a variety of 

responses based on multiple experiences. The data was then analyzed through pie charts and 
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statistics created by Google Forms after a few weeks to ensure that I was unable to match the 

submission dates with the dates of lessons to avoid accidentally revealing the identities of the 

participants.  

The survey forms were created by questions I had developed during my literature review 

process. I could not find any in-field research surveys that related to my research well enough to 

reference. With children in mind, the surveys were made with age-appropriate language and 

understandable scales, such as emotions and open-ended questions.  
Limitations  
​ While the process of collecting data for my research project was through surveys, there 

were some limitations present. One being that I only had so many students who qualified as 

candidates for my research, ages 12+, and were able to provide helpful, detailed data. This 

would later prove to be an issue as I discovered a much larger poll would have helped produce 

more accurate data. 

 In addition, time constraint limitations that were out of my control, such as receiving 

responses to emails, receiving properly signed consent forms, and trusting that the student 

participants were able to complete the surveys the correct number of times promptly, made it 

difficult to remain on my projected timeline and to collect beneficial data.  

A limitation of my research methods was the inability to ensure that the students were 

filling out the surveys correctly and the correct number of times. Obviously, observation would 

prevent anonymity from occurring and would be an ethical concern. Also, although students 

were told they did not need to produce certain responses, I feel that due to their regular 

instructor also being the researcher, they may not share complete information.  

Ethical Considerations 
The ethical considerations took precedence during this research process as the 

participants involved were minors aged 12 to 17. Some things that were affected by this were 

what language I used to deliver information, the types of participation consent that were needed 

to proceed, authorization to work with children, as well as communication with participants, their 

parents, and the head of the Claremont Community School of Music.  

For initial contact, the parents were contacted first with information to see if there was 

any interest on the part of the parent and the student. This email (appendix C) contained a brief 

description of the purpose of the study, what it would entail, and the steps taken to ensure the 

safety of the students. If both parties were interested, they were invited to a scheduled online 

information meeting where I went into depth about the requirements of the study and where they 

could ask questions. After the meetings, I sent an information sheet (appendix D) and consent 
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form for the parent and an assent form for the student (appendix E) to look over before making 

a final decision. Once they had decided, they would need to present me with signed consent 

forms from both the parent and the student.  

To work with children in the United States of America, instructors need to be approved 

through a background check verification process called a Live Scan. I have already received 

this verification as I work at multiple schools, including the Claremont Community School of 

Music, where I teach my private students. Although I already work with the participant poll, 

parents and students were reassured that I had the authorization to work with children in this 

capacity.  

A final consideration to be made is the anonymity of the participants and their responses. 

Physically, the responses were collected in a Google survey that only asked for an identification 

number for the sake of keeping track of which responses were associated with which case, in 

addition to the normal questions. These numbers were randomly assigned to students by the 

process of drawing a paper out of a hat; this way, only the student knew their identification 

number. 

The multiple-choice and open-ended questions themselves were constructed in a way 

that would allow the participants to respond without having to share identifying information 

(appendix F). The questionnaire responses themselves are protected through a double 

authentication process that requires a password and a newly generated passcode every time. 

The only people who had access to the form were my academic supervisor and me. 

Risk Mitigation Concerns as an Inside Researcher 
The students were reassured during the entire process that their responses were 

confidential and protected; however, the students could have felt pressured to provide certain 

types of responses that would please the researcher as they were also their regular instructor 

(Mosher et al., 2015; Tyldum, 2012 Kost et al., 2011) or just by knowing that a study was 

occurring could have caused some stress (Flagel et al., 2007). To mitigate emotional distress, 

students and parents during the information sessions were assured that their questionnaires 

were anonymous, and that honest results were more valuable and helpful to perform an 

accurate study; at the beginning of every survey, students were always reassured that they were 

allowed to end their participation at any time and they could indicate it on the form (Bos et al., 

2012; Jorm et al., 2007; Metz, 2004; Hayman et al., 2001). The lessons would occur as normal 

lessons and not as observations.  

 ​ Another concern as an insider researcher is possible emotional distress due to reading 

responses from the survey that may criticize the instructor (Rager, 2005). Before reading any of 
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the responses, the researcher has an understanding that all responses are not meant to be 

taken personally and that the purpose of the research is to improve the lesson experience for all 

parties involved (Moncur, 2013; Rager, 2005). 

Findings and Discussion  
Preface  

Once the survey responses had been submitted, I waited a few weeks to ensure 

participant anonymity. I have kept a mental record of who had which lesson and when, so 

waiting would help prevent my memory from revealing identities. When it was time to review the 

responses, it was discovered that the participants had not completed the required number of 

responses (Figure 1).  

 

 

                                                                        Figure 1: Number of Participant Responses 

 

The data collection took place over two weeks, aka two regularly scheduled lessons, so 

two responses from each recipient were required, but only a few were received. Perhaps there 

was an issue with how the instructions were communicated on the information sheets or during 

the information meetings. Furthermore, the responses that were collected did not quite meet the 

needs of my research, even with the precautions taken.  

​ The multiple-choice questions did not directly expose any kind of bias, but the comments 

accompanying them did indicate a positive bias towards the instructor based on their opinion of 

the instructor. Open-ended responses admiring the instructor’s work and general compliments 

made up much of the responses (Figure 2).  
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Figure 2: Positive Bias 

 

Precautions were taken to prevent these kinds of responses: participants were informed 

that honest answers were preferred; responses did not need to be made with the intention of the 

instructor; the questionnaire was not a review of the instructor that was being assessed or 

judged (appendix D). I recognize that this is a challenge with how the study is structured, as the 

responses do require some use of prior knowledge and sharing personal preference. In fact, this 

whole study is based on the use of opinions, so that provides a new question: how can you 

separate opinionated responses that can contribute to the study from those that do not? All 

information is useful insight in some ways, but there are specific requirements and needs that 

have to be met.  

Findings  
Some data was collected for the purpose of keeping a record of specific details such as 

the length of the lesson and the type of lesson each student was participating in (Figure 3).  

 
   

 

 

     

 

 

 

 

Figure 3: Length and Type 

 

66.7% took voice lessons, 16.7% took piano lessons, and 16.7% took lessons in both 

instruments. In terms of length, 66.7% took 30-minute lessons, 16.17% took 45-minute lessons, 

and 16.7% took 1-hour lessons. Although it may have been interesting to find some kind of 
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correlation or evidence based on this data, there was none present. Students all assumed their 

instruments and lessons were accessible regardless of type or length.  

 
Figure 4: Emotions 

 

 
Figure 5: Emotions Context 
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Participants were asked how they felt before and after their lesson to see if the quality of 

inclusion and accessibility during the lesson had any kind of influence on their emotions. The 

scale is bad, poor, average, good, and happy.  Before the lesson, 83.3% said they felt average, 

while the other 16.7% selected that they felt good. After the lesson, 66.7% said they felt good, 

and 33.3% said that they felt happy. When analyzing the data, 100% of the participants had felt 

an improvement in their mood, and 100% had said it was due to the lesson. When presented 

with the opportunity to provide context, 4 responded that their improved attitude was due to 

experiences associated with inclusive and accessible initiatives (Figure 5). 

 
Figure 6: Inclusivity Efforts 

 

For all questions directly related to inclusivity efforts, almost all of the responses were 

100%. Questions and responses are included in Figure 6. The only questions in the inclusivity 

efforts section that did not receive a 100% response were the ones when students felt that they 

did not need accommodation that day or they had a personal struggle unrelated to the 

instructor’s efforts (Figure 7).  
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Figure 7 

To gather some additional understanding, participants were also asked how difficult they 

found their instrument and if they believed their instrument was more inclusive than the other; 

this was to see if they had a bias towards their instrument or its instruction. 83.3% found their 

instrument to be of medium difficulty, and 16.7% said their instrument was easy (Figure 8). 

Students who took both piano and voice agreed that both instruments are capable of being 

inclusive (Figure 9), while the rest of the participants believed there is some kind of influence 

based on the type of instrument (Figure 10). 
                           

Figure 8                                                                          Figure 9      
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Figure 10 

Findings Analysis  
Students from both the piano and voice studios found the lessons to be overall 

appropriately inclusive and accessible. As an instructor who has always tried to be inclusive, it 

seems my students have taken notice of my efforts; however, I take these results with a grain of 

salt because I am unsure of their previous lesson experience.  

While all students who took lessons for only one of the instruments with me believed that 

either piano or voice was more inclusive than the other, the one student who said both 

instruments were equally capable of accessibility was the student who took both piano and 

voice with me; participant 3. This makes me curious as to whether the other students said there 

was a difference because they take lessons in other instruments from other teachers, and they 

were comparing those experiences with the lessons associated with the instrument rather than 

the instrument itself.   

Unfortunately, due to factors out of my control, there were not enough participants, a 

variety of instrument instruction types, or time to have a fully useful and credible response poll 

to help answer this question. A longer data collection period, with completed responses, would 

have helped to create a more complete data poll in addition to gathering more students who 

were taking lessons in both instruments from me, the instructor. With foresight, something that I 

could have done that was in my control was adding more questions that would enquire about 

the participants' experiences with other instruments and instructors, past or present.  

This section of the questionnaire could have possibly been preliminary to the main 

surveys, as this is information that would really only need to be obtained once. However, the 

experience with current lessons may bring back memories of past lessons, and they may need 

to contribute new information. A method that may combat this issue is to have the questions be 
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available on every survey, but they are not required to fill them out. Another method may be 

having the participants privately write journal entries about their current lessons and past 

lessons for a period of time before the data collection process. The purpose of this is to 

encourage the participants to start thinking about their experiences before sharing them. The 

journal entries would never be submitted to the instructor; they are solely for the participant.  

Another amendment to this study, I believe, would make a difference if an education 

were provided to the participants and their guardians on the principles and methods of 

accessibility and inclusivity, as well as the kind of responses I am looking for that would 

contribute well to the study. This could include vocabulary and goals of these topics and how 

they are put into practice in a music studio setting. A possible issue is participants thinking they 

need to spot all possible accommodations in one lesson, and distracting them from the actual 

lesson. This can be prevented through a precursor during the education session that would 

inform the participant that intense observation like that is not necessary.  

Reflection and Discussion 
Through my literature review and data analysis, something started to become clearer to 

me: Does the accessibility of piano and voice lessons have less to do with themselves and more 

to do with the culture surrounding them? As referenced earlier, piano and voice pedagogies 

differ in style and their associations with specific genres (Woods, 2023; de Bruin, 2022). These 

genres can either be open to global influence or prefer to stay within their Western perceptions 

(Holmgren, C., 2022; Björkén-Nyberg, C., 2019). The Western pedagogies tend to have elitist 

attitudes towards instrument instruction and how much they are willing to accommodate 

(Holmgren, C., 2022; Björkén-Nyberg, C., 2019). Many teachers from these westernised 

backgrounds will begin to teach in more restrictive ways, not allowing for specific 

accommodations; copying what their teacher did before them and now sharing it with their 

current students (Woods, 2023; de Bruin, 2022). 

Possibly, the teacher’s relationship with instructional methods and traditions, the genre 

the student is being taught, the teacher’s educational journey, and the teacher’s view on 

accommodations can all influence the student's experience of how well an inclusive 

environment is established in the private music studio. 

It would be beneficial to gather the resources I have collected on motivation techniques 

and teaching traditions with the sources I have found thus far, with accommodation in the 

private music studio, to see the overlap between the teacher’s own relationship with music 

education and inclusivity practices. Furthermore, to see if there are any mental and emotional 

health nuances that are associated with their attitudes towards accessibility methods. 
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Conclusion  
​ According to the data collected from my participant survey research and the literature 

review, there appears to be a correlation between positive student experiences and inclusive 

educational environments for music students. While my question regarding whether piano or 

voice lessons are more inclusive than the other may not have been exactly answered, I believe 

more interesting questions have come into the spotlight. Particularly, the individual factors 

surrounding the instruction, such as the background of the instructor, the genres that are being 

taught, the type of pedagogy being employed, and the material being taught.  

​ As I was the instructor for this study, I would like to share that my own musical education 

is a rocky one. My primary instrument growing up was voice, and I had several verbally abusive 

teachers as well as some truly amazing ones. I had taken piano lessons on and off for many 

years, and it was not until college that I had fully committed. In terms of my elementary and high 

school education, I had experienced educators who made me feel ostracized and ones who 

made me feel valued. Once I had begun my teacher training later in my undergraduate career, I 

knew I wanted to be an inclusive, caring teacher who strived for self-progression and reflection. 

I recognize that it is a privilege to have this mentality and to have the resources I have to 

maintain my mental and emotional health for my own sake as well as my students.  

​ Not all teachers share the same background as me, nor the same goals. Moving forward 

with this research, I believe there should be a larger-scale research done where students from 

many different studios can answer a much more thorough preliminary survey, along with weekly 

ones to gather as much information as possible to find more connections. Perhaps without a 

hypothesis, a question, and using the data to form a new question regarding student 

experiences and teacher backgrounds.  

​ Ultimately, a positive student experience is reliant on inclusive and accessible practices 

in addition to wonderful teaching. Students who feel valued in educational settings are 

motivated to participate and are less likely to experience traumatic emotions from occurring. 

With further research and exploration, I feel that there is much more to learn when it comes to 

creating a positive student experience in music education. 
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