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Introduction 
The professional standards for teachers in Wales are made up of five parts: Pedagogy, leadership, professional learning, innovation and collaboration. (Welsh Government, 2018).   In theory, a successful teacher in modern day wales will use all five of these principles in their practice in order to help future citizens of Wales develop to the best of their ability, both academically, personally and socially. However, in order to make sure that this effective practice is achieved it is important to measure the successes and failures in the classroom. It has been argued that the use of ‘critical incidents,’ are the most effective way to measure and improve the teaching practice. The term ‘critical incident,’ can be described as an event, which for this purpose takes place in a school context, which is not out of the ordinary and will be a usual classroom occurrence. It is however, on reflection, thought to have significant consequences or underlying issues when looked at in a wider context. (Tripp, 2011, p.25.) Therefore, according to Tripp, by observing critical incidents, we have the advantage of evaluating teaching practice and looking for ways to constantly improve our methods both for the benefit of the teacher and the learner. In this essay, an observed critical incident will be deconstructed, and wider areas of research will be conducted. The purpose of this is to find out what scholars and researchers have documented about certain issues that face the education system, and in line with Donaldson’s four purposes, evaluate progressive steps that can be taken in order to achieve effective pedagogy and improve the learning experience of young people in Wales. 
Observation 
The following observation was conducted in a secondary school with a school population of approximately 1000 pupils. The school is situated approximately 30 miles form the nearest major city and is in a moderately affluent area.  In line with Bera ethical guidelines, the study will not contain specific information or statistics about the school in order to protect identity of pupils and staff. (BERA, 2018, p,27.) Instead, approximate figures and information will be detailed as this will be crucial to a discussion of the observed critical incident later the study. 
 Most of the school population is made up of white pupils who speak English as a first language. Only a small number of pupils speak Welsh fluently and a small minority speak English as an additional language. In terms of the social and economic context, the number of children who have free school meals is well below the national average and only a small percentage of the pupils have special educational needs.  (Estyn, 2020, pp,1-14.) On reading the schools Estyn report from February 2020, the school is particularly good with no major areas of concern. Focussing specifically on the issue of wellbeing, the children generally report feeling safe around the school and in the local area. This is crucial to the study as even though wellbeing can still be seen as an important issue, due to the schools location, safety is less of an issue compared with schools situated in major cities where urban crime is more prevalent. It is also significant that the school has taken the initiative to begin part of the new curriculum which is due to be rolled out in 2022. The year seven have started a study which incorporates the four areas of humanities, History, religious studies, geography and business studies rather than looking at each subject separately for the full academic year. 




Methodology 
There are several different methods that can be used for this type of study. The most effective method to use is that of a case study. A case study can be defined as a snapshot into real life events, detailing human behaviour, interactions and emotions either that of an individual, a group or a larger community. Therefore,  one of the main strengths of a case study is that it gives the observer the advantage of viewing real life events such as human interactions, behaviour and exchanges and allows a significant level of detail which cannot be attained from forms of numerical data such as statistics. Furthermore, a case study takes into account the importance of context and circumstance on an event and enables the observer or researcher to ask questions such as ‘how’ and ‘why’ therefore giving a wider level of understanding to the findings whereas numerical data is often viewed to be more abstract. (Cohen, 2000, p.182). 
However, it should be noted that case studies are not specific forms of data collection. The data was collected through the specific method of observation. Observation can be split into two categories which are participant and non-participant, the former allows the observer to use questionnaires or to actively partake in the tasks with the subjects and open a dialogue with them. Alternatively, non- participant observation means that the researcher will not get involved and should remain passive, ideally not being noticed by the subjects and simply watching and making notes of the surroundings. (Kumar, pp, 173-175). For this study, the data was collected through the method of non- participant observation. This was mainly because, in the environment of a classroom it was most likely to produce organic results. For example, one of the limitations of participant observation is that pupils ideally remain unaware of the observer. Kumar talks about the ‘Hawthorne effect,’ which means that when pupils become aware of an observation, they may change their behaviour therefore not producing a natural response of natural behaviour. It should also be noted that due to the ongoing Covid-19 pandemic, the observer had to remain socially distanced as per government guidelines and therefore could not actively move around the classroom or engage in conversations with the pupils.
Despite its strengths, the method of non-participant observation does have limitations. Although ideally all researchers are to remain objective, the study cannot be free of ‘observer bias.’ For example, a critical incident is only deemed as such because it is thought of as important by the observer. Therefore, what is critical to one observer may not be such by another. This means that the incident is a product of the observers own thoughts and biases. (Kumar, pp, 173-175).
Overall, despite the strengths and limitations, the type of method chosen is perhaps the most effective as it is important to capture human behaviour in its essence which as noted previously can be effectively detailed through a case study and observation. 













Donaldson’s Four Purposes 
The modern construction of education in Wales is mainly based on the report by Professor Graham Donaldson in 2015. The report ‘Successful futures,’ gives a detailed analysis of the successes and pitfalls of education and how these can be developed and rectified for the future educational and personal wellbeing of young people in Wales. One of the main functions of the report is the construction of the four purposes of education in Wales, which also feed into the proposed new curriculum to be introduced to all schools in 2022. The four purposes can be summarized as follows; Pupils are to be ambitious and capable learners who will use knowledge and learning throughout their lives, to be innovative, enterprising and creative; Ethical and informed citizens of the world; Healthy and confident individuals who are ready and able to contribute and live in society. (Donaldson, G 2015 p,29.) 
The specific critical incident that will be used in this study is detailed in appendix one, however will briefly be described as follows;  The observers attention was drawn to one pupil in particular who in line with Bera guidelines will be referred to for the duration as Child A. (2018, p,27.)  Child A seemed very disengaged from the start of the lesson. Whilst there was noise and a delay in the pupils getting settled into their seats, child A stood out to the observer as they had their head on the desk and looked tired.  Once the teacher had put on a short video clip, the rest of the class seemed to engage and settle down. However, Child A kept looking down at the floor and was then more concerned with pulling debris of their bag than watching the clip. Despite Child A’s obvious disengagement, because they were quiet, they did not attract the attention of the teacher who had already reprimanded other pupils as their disruption was more noticeable.  Once the teacher had set out the tasks of reading through source material source and arranging it into categories, Child A was still disengaged and did not seem to follow what their peers were doing. The teacher then noticed that Child A was chewing gum and said firmly ‘Excuse me, Bin!’ Child A did as was instructed and disposed of the gum. The teacher then added ‘When you get back to your seat, concentrate!’ The teacher had not reprimanded Child A until this point in the lesson which was approximately halfway through. Towards the end of the lesson, it was clear that Child A could not follow the structure of the lesson and did not understand the task at hand. As the class was working in groups, Child A managed to copy some written work from a fellow pupil. The teacher then asked Child A abruptly, ‘what source are you on?’  Child A could not answer and quickly looked at a classmate’s book to try and give the impression that they were following the lesson, however they failed to give a response. This indicated that Child A was disengaged and could not follow the tasks.
 On reflection of this critical incident, Child A needs some assistance in developing in line with all four purposes. Although the purposes have separate aims and objectives, they are similar in wanting pupils to gain a level of independence which is not always present in secondary school pupils. Looking specifically at the fourth purpose, Child A did not represent a pupil who was healthy and confident but looked tired and introverted perhaps indicating that there was a deeper wellbeing issue.  On reflection of the incident, there are issues regarding wellbeing, behaviour management and disengagement which need to be investigated in order to guide the pupil and help them develop in line with Donaldson’s four purposes. 








Literature Review 
On reflection of the observed incident (see appendices 1) the issue of child wellbeing has been researched further. The Good Childhood report (2020, p. 3) defines wellbeing as a combination of being happy, having good physical health, feeling satisfied and financially secure. By studying the Good Childhood report further, it can be argued that the overall wellbeing of children and adolescents in the United Kingdom in 2020 is significantly lower than what has been reported in previous years. In order to collect this data, the report uses subjective measures of wellbeing. This means that the findings are produced from children’s own views of their wellbeing rather than on objective measures which would involve social indicators, for example, physical health or socio-economic factors. The report uses five main measures which are, happiness with appearance, schoolwork, school, relationships with family and relationships with peers. Focussing specifically on the measures for children’s happiness with life in the UK as a whole; the report argues that the data taken between 2017- 2018 is significantly lower than that taken between 2009-2010 with a drop from 5.9% to 3.8%. The report also documents similar trends for the other four measurable therefore suggesting that child wellbeing is in decline overall. These figures are mainly attributed to issues such as young people’s fear of failure and poor socioeconomic factors whereas factors such as an increased use of digital technology, specifically social media are not regarded as a contributor to poor child wellbeing.  For example, it is suggested that since 2010, the amount of funding available for children and youth services has been cut by 1.6 billion. (2020, p.36).  This relates to the age of austerity which suggests that the article is putting some blame towards the government for economic problems which are contributing to poor wellbeing. The Good Childhood report is produced by the charity The Children’s Society which although can be viewed as impartial, may be favourable to left wing politics and is naturally critical of the government. 
Alternatively, the 2019 State of the nation report suggests that in general, many children in the UK are happy with their lives. (2019, p.11) For example, 84.9% of 10- 15-year olds report being relatively happy whereas 5% say that they are relatively unhappy. What is significantly different from the Good Childhood report is that the State of the nation document splits children into different demographics by gender, ethnicity, FSM and SEN and acknowledges that these demographics need to be taken into account when measuring wellbeing. What is most significant is that the biggest difference in wellbeing markers was age. For example, between 2010- 2011 children between the ages of thirteen to fifteen who reported feeling unhappy increased from 3.6% in 2010- 11 to 7.2% in 2015-2016. This suggests a significant increase in older children feeling unhappy compared to children aged between ten to thirteen where there was not a significant change. (2019, p, 18).  This is mainly attributed to factors such as physical changes between these age groups and a more informed sense of wider problems around them. Compared to the first report, it notes that different demographics need to be considered when measuring wellbeing and that these different demographics present a problematic picture. Overall, as noted previously, the second report suggests that generally, children and young people are happy with their lives and have a good level of wellbeing. Although this is a government produced report, it is not connected to the conservative party and should be considered as impartial, therefore is more likely to present an objective view.  
Finally, the third document analysed has been produced by UNICEF in 2020 and focusses on the issue of Child wellbeing explicitly in the light of the Covid-19 pandemic. The report suggests that the decline in wellbeing is attributed to issues like less time spent with family and friends, stay at home restrictions, anxiety and a lack of support from institutions. The report also suggests that austerity has always been a contributor to poor wellbeing, which has indeed been escalated by the economic implications of COVID-19. (2020, p,1). Like the Good Childhood report, this article is critical of the government’s response to the COVID-19 19 Pandemic and highlights some crucial steps that the government must take in order to combat the issue of poor child wellbeing. Therefore, based on the account of two pieces of literature, it is evident that poor child wellbeing is a major issue in the current world and suggests that the government or perhaps specifically the education system needs to work through ways to improve wellbeing for children and young people. 
Linked to both the perceived incident and the issue of child wellbeing is the issue of behaviour management. This is because, as noted by some scholars, poor behaviour can be a result of other factors such as problems at home, problems with peers or difficulty in learning, all which impact on wellbeing. 
Firstly, as in the case of child A, the behaviour went unnoticed because for most of the lesson, the child was quiet and did not catch the attention of the teacher. This is a potential problem as some scholars have suggested that some teachers are more likely to focus on more noticeable, disruptive behaviour and those pupils who have deeper problems will go unnoticed. (Parsonson, B 2012, p,4).  This could then lead to some pupils falling under the radar and their problems not being addressed in school therefore impacting educational and personal wellbeing. 
In addition, when child A was noticed, the teacher reprimanded them negatively which again could cause problems. The issue of negative and confrontational interactions between pupils and teachers has become a major area of concern and now most scholars agree that teachers must focus on positive reinforcement and non-confrontational forms of discipline. In practice, this means that if a child had been disruptive but has completed some of the classroom tasks, their success on completing some of the work should be praised rather than the fact that they have been disruptive. Therefore, children are more likely to practice this good behaviour as it has been positively reinforced whereas when children are constantly told about what they are doing wrong, they may feel like this is expected from them and their behaviour does not improve. (McDaniel, S.C et als, 2014, p,4). Positive reinforcement is a natural consequence of the humanistic view of discipline. In theory, the humanistic view of discipline suggests that it is paramount to recognise the pupil as a person and make them aware that they have a role in their education, and they have choices. In addition, the main role of the teacher should be as an implementor who can provide choices for the pupil and display a good level of respect and empathy. (Rogers, B 2002 p,48). As a result, the relationship between the pupil and teacher will be strengthened and ideally should be based on mutual respect. Humanism has also led to an increased awareness of pupil’s self-esteem, recognising that adolescents bring to school a range of problems and issues and therefore need to be treated with respect and made to feel appreciated and safe. (Rogers, B 2002 pp. 44-48). Again, this has influenced the modern approach to behaviour management which avoids negative reinforcement and hostile language considering pupil’s mental health and wellbeing in order to help them develop through the education system. The various pieces of literature that have been examined are in agreement that good behaviour and good classroom management go hand in hand and mainly agree on the forms of classroom management that should be practiced in order to maintain good behaviour and pupil engagement. These include clear rules and expectations where children are familiar with how the lesson is constructed and therefore know what is expected of them. (Parsonson, B 2012, p,2). In addition, it is a theme of all documents that positive reinforcement is the most effective method of behaviour and classroom management and therefore must be practiced in order to allow all pupils to develop both academically and personally. 
Finally, the perceived incident has highlighted issues such as pupil disengagement, which can be related to both wellbeing and behaviour management. It is suggested that there are two types of pupil disengagement, passive and active, the former being when students are quiet in their disengagement and the latter where pupils are more likely to be disruptive and therefore disturb the learning of other pupils.  (Earl, S et al 2017 p,33)  In terms of actively disengaged pupils, there has been some research into the extent that teachers who use psychological control methods such as threats of detention or hostile interactions with pupils have an effect on the pupils behaviour. It is argued that pupils who have a strained relationship with a teacher are more likely be actively disengaged and are emphasising their frustration by being vocal. (Earl, S et al 2017 p,33) In the case of child A, it is evident that they were passively disengaged. This behaviour trait has been linked to underlying issues such as frustration and incompetence. For example, if a pupil has difficulty with certain lessons, this may be a result of poor self-esteem and the belief that they are not going to get better. Therefore, instead of engaging with the lessons they feel that they are inevitably going to fails and become disengaged as a result. The danger of this is that because they are passive, their behaviour may go unnoticed and they will miss out on ways in which they can enhance their learning and get the support that they need. Therefore, disengagement can be attributed to an underlying issue with the child which is not helped by the teacher. 
Alternatively, the report on disengagement published by the British Educational Research Association in 2013 takes a different view. Their findings suggest that children are not disengaged because they feel incompetent however that their school does not recognise their learning needs and therefore, they believe that school cannot help them or enable them to achieve as they should. Therefore, unlike sated previously, these pupils often have a positive sense of their ability to learn however feel that the schools often do not appreciate this. Therefore, even though these pupils have high self-esteem they may struggle without achieving formal qualifications. Therefore, it is vital that pupils are encouraged to engage and stay in the school system. (2013, pp1-4). The report is critical of the modern education system and it suggests that in order to help disengaged pupils, the school system must change in order to fit the needs of the pupils rather than to expect pupils to change to fit into a school system which in some cases, is not working. Therefore, whilst both reports acknowledge the importance of teachers as central to the issue of disengagement, the second article is extremely critical of the education system and is promoting the idea of reform. In addition, even though the articles have a different view of the issues of disengaged pupils, it is clear that they are both critical of some teachers approaches to disengagement therefore linking to the practice of positive reinforcement which has previously been discussed. 





Next steps 
From my research, it is apparent that in the Case of Child A, they may have had some underlying issues which caused them to become disengaged in the lesson. Regardless of what the issue may have been, Child A went unnoticed and when they were reprimanded by the teacher it was a negative exchange.  As suggested in my research, child wellbeing has been in decline in recent years and it is the responsibility of the school to be aware of how each child is feeling. A potential step for the teacher to take would be to open a dialogue with Child A to see if there is a wellbeing issue or, if the teacher did not feel that child A would confide in them, they could be referred to the head of year or pastoral support team.  Wellbeing is an important factor as to why children do become disengaged. As discussed earlier, children who are passively disengaged will often remain quiet and it is usually because they have poor self-esteem or a belief that they cannot get better in their education. (Earl, S et al 2017 pp, 32-40). By investigating the wellbeing of Child A, this issue could be identified and further steps would need to be taken to try and help the child become confident in their academic abilities and investigate if the child needs special educational support. Both elements of the child’s wellbeing are connected to the relationship with their teacher. From what was observed, child A did not seem to have a successful relationship with the teacher which could possibly impact on their wellbeing. A progressive step could be for the teacher to praise Child A on the fact that even though they were disengaged, they were not being disruptive and look for further areas of praise to be mentioned. In addition, the choice of vocabulary used to reprimand the child could be changed. For example, when the teacher asked the child ‘What source are you on?’ this could have been used as an opportunity to see if Child A needed some additional help. The teacher could possibly have asked ‘do you understand what you are doing?’ or ‘do you need some help?’ All possible steps encourage positive student teacher relationships to promote good wellbeing and encourage the child to flourish in their education. 
Throughout this study, the method of critical reflection has been used in order to assess what can be improved in everyday classroom incidents. Although the incident may not necessarily be reflective of all teaching practice, it does show ways that practice can be altered in order to improve the experience of both the learner and the teacher. Brookfield suggests that critically reflective practice should be viewed through four lenses, that of ourselves, that of the learner, our colleagues and the views of scholars through theoretical research. (Brookfield, s 1998 p,1). Focussing specifically on the lens of theoretical research, this study has shown that teachers and officials cannot be complacent in their practice and should always be open to constructive feedback and the ability to improve. As noted in the literature review, Parsonson emphasises the notion of professional learning and collaboration which means that teachers should be willing to follow research and adapt their practice. (2018, p,3) As mentioned in this study, behaviour management has transformed in recent years and focusses on the wellbeing of pupils rather than using strict discipline and creating a hostile environment. These progressive methods are mainly achieved through educational research and the views of academics therefore suggesting that he lens of research in this case is perhaps the most effective. (Parsonson, 2012, pp 18-19.) 








Conclusion
The main purpose of this study was to observe an everyday class and reflect on what was perceived to be a critical incident. Using Donaldson’s four purposes as a framework to measure good child development, the incident led to further research into what can be defined as three of the most important issue facing the education system, wellbeing, behaviour management and disengagement. It is concerning to discover that in 2020, not focussing specifically on the impact of the pandemic, child wellbeing is considerably low. Wellbeing, as discussed in this study can be attributed to many factors however, schools have a responsibility to monitor wellbeing and ensure that young people are happy and have good levels of social, physical and mental health. As a prospective teacher, coming into the education system in Wales at a time of reform, I do believe that child wellbeing will form the basis of my practice. Even though to some extent we are not in control of what goes on in the home or wider socio- economic factors we can ensure that in school, young people are provided with a safe environment and are treated as future citizens of Wales and indeed the world. I believe that by ensuring these basic levels of pedagogy we can develop healthy, ethical and ambitious learners who are independent and ready to make a positive difference to the world. 














































Appendices 

OBSERVATION / FIELD NOTES   					Appendix 1 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020 11.20- 12.20 year 9 



	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This was a history lesson which took place in a small classroom at the start of a new unit of work on child labour in the 19th century as part of a wider study on the Industrial Revolution. The class was approximately 25 pupils who were of mixed academic ability. 








	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like now?)

Throughout the lesson the class were noisy and seemed unsettled. Halfway through the lesson, when the work was set, the pupils did engage with what they had been assigned to do however there were still conversations going on. The entire school population is still getting used to the COVID-19 19 restrictions and guidelines. The pupils in this class were dressed in sportswear and not the usual school uniform. This was one of the measures to prevent the spread of the virus and could be viewed as having an impact on the pupil’s behavior. The class did not have a strict seating plan and could sit where they wanted which was with their friendship groups. 










	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

There seemed to be a clear purpose to the lesson as pupils spent the first ten minutes looking over the work form the previous lesson. They had previously been studying the impact of the Industrial revolution on the current climate crisis and were asked to write a paragraph summing up their views. The teacher then introduced the next topic of work which was child labour in the context of the Industrial Revolution.  Pupils were then shown a three-minute video on this topic. For the remainder of the lesson pupils were provided with a pack of documents which they were asked to organise into categories. 

















	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Overall, most of the students understood the purpose of the session as the teacher often focussed on a particular group of students and asked them to explain their ideas out loud. Some pupils asked additional questions about the topic which showed that it had sparked their interest further. Although there were not any additional learning aids, most of the students seemed to grasp what was expected of them and continued with their work. 
















	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Pupils were asked to make their own judgement of ‘man’s effect on the environment.’ This allowed students to make their own informed opinion and posed a challenge as it encouraged them to use their own knowledge and professional judgement. Later in the lesson pupils were provided with a pack of primary sources and had to organise them into various categories. Pupils were encouraged to collaborate with their peers and make an informed decision of where the source should go. 
This posed a challenge to the learners as they had to use their own knowledge and understanding in order to complete their work. 
















	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Pupils ask different questions regarding child labour as they were using their own experiences of being adolescents in the 21st century and could not comprehend the realities of the lives of children in the industrial revolution. One child asked why children as young as three were put in workhouses as it was as if the children were being punished for something far from their control. The pupil was articulating the sense of injustice that they felt at this. 














	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher did not challenge all the pupils who were disengaged and disruptive however seemed to focus on a few individuals and reprimanded them for their behaviour. 













CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/2020 
This was a lesson between 11.20 – 12.20 and was for a mixed ability year 9 class aged between 13 and 14. The lesson took place in a small classroom just after the first morning break. The pupils were about to start a new unit of work on the topic of child labour which was part of a module on the industrial revolution. The pupils have come back to school after a long break due to the COVID-19 19 pandemic and the summer holidays. Pupils and staff are still adapting to the new guidelines and restrictions put in place. For example, pupils are not allowed to line up outside and are encouraged to come straight into the classroom to avoid congregating outside. This class were not dressed in their usual school uniform but in their sports kit as they had a physical education lesson later in the day. The researcher felt that this may have impacted on the behaviour of the pupils as they took a long time to settle into their seats and were vocal throughout the class. 









	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The researcher noticed a pupil who will be referred to as child A. Child A was disengaged from the lesson and was staring at the floor with their head down on the desk for the most part. The teacher seemed unaware of Child A’s activity and they went unnoticed for the first part of the lesson.  When the teacher put on a video clip which seemed to get the attention of the majority of the class, Child A was more interested in picking some debris of their bag and did not look up at the screen once. In the second half of the lesson the teacher noticed that Child A was chewing gum and pointed at child A before firmly saying, ‘Excuse me, bin!’ When Child A was walking to the bin to dispose of the gum the teacher added ‘When you get back, concentrate!’ As the lesson continued, the observer noticed that Child A was not actively engaged in the discussion with the rest of their group and when asked by the teacher was source they were looking at they could not give an answer. The teacher did not challenge this however it was clear that Child A could not grasp what they were doing whereas the rest of the class were actively engaged in the task. As well as child A, there were some other learners who were not engaged with the task and caught the attention of the teacher more so than Child A because they were much more vocal. There were two pupils who at one point were instructed by the teacher to move seats and were made to sit at the front of the class.  The teacher said ‘You need to prove to me that are capable of sitting together and behaving. So far you have not shown me that.’ Child A was not reprimanded in the same way. The researcher noticed that Child A was only being disruptive to their own learning whereas the other two pupils were loud and disrupting the rest of the class, which is why they were moved, and Child A was not. Towards the end of the lesson, it was clear that Child A could not follow the structure of the lesson and did not understand the task at hand. As the class was working in groups, Child A managed to copy some written work from a fellow pupil. The teacher then asked Child A abruptly, ‘what source are you on?’  Child A could not answer and quickly looked at a classmate’s book to try and give the impression that they were following the lesson, however they failed to give a response. This indicated that Child A may have experienced some difficulty in completing the tasks. 

On the surface, Child A looked like a usual disengaged pupil however the incident has led the researcher to investigate further areas of research such as child wellbeing and classroom management. 




































OBSERVATION / FIELD NOTES   			         Appendix 2  
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020 Year 9 pupils 12.20- 13.20 




	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This observation takes place four weeks into the new academic year with pupils aged between 16 and 17 who will just be getting used to being in the new sixth form. This is a History lesson looking at the weaknesses of the Weimar Republic as part of a wider study on Germany under the Nazi Regime. The class is just before the lunch time break and takes place in a small classroom indoors. For contextual purposes, it should be noted that the school is now operating in line with COVID-19 19 restrictions. The pupils have had a gap in their education due to nationwide school closures and the Summer Holidays.






	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like now?)

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like now?)
The students are reprimanded at the start of the lesson as they have arrived slightly late. Once the lesson has started, students are engaged when the teacher is talking and are able to answer recap questions with little hesitation. Students are presented with pictures as part of a PowerPoint presentation and ask their own questions. This shows the observer that the students are active in their own learning. This is perhaps to be expected from a sixth form class as they have made the decision to be in school and to study history. 










	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Students are learning about the failings of the Weimar Republic and are given recap questions. They are then presented with visual aids which stimulates their learning as they ask informed questions and are actively discussing the topic. 











	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher constantly repeats what the is expected of students in preparation for the exam which will potentially take place later in the year. This ensures that children are informed. 















	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Students are asked questions and expected to answer. Sometimes pupils take a while to respond therefore showing that they are actively being challenged. Pupils are keen to ask further questions about certain sources. One pupil refers to a picture that is on the screen and asks why the soldier in the picture has the letter ‘R’ on their helmet. This encourages some discussion amongst the pupils.
















	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Students are presented with different source material which is projected onto the white board. Pupils are asked to analyse maps and contemporary sources which poses an active challenge and keeps them engaged. 














	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?













CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

29/09/2020 Year 12 pupils 
Lesson time: 12.20-13.20 



Pupils are four weeks into a new academic term and are in the lower sixth form. These pupils have made an active choice to be in education and are working towards A level qualifications. The pupils have had a significant gap in their education due to the COVID-19- 19 school closures and usual summer holidays. Pupils are in school uniform and must adhere to a strict standard of dress. Pupils can wear face coverings if they wish. 




	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
At the start of the lesson some pupils are already seated, and the teacher is asking them where the other pupils are. The bell has just gone, and the pupils are late. The teacher says that they may have to consider lunch time detention of they are late. When the pupils do arrive, the teacher asks, ‘where have you all been?’ The pupils look confused as they did not realise that they were late. They reply with ‘The bell only just went,’ before taking their seats. On reflection, this incident can propose further questions about teaching practice and student teacher relationships. For example, when challenged on their lateness, the pupils did not apologise but just informed the teacher that they were only a little bit late. In addition, the teacher threatening the pupils with lunch time detention is not a usual punishment given to sixth form students therefore suggests that the teacher may find it hard to assert their dominance over this particular group and used harsher forms of discipline. It brings up issues about effective pedagogy and how teachers should be communicating with pupils to promote respect between the two parties. 






































OBSERVATION / FIELD NOTES   					Appendix 3  
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020 10.00 year 8 




	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The lesson observed is a History lesson for year eight pupils of mixed academic ability. The lesson takes place four weeks into the new academic term and the pupils are studying a key stage three unit of work which is a wider study of Britain in the times of the Tudor and Stuart Monarchs.  The school environment is very much impacted by COVID-19 19 restrictions and the teacher has been away for some of the lessons. This issues combined with the weeks from the previous academic year in which the students would have had to engage in blended learning, suggests that there has been a gap in their education. 









	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like now?)

The observer notices that the class if well behaved however the teacher warns the children that if they are not quiet then their current seating plan will be changed, and they will have to sit boy girl. This suggests that the teacher exercises a position of authority over the class and the class respond to this.










	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

As there has been some disruption to the pupils learning which is a result of COVID-19 19 restrictions they have to spend the start of the lesson recapping the previous unit of study. This is for the benefit of both the pupil and the teacher. The teacher asks the question ‘Tell me what you know about Henry the seventh.’ The pupils answer by putting up their hands to give an answer and the observer notices that certain children are more inclined to answer than others.












	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Each pupil is provided with a worksheet which gives a definition of the reformation in England and Wales along with a set of questions. The pupils are also given a small script to read through. The teacher asks the pupils to volunteer to read a part and the play is performed. Most pupils seem to enjoy this task.
















	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

In general, the classroom was quite small and did not seem particularly engaging to the pupils. The pupils were however presented with a variety of tasks such as questioning, reading a play and performing a coin rubbing which engaged different pupils at different points in the lesson.


















	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?





Pupils are asked by the teacher ‘what is the difference between a catholic and a protestant?’ As this had not been covered in a lesson it was up to the pupils to use any existing knowledge that they may have. 









	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher went through the work with the class and asked them to write down the definitions of definitions of Catholic, Protestant and Reformation. The teacher had already given the class these definitions and said to one pupil in particular, ‘you do not need to think you just need to do.’ This was because the lesson was limited in time and the were some activities that the teacher wanted to complete. The observer noticed this particular incident as it went against certain schools of thought on education which should encourage children to think for themselves. 












CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020 
Year 8 pupils aged between 12 and 13. This lesson takes place early in the Autumn term which means children are still adjusting to a new academic year. These pupils would have had their first year of secondary school impacted by COVID-19 19 school closures which inevitably has had an effect on their education and development. 








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

At approximately 20 minutes into the lesson, the teacher instructs the students to write down the words, Catholic, Protestant and Reformation. The teacher then gives a definition for each of these terms and tells the students to write them down next to the appropriate word. Some of the students are confused with this instruction and think that they need to write down their own definition. The teacher notices this and asks the pupils what the problem is. One of the pupils explains that they do not know what to write for each term. The teacher then says, ‘I am giving you the definition for each term. You just must listen to what I am saying. You do not even have to think, you just have to do!’ 

The researcher thought that this was an approach to teaching based very much on the behaviourist school of thought as there was a direct instruction for the children to sit and repeat rather than giving them a chance to explore the ideas further and become agents of their own education. It was also apparent that some of the pupils wanted to think independently however the teacher then told them not to. This led the researcher to a wider study of behaviourism and how this method is often applied in education. 
































OBSERVATION / FIELD NOTES   					Appendix 4 
(Questions adapted from Fletcher Wood (201
	Date and time, year group:
29/09/2020 10.00 year 8 




	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This is a mixed ability class of year 8 pupils and the subject is History. The pupils are four weeks into their new academic year and have been studying a key stage three unit of work on the Tudor and Stuart period. The lesson takes place indoors is a small classroom and it is just before their first morning break. Due to the impact of the COVID-19 19 Pandemic, the school day is structured differently as different year groups have their breaks at different times to avoid students from congregating together. It is apparent that some students are still getting used to the new academic year as a few arrive late as they were unsure what lesson they were supposed to be in. 









	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like now?)

The observer notices that the class if well behaved however there is initially some noise whilst the children get themselves settles into their seats. The teacher warns that if they are not quiet, they will have to be sat in the ‘boy- girl’ format. As the lesson begins, most children seem to be engaged however some look disinterested










	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

As there has been some disruption to the pupils learning which is a result of COVID-19 19 restrictions they have to spend the start of the lesson recapping the previous unit of study. This is for the benefit of both the pupil and the teacher. The teacher asks the question ‘Tell me what you know about Henry the seventh.’ The pupils answer by putting up their hands to give an answer and the observer notices that certain children are more inclined to answer than others.












	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Each pupil is provided with a worksheet which gives a definition of the reformation in England and Wales along with a set of questions. The pupils are also given a small script to read through. The teacher asks the pupils to volunteer to read a part and the play is performed. Most pupils seem to enjoy this task.
















	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

In general, the classroom was quite small and did not seem particularly engaging to the pupils. The pupils were however presented with a variety of tasks such as questioning, reading a play and performing a coin rubbing which engaged different pupils at different points in the lesson.


















	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?





Pupils are asked by the teacher ‘what is the difference between a catholic and a protestant?’ As this had not been covered in a lesson it was up to the pupils to use any existing knowledge that they may have. 









	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

See below 












CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020 
Year 8 pupils aged between 12 and 13. This lesson takes place early in the Autumn term which means children are still adjusting to a new academic year. These pupils would have had their first year of secondary school impacted by COVID-19 19 school closures which inevitably has had an effect on their education and development. 








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

The observer noticed one pupil who for the purpose of this study shall be referred to as ‘Child C’. Child C was disengaged for most of the lesson as they had their head leaning on the desk and looked bored. The teacher did not challenge child C on this behaviour. The teacher set out one of the tasks which was that the whole class was going to read a play set in Tudor England. The teacher asked for five volunteers to read a part. The pupils needed some persuading to put up their hands and a part was assigned to each one. When the teacher asked for a volunteer to read for the part of character 5, Child C put up their hand. The teacher did not notice that child C had put themself forward to read this part and continued to look around the room and asked for volunteers. It was not until another member of the class said, ‘Child C will read,’ that the part was given to the Child C. The researcher found this to be a critical incident as Child C initially seemed disengaged however had no problems with putting up their hand to read aloud.  What was also significant is how the child seemed to be ignored or unnoticed by the teacher. On reflection, this is a critical incident as it has brought up wider issues such as classroom management, inclusion and child wellbeing. 
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