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Introduction
In junior high school English instruction, textbooks serve not only as tools for language acquisition but also as carriers broader social and cultural values. Inadequate cultivation of critical thinking skills and insufficient guidance may inadvertently allow textbook-based gender stereotypes to shape students’ perspectives and attitudes. This research, therefore, undertakes a focused investigation of how gender roles appear in the People’s Education Press (PEP) English textbook for junior high students. It further examines how these portrayals may affect classroom dynamics and learners’ self-concept. Drawing on these findings, the research will propose actionable strategies to assist educators in fostering more inclusive, critically engaged reading lessons.
Research Objectives and Significance
1. Research Objectives:
A. Identify and categorize prevalent gender stereotypes in the textbook (e.g., divisions of labor, language use, and occupational depictions).
B. Evaluate how these portrayals might shape students’ attitudes and values, based on classroom feedback and questionnaire data.
C. Focus on instructional design and practice by gathering insights from teacher interviews and classroom observations. The aim is to propose methods of mitigating gender bias and promoting a reading environment that is both inclusive and conducive to critical thought.
2. Research Significance:
A. Heightened awareness of potential bias: By systematically analyzing textbook content, this research highlights areas where gendered assumptions may go unnoticed, prompting more reflective use and development of instructional materials.
B. Support for inclusive and critical reading activities: The proposed theoretical framework and specific pedagogical suggestions enable teachers to guide students in identifying and questioning textbook-based stereotypes, thereby cultivating analytical skills alongside language competencies.
C. Encouraging balanced gender perspectives among students: In the process of language learning, guiding students to scrutinize culturally ingrained views on gender roles can gradually shape a more inclusive and open worldview, enabling them to cultivate more equitable values.
Theoretical Framework
1. Gender Stereotype Theory
According to Ellemers (2018), gender stereotype theory explores how society often simplifies or labels masculine and feminine roles, which then become normalized in everyday discourse, including educational materials. Within the realm of Teaching English as a Foreign Language (TEFL), inadequate awareness or critical examination of these textbook-embedded biases may lead students to internalize restrictive or inequitable gender notions.
2. Social Constructivism
Social constructivism posits that knowledge arises from social interactions rather than existing independently (Bada, 2015). This perspective carries notable implications for TEFL: if an English textbook presents fixed portrayals of gender roles, learners may unconsciously adopt these gender labels as they study, eventually internalizing them as natural social norms. In the absence of critical engagement with potential bias in the textbook, the classroom may inadvertently reinforce these stereotypes. 
3. Critical Reading Theory
Critical reading theory asserts that readers should move beyond the literal meaning of a text to examine its underlying ideologies, value systems, and social biases Lestari (2017). Teachers often emphasize linguistic form and reading techniques, overlooking the cultural messages a text might carry. In the context of TEFL, if a textbook is biased towards gender roles, critical reading can guide learners in identifying these implicit social assumptions (Wallace,2003). This process enables students not only to develop linguistic competence, but also to cultivate independent and reflective thinking skills.
4. Hidden Curriculum Theory
Hidden curriculum theory emphasizes that schools and textbooks transmit not only explicit teaching objectives and subject knowledge but also unspoken social values, power structures, and role expectations through teachers’ behavior and the arrangement of learning materials (Alsubaie 2015). In the context of TEFL, the significance of hidden curriculum theory lies in guiding educators to recognize elements in textbooks and classroom interactions that are left undiscussed yet can profoundly shape students’ perspectives and behaviors.
Research Context and Participants
This research will be conducted in eight-grade English classrooms at a junior high school in Hohhot, Inner Mongolia Autonomous Region of China, where a multicultural environment may yield distinct insights into how textbooks shape students’ and teachers’ views. The following groups and materials serve as the focal points of the study:
1. Student Participants: Sixty Grade 8 students (balanced by gender if feasible), offering varied backgrounds.
2. Teacher Participants: Five English teachers with at least one year of experience using the selected textbook and willing to participate in interviews.
3. Textbook: The People’s Education Press (PEP) English Textbook, Grade 8 (Upper and Lower volumes). Its broad adoption and organizational features provide a representative corpus for examining portrayals of gender roles.
Planned Data Types
1. Textbook Content: Researchers will analyze reading passages, illustrations, and dialogue samples. The goal is to determine whether conspicuous instances of gender bias or stereotyped depictions are present in the materials.
2. Student Questionnaire: This research explores students’ reflections on male and female representations, their own attitudes toward these portrayals, and any perceptions of bias.
3. Teacher Interviews: This interview will focus on teachers’ firsthand impressions of textbook-based gender roles, awareness of bias, and strategies for addressing it in class.
4. Classroom Observation Notes: Researcher will record how students respond to textbook content, how teachers manage potential bias, and the nature of teacher-student interactions.
Data Collection Methods
1. Textual Content Collection
A. Target Material: The PEP English Textbook, Grade 8 (both Upper and Lower volumes), including reading passages, illustrations, dialogue examples, and practice exercises.
B. Key Focus:
a. Record how often and in what manner male/female characters appear in the text or illustrations, along with their turns in dialogues.
b. Observe whether illustrations or textual settings imply any division of labor, such as men participating in scientific or leadership roles and women undertaking caregiving or supportive tasks.
C. Implementation: Researcher will employ notetaking and spreadsheet tools (e.g., Excel) to categorize characters, corresponding dialogues, and visual depictions.
2. Student Questionnaire
A. Design Rationale: This questionnaire incorporates both closed-ended and open-ended questions. The closed-ended items facilitate an overview of students’ general attitudes, while the open-ended prompts allow them to express personalized insights regarding how the textbook portrays different gender roles.
B. Sample Questions: 
a. Have you noticed any differences in the way male and female characters are depicted?
b. If the text or illustrations frequently show women doing housework while men work or lead, does this affect your view of gender-based division of labor?
c. Discuss one character portrayal that left a strong impression on you. What gender-related message do you think it conveys?
C. Implementation: Questionnaires will be distributed on paper during class, ensuring anonymity and voluntary participation. This approach seeks to gather both quantitative metrics and qualitative input, thereby enabling a nuanced understanding of students’ perceptions regarding potential gender biases in the textbook.
3. Semi-Structured Interviews
A. Participants: Five English teachers with at least one year of textbook use.
B. Interview Themes:
a. Overall Impressions of gender portrayal.
b. Specific instances or strategies for handling perceived bias.
c. Student responses or feedback in class.
d. Recommendations for textbook revisions or classroom improvements.
C. Interview Procedure: Each session lasts about 30 minutes and is conducted on a one-on-one basis. The conversation will be recorded (with permission) and transcribed for subsequent thematic analysis. This interview will focus on eliciting teachers’ personal experiences and real-world tactics.
4. Classroom Observation
A. Objectives:
a. Determine whether teachers interact differently with male vs. female students.
b. Track student responses to scenes depicting potentially rigid gender roles.
c. Note if teachers extend or modify the material to counter bias.
B. Recording Methods:
a. Observation Form: A predefined checklist noting specific points (e.g., “ratio of teacher questions posed to boys vs. girls,” “student challenges regarding textbook scenarios”).
b. Field Notes: Detailed accounts of significant, unplanned incidents—for instance, a student questioning the distribution of roles or a teacher’s commentary on a textbook illustration.
c. Audio/Video (If permitted): Brief recordings may be made to facilitate more accurate review and analysis of classroom interactions.
Ethical Considerations:
1. Anonymity and Privacy: All identifying information for teachers and students will be replaced with numeric codes or pseudonyms, ensuring that no personally identifiable details appear in the research findings.
2. Informed Consent: Prior to the study, the researcher will either provide a briefing or distribute a written statement outlining the project’s aims, procedures, and potential impacts. Voluntary consent forms will be obtained from all participants who wish to take part.
3. Data Security: Collected questionnaires, interview recordings, and classroom observation notes will be used solely for academic purposes. Access will be controlled via encryption or permission-based management, minimizing risks of unauthorized disclosure.
4. Cautious Referencing: Any specific instances cited in subsequent publications or reports will be carefully anonymized and stripped of identifying details, thereby safeguarding participants’ rights and well-being.
Data Analysis Methods
1. Textbook Content Analysis
Following the gathering of textual materials from the Grade 8 (Upper and Lower volumes) of the People’s Education Press (PEP) English textbook, the researcher will adopt a mixed-methods approach, integrating both quantitative and qualitative perspectives:
A. Frequency Counts: Researchers will use either digital text analysis tools or manual tallies to measure occurrences of male/female references, as well as gender-specific adjectives or nouns. This process aims to discern whether word choices appear disproportionately, hinting at underlying biases in describing different genders.
B. Role Comparisons: By documenting how often male or female characters appear, and by examining their respective statuses and functions in passages or illustrations, the analysis can identify any marked skew toward one gender’s dominance or portrayal.
C. Contextual Analysis: Close attention will be paid to scene or illustration details involving occupations, family roles, or social positions. Here, the study will determine if the textbook presents a narrow or stereotypical view of each gender’s potential, such as assigning women strictly to domestic roles while depicting men in professional or leadership capacities.
2. Questionnaire Data (Statistical Analysis)
For the surveys completed by students, SPSS software will be used to perform descriptive statistics (e.g., means and standard deviations) on the closed-ended items, along with any pertinent difference tests or correlation analyses. This procedure facilitates an overall understanding of students’ attitudes toward male and female roles and the potential impact of the textbook on their value perceptions. Meanwhile, preliminary content analysis will be conducted on the open-ended responses, summarizing students’ subjective reflections regarding the portrayal of gender in the textbook.
3. Teacher Interviews (Thematic Analysis)
When conducting semi-structured interviews with teachers, the researcher will record the conversations and transcribe them into written form. The thematic analysis then proceeds step by step: first, the entire text is read through to establish initial codes; next, codes with similar meanings are grouped into themes; finally, these themes are compared against the source material to ensure consistency. Through thematic analysis, one can investigate how teachers perceive and evaluate gender stereotypes in the textbook, as well as the response or innovative measures they adopt in their teaching practice.
4. Classroom Observation Notes (Qualitative Analysis)
The notes and records obtained from classroom observations will also be examined through a qualitative lens, focusing on patterns of teacher-student interaction, students’ reactions to the gender roles presented in the textbook, and whether teachers address or amend any underlying biases. During the analysis process, typical cases or key remarks will receive detailed description and interpretation, aiming to depict the authentic teaching environment and students’ psychological responses.
Expected Outcomes and Research Value
Drawing upon data from multiple sources, this study is expected to yield several key outcomes. First, it aims to identify various forms of gender-role bias within the textbook, thereby offering a foundation for reducing partial or skewed depictions. Second, by proposing frontline instructional strategies, this research can support teachers in guiding students to independently detect and question the values conveyed through the textbook, ultimately fostering a more inclusive learning environment. Finally, the study will provide empirically grounded suggestions for improving the textbook, seeking to further integrate gender equity into future textbook writing and publication processes.
In conclusion, this research enriches language education research by introducing a sharper focus on gender equity. It also forges a link between classroom experiences and curriculum development, encouraging stakeholders to cultivate materials and reading practices that uphold diversity and fairness.
Timetable
	Phase (Month)
	Key Activities

	Months 1–2
	1. Conduct a thorough literature review on gender stereotypes and textbook analysis
2. Refine research questions and establish the theoretical framework
3. Develop an initial research design and methodological plan

	Month 3
	Design/develop research instruments (questionnaires, interview guides, classroom observation templates)

	Month 4
	1. Obtain ethical clearance and informed consent (if applicable)
2. Finalize research instruments and confirm sample selection

	Months 5–6
	1. Textbook content analysis: systematically annotate and code the selected textbooks
2. Distribute and collect student questionnaires
3. Arrange and conduct teacher interviews
4. Carry out classroom observations (across different classes or grade levels)

	Month 7
	1. Clean and organize data (textbook codes, survey responses, interview transcripts, observation notes)
2. Initiate quantitative analysis (e.g., using SPSS) of survey data
3. Begin qualitative analysis (thematic categorization of interviews and observation notes)

	Months 8–9
	1. Deepen data analysis: categorize and visualize results from textbook analysis
2. Thematically analyze interviews to identify key themes
3. Compare and contrast survey findings with qualitative data (interviews, observations, textbook content)

	Month 10
	1. Synthesize all findings
2. Discuss results in the context of research questions and theoretical framework
3. Draft key conclusions and potential recommendations

	Month 11
	1. Write the first draft of the research report (Introduction, Literature Review, Methodology, Results, Discussion, Recommendations, etc.)
2. Seek internal or advisor feedback on the draft
3. Prepare revisions based on feedback

	Month 12
	1. Incorporate revisions and finalize the report
2. Verify data accuracy and completeness
3. Submit the final research report
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