				SJEU5005: The 3 R’s

Throughout this assignment, it will evaluate one approach which supports the development of the Literacy and Numeracy Framework (Welsh Government, 2014) in the Foundation Phase. The Literacy and Numeracy Framework was introduced to improve on children’s literacy and numeracy skills across the curriculum (Welsh Government, 2014), following concerns that in 2013 children were falling behind on their literacy and numeracy skills (Jones, 2015) which came from Estyn reports and poor PISA results (Neyland Community School, 2019). Literacy will be used throughout this assignment, which includes the strands writing, reading and oracy, however mainly focusing on writing (Welsh Government, 2014). The Literacy and Numeracy Framework is important to the curriculum, as it gives children the opportunity to access essential skills when learning and for the world of work (Neyland Community School, 2019) also gives children a sense of well-being and citizenship (Reading Rockets, 2019). An inclusive approach was made with the framework, ensuring all children are included with learning and improving their literacy and numeracy skills (Sector Skills Council, 2007). This suggests that children with additional learning needs (ALN) and More Able and Talented pupils are given the opportunity to develop on their literacy and numeracy skills, based on their individual needs (Stow Primary School, 2017). 
Literacy is defined as the ability to read, write, speak and listen, effectively, making sense of the world (National Literacy Trust, 2017). This suggests that by children having literacy, they are able to communicate with one another, understanding what is happening around them. Unesco (2006) explains that someone who is literate, is capable of reading and writing in everyday life. Both definitions believe that literacy is the ability of using skills such as writing, reading and oracy effectively. However, Literacy Advance (2019, p.1) disagrees, believing that literacy is more than just reading and writing, and rather than being literate or illiterate, it is the idea of having ‘adequate skills for today’s demands’. This suggests that rather than just the ability of reading, writing and speaking, they believe that it is also the idea of being able to express and understand ideas and opinions, allowing them to make decisions and problem solve within today’s society, effectively. Within schools, Literacy policies can be seen, which ensures that children develop as individuals, and are confident users of oral and written within language (Stow Primary School, 2017). 
To support children’s literacy, it is important that teachers are aware of what strategies are beneficial for children, individually. This suggests that planning lessons to suit the children, ensuring a clear plan on what will work best for the children when teaching them to read, write and speak (Wray, 2002). It has been recognised that assessing children’s needs, accurately is an important factor of effective teaching (Collins, 2017). This suggests that if teachers assess children regularly, noticing a lower ability in certain areas of literacy, such as reading, writing or their speech, then interventions and support can be put in place earlier, from schools and mutli-agencies.
However, causes such as living in poverty can affect children’s literacy within education.  Egan (2013) explains that children’s levels of educational achievement, when living in poverty in Wales is impacted. Andrews (2011) agrees, explaining that literacy and numeracy skills are to be improved, relating to children in poverty. In reading, one in five children who grow up in poverty, are unable to read well when finishing primary school (BBC, 2015), with evidence that one in eight children, who live in poverty, do not own a book of their own (National Literacy Trust, 2017). Therefore, an approach which is believed to benefit children is beginning literacy at an earlier age, closing the education gap between children in poverty to their peers (BBC, 2015). This can be seen through the approach of ‘Read on Get on’, which helps all children in Wales to read well, closing the gap of language skills (Save The Children, 2015). Within oracy, the ‘Take Time to Talk, Listen and Play’ is a campaign, to help parents develop their children’s language and communication skills (Children in Wales, 2014). Challenges can be faced, such as parents feeling as though they cannot support their child as unable to access resources needed due to living in poverty (Child Poverty Action Group, 2019). However, basic communication/ conversations with their child will develop on their oracy skills, therefore there is no need for resources just time to communicate with their child, such as asking about their day. 
There are many approaches which can be used to support writing in primary schools. However, only one approach will be evaluated, which is Talk for Writing (2019) by Pie Corbett. It is important to acknowledge that within these approaches, the National Curriculum/ Foundation Phase Framework (2015) are viewed, showing an awareness of what children are to be learning within the different areas of learning (Welsh Government, 2015). Within year one, children learn under the Foundation Phase Framework (Welsh Government, 2015) due to being seven years old or under. 
The first approach to be discussed is writing a set of instructions which links to the Literacy and Numeracy Framework (Welsh Government, 2014) as it is one form of using different formats of writing, within year one. This approach can be used for making a set of instructions to create a fruit salad which Parsons Primary School (2018) explained that they began with a story, such as ‘Oliver’s Fruit Salad’, which is about a young boy going to a shop, buying fruit, and preparing a fruit salad to eat (Creative English, 2018). Following on from the story, children begin as a class to make their own fruit salad; chopping bananas, apples and so on. This is allowing children the independence of using resources such as knives within the classroom developing on their fine motor skills, however with guidance and careful observation from the teacher, always being aware of the Health and Safety Policy, stating that ‘supervision is required when students are using knives’ (St Michaels Catholic School, 2018, p.58). Once finishing the fruit salad, children are to write a set of instructions on how they made it, this gives them the opportunity to look back on their personal experience (Welsh Government, 2014) to remember how they made their fruit salad themselves. As a class, children feedback on what they did, ensuring everyone is aware of the format of how to write instructions, such as bullet points and words such as ‘firstly’ (Parson Primary School, 2018), showing an awareness of creating sentences and using correct symbols within their writing (Welsh Government, 2014). Within the area of Language, Literacy and Communication Skills, children are to be able to use some ordering words, which is seen when doing this activity, due to making instructions which is a step by step on how to make a fruit salad, stating previously about using the words ‘firstly, and then, finally’ (Welsh Government, 2015). Jarrow Cross C of E Primary School (2019) suggested that through children following instructions and creating their own fruit salads, they were more engaged with the activity and about what they were learning. Ynys Owen Primary (2018) also uses the strategy of writing instructions, to involve the children within the activity, which in their case, was a set of instructions for different party games. Within this approach, it shows an awareness of the Foundation Phase Framework (Welsh Government, 2015), identifying the area of learning of Physical Development. As a skill, in this area, is health fitness and safety, which states that children are to be ‘aware of dangers within their environment’ (Welsh Government, 2015, p.45). This suggests that by children using knives, they will be aware that it can be dangerous, if not used correctly. Another skill within Physical Development, is that children are to develop their fine motor skills, which when using tools such as knives, they are achieving (Welsh Government, 2015). 
Montessori’s Learning environment (Mooney, 2013) has been identified, within this approach of learning. Montessori believed that children are to be provided with real tools that work (Mooney, 2013). This suggests that children who were cutting up the fruit, used equipment such as knives, which are to be child sized for the children themselves to use. Through allowing children the independence of using a real knife – but child sized, enhances their awareness of the dangers that can be caused if tools are not used correctly (Montessori, 1965). This suggests rather than using blunt knives; assuming they will not hurt themselves, can lead more of a risk, rather than being taught how to use tools such as sharp knife in the first place (Mooney, 2013).  

The next approach to be discussed is creative writing, which can be seen as one of the areas of learning with the Foundation Phase Framework (2015); Creative Development. Through using an approach such as creative writing, it allows children to develop on their imagination and creative skills. Within the Literacy and Numeracy Framework (2014) creative writing can link to an element within writing, which is organising ideas and information, by writing words, phrases and simple sentences. (Estyn, 2016b) expressed using lessons such as drama, gives a positive effect on children’s writing. This suggests that through using processes and techniques within drama, motivates children in their writing. Through using a variety of techniques such as freeze frames and hot seating, children were engaged with the activity, due to it being a different way of learning. Findings discovered that children’s attainment in literacy/writing have improved, especially boys. It was noted that when boys within the classroom used ICT such as creating ‘freeze frames’, increased their motivation in the activity and with their writing. This shows a positive effect on boys writing, due to boys being at a lower ability to girls in writing (Moss and Washbrook, 2016). Pupils had reflected on their experience with drama, explaining that it gave an understanding of the story, helping them to write their version of the story as though they were in it (Estyn, 2016b). Keating (2015) explained that when using drama in the classroom, children who were shy, became confident learners, who now participate in class activities. Within the school, there has been a 25% increase in children’s writing skills, since using drama as an aid (Estyn, 2016b). 
Montessori’s learning environment can be seen within the creative writing approach, due to the environment (Mooney, 2013). Montessori believed that classrooms are to support the development of imagination and creativity of children, ensuring children develop at every stage of learning (Montessori Northwest, 2017). Within Montessori classrooms, children are taught through role-playing activities, this suggests that within creative writing and drama, children are using role play to act out scenes of a story (Estyn, 2016b).

An approach by Pie Corbett called Talk for Writing (2019) will be evaluated. This approach is seen across the curriculum in primary schools, specialising in literacy (Talk for Writing, 2019). Talk for Writing begins with allowing children to express what they know about a book individually, this allows teachers to plan what to teach the class, often known as the ‘cold’ task. Following on, is the imitation stage, which ensures children understand the story by re-reading it, to then using actions and literacy such as oracy, writing and reading, to create it, so it becomes memorable to the children (Corbett, 2007). This then allows children to begin their own learning, creating their own version of the story, using their own words (Talk for Writing, 2019). This suggests that by children learning through their own words and actions, they will remember the story, encouraging them to be confident to re-enact the story they have been learning as a class, on their own. Children first imitate the story orally, allowing them to develop on their oracy skills through using words, phrases and simple sentences (Welsh Government, 2014). Through using this approach, children are able to memorise the story, in a creative way, which they have made together, as a class (Talk for Writing, 2019). By children understanding the story that they have learnt as a class, it will allow them to retell the story on their own, meeting one of the elements in reading (Welsh Government, 2014). However, the main focus within this assignment is writing, and through children using this approach, they are able to understand specific words, which relates to the topic they are writing about (Welsh Government, 2014). This suggests through children writing their own version of a story, after discussing and imitating the story as a class, such as the three little pigs, they are using words/phrases such as ‘I’ll huff and puff and blow your house down’. Children might not have heard words such as ‘huff’ and ‘puff’ before, meeting the element of writing accurately in the Literacy and Numeracy Framework (Welsh Government, 2014). Allowing children to create their own version of the story, shows quality of story-telling skills and imagination, which is connected to creativity/creative thinking (Russ, 2018). However, Corbett (2007) stresses that the innovation stage should only happen when children are confident with knowing the story. Estyn (2017) discussed literacy and creativity lessons within Ysgol Gymraeg Casnewydd, with findings that creative strategies such as Talk for Writing motivates children to write to a high standard. This suggests by allowing children to write creatively, it will have a positive impact on their overall attainment in education. 
The gender gap in writing, shows that girls outperform boys within primary and secondary schools in writing (Estyn,2008). A factor of this is story writing, due to the topics to write not being in their preference (Department for Education, 2012). This suggests that through using Talk for Writing as an approach, all children are able to get involved with the story and create their own actions, giving a sense of excitement in the classroom.  However, some parents explained that through using this approach, children are lacking in imagination, due to the process of Talk for Writing (2019) being a structured approach, with only using one book. This suggests that children are not given an opportunity to explore other books, therefore, feel as though they are not given an option. It is important are given the opportunity to voice their opinion, as not only does it allow children to give their opinion, but it also benefits themselves and helps improve learning within the school (Estyn, 2016a). This suggests that children who are given an opportunity to voice their opinion, develop personal skills; listening skills and social skills; working with others (Estyn, 2016a).
Within Pie Corbett’s approach of Talk for Writing (2019) theories such as the Zone of Proximal Development (ZPD) by Vygotsky have been acknowledged (Mooney, 2013). Vygotsky’s ZPD theory, is the idea of a child doing a difficult task on their own, to what they can do with guidance/help, when completing the difficult task (Mooney, 2013). Wells (1999) explains this idea, as scaffolding, which is the idea that a teacher guides a child to carry out a task, that they would not have been able to of completed on their own. Talk for Writing (2019) shows an awareness of this theory, as at the start children are given the opportunity to write and discuss about what they know about a certain book, without guidance from the teacher. Within the next few stages, the teacher assists the class and individuals, guiding them into learning actions and words which will encourage them to remember the story. When children begin to write their own versions of the story, they have an idea of how to remember it, due to the actions and words used. Children are now able to complete their task of writing their own versions of a story, due to the positive encouragement from the teacher using the Talk for Writing (2019) approach. Mooney (2013, p.101) explained that Vygotsky and his theory have ‘changed the way educators think about children’s interactions with others’. This suggests that through Vygotsky’ theory, he is showing that cognitive and social development, can work with one another, also building on both of the child’s areas of development (Urban Child Institute, 2019).
A few criticisms have been acknowledged when researching Pie Corbett and his approach of ‘Talk for Writing’ (2019). Richmond and Freedman (2009) explained that teachers are frustrated with initiatives, like Talk for Writing, as introducing new ideas, interferes with the learning. This suggests that teachers believe that new initiatives can be time taking, as they themselves have to understand the concept first, then plan to meet the initiative, finally introduce it to the class; with then reflecting on the experience and feedback from the class, with an idea on what would be done differently, next time (Smith and Craft, 2011). Ofsted (2012) explained that using Talk for Writing (2019) has impacted on children’s reading and writing sessions. This suggests that teachers/schools are more focused on the approach, rather than giving children the time to read and write independently, as an activity. 
However, many schools have benefited from this approach, and explained that their level of achievements within the classroom has increased. Mallet (2013, p.29) explained that lower ability children benefited when using this approach, as it allowed children to express their talents through actions and story telling, which can be seen as drama. Barrs and Cork’s (2001) agrees, stating that using drama, supports children at a low level ability of writing. Bovington Primary School (2018) explained that the impact of Talk for Writing has been positive. Within year one and reception, only 2% of children were able to re-tell a story, however, with using the Talk for Writing (2019) approach, it increased the class percentage to 76% at the end of the school year. This shows a positive impact on the children’s learning, as over half the children are able to re-tell a story after using the Pie Corbett’s Talk for Writing approach (Talk for Writing, 2019). 
The approach of Talk for Writing (2019) by Pie Corbett, can link with the area of Language, Literacy and Communication Skills (Welsh Government, 2015). Within this area, children are to be given the opportunity to ‘express themselves creatively and imaginatively’. This suggests that when using Talk for Writing (2019) in the classroom, children are being creative and using their imagination, as they are finding actions which link with the words they would like to use to remember a certain story. 
Due to the new Curriculum for Wales beginning in 2022 (Welsh Government, 2019), Talk for Writing (2019) can still be used as a teaching approach in schools. This suggests that within the new six areas of learning and experience, this approach can be used under ‘Language, Literacy and Communication’ (Welsh Government, 2019). Within this area, it explains that oracy, reading and writing will have equal lesson time, suggesting that the improvement on low reading and writing levels, will begin to improve. Also, the area of learning and experience of Expressive Arts, stating that it encourages creative work; imagination and children’s voice (Welsh Government, 2019), which Talk for Writing (2019) encourages the use of children’s imagination when recreating stories.
Throughout this assignment, it has evaluated one approach, which can be used within the curriculum today, and the future Curriculum for Wales (Welsh Government, 2019). Talk for Writing (2019) has shown that creativity, engages children in their learning  and motivates them to write. Evidence from Estyn reports have been acknowledged, showing that Talk for Writing (2019) in schools has a positive impact on children and their attainment. Policies such as the Foundation Phase Framework (Welsh Government, 2015) and Literacy and Numeracy Framework (Welsh Government, 2014) have been discussed, showing that the approach of Talk for Writing (2019) meets the strands and elements of the Literacy and Numeracy Framework (Welsh Government, 2014) while meeting the outcomes of the Foundation Phase Framework (Welsh Government, 2015). 
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