A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction

This assessment focuses on an incident which developed through observing an individual, it examined their actions and behaviors, which when observed highlighted a critical incident. From the critical incident, the next teaching and learning steps will be identified. The critical incident will develop many areas for potential research in which the literature review will identify and synthesis these key points. The school policies have been respected and fully considered in order for this observation to take place. The school and pupil’s names will be kept anonymous throughout this assessment, following guidelines set by The British Education Research Association (BERA). 

It has been said that reflective practice aims to challenge the teacher’s perspective (Bolton, 2005), allowing teachers to solve problems and better their own practice (Bartelheim & Evans, 1993). By providing teachers with opportunities to focus on critical incidents in their practice, creates an excellent opportunity to initiate a critical and in-depth thinking on one’s teaching (McGarr & McCormack, no date). Similarly, Meijer et al (2011), found that allowing teachers to experience critical incidents helps to accelerate their own development. Critical Incidents are commonly thought of as ‘major events’ that occur in the classroom, although critical incidents tend to be less dramatic and often occur in day to day teaching (Tripp, 1993). However, critical incidents are only ‘critical’ when thoroughly evaluated and seen as ‘an example of a category in a wider, usually social context’ (Tripp, 1993, p.25). A critical incident is a personal belief, although it is significant that we attach the basis of this belief to the meaning of the incident (Tripp, 1993). Similarly, the strength of the incident and the effect it may have is what makes this incident ‘critical’ (Yair, 2008). 






Observation

Due to this observation involving human participants, The British Education Research Association (BERA) guidelines will be followed throughout (BERA, 2011). In order to protect the anonymity of the school in which this observation took place, the school will not be named. Also, the pseudonym ‘Child X’ will be used throughout this assessment when referring to the child that has been observed (BERA, 2011).

This observation took place in a Welsh and English medium primary school. There are 422 pupils between 3 and 11 years old in the school. The school has 16 single-age classrooms. Approximately half of pupils are educated through the medium of Welsh and 17% of pupils come from English-speaking homes. Around 7% of the school’s population has additional learning needs (ALN), however only a small number of these pupils have a statement of Special Educational Needs (SEN). Very few children come from ethnic minority backgrounds. The school’s outdoor area encourages learning, include a large garden and wider grounds in order to develop children’s imagination and linguistic skills. 

My observations took place in a year 1 classroom (welsh medium) with children aged 5 and 6. There were 30 children in this classroom and 4 children had Additional Learning Needs (ALN). The classroom is a happy and welcoming environment for children where the teacher fully encouraged good behaviour based on values that promote and respect care. The classroom celebrates pupils’ good behaviour and achievements by displaying their high-quality work on the walls. The classroom walls are very colorful and wall displays are very effective. There is also an emphasis on ensuring equal opportunities in the classroom and full access to the curriculum. 
















Methodology 

This study focuses on finding a critical incident within the classroom. A critical incident is defined by McAteer et al (2010) as an event that makes you think critically on your own assumptions, allowing you to think deeper into the situation. When evaluating an event to determine whether it is a critical incident, we are often trying to prove what we have already questioned, although the process of evaluating could reveal something new (Tripp, 2012). 
In order to define an incident as critical, it should be defined in great detail and differs greatly from what is normal, either positively or negatively (Edwardsson, 1992). A critical incident should question the way how things normally are (Tripp 1993). 

[bookmark: _GoBack]In order to find the most appropriate method for this study, many different models were considered. Myres and Avison (2002) define a research method as a ‘strategy of enquiry which moves from the underlying philosophical assumption to the research design and data collection’. Firstly, Semi-structured interviews were considered for this study. This method includes predetermined questions and allows flexibility for the interviewer to draw upon new ideas and issues that may occur during the interview (Wilson, 2009). According to Lodico, Spaulding and Voegtle (2010) pre-formulated questions ensures that the interview remains focused on a particular topic in order for the desired data to be collected. However, Patton (1987) argues that the vocabulary and wording of the questions is one of the most important factors which can determine how the interviewee will respond. It is important for all questions to be open-ended, un-biased and clear. Semi structured interviews have a less fixed format than a structured interview, although ensuring anonymity for socio-biographical details and the standardized questions would remain the same. 

Secondly, questionnaires were considered for this particular study. According to Kumer (2011), questionnaires are effective as it is a cheap and anonymous way to collect data with a great potential for response. However, in order to encourage completion, the questionnaires must be interesting and clearly written in order for the participant to understand and complete (De Vaus, 2002). Questionnaires gain a large quantity of well-regulated data, however the quality of the effectiveness of the information hugely depends of the questionnaires format (Clarke and Dawson). This statement is also supported by Anderson and Arsenault (1998) that argue that a well-structured questionnaire encourages completion and gains reliable and reasonably valid data that is collected quickly. Good questionnaires are not possible without careful thinking, numerous drafts and extensive piloting (1996). 

After research, it was found that an observation method would be most appropriate for this study. Sharman et al (2007) describe an observation as a ‘camera shot’, providing a true reflection of the event, although the camera does not lie, the incident may alter through analysis. By observing children, we are able to understand their development and change in behaviour depending on the contexts (Palaiologou, 2008). The observation method involves directly observing a child, noting and recording how the participants behave in the environment by focusing on their physical and social development (Pope & Mays (1993); Mulhall (2003). An observation method is most effective for this study as it can provide a new insight of an event by drawing attention to actions and behaviour that would normally be taken for granted or ignored (Patton, Gruba and Lincoln; Cited in Clarke, 1999), which suits the study when looking for a critical incident. 

The Ecological System theory by Urine Bronfenbrenner explains how the child’s environment can hugely affect the growth and development of children (Oswalt, 2018). Children feel confident to explore when they are emotionally safe and secure in an environment (Early Years Matters, 2018). Due to the observation taking place in the children’s ‘everyday’ environment, it is hopeful that the observation results would be accurate and reflect from children’s natural behaviour (Tassoni, 2007). This study involves a case study within the classroom. The case study approach can be particulary appropriate for one aspect of a problem to be studied in some depth (Belle, 2007). Case study research can be employed to capture and formalise the knowledge of practitioners, develop theories from practice, and move on to the testing stage (Benbasat et al., 1987).  




















Four Purposes 

My observations occurred in a Welsh and English medium primary school. 
My main observations took place within a Year One classroom. Firstly, I observed a group of children that were undertaking a task set by the teacher, my observation then focused on one particular child that took my attention. The task involved a ‘Tric a Chlic’ exercise that aimed to improve the children’s welsh phonics. The classroom teacher set the task by clearly stating the objectives. All pupils listened to the teacher and appeared to be fully engaged and ready to learn. The children understood what was expected from the task and went ahead to complete without hesitation. Prior to this task taking place, the children’s understanding of the subject was not assessed. This task was based on the group’s level of ability and not on the child’s individual level of ability for this particular subject.

As previously stated, the children went ahead to complete the task without any issues, however, one child then caught my attention due to how quickly the task was completed. This child will be reffered to as ‘Child X’ throughout the assessment. ‘Child X’ very quickly completed the task, calling the teacher to show that the task was complete. As the teacher began to mark the work to provide feedback, ‘Child X’ then stated that the task was far too easy and the child did not feel as though they had been challenged in their work. After talking directly to the teacher, the teacher agreed that there was no challenge in the work for ‘Child X’ and the given task was too easy. This critical incident undoubtedly connects with Donaldson’s Four Purposes. The first purpose in which the critical incident connects to is; ‘Ambitious, capable learners, ready to learn throughout their lives’. It is important to note that this purpose set by Donaldson states that children set high standards for themselves, search for challenges and enjoy them. Findings from my critical incident found that ‘Child X’ fully recognised that there was a lack of challenge in their own work and was able to address this to the teacher by stating that ‘the work was too easy’. 

Secondly, this critical incident also connects to; ‘Enterprising, creative contributors, ready to play a full part in life and work’. This purposes states that children should be able to recognise opportunities and benefit, however, the critical incident shows that the opportunities for a challenge in ‘Child X’s’ work was not available. ‘Child X’ also recognised that this opportunity was not presented in their work. The critical incident also connects to a part of this purpose which states that children should be ‘willing to play their full part in their life and work’. After completing the task, ‘Child X’s’ response to the work strongly suggests that this individual is willing to play a full part in their life and work. ‘Child X’ looked for a challenge in their work in order to challenge and better their intelligence.
Literature Review 

From the critical incident, a number of areas for potential research were discovered. This Literature Review will introduce a wide range of different sources related to the critical incident. 

The first area of research that will be discussed is Growth Mindset. 
Proffessor of Psychology Carol S.Dweck is known for her work on Growth Mindset. 
Mindsets are the thoughts that we have on their own abilities, intelligence and talents which plays an influential role in our own success (Blackwell, Trzesniewski & Dweck, 2007; Dweck, 2016). Dweck (2015) states that people with a Growth Mindset believe that their own abilities can be advanced through hard work, learning and perseverance (Dweck, 2006).  It is believed that children with a growth mindset value their failure as a potential for learning and a chance for feedback allowing them to learn from their mistakes (Dweck, 2006). These children look for an academic challenge in their work to enhance their learning (Claro & Paunesku, 2014). Covington (1984) supports the work of Claro & Paunesku, stating that challenging tasks endeavor learning opportunities which can include a risk of failure but also an opportunity for improvement. However, improving the process of learning through challenging tasks may only be appropriate for children with a growth mindset (Fry & Cole, 1980).

According to Dweck’s research, it is believed that there are two different types of mindsets: a growth mindset and a fixed mindset. The Growth mindset allows children to view their ability as something that can be developed through time and achievements and children with fixed mindset view their abilities as static and inflexible (Dweck, 1999). Those with a fixed mindset believe that their intelligence is unchangeable (Hochanadel, 2015).  However, both mindsets play an important role in self-motivation, achieving and interpersonal processes and also help to develop children’s social-emotional skills (Dweck, 1999). A vast majority of research has shown that future children need to become active problem solvers and communicators of ideas, with a love for learning (Bialik, Bogan, Fadel & Horvathova, 2015; Masters, 2014). This statement highly connects to the Donaldson’s New Curriculum for Wales (2022). An element of the new curriculum focuses on the 4 Purposes in which the future children should be. One states that children should be ‘Ambitious, capable learners, ready to learn throughout their lives’. 



The crtical incident has also lead my research into ‘More Able and Talented’ children. The term ‘More Able & Talented’ (MAAT) is used in Wales referring to children who are more able across the curriculum in comparison to those who show a particular ability in one or more areas of the curriculum; such as, art, drama or sport. (Qualifications, Curriculum and Assessment Authority for Wales (ACCAC), 2003). This term refers to around 20% of school populations (Meeting the Challenge, 2008). 

The Curriculum for all Learners (2010) demonstrates how to effectively meet the needs of MAAT learners stating that the best provision for MAAT learners is to widely expend what is available for all learners (Welsh Government, 2010). Until recent years, many MAAT programmes have been tailored towards children at secondary school ages, although a number of writers have recently argued that more must be done to create strategies and policies aimed at children from an earlier age (Kendall, O’Donnell, Golden, Ridley, Machin, Rut, McNally, West & Noden, 2005). It was also argued by Scott & Delgado (2005) that prioritizing the provision for the More Able & Talented children must begin earlier, ideally before they enter the school environment. 
The work of Howard Gardner related to the understanding of More Able & Talented learners. Howard Gardner developed The Theory of Multiple Intelligences in the late 1970’s. Gardner’s theory suggests that children have eight or more relatively autonomous intelligences in which children use these intelligences, in order to solve problems that are relevant to their society (Gardner, 1983, cited in Davis, Christodoulou and Seider, 2011). These eight intelligences include; linguistic, logical-mathematical, spatial, musical, bodily-kinesthetic, interpersonal, and intrapersonal intelligences (Gardner, 1999). According to The British Journal of Special Education (2007), generally, schools mainly focus on only two intelligences which include logical-mathematical and linguistic, although Gardner argues that schools should pay equal attention to other intelligences. Davis, Christodoulou, and Seider (2011), support this as they found that Gardner’s analysis shows that only two intelligences; Lingustic and Logical-mathematical, are being tested in modern schooling.
*Bloom (1984) Taxonomy 
3 Overlapping domains; the cognitive, psychomotor, and affective. 




Differently to Gardner’s theory, the work of Professor Ferre Laevers has been one of the most powerful influences in developing our perceptions of how children learn and the preconditions necessary to make them successful learners. Leaver’s research focuses on how we can help children to become more effective learners, in addition to the ‘content’ of what they know and can do. As well as developing a tool with which to measure these important aspects of development – the Leuven Scales – Leavers’ work shows how practitioners can use this information to account for and support children’s learning through the Process-Oriented Monitoring System (POMS) (Nursery World, 2018). 







































Reflection/ Evaluation and next steps

From my observation, a critical incident was found. My observation began by observing a working group, however, my focused then quickly moved to observe an individual. The critical incident that developed from the observation was very interesting for myself as a student teacher as I was able to sit and observe how naturally and confidently the child reacted when completing the task. Unfortunately, teachers do not have the time to sit and observe how each individual reacts when completing tasks due to the high numbers of pupils within the classroom. Therefore, this was a great advantage for myself as a student teacher and an important part to consider in my future teaching. Also, it is important to note that if I was not to have observed this matter, the teacher may have not been aware that the child’s ability was much greater than the task that had been set. Observations allow a quick and easy reading of the child’s ability when completing tasks. 

I have evaluated this critical incident and considered the possibilities to move forward if this incident became apparent within my classroom. Below are the recommendations I have come across through research, however these are not criticisms, only suggestions. In this section three main points will be discussed to consider the next steps. 

Before evaluating the next steps, it is important for the teacher to firstly acknowledge and reward the child for what has been successfully completed. The strategy of questioning is very effective in order for children to discover what they could do next in their own learning. In this case, ‘Child X’ realized that there was no challenge in their work. Through using ‘questioning’, the teacher could ask the child ‘how could you be challenged’ or ‘what could you do next’, which then leads to the child taking ownership of their learning. Bonwell & Eison (1991); Intrator (2005); Vygotsky (1978), state that children learn better when they are active and involved in the process of their own learning. Carpenter (2013) argues that children have little opportunity for taking ownership of their learning when the teacher decides what, when and how they learn and how they must complete it. Allowing children to take ownership of their learning again connects to Donaldson’s Four purposes; Ambitious Capable Learners, which states that children should ‘set themselves high standards and seek and enjoy challenge’ (Donaldson, 2015). The classroom should be an environment where student choice and control is paramount for their own learning (Zimmerman, 2002). 

Another recommendation that could be used in the case of this critical incident would be incorporating ‘Assessment for Learning’ (AfL) into lesson planning. ‘Child X’ was given a task to complete in which their ability on the subject was not assessed prior to the task taking place. The Assessment Reform Group (2002) defined Assessment for Learning as ‘the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go next, and how best to get them there’. This Assessment for Learning, which is also known as Formative Assessment, is a learning process which happens within the classroom, where teachers and students work together continuously and systematically in order to achieve their learning goal (Moss & Brookhart, 2009). As well as an assessment taking place prior to children’s learning, teachers must also assess children’s understanding during and after the task in order to move on with their future learning. Lastly, it would also be useful for teachers to over-plan for unexpected events where the planned task becomes too easy or too difficult for the child. A second task in which the teacher may have ‘over-planned’ would have been beneficial for ‘Child X’.  

An effective teacher uses the process of ‘critical reflection’ to identify their actions, questions the meaning of their assumptions and reflect on their own practice to develop an alternative and better way of teaching (Cranton, 1996). Similarly, Brookfield (2004) states that critical reflection is the process for teachers to challenge their current social, political, cultural and professional actions. The process of an effective critical reflection allows teachers to recognise events that may lead to formulating new strategies for changing behavior in the classroom (Reagan et al, 2000).  However, McKnight (2002) argues, that a critical reflection is not about being able to recognise what is happening in the classroom; that is simply not enough. Rather, teachers must understand and question the ‘whys’, ‘hows’ and ‘what if’s’ in order to complete the process of reflective thinking. Bartlett (1990), similarly points out that a reflective teacher must involve questioning and managerial techniques as part of broader educational purposes. Through reflecting on the questioning techniques, we become more aware and become able of transforming the everyday classroom environment (Bartlett,1990). Brookfield (2004), argued that teachers could risk making poor decisions without the use of reflecting on their own practice. 
*How this will inform your own professional and personal development *











Conclusion  


To conclude, this assessment has focused on the critical incident that appeared after analysing and evaluating an event which firstly appeared as ‘normal’ within the classroom. As stated, this assessment has followed the guidelines by BERA (2011), in order to protect the school and the participants anonymity. The choice of methodology worked well for this study as the observation provided an insight into a natural and ‘real life’ event, allowing the observer to mainly observe and remain isolated from the children and their learning.

Many areas for research developed when analysing the critical incident. Through researching, the topic ‘Growth Mindset’ was discovered and hugely connected with the nature of the critical incident. The evidenced collected would suggest that ‘Child X’ has a growth mindset, as the child was eager and motivated to develop their intelligence through looking for a challenge in their work. 

Another potential connection was made through researching More Able and Talented children. 
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the  gIowp. The Owldien'c Underttandvag [abilty
was Not atlessed  Pitor Lo Yhe  pask. Theretor,
Ofhe AL found TWIC Tdic too tusy.

EQSufe that wilh LtWiks hfe explained Cleafiy
and allow twe  for  Cwadren's  guedtiang .

Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’'n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing element?”

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

ASSessment for Ledning:
Ly ASleSsing dbility BEFORE, DURING T AFTER.

- Ovef “Planning
- Guestioning
USe duettioning techniguel to qllow the Chagel t6

nesof? = (Pegke thel! Own chduenge N thel! gork
What will you do next: ‘,\d( &ﬁ' (l tv\ \( 0 0 Lf()?{l(\lf\ :

Y profiad newydd / Transformed experience

Beth ydych yn mynd i’'w wneud
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OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

Date: ¢, th feptembef. 2019

Lesson details: (X(O\Mg WO with SUWPpoit of Yt(LU(\QN:) ASSLitann-
Cannecting frctures with Wotds.

Classroom culture

(Are the students focused on learning?)

ALl Student began by \Stening and {ouii0g on thel tagk,
Child Wilh ACD then SLafts to didtract ihe TA and Group
by runmng dway and ldughing =P Looking For  aitentien.
Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

Direction
(Are the students clear about what they are doing and how to do it well?)

The TA found W difficil @ explann Lpe Ba(e deatiy o
the Chudeen Wwere becomng diciracted by the gae Quid.

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

Thit tack Was net Vefy succetigutl @b the TA had to (rop

and _tdtk to the duld that wanted, dtteatian. .
Ot e egi\ie( \efe ot dbie b Wily enagae
Assessment
How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?
The chwldten's wndefgtonding wal ot dciesved betore of
WLing bt the teacdher dud dassess the chitdfen dftel thg tesson.

peciﬁcs / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

- How t0 cnandage o chdd thal wag cunning dwow
when the TA Wdl explaiping the gaik.

- (htd with ACD peedS 1: Suepart

Ly Mdybe We different Strategues 1o invgive the
Cald With  ALD.
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ObSetvation  Two

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: ) (,\h Septembet. 2019
Digwyddiad critigol (Ffocws)/Critical incident (focus):

Teimladau/

Feelings

Beth yw eich teimfadau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

Cofio a Deall/
Remember and
Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were
disappointing?”

Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing element?”

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i’r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i'w wneud
nesaf?
“What will you do next?”

Profiad/ Experience

This obfefvation went wel, T felt that thete

were okl 0f eointt O mMakKe w note Of -

Agarh, L Cfitical anaident deppeared Ndytally,
however, vt ual diggicult o Obiefve nd oot

Out Wwhen the TA Wdi (1Y
the 9todp dnd Chitd with A(D.

The hadetn wefe vefy fotuled o then Ve UERing
betore

one Ol ftafted €0 du(is Gt thes,
There al Net encugh Suppsft {or the TR
of the C(hwud  with  ASD.

— Tmeigve Classtoom management Sxing .
~ Yt o ditrerent teihod of presenting  fof
fne Cdd Wwith  ALD.

Y profiad newydd / Transformed experience
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: ) nd O ctober 2019

Lesson details: ( dypet Time

Activity > Chddfen wele afted Lo (ldte thell Ndmes, dgel
and interedtl 10 the peather.

Classroom culture

(Are the students focused on learning?)

Al Cudd e (At on (wepet ready fo0 the mMoming

routne  eg) Regitte €. NeWE, Routine 0f the doy.

(hidven become €Ated A they Cedlife that they bhave \ueply

Objectives Leawne(.
(Is there a clear purpose to the lesson? How do the lesson activities promote that

purpose?) The (ypply tedChel SRl Clhuddeen LO 1T in ®
(lrcte and atkl them € One Ly One TO Cay the
Name, dge T inte(el t(.

Direction
(Are the students clear about what they are doing and how to do it well?)

(Wddien undetstand and (eem happy LO taxe
pavt in the dlbwvity.

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

Tedacher wal not Quofe of the “felective mwee
(N the clalifoom. = Teather encoutaged the Chpik Lo pwel

Assessment whwch Lo 10 the (Wwildk  9eiy VY P ek
How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

© The teather wal not dwafe Of the "felective mmuae

cThe Chudd thdat wdy o Selective mute be Came Vedy)
fruslioted Whuach impacted on the Cud)
be haviour throughour the day
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Obfetva o Three

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: )\ OCtohe! 2019
Digwyddiad critigol (Ffocws)/Critical incident (focus): (O.{ Pet TIMT = TeleCtive muke

Teimladau/

Feelings

Beth yw eich teimiadau ynghyich y
profiad?

“What are your feelings regarding
the experience?”

Cofio a Deall/
Remember and

Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were
disappointing?”

Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing element?”

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i'w wneud
nesaf?
“What will you do next?”

Profiad/ Experience
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WS d cvud thdt ywal d SeleCkive Mdkee 10 S
the CLal §Eo0mM., D
T fegl whdt el Should huy beed Xngw L0 P
e fupR\J P L. S\\\\%
N
L
q,’bg&
P

AQUAD, Lihve CupplY Lruche! wad 0ot dAudir Lhak
Ehef was o Cadd ghot WS o Selective WK
Theetoh the octivity A0 whwh the pracdhe ¢
Chote $0f the (lass yeal nhot fuakdble for the
one Cnwd -

The attivity that wat picked Ly twe Yeaihe
WAS b ALl dctiity an ofdet far the uss
and ttdcier L0 gel 1o KAOW eddhotner an
LN 00LrAgR  engUgeme (L
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Y profiad newydd / Transformed experience
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A critical evalustion snd the identiication of next teaching
‘and leaming steps focusing on a case study of an
individual leamer or  group of leamers, based on an
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