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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

[bookmark: _GoBack]Introduction 
This essay discusses the process of creating a school development plan (SDP) in Wales. Firstly, there will be a review of the current relevant literature on SDPs, including the Welsh Government (2014) and other authors who focus on the theory of SDPs. Secondly, an action point from School X (2022) SDP will be discussed in relation to literature. The action point discussed within this essay focuses on pupil voice, specifically in disadvantaged areas. Thirdly, the process in which School X (2022) adopted to create specific action points will be explained, the basis of the discussion within the section of developing an action point comes from Headteacher X (2023), Senior Leadership Member A (2023) and Senior Leadership Member B (2023) who were all involved in the process of the SDP and the specific action point set out in this essay. Finally, a reflection of the SDP will take place and two areas for improvement will be identified and discussed.

Literature Review 

The Welsh Government (2014) requires each school to create and implement a school development plan (SDP), which allows for all staff within the school to strategically plan for improvement. The SDP will set out actions the staff will take to increase learner outcomes (2014). At regular planned intervals, the school will evaluate its own performance through analysis of data to ensure short-term and long-term targets are being met or are on track to being met (Welsh Government, 2014). Despite the Welsh Government (2014) requiring schools to regularly evaluate their SDP, there is little documentation which explains how regular evaluations need to be. However, Thompson (2010) suggests that evaluations should take place at least every year. Headteacher X (2023) ensures that their SDP is evaluated at the end of every term, this can allow for staff to continue to implement actions which are developing well and identify ways to improve actions which may not be developing as well as staff originally thought (Thompson, 2010). Previously, some school leaders have made judgements about how the actions within the SDP are being implemented by critiquing individual lessons (Estyn, 2018). In contrast to analysing individual lessons, Estyn (2018) now promotes an approach where all teachers willingly discuss their strengths and weaknesses which allows all to identify how well action points are being implemented. Although Hattie, Masters and Birch (2016) also support collaboration when analysing the SDP, Hargreaves (2019) found that teacher collaboration could be too contrived and controlling, which may affect the results when analysing the SDP. Whilst Hargreaves (2019) highlights that collaboration can promote trust and openness between colleagues, collaboration may not be beneficial for everyone and could deeply depend on the culture within the school. Nevertheless, the Welsh Government’s (2019a) current teaching standards state that collaboration between colleagues and stakeholders is compulsory. From collaboration in the development of the SDP, priorities and action points can be developed (Estyn, 2018).

Within School X (2022) SDP, there are three priorities which staff are aiming to implement by the end of this academic year, including well-being, equity and inclusion. Williams (2017) highlights the need for well-being as a national priority:

We are committed to the success and well-being of every learner, regardless of background or personal circumstance. Equity and excellence go hand in hand and we cannot have one at the expense of the other. Geography, deprivation or childhood experiences should not prevent learners from reaching their potential. Our learners will be resilient, imaginative, compassionate and ambitious – they will aim high and achieve their goals.
                  (Williams, 2017, p. 3)
The change in the education system partly comes from Wales’ results in the PISA tests, where Wales scored the lowest out of all four nations in the United Kingdom (Welsh Government, 2019b). Most noticeably, Wales’ score in reading was significantly below the rest of the United Kingdom (Welsh Government, 2019b). One criticism about the PISA results are the lack of consideration of where participants live, Wales is a smaller country than England and this may influence the results, as well as this, although there is an opportunity for this test to be taken through the medium of Welsh, some pupils may have been at a disadvantage if questions varied from language to language (Welsh Government, 2019b). Another criticism about PISA is that Better Policies for Better Lives (2018) suggest tests are aimed at identifying whether pupils have the skills to deal with real life problems, yet do not consider the well-being of pupils at any point during the process and as Welsh Government (2020) mentions, well-being may play a big part in dealing with real life problems. Real life problems will also vary from country to country and, therefore, it is unclear which real-life problems Better Policies for Better Lives (2018) expects the PISA results to demonstrate.

The area in which a pupil lives will influence their upbringing, whether this be positively or negatively (Julius and Ghosh, 2022). Many pupils from School X (2022) are from a disadvantaged background, which might negatively impact their well-being. If pupils' well-being is good, they have greater opportunities to succeed in school and the future (School X, 2022). However, pupils coming from a disadvantaged background does not mean that they automatically have poor well-being, but rather coming from a disadvantaged background is something that all staff and stakeholders within the school need to be aware of. Furthermore, Julius and Ghosh (2022) suggest that the number of pupils from disadvantaged backgrounds has increased since the coronavirus pandemic. In this comprehensive study, Julius and Ghosh (2022) concluded that pupils from disadvantaged backgrounds may have a lower attainment level than others. As a result of the increase in pupils from disadvantaged backgrounds and the correlation between background and attainment, it may be beneficial for schools to create a pupil voice group to ensure pupils know that their opinions are listened to and valued which can increase well-being (Julius and Ghosh, 2022).

Article 12 of the United Nations Convention on the Rights of the Child (2017) requires children to have an opportunity to express their thoughts on things that affect their life, such as after school clubs. Studies such as Mitra (2001) and Rudduck et al. (2003) found a few benefits of pupil voice groups including increased engagement, better relationships between pupil and staff and providing the correct conditions for the school’s community. Pupil voice groups can also offer an opportunity and challenge for schools in identifying and creating action plans as well as offering opinions on how well pupils think actions are developing within the school (Pulis, 2006).

Developing an Action Point

When staff are creating their SDP, the first part of the process is the self-evaluation (Chapman and Sammons, 2013). For Chapman and Sammons (2013) self-evaluation involves all staff members reflecting on their practice to identify areas of improvement in different areas, including pupil learning and professional development. Having said this, Goldstone (2022) implies that self-evaluation varies greatly from school to school. Despite this, Goldstone (2022) found that there were common themes that effective self-evaluation processes considered; leadership, support available nationally, culture of the school and local community, evaluation of literacy, stakeholder engagement and viewing these key elements critically. Whilst these elements are not mandatory, considering them throughout the self-evaluation process allows the staff to consider what they need to improve and why but also identify what they are good at and how they can share good practice with others (Goldstone, 2022). To support staff when viewing their practice critically, Swaffield and MacBeath (2005) suggest that stakeholders are involved which can form highly effective views and opinions which may not have been considered. From self-evaluation, a rationale for the priorities and action points within the SDP can be developed. Furthermore, the priorities within the SDP may link to the school's vision or aim (School X). Although schools across Wales have varied catchment areas, they may have similar priorities and action points, however, the rationale behind each priority will be different and often the rationale behind each point is written by the person in charge of the action (School X; School Z). 

For many schools a wider area than the local community is served, such as special schools and faith schools and, therefore, the governing body should ensure that they work with the wider community that it serves (Welsh Government, 2014). According to the Welsh Government (2014), how a school serves its community is an essential element of the SDP process. From this, a sense of ownership will be created and schools along with their stakeholders can work together to achieve improvement (Welsh Government, 2014). Collaborative strategic planning allows for the SDP to be streamlined, as a result, further information about the priorities and action points can be included in the SDP, such as funding, grants and costs of each action point (Headteacher X). When this information has been collated and approved by the governing body, a clear success criterion should be set out which will allow the person in charge of the action point to know when and to what extent the point has been set (Senior Leadership Member A, 2023). Senior Leadership Member B (2023) highlighted that each action point and priority is set out to aid pupils in achieving the school's vision. Schools also need to consider when and how each action point will be monitored (Senior Leadership Member A, 2023).

Throughout the preparation of the SDP, staff will be aware of what they are responsible for, for example within the action point of creating a health and well-being pupil voice group there are two stakeholders responsible, a member of senior leadership and a governor (School X, 2023). The Welsh Government (2014) supports the need for high-quality leadership in ensuring all staff are committed to effective implementation of the SDP. Senior Leader A (2023) emphasises the importance of the SDP being clear and easy to read to ensure all staff and stakeholders understand what is expected of themselves and others. Senior Leader B added to this by identifying the complexity of an SDP, and whilst every effort has been made to make the SDP readable, it was found that children and parents were unable to easily understand it. Therefore, the school created a pupil and parent guide to the SDP which enabled them to understand the document (School X, 2023). School X (2023) parent and pupil guide was created later than Headteacher X (2023) would have hoped which they felt could have cost them future pupils, in turn, Headteacher X (2023) aims to create this document earlier next year to allow for more parents and guardians of current and future pupils to access it.

SDPs are monitored regularly, in this case termly, and are formally reviewed yearly, which means it is a live document as it is continuously updated (Welsh Government 2014). As a minimum, each year the governing body must monitor, review and update the SDP, alternatively this can take place after an Estyn inspection (Welsh Government, 2014). This allows the SDP to consider and reflect upon the most recent context, planning and strategies (Welsh Government, 2014). In School X (2022) SDP a colour coded system, green, yellow, amber and red had been adopted. Green stands for very good progress, yellow stands for strong progress, amber stands for satisfactory progress and red stands for limited progress (School X, 2022). Using this system allows for a clear overview of each action point throughout the year (Headteacher, 2023). Each action is given a rating depending on the data which has been collected and analysed (School X, 2022). Examples of data collection include feedback from pupil voice groups and my concern reports (School X, 2022). Both are qualitative types of data and may require a thematic analysis to discover how well an action point is being implemented (Welsh Government, 2014).

Reflection and Evaluation 

All the action points in School X (2022) SDP have success criteria, which allows the staff and other stakeholders to see if the action has been achieved and to what extent is has been achieved. The criteria which have been set out are vague which could result in stakeholders having differing opinions on what the criteria mean (Senior Leadership Member A, 2023). For example, for the pupil voice action the criteria states “Pupils will have an opportunity to share their ideas for health and well-being" (School X, 2022, p. 20). To make the criteria for this action clearer, the number of pupils could be identified as well as how pupils will be chosen (Senior Leadership Member A, 2023). This can allow all stakeholders who are part of and read the SDP to know whether the school is on track to achieving an action point or to understand what needs to be in place to achieve an action point in the SDP (Senior Leadership Member B, 2023).

Within the data collection and analysis section of the SDP there were seven data collection methods for the well-being priority including; progress reports, monitoring of action plans and minutes from meetings (School X, 2022). From reading this, it was unclear which collection methods were suitable for each smaller action, such as creating a pupil voice group. School Z (2022) SDP was compared against School X (2022) SDP and an unclear overview of data collection methods was also found. A perceived unclear overview of the collection methods may come from my lack of experience with an SDP. However, from a discussion with Senior Leadership Member A (2023) the appropriate data collection methods were explained during an INSET day at the beginning of the academic year. Despite this, it may be beneficial for School X (2022) and School Z (2022) to clearly link methods to actions in their SDP to make it more accessible to read and understand.

Conclusion 

This essay firstly discussed the importance and requirement of schools in Wales having an SDP. The Welsh Government (2014) suggests that schools must review their SDP at least once every year, with the recommendation of reviewing it more frequently, for example termly. The process of the SDP allow stakeholders to identify what the school is good at as well as areas for improvement (Welsh Government, 2014). As part of the SDP process, schools must consider the community which they serve and, in the example within this essay, identify how they can limit the potential impact that a disadvantaged area may have on well-being (School X, 2022). Members of staff should all be aware of what the school's priorities and action points are to effectively implement the SDP (Senior Leadership Member A, 2023). From School X (2022) SDP, there were two potential areas for improvement which were discussed, clarity of the success criteria and clarity of data analysis methods, however, the perceived lack of clarity may have come from my inexperience of SDP’s. 
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