Module: Regaining Paradise? Sustainability in the Early Years
Module Code: ECEY6005
Amie Handley: 2310796
Assignment Title: Presentation and evidence – 20 minutes 
Part 2: Reflection and Evaluation 
Section 1: Introduce and reflect upon your experience in part 1 to illustrate how it supported you to develop your own understanding and practical engagement with sustainability issues and discourse. 
Introduction 
Good morning. My name is Amie Handley. To open my presentation, I will reflect on my personal understanding of sustainability in the Early Years, and present evidence on practical engagement with sustainability issues and discourse through links to my scrapbook.
Personal Reflection 
To support with the process of reflecting, I followed the ERA model of reflection (Zwozdiak-Myers, 2012). It provides a clear format to follow, whereby one starts with an experience, reflects on it and then considers what action is required.

The most challenging aspect was understanding the principles of sustainability and applying to Early Years practice. Researching was essential to appreciate how young children can engage in the sustainability discourse and why this is important. I reflected on the content of my scrapbook, which involves personal experiences concerning Education for Sustainable Development and Global Citizenship (ESDGC). 

The first step involved researching the incorporation of ESDGC themes within curriculums. I appreciate how education and children are crucial in influencing people's behaviour, to create a society and environment that can support life both today and, in the future (Davis, 2015, cited in Tinney and Hirst, 2017; Department for Education, Lifelong Learning and Skills (DCELLS, 2008). I understand how ESDGC themes have been incorporated within areas of learning (Welsh Government, 2022) and learning goals (Department for Education, 2024) within curriculums. Within the Curriculum for Wales, one of the four purposes which provides a foundation for learning involves developing learners as “ethical, informed citizens of Wales, and the world” which indicates that ESDGC principles will have a context within future education in Wales. 

ESDGC principles promote local opportunities to learn within a community and involving parents. Pramling-Samuelsson and Kaga (2008, p. 12) state that effective ESDGC teaching for early childhood "must be rooted in the local concrete reality of young children," and Pearson and Degotardi (2009, p. 104) add that children should be "nurtured in achieving skills that will enable them to contribute productively to the sustainability of their social and physical environments"(cited in Tinney and Hirst, 2017). At the core of ESDGC, are strong ties between the child's community and their school or environment (Davis et al., 2005, cited in Tinney and Hirst, 2017). Tinney and Merriman (2018) highlight how fostering a respect for nature in children has positive effects on the environment and society. Tinney and Hirst (2017) contend that involving parents and the wider community in these kinds of initiatives would be beneficial, as collaboration on behalf of adults and children can help in comprehending ESDGC issues and motivate them in undertaking action. With encouragement, children can investigate their local environment and appreciate differences between their own community and other parts of the country, such as ‘Shanklin Chine’ (DCELLS, 2008).

In terms of outdoor learning Wilson (1994, cited in Tinney and Hirst, 2017) believes that children are drawn to the natural world, and emphasises the benefits of outdoor experiences. To this avail, Davis (1998, cited in Tinney and Hirst, 2017) recommends that practitioners should ensure there are enough natural environments available to them.

Our local area provides wide ranging opportunities for children to “develop a sense of awe and wonder at the beauty, habitats and living things” (DCELLS, 2008, p. 27). Planned opportunities can ensure that children will appreciate that “different habitats support different animals and plant,” such as fish, frogs, ducks, in our lakes and how dens, nests, hollow tress, and insect hotels in ‘Hopwas Woods’ provide habitats for a variety of animals and insects (DCELLS, 2008). Similarly, a diversity of habitats can be found in Shanklin Chine for comparison.
[bookmark: _Hlk202685566]In a society where they are unable to engage and play in natural settings, Louv (2008, cited in Tinney and Hirst, 2017) suggests that children have "nature deficit disorder." Living spaces with plants and animals are necessary for interacting with nature; concrete playgrounds and small outdoor spaces are insufficient according to Tinney and Hirst (2017). 

Many early childhood theorists (Froebel,1826, 2005; Dewey, 1998; Ouvry, 2003; Bilton, 2004; Knight, 2009; and Joyce, 2012 cited in Tinney and Hirst 2017) have all highlighted the advantages of children's exposure to the outdoors. Recognising that outdoor experiences for young children can also help the environment and foster empathy for others (Haas and Ashman, 2014; Prince, 2010; Elliott and Davis, 2009; Vaealiki and Mackey, 2008, cited in Tinney and Hirst, 2017). 

In turn, outdoor experiential, hands-on learning is the perfect way to spark children's curiosity and attention in terms of ESDGC issues. Dewey (1998) and Piaget and Inhelder (1972) discuss the advantages of "hands-on" learning in authentic contexts that allow for experimentation and trial and error (cited in Tinney and Merriman, 2018). Additionally, they urge a practitioner to undertake a facilitator role rather than someone who fills "empty vessels," as noted by Sterling (2001). 

As a practitioner, I would plan opportunities for direct interaction with the environment, so that children will learn to “recognise its importance and to understand” the need to “care” for it (DCELLS, 2008, p. 27). The school garden can be used to grow flowers, which in turn will support wildlife and bee pollination, and the creation of honey.  Whilst teaching these concepts, I would also discuss how “people’s actions can improve or damage the environment” (DCELLS, 2008, p. 27). In turn, children will learn that “living things depend on each other” (DCELLS, 2008, p. 27). 



Having further researched the John Muir award, I appreciate the opportunity to link
sustainable practices with outdoor learning. Tinney and Merriman (2018) emphasise the obligation of those who access natural landscapes to preserve and safeguard them for future generations.

Section 2: Critically evaluate how undertaking experiences such as those in part 1 could support the philosophy and principles of early childhood education for sustainability. This section must include detailed evidence from the literature you have read, including theory, policy and research articles. 

Within the second half of this presentation, I will evaluate how undertaking experiences such as those in my scrapbook and applying them to my local environment can support the philosophy and principles of early childhood education for sustainability. 

According to Elliott and Davis (2013), and Warwick and Warwick (2015), the fundamental ethos of ESDGC is closely related to the philosophies and values, that underpin early childhood pedagogy and practice (cited in Tinney and Merriman, 2018). Although activities such as recycling, composting, school grounds greening, minibeast hunts, and wildlife garden creation are frequently included in the ESDGC's range and do provide worthwhile opportunities for children to participate in active, practical citizenship in schools or communities, Tinney (2013) is concerned that such activities alone provide a narrow perspective of the deeper theory that supports ESDGC principles. DCELLS (2008, p. 4) reminds practitioners of the need to consider the “big issues in the world and … how we prepare for the future.” 

To this avail, Tinney and Hirst (2017) insist that a wide range of issues, not only the environment, should be included in sustainability. Although the ESDGC themes incorporate a far broader brief in terms of global citizenship, and emphasises the interrelationship of environmental, social, economic, and cultural issues crucial to sustainable development, a baseline study of ESDGC in Wales (Welsh Government, 2012) found that many schools participating in the programme were focusing much more on issues related to sustainability and the environment (Tinney and Hirst, 2017). Again, Symons (1996) and Davis (1998) emphasize that environmental consciousness should not be viewed in a vacuum but rather in relation to social, economic, and cultural issues. 

Tinney (2013) along with Merriman (2018) suggests that practitioners may require assistance to examine ESDGC themes and comprehend the theory that supports it more thoroughly, beyond the solitary "greening" initiatives. Training will also demonstrate that an experiential learning and play curriculum for young children supports the ideas and practice of ESDGC, and that there are already strong ties for supporting ESDGC within early years curriculum (Tinney and Hirst, 2017).  Estyn’s (2014) findings support this view. They suggest that practitioners do not always create the connections on their own, but appreciate links made by trainers and agencies that can provide the knowledge and understanding. Tinney and Merriman (2018) agree, and find that resources from groups such as Amnesty, Oxfam, and the World Wildlife Trust debate the intricate reasons of some of humanity's issues while highlighting the consequences to people and the environment. 

I also reflected on the benefits of using external initiatives to promote awareness of ESDGC issues. According to Merriman et al. (2014, referenced in Tinney and Hirst, 2017), the Eco schools’ programme is helpful in implementing an ESD strategy across the entire school.  Forest schools have also offered beneficial, long-term outdoor experiences that help children grow in their understanding of sustainability and the environment. Partnerships working with programmes such as Forest School can provide frequent outside experiences, but Wilson (1997) points out that a child must take responsibility for his or her own environment. I would stress the need of staying on the paths and not trampling on wildlife when visiting Hopwas Woods because natural resources can run out. Tinney (2020) suggests how a discussion exploring natural areas such as a woodland can stimulate discussion on how it was used in the past and how it can be protected for other people to enjoy in the future. This approach resonates with Dewey’s (1998) theory that education should be based on real-world experiences and that children are "young scientists" who learn by interacting with their surroundings and making mistakes (Piaget, 1936, cited in Tinney, 2020). 

Tinney and Merriman (2018) imply that ESDGC needs practitioners who can create multidisciplinary, cross-curricular programmes that incorporate a variety of social, environmental, and economic themes. To this avail, opportunities for learning in Shanklin Chine include hands-on experiences and investigation as the natural world offers a rich framework for cross-curricular learning (Donaldson, 2015). By drawing waterfalls or creating artwork inspired by nature, children can improve their creative development. Reading trail signs, telling stories, and identifying natural elements all help to foster language, literacy, and communication. By comparing leaf sizes, calculating heights, and counting steps, mathematical growth is revealed. Walking and interacting with natural items promote physical development, while learning about plants, mini-beasts, and Chinese history enhances knowledge and comprehension of the world. 

Themes from ESDGC are present everywhere within Shanklin Chine. For example, the historical use and local significance of the Chinese might be used to analyse identity and culture. Connecting with nature promotes health and well-being (Louv, 2008), and the natural environment theme can cover topics like conservation and biodiversity. Young children can make choices regarding sustainability, such as selecting eco-friendly snacks, cutting back on rubbish, or studying the effects of climate change (UNESCO, 2017). Through interesting, developmentally appropriate activities, this integrated experience helps children think about real-world problems, which promotes responsible citizenship and a stronger bond with their surroundings (Tinney, 2017).

The Harmony programme relates well to this policy, since it serves as a useful beginning point by "relating learning to the seasons, connecting what is happening outside of the classroom to what is being taught inside the classroom (The Harmony Programme, no date). The main point is to show young people that nature frequently operates in cycles and that any sustainable process must also be cyclical. 

Tinney and Merriman (2018) discuss the relationship between early childhood education, children's development, and the ESDGC principles, for instance, social constructivism, constructivism, and experiential learning according to Davis (2015). Early Years practitioners, such as myself, are familiar with theorists such as Bronfenbrenner (1972) and Rogoff (2003) who address the effects of government, culture, and economics on children's lives. According to Tinney and Merriman (2018), these theorists also offer a useful framework for examining the interrelated pillars of sustainability, including economics, environment, and society/culture. 

[bookmark: _Hlk203240006]However, Fien (2007 cited in Tinney and Hirst, 2017) describes the controversy surrounding the question of whether young children lack the knowledge necessary to form an informed opinion, as they lack the cognitive abilities necessary to consider complicated issues in the world. In Tinney and Hirst's (2017) study, practitioners and trainees also identified the complexity of ESDGC as a barrier that young children would find too challenging to understand. Nonetheless, Siraj-Blatchford and Huggins (2015), Duhn (2012), and Tinney (2010) demonstrate that it is possible to begin thinking about sustainability at a child-appropriate emotional and cognitive level (cited in Tinney and Hirst, 2017). In fact, Elliott and Davis (2009 cited in Tinney and Hirst, 2017) contend that the idea that young children are incapable of handling abstract ideas is false. According to Sterling (2001), children are not "empty vessels" and already hold opinions about sustainability issues that are shaped by their parents, communities, and the media. Indeed, Palmer and Suggate (1996, cited in Tinney and Hirst, 2017) propose that a child's early beliefs and/or misconceptions about how they relate to the world, serve as a solid foundation for later, more precise, and in-depth comprehension of complicated topics. Tinney and Hirst (2017) agree and suggest that as young children start to understand that the world is full of complicated decisions, they will have the opportunity to question and reflect on their own values and decisions, which will make it easier for them to consider different scenarios and ideas. Then as children grow, Symons (1996 cited in Tinney and Hirst, 2017) suggests they will be better placed to discuss and debate the complex problems that constitute ESDGC, as they will have more positive attitudes towards other people and be encouraged to listen to others and express their ideas more clearly. Indeed, Clark and Moss (2011, cited in Tinney and Hirst, 2017) stress the value of hearing children's perspectives on ESDGC issues, as stipulated in Rights of Children and Young Persons Measure 2011 (Welsh Government, 2024).  
 
Tinney and Hirst (2017) contend that initiating ideas may be challenging for very young children and suggest that collaborating with older children and supportive adults for decision making would be beneficial. This aligns closely with the theories of Vygotsky (1978) and Bruner (Wood, Bruner and Ross, 1976) regarding how peers and adults, referred to as ‘more knowledgeable others’, can support and scaffold the learning of young children, to reach a greater comprehension level (cited in Tinney, 2020). Teachers and practitioners can draw attention to these relationships and provide context and weight (Tinney, 2013). It is impossible to teach or conduct ESDGC in a vacuum. Even when beneficial ESDGC activities are included in the curriculum, children who witness unsustainable practices in their environments, are less likely to alter their actions and attitudes, according to Symons (1996, cited in Tinney and Hirst, 2017). This reflects Vygotsky and Bandura’s theory that the behaviours they observe around them have an impact on young children (cited in Tinney, 2020). Sterling (2001, cited in Tinney and Hirst, 2017) insists that educational institutions must also adopt an organisational strategy that ensures that all employees, not just a select few, apply Education for Sustainable Development (ESD). 

Research undertaken by Tinney and Hirst (2017) outlines further obstacles to ESDGC including lack of time in the current curriculum to deliver and that practitioners see ESDGC issues as an extra or add-on subject.  Tinney (2020) also expresses concerns regarding the lack of opportunities for children to understand how their world is interrelated, spend more time in a digital environment, and spend less time in nature and learning vital life skills like building, cooking, and producing food within families. Confetto et al., (2023) indicates that being exposed to sustainability social media content influences sustainable consumption patterns as well as sustainable habits. Moreover, social influencers, in particular Sir David Attenborough strongly impact young children with his engrossing nature documentaries that cultivate a love for the natural world and a sense of duty to protect it. Young climate activists encourage young people to take action from across the world (Francis, 2024). Tinney (2020), on the other hand, suggests that “developing ESDGC is not the role of only one enthusiastic ‘ecowarrior’” and that all mankind should undertake responsibility to play a role in the longevity of our planet. Karacaoglu and Akbaba (2024) conclude that children have the unquestionable power to transform the world and are the greatest change pioneers. They must, however, be informed on the ESDGC issue, vocalise their opinions, and participate in the fight for change. 

Conclusion
To conclude, for young children to engage with ESDGC in a meaningful way and realise that ESDGC is about respect, values, and the well-being of both present and future generations of humans and other creatures, parents, educational practitioners and community members have a role and responsibility to support learning opportunities in a positive and stimulating manner. It involves experiential learning, outdoor and nature experiences, problem solving, critical, reflective, and creative thinking (Merriman and Tinney, 2018). Planning year-round activities will ensure that ESDGC initiatives are supported more thoroughly and help children comprehend the cycles and patterns within the natural world, which are signs of harmony and sustainable development, and help them grasp how interrelated the world is (Tinney, 2020).

Thank you for taking the time to listen to my reflection and evaluation. 
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