	Activity Plan

	Activity:  Visit to a woodland with a shallow stream.


	Number of children:

30
	Age of children:

5/6 years old.
	Number of adults:

 4 adults made up of 1 teacher 2 Ta’s and 1 one to one support staff.

	Location: 

woodland area

	Preparation time: 

30 minutes.
	Activity time:

 2 hours.

	Resources:
 Planks of wood, plastic guttering pipes, logs, Buckets, baskets, rope and string, pots, pans, spoons, crayons and pencils, I Pads and boundary flags as well as the natural environment.


	Aim/s of activity:
 The children will be provided with a wide range of materials, although how they choose to use these resources will be up to the individual. The aim is to encourage and spark the imagination of the children, encourage problem solving, encourage creativity and exploration, which will build upon the children’s communication skills. Digital literacy can also be encouraged via the use of I pads for photography and video clips. 


	Links to outcomes:

As this experience is providing the children with free choice it will offer a range of holistic opportunities, therefore there are no set outcomes for the children.  During this experience, the children may develop their gross motor skills, co-ordination, balance and develop sensory and spatial awareness. The children may also improve their communication and problem-solving skills, as well as engaging their creativity and imagination.  The experience can improve self esteem and confidence in children and create independent thinkers and learners. This activity will also support the children in becoming more aware of how they can have an affect on the natural environment (Welsh Government, 2015: ESDGC, 2008: The Well-being of Future Generations (Wales) Act (2015).

	Differentiation:
As this experience is self-led it is up to the children how far they go with each of the activities, the adult may try to extend the learning by asking the children what they think happened during an activity and how could they change it to achieve a different outcome, there for encouraging problem solving.
Ear Defenders and a one to one member of staff will be supplied for one child with ASD to help support him to partake fully with the experience.


	Health and safety: 
Boundary flags will be used to mark out the areas which the children can explore.  Before children begin to explore and play, they will be given some keep safe rules to follow.  It will be explained how far they can go and that if they wish to go down to the shallow stream then they must ask a member of staff who will go down with them. Children will wear high vis waistcoats so that they are easily identified. A full risk assessment will be carried out prior to the experience taking place.



	Role of adult/adults:
 The role of the adults in the experience is purely as a supervisor and support where needed by the children.  During the observations, the adults may scaffold and extend the children’s knowledge and understanding by asking questions about the activity they have chosen and how they could do it differently to achieve a different result.



	The activity:
The children will be provided with many resources which they may choose to use as and how they see fit which will provide each child with a number of learning opportunities.  For example planks of wood may take on many uses such as building a bridge across the stream, to play “walk the plank” , they may be used to balance on or as a ramp to reach an area on a  higher level. Buckets and pipes can be used to collect and move water from one area to another. Different sized buckets could be used, and the adult could encourage the children to find out how many small buckets does it take to fill one of the larger buckets. Baskets can be used for collecting materials to look at and create natural art, paper and crayons will be provided for children to draw a picture of their surroundings or do bark or leaf rubbing. Pots and pans for an outdoor kitchen, sticks, string and rope for building dens or bows and arrows. I pad’s will also be available for children to take pictures or videos of their time in the woodland.  As well as the resources provided the natural environment will provide unlimited opportunities for learning and play such as climbing trees and banks, jumping in leaves, exploring for mini beasts, splashing in the stream.  The woodland and resources available will provide the children with what ever opportunities their imagination allows, the children will often come up with ideas that the practitioner would not have even considered.
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RISK BENEFIT ASSESSMENT

	Location / Activity:
	Woodland visit
	Date:
	27/9/20

	Assessor:  
	Nicola Hill
	Review date:  
	



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Woodland.
	The children will benefit from having the space to explore the natural habit and get up close to nature.  Having free choice of activities will encourage independent thinking and learning.
	Falling, slipping and tripping.
Cuts, grazes and head injuries.
Children getting lost.

Uneven ground
Stings and insect bites
Poisonous berries/plants
Changing weather conditions
Animal feces
Stranger danger
Loose dogs

	Children and adults.
	· The rules of the forest will be explained to the children before activities commence.
· Boundary flags will be used so that children know how far they can go.
· The children will wear high visibility jackets, therefore making it easier to keep them in sight at all times.
· Staff will be carrying a first aid kit.
· Staff will constantly be checking the area for any hazards which will be removed immediately. 
· Staff will also be observing children at all times to ensure their safety.
· Children must wear sensible footwear and clothing appropriate for weather conditions.
	Low.

	Shallow steam.
	The children will gain first-hand experience of the plants and animals that live in this habitat.  They will be able to use the water in their activities.
	Slips, falls, cuts, grazes, head injury and drowning.
	Children and adults.
	· The rules will be explained to the children.
· 1 adult to 5 children who wish to visit the stream.
· Only visit with an adult.
· There will be only one entry point which must be kept clear of trip hazards.
· The depth of stream is ankle height all the way across, no deep areas.
· The bottom of stream is made up of small pebbles, which may become slippery. Children will be advised to walk slowly when in the stream to prevent slipping.
· Children to put on splash suits over clothing before entering stream.
	Low.

	
	
	
	
	
	





	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	

Bug Hunt.


	Damaging the bug so that the bug cannot survive.
Removing the insect from its habitat
Damaging the habitat of the insects

	Set simple rules.
All bugs must be returned to where they were found after they children have looked at them.
Be gentle with the bugs as they are delicate and can be hurt/damaged easily.

	N/A
	All Staff to monitor and reinforce rules when required.

	
Picking Flowers.
Over picking berries.




	Over picking could result in loss of plant life.
Can affect biodiversity and influence the 
food supply.
Picking berries can affect the food source for birds and insects.
	Explain to children that when not many flowers are present the flowers are to be looked at and not picked. Where there are many flowers for example daisies and dandelions then they can collect a few. 
	N/A
	All staff to monitor and reinforce rules when required.

	
Litter.




	Polluting the environment with waste materials/ endangering wildlife.
	Set rules around disposal of rubbish.  Ensure all Waste is taken away with you at end of visit.
	Rubbish bags/ litter picker.
	All staff and children.

	
Damage to tree branches.
Disturbing nests and nesting birds.


	Tree branches snapping, can affect the life of tree and possibly wildlife.
	Explain to children not to climb or hang off thin branches as they are not strong enough to take their weight. Explain that nests are not to be disturbed and empty nests should not be removed as often birds will return to these nests the next time they have young.
	N/A
	All Staff.









	
Tipping things into the stream.



	Pollution of water system and risk to aquatic life.
	Explain to children the dangers of pollunting the water and how it can affect the aquatic and plant life.
	N/A
	
All staff.






	
	
	
	
	


















This experience takes place in a woodland as it offers the space and the freedom for the children to be able to explore and discover their surroundings. This environment helps to create empathy and a respect towards the natural environment and foster ethical and sustainable behaviour, educating them on how the choices they make can have an effect on the natural environment, which is supported by the ESDGC policy (High Quality outdoor learning, 2018: Welsh Assembly Government, 2008). Furthermore, Forest schools (no date) explains that woodland can improve a child’s mental and physical health and promote a healthy lifestyle, these experiences can lead to improved self-confidence, communication, and problem-solving skills. Whereas, Louv (2008) cited in Leitch, (2012) explains that when children do not spend enough time in nature, they can experience what he describes as nature deficit disorder, which can lead to higher rates of physical and emotional illness and attention difficulties.
 McMillian saw the benefits of being outside in 1914, when she opened her first open air nursery. She promoted the use of the outdoors for play even putting children to sleep outside.  She believed this had a positive effect on the general health and well-being of the children (McMillian nursery school, 2015). Thompson and ward (2016) expands on this by suggesting that engaging in these experiences, enables children to gain confidence and self-esteem and the ability to build resilience helping them to deal with uncertainty, which can assist in developing enhanced social skills. Furthermore, Forest schools Association (2020) and Play Wales (2016) agree that the outdoors provides children with a nurturing environment from which to take measured risks, these risks help to build a child’s self-belief and resilience. This is supported by Donaldson’s New Curriculum for Wales (2015).  This experience allows children to take measured risks.
In addition to this, Helen Tovey (no date) explains that the outdoor environment offers children the space for whole body movement, as well as engaging with concepts such as speed, gravity and gradient, it can also help children with spatial  awareness. 
This experience was carried out in a flat area of woodland, if the area had more inclines it would have encouraged more movement such as running, rolling and sliding on the banks.  Allowing children to move in such a way allows them to develop their vestibular and proprioceptive systems. The motor story.org (no date) explain that by activating the proprioceptors it can help to calm and organise the brain increasing a child’s attention span and ability to say focused. Whereas, the vestibular system is responsible for balance,  can improve core muscles and increase the child’s attention span. Jenson (2005) states that evidence suggests a link between movement and cognitive development. This experience gives children the space to be able to move freely.
Friedrich Frobel (Frobel Trust, no date) and Piaget (Crowley, 2014) believed that affording children opportunities to explore and learn through first-hand experiences can develop a love and understanding for nature, and this interaction allows them to build mental structures to assist them in processing their world. ESDGC (2008) and The Well-being of Future Generations (Wales) Act (2015) supports this by explaining that these experiences in nature can help children to understand how they can have an impact on the world, it also allows the practitioners to discuss environmental issues. This experience offers an effective way to achieve the four purposes within Donaldson’s New Curriculum for Wales (2015) as it helps to develop ambitious, capable learners, creative contributors, ethical citizens and healthy, confident individuals (Successful Futures,2015).  
Montessori, Vygotsky and Piaget agreed that children learn more when given the time to experiment as it gives them a deeper understanding of how things work (Garhart Mooney, 2013).  Maria Montessori, cited in (MacLeod-Brudenell, 2004) expanded on this further by stating that when an activity is interesting to a child it encourages them to want to participate and extend their own learning.  This experience allows children the time needed for experiential learning.  It has been decided to extend the time in future to allow children more time to explore the natural surroundings and seek out further experiences. 
Reggio Emilia recognised the importance of the natural environment describing it as a third teacher, explaining the environment plays a crucial role in making learning meaningful (Beirmeier, 2015).  Although, Welsh Assembly Government (2009) believe that to benefit fully, these outdoor experiences should take place regularly for the children to become more familiar and confident within the area.  This allows practitioners to build a stronger awareness of the children’s needs enabling them to plan a more rewarding experience. 
Bento and Diaz (2017) and Leyla et al. (2010) discuss that giving children the time and space to play outdoors increases their physical activity, as well as the exposure to sunlight and the fresh air which contributes to bone development and a healthy immune system.  Kruse and Dubowy (2020) and Weydert (2014) further explain that being outdoors and being in the natural sunlight allows the body to produce  vitamin D, which is responsible for bone health, a healthy immune system and aids the body in fighting infection. 
National Geographic (2019) and Play Wales (2016) report that outdoor play has declined in Britain by as much as 50% in recent years, this has been blamed on many things, for example practitioners feeling inexperienced to offer meaningful play experiences, unpredictable weather conditions and fears surrounding the health and safety of children.  However, Nordic countries use the outdoors in all weather conditions, as research which has been carried out by the Swedish Environmental Agency states that children who spend longer hours in the outdoors environment took fewer days off school (BBC, 2013). 
Healing Forest.org (2017) describe the forest as having a calming effect as well as sharpening observation skills and aiding health and immunity.  Kuo and Taylor (2004) carried out research with children with ADHD to establish whether spending time outdoors in greenspace reduced ADHD symptoms. It was discovered that exposure to greenspace reduced all symptoms for these children.  Suggesting that having space to move around freely in nature has a calming effect on the body and mind. This was an influencing factor of why woodland was chosen for this experience.
Brussoni et al (2015) suggest that studies have shown that outdoor risky play is beneficial to children’s development, learning, mental health, and physical health.  Evidence shows that although children were exposed to some risks, the overall benefits to well-being outweighed all risks involved. Bruner cited in Broadhead et al. (2010) argued that risk taking can contribute to flexible thinking which can lead to innovative and creative thinking, linking to Donaldson’s new curriculum for Wales (Welsh Government, 2019) this experience  allows the children to take measured risks, allowing opportunities for both creative and innovative thinking to occur.
Many practitioners describe feeling inexperienced to offer fulfilling outdoor experiences due to lack of training, failing to see the benefits these experiences bring, and concerns over the children’s safety whilst in the outdoors, many feeling ill-equipped to deal with problems that may occur.(Chantrell, 2015 and Nundy et al., 2009).
Health and Safety Executive (2012) state that whilst planning activities it is important to balance the risks against the benefits and practitioners should endeavor to reduce risks rather than eliminating them.  Playful Childhood Wales (no date) and Karen Malone (2007)  further explain that by bubble wrapping children and not allowing  them  to experience these risks they fail to acquire the skills required to keep themselves safe and healthy and this is leading to a rise in the number of children and teenagers struggling with social and emotional problems. The only way for children to develop resilience is by experiencing risks and challenges and developing coping mechanisms.  This experience in woodland lends itself  to risk taking which will help develop children’s resilience. 
The Marmot Review (2020) and Donaldson’s new curriculum (Welsh Government, 2019) agree that building resilience in children is imperative if we are to help them become ambitious, capable learners. 
This experience provides children with a range of loose part resources, Nicolson’s theory (1971) suggests, that these materials will encourage creativity, as they provide endless possibilities to create and recreate.  This experience encourages children to design and problem solve and promotes sustained shared thinking (Nicholson, 1971).  Loose parts allow children to engage in discovery- based learning and create new play experiences. This learning style is supported by Piaget (Crowley, 2014 p59) who saw children as little scientists who should be encouraged to make discoveries for themselves through interactions with their environment and that these environments should be stimulating.  According to Reggio Emilia (Virtual lab school.org, no date) the environment should be welcoming, an area where children feel comfortable and relaxed. When these basic needs are met, children can progress and learn.  This is supported by Maslow’s hierarchy of needs who suggested that for children to reach their full potential their basic needs should be supported (Education library.org, 2020).
 According to Bruner (Kilvington and Wood,2010 p 62) loose parts encourage learners to build upon past knowledge to develop their understanding, as they are able to explore and revisit items, inventing new ways of using them. Having the chance to revisit the experience allows children to make connections which enables deeper understanding, this is referred to as spiral curriculum (Qualifications and Curriculum Authority, no date).  Allowing children to take an active role in their learning, can reduce un-necessary stress, as children feel in control of how they learn.  However, Spencer et al (2019) suggests children can be apprehensive of loose parts and are unsure of how to play with them, practitioners can support this by modelling ideas. Vygostsky states children often need support from others, before they are able to do things independently, this is known as the zone of proximal development, this is supported by Bruner who describes adults adjusting the level of support they offer children when encountering something new (Crowley,2014 p61).
 Storing loose parts can be problematic due to lack of storage space. This can be prevented by using the natural loose parts that the woodland and nature provide us with.
Loose parts can be used in many ways depending on how children see them.  Gibson (Early years educator, 2020) described this as the affordance theory, where one object may be viewed in many ways other than its intended use.  For example a stick to one child would be ideal for mixing in the mud kitchen, to another child the stick makes the perfect magicians wand and to another child they may wish to collect many sticks to build a campfire.  Therefore, this one object has a multitude of uses to the user.  According to Pacey.org (2019) loose parts support holistic development as they support the learning outcomes of the Foundation Phase (Welsh Government, 2015) meeting all seven areas of learning.
The Early years Centre (2017) suggest that open ended play allows children to play freely without the fear of getting it wrong, as this learning style has no set outcomes.  They have the freedom to make discoveries in their own time. It supports learning across all areas and assists children in becoming effective and motivated learners. 
This open ended style experience using loose parts links with the Pestalozzi approach (JHPestalozzi.org, 2020) he  believed that children learned best through having direct experience of the natural world, this experience is child lead, so the children are choosing activities that interest them.  Pestalozzi felt that children will have a deeper understanding when they are interested in what they are learning. This is further supported by Steiner (Steiner Waldorf Education, 2014) who agrees that child-initiated learning and the use of open-ended materials allows for creativity and imagination.
This is supported by the Foundation Phase (Welsh Government, 2015) ethos which states lessons should be planned to be fun and enjoyable and allow the children to use their own imagination and creativity.
This style of open-ended learning can increase opportunities for shared sustained thinking, which can enhance communication and language skills and enables practitioners to ask open ended questions to encourage thoughtfulness and extend the child’s learning. These exchanges allow the practitioner to see how the child is developing and allows for the child to learn about self-regulation, resilience, and their emotions (Foundation stage forum, 2013).
To conclude this open-ended experience in a woodland environment, uses loose parts to support the child’s holistic development which is supported by The Foundation Phase (2015) and Donaldson’s New curriculum for wales (2019).  The woodland offers itself to not only improving the health and well-being of the child but also supports the child in developing an understanding of their natural environment and how their choices can have and impact on the environment as supported by ESDGC (2008) and The Well-being of Future Generations (Wales) Act (2015).
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