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Part I
When considering classroom management in the post compulsory sector, careful consideration must be attributed to andragogical methods of learning, particularly due to educators needing to cater for learners from a variety of ages, not just the young. Using pedagogy Knowles (Learning Theories, 2023) believes there is little to differentiate between forms of adult and children education, therefore during the 1980s Knowles set out to ensure academic institutions realised there was a difference between teaching adults and teaching children. For clarity, Malcolm Knowles identified that adults learn differently from children (Learning Theories, 2023) due to adults often being more self-directed, implying that adults have a desire to learn whereas children up to the age of 16 must attend school. This can be particularly significant when considering mature students who have returned to education following time in the professional workplace, although this number is in decline (OFS, 2021) this revelation can be associated with the government stopping loans and rising living costs more than poor levels of student engagement within the classroom. Knowles’ theory (Learning Theories, 2023) is called andragogy and was developed in 1968, but became a popularised concept later, to identify learning needs in adults so that educators could accommodate their educational needs more efficiently. Prior to this, most studies were concentrating on teaching children (Learning Theories, 2023). According to research from Western Governors University (WGS, 2020) when adults embark on their educational journey they are often seeking to improve their skills to expand their job prospects, therefore their motivation is different to children. Upon leaving secondary school (Young Minds, 2023), young learners may find themselves overwhelmed by the standard of work they have to submit when attending academic institutes within the sector of further education. Research suggests (Young Minds, 2023) that this may cause a concoction of emotions to impact student lives when assessing college expectations. These emotions may have a negative impact on students and educators must realise that some students may take more time to adapt to the requirements of academic institutes within further education than others. These emotions (Young Minds, 2023) can be caused by losing contact with school friends and to the realisation of the challenge generated by independent learning. Some of these students will have socialised with their peers throughout primary and secondary school and subsequently developed strong emotional bonds with their companions, yet when they attend college they may feel perplexed by the assortment of ages they will encounter and feel uncomfortable when they realise they may need to start new friendships. Ultimately, professional teaching practitioners should be aware that these revelations could lead to students presenting challenging behaviours within the classroom as they attempt to adapt to their new social position.
	With both adults and young people attending colleges and universities, it is clear that each class will have a mixed class culture that the educator will need to shape from the very beginning. Tuck (1983) implies that a mixed class culture can positively influence classrooms by providing opportunities for discussions, sharing of experiences and understanding interests. Tuck (1983) takes this further by writing that the teacher should not see a mixed class culture as a problem but instead view the element as an opportunity to broaden the learning experience of the students particularly as when students graduate and enter the professional world they will be working alongside people from a plethora of different ethnic origins. Ultimately, education should be seen as an opportunity to transform lives and enhance people’s futures (Avis, Fisher, Thompson; 2019).
	However, this is not to imply that students are now attending colleges and universities because they have decided it was what they wanted to do. Traditionally, according to the findings of the University and College Union (UCU, 2013), before the economic recession impacted the United Kingdom causing shifts in methodologies to accommodate slowing economic growth, students chose to attend institutes within the Further and Higher Education sectors. During these times, when the students found themselves growing disenchanted with the institutes they were attending, they would simply leave the learning environment to find an alternative pathway instead of behaving disruptively within their classes (UCU, 2013). Due to the daunting rise of unemployment within the United Kingdom, some students are now attending colleges and universities because they are unable to find work (UCU, 2013). Some are choosing to develop their skills where others are simply attending because they feel as though they have no other choice. According to the research carried out by the UCU (UCU, 2013) the students who are attending institutes within Further and Higher Education due to being unemployed, they are generally attending classes simply because they are expected to in order to continue receiving unemployment benefits. In 2013, this was one of the expectations of the Labour government’s New Deal initiative (UCU, 2013), so that benefactors could enhance their basis literacy and numeracy skills and increase their employment prospects.
	This is not to suggest that the majority of students in attendance at these academic institutions will be seeking to cause challenges by being unruly, often it is a very small minority of students who disrupt classes (UCU, 2013). This minority could exist for a variety of reasons (UCU, 2013), including consisting of students who were rejected by other schools due to a lack of achievement which may affect a school’s standing. Consequently, in turn this revelation could lead to students adopting unruly behaviours because it is what they have been led to believe is the expectation in terms of their capabilities. It is the responsibility of academic institutions to ensure that students, of any nature, are given an opportunity to enhance their prospects (Welsh Government, 2018), therefore, when students who have been rejected elsewhere are introduced into academic institutes within Further and Higher Education, it is the responsibility of the lecturer to then ensure that their views are listened to. Not only will this adhere to the Welsh Government’s (2017) professional standards, but it will also demonstrate to the student in question that their opinions are of value. In turn this may lead to a change in the student’s general behaviour. Essentially, lecturers need to show their students that challenges are there to be embraced (Drew, 2023) by learners, that challenges can be seen as positive opportunities for the learner to develop their mindset. Research suggests (Drew, 2023) that demonstrating to the learners that setbacks and an ability to counter and clear them form a resilient mind, students will be able to reflect upon their experiences and adapt their learning for the next time they are faced with a difficult situation. These two previous elements are examples of a growth mindset (Dweck, 2015), which can help students realise and achieve their full potential, which is what lecturers should be aiming to inspire.
	Stanford University (SU, 2023) recommend incorporating opportunities for student discussion into the practitioner’s lesson planning. This not only gives the practitioner an opportunity to assess student understanding, but also provides the students with an opportunity to solve problems by working with their peers (SU, 2023). Subsequently, according to research (SU, 2023), this will help boost student engagement in a session, giving the students a chance to demonstrate their reasoning skills and how they solved a particular problem. Such an activity will also help students prepare for the professional world (Welsh Government, 2018) where they will be expected to work in small, sometimes large, teams. Group discussions will also help students sharpen their presentation skills and demonstrate the importance of working together to achieve a common goal. This type of strategy is called think-pair-share (Reading Rockets, no date) and requires the students to think individually about a question before sharing their ideas with peers. Consequently, provided the practitioner can incorporate such activities into their lesson planning, they will be adhering to the Welsh Government’s (2017) professional standards by enabling their students to take responsibility of their learning which will help students become aware of their full potential.

Part II
Using reflections of observed sessions with two senior lecturers – Practitioner One and Practitioner Two - within UWTSD Lampeter and a singular personal reflection of one of my own sessions, this section of the assignment will seek to reflect on my teaching performance following my introduction to behaviour management as a part of my PCET training. The UWTSD Student Code of Conduct (UWTSD, 2021) will be incorporated into this academic piece because of the university’s expectations for the students to adhere to this piece of legislation at all times. 
	Every session included within this academic piece consist of the same group of foundation and level four students. This group is relatively small compared to most classes I have taught with six students, yet the class culture is not undesired. The students have a healthy relationship with one another, and this led to the students willingly participating in classroom activities, such as group discussion and answering the lecturer’s questions at relevant times. Due to the size of the class, remembering the students’ names was easily manageable, providing any lecturer with an opportunity to demonstrate their commitment to their learners because I feel as though students appreciate the efforts made to learn names. This is an act of importance, because in a study carried out by Carnegie Mellon University (CMU, 2023), research suggests that by learning students’ names, a more comfortable learning environment is established by promoting an atmosphere that is less formal and demonstrates to the learners that the professional practitioner is genuinely invested in building a collaborative relationship with their learners.
When Practitioner Two and I were first introduced to this group, as a collective we established a clear set of rules that would promote a positive atmosphere which would positively impact the learning process (LTF Recruitment, 2023). By agreeing with students on a set of rules, Mervyn Lebor (2017, p.2) believes progress can be made towards successfully practicing within a classroom environment. It must be stated that I cannot attest to this class being unruly or disruptive because that would be a great injustice to them, but I did seek to instil a philosophy of collaboration within our classes to make the most of the learning process. This also helped to maintain positive behaviours within the classroom because every lecturer was able to ask the students open-ended questions (SU, 2023) to promote healthy discussions, largely because it was a small group who understood what was expected of them from the first day of classes.
	What is significant here is that the classroom rules that Practitioner Two and I had set were based on the University of Wales Trinity Saint David’s Student Code of Conduct (UWTSD, 2021), and, upon reflection, I am able to state that the students acting in conformation with the legislation whilst they were present in the classroom. To emphasise on this, with each block running for four weeks at a time, this group of six students maintained a strong level of professionalism by ensuring their timekeeping was kept to a high standard (UWTSD, 2021). The Student Code of Conduct (UWTSD, 2021) requires students to attend lectures regularly, communicating with module leaders when appropriate, and ensured that they treated their learning environment with respect by looking after university property. To clarify on this, students always disposed of their litter accordingly (UWTSD, 2021). Due to my inclusion within the module, my mentor and I discussed my role with the students, detailing the purpose of my attendance and when I would be leading sessions. The group were extremely accommodating of my presence and were respectful towards my mentor and I throughout the module. Subsequently, they became excellent representatives of the university (UWTSD, 2021) and demonstrated an exemplary level of behaviour throughout each session.
	At the very start of their session, Practitioner One introduced themselves to the class, providing the six students with their background before explaining why they had chosen to become an academic later in life and why they had been asked to run this particular session. During these opening few minutes the lecturer was able to successfully demonstrate their professionalism and academic assets that would inspire and stretch (Welsh Government, 2017) the learners during the class. They also ensured that the students were fully supported (Welsh Government, 2017) by explaining to the learners that if there were questions, the lecturer would be happy to answer them during the session. One of the lecturer’s first priorities was learning the names of the students and they went around the class which again demonstrated his commitment (Welsh Government, 2017) to ensuring a positive learning environment. I felt that this was a considerably successful approach to undertake that demonstrated to the students that their participation within the class was going to be appreciated (SU, 2023) and respected. 
	For my second observation, I concentrated on Practitioner Two’s approach to learner engagement, paying careful attention to how they performed differently to the previous lecturer. Similarly, during the second observation, Practitioner Two broke down the session in the beginning by discussing aims and objectives and inviting the students to discuss their findings from the previous lecture which showed allegiance to professional standards (Welsh Government, 2017) when Practitioner Two listened to the learners’ views on the subject. This enabled Practitioner Two to assess student knowledge, which enabled them to follow their intended lesson plan. Research suggests (Avis et al; 2019, p.145) that if learners are keen to ask questions, then they are fully engaging with the subject being discussed. Further, Avis (Avis et al) argues that the teacher has managed to create a positive learning environment where students feel comfortable to enquire further. This can result in a stronger rapport (Welsh Government, 2017) forming between the facilitator of knowledge and their learners. Research (Cangelosi, 1988, p.6) also suggests that such a learning environment will lead to students becoming less likely to cause disruption as a lack of engagement can be a key contributor to unruly behaviour as students are unable to comprehend what is being facilitated. Hence why it is vital to ensure that lessons are tailored to the specific needs of the learners (Cangelosi, 1988, p.6).
	Using Driscoll’s (University of Nottingham, 2007) model for reflective writing, I will reflect on both teaching performances of the professional practitioners and will review how the teaching performance within my session in which I navigated the political relationship between Margaret Thatcher and Ronald Reagan, contributed towards the already established positive class culture. 
	For my own session I wanted to ensure that the learning environment remained a friendly location where the learners would continue to feel comfortable in their learning. I had already committed their names to memory and spoke to each learner to form an atmosphere of trust within the learning environment (Mossman, 2017). Next I laid out my aims and objectives and invited the students to ask questions when necessary so concerns could be addressed. My aim was to present to the students a range of historical analysis that would reveal the sophistications of the American political system, enabling the students to make comparisons between the American general election of 2016 and 2020, which involved speaking briefly on Donald J. Trump, who subsequently became the 45th President of the United States. 
	Unknown to me, one of the students was a Trump supporter and quick to speak in favour of the former President. Students are free to hold their own views (Welsh Government, 2017) but due to the extreme nature of Trump’s history with women, I deemed it necessary to intervene as most of the class were female and clearly uncomfortable with the views being expressed. I explained to the students as a collective that political opinions will constantly vary, but we need to be aware of people’s beliefs before putting such strongly worded opinions across. Despite the student having no clear affiliations to America, Trump was still treated like an icon which caused discomfort in the class. To remain informative and to model good behaviour, I talked to the class about Trump’s ambiguous history in an open and patient manner, using the words of Jill Filipovic (2017) to highlight Trump’s demeaning attitude towards women. With this attitude being demonstrated before his victory over Hilary Clinton in 2016, many women began to feel undervalued by society (Prasad, 2019), especially as he refused to call foreign female politicians by their name. This led to a poor average approval rating of 31% among women (Prasad, 2019) two years into his presidential term. It was my intention to offer this information to demonstrate why some people would not agree with their views because of how Trump has made others feel (Prasad, 2019).
	If I lead this group again, then I would explain that if we are to explore political opinion, we need to create opportunities for balanced discussion which allows for aspects of a situation to be explored so a balanced opinion can be formed (Welsh Government, 2017).  
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	Teacher

	Practitioner One

	Date
	23rd January 2023


	Group
	Understanding Democracy (HPFY3009)


	Topic/Context
	Democracy? Whose Democracy?


	Notes on the lesson:

	







	To begin Practitioner One opened the session by patiently explaining his aims and objectives for the afternoon before providing the learners with an opportunity to ask questions so he could assess any prior knowledge. This helped to maintain the already perceived friendly, insightful class culture by giving the students an opportunity to speak and address any concerns. Quintessentially, Practitioner One treated the students like adults, and when the material intensified, he paused for the students to have reflective opportunities on what was being discussed so knowledge and understanding could be assessed. This way if an element needed clarification, Practitioner One had the opportunity to explain further before continuing with the session. Despite the session being short, Practitioner One ensured that there was a break after an hour so that the students could have a few moments to themselves and gather themselves before proceeding. Throughout the session, Practitioner One included his own research, which I really liked as this provided the lecture with depth and gave the learners an opportunity to see research in action. Within this session, student participation was strong, mainly because Practitioner One was keen to include the students frequently which I believe enabled the students to feel respected.

	What I have learned:

	









	I learned that presenting your own findings can draw the attention of your learners more effectively than merely mentioning other academics in passing, particularly as I found that the learners were more open to discussing findings with Practitioner One. Although the students did seek to pick apart some findings, Practitioner One remained professional and expanded on what he had found. I also learned the importance of a good first impression, particularly as these students may be thinking of their future career, and Practitioner One was open with the learners, speaking of his previous career which had led to him seeking to become an academic. By providing frequent opportunities for discussion, students were kept engaged with the material because the lecture was more interactive, therefore, seemingly, more enjoyable. As a result, the class culture was friendly and the learning environment was positive, resulting in a strong learning process which should be considered fundamental to any teaching session.

	Targets to improve my own practice (mapped to professional standards):

	
	In my practice and with others, I will be providing my own findings within my lessons to try further improve student engagement within my sessions. In my practice and with others, one of my aims will be to build a strong rapport with my learners, identifying relevant past experiences that may improve their learning process. In my practice and with others, I will ensure that I treat students with dignity, courtesy and respect in order to lessen the anxiety of having a new face at the front of the class. In my practice and with others, by building and maintaining relationships with peers and learners I can help strengthen the learning environment that we are all a part of. In my practice and with others I will seek to present evidence and research at suitable times to strengthen my analyses on certain subjects.
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	Teacher

	Practitioner Two

	Date
	6 February 2023


	Group
	Understanding Democracy (HPFY3009)


	Topic/Context
	The Impact of Neoliberalism

	Notes on the lesson:

	









	To assess student knowledge, Practitioner Two introduced the session with a brief recap of what was facilitated in the previous lecture. This provided an opportunity for all to expand on their findings and started discussions that Practitioner Two responded to. Following the recap, they introduced the session’s aims and expanded on each so that the learners understood what was expected of them today. Their high level of experience was clear throughout the introduction and they took the time to tend to student questions when they arose. Student participation is key to successful engagement and students were invited to voice their findings during the session. Practitioner Two ensured that the information delivered was clear and concise, describing unfamiliar terms when prompted by students. Discussing economic history can be overwhelming but the content chosen for discussion was suitable for students who were new to the university. Sufficient material had been used to enhance the PowerPoint presentation which served as an opportunity for the students to take notes and consider what was being taught. 

	What I have learned:

	









	Throughout the session I observed active participation from the students which I consider essential to maintaining classroom behaviour as it shows the students their views are respected and provides initiative to participate in group discussion. This also demonstrates an accord to professional standards by giving the students frequent opportunities to discuss their findings. This will help build the rapport between learner and teacher which in turn will improve class culture and strengthen the learning environment. Here, there is a significant relationship between a positive class culture and the rapport between the learners and the teacher, promoting greater facilitation of knowledge and learning. It can be argued that this would stem from a respect between both parties involved as learning should not be a one-way system. 

	Targets to improve my own practice (mapped to professional standards):

	
	In my practice and with others I will be seeking to develop and expand on historical knowledge whilst identifying learning strategies that are going to promote independent thinking and enhance student engagement. This will contribute positively toward my teaching performances. In my practice and with others I will seek to develop and build upon my rapport with the learners so students can come to be with their concerns and ideas. In my practice and with others I will also seek to demonstrate my commitment to the learners, showing the students that their views are respected and that they can approach me for my full support. In my practice and with others, due to the inclusion of British politics, I will seek to incorporate the relationship between politicians and Welsh communities in my sessions to provide the students with an opportunity to explore local elements.
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Lesson Plan

	Topic: Reagan and Thatcher
	Class: HPFY3009


	Date: 3rd February 2023

	Length of lesson: 2 hours
	Number of students: 6

	Resources required: Microsoft PowerPoint




	Aim of Lesson
· To explore the policies of Margaret Thatcher and Ronald Reagan
· To introduce the special relationship between Margaret Thatcher and Ronald Reagan

	Learning Outcomes – The Learners Should Be Able To:
· Provide a summary of US and British economic and foreign policies under Reagan and Thatcher 
· To develop a narrative to the history between Thatcher and Reagan



	Previous student knowledge required for the session:	
Students have been provided with reading material and are expected to have read Chapter 36 from George Brown Tindall and David Emory Shi’s America: A Narrative History. Students have also been provided with the e-book link. Their analyses will be discussed at the start of the lesson. Some of the mature students are already familiar with Thatcher and Reagan and have discussed some key points and their personal experience of life during the tenure of the two politicians to the younger students at the end of our last session.






	Anticipated difficulties (if applicable):
Dependent on completing the required reading. If students have not read the chapter or its introduction, then a few minutes will be set aside for the lecturer to provide a brief summary of what is to be explored during the afternoon.




	Professional Standards (where are these being met within the session)
· I will be using the Miners Strike of 1984-85 and discussing its impact on Welsh communities to further explore Thatcher’s strict stance on trade unions. This will demonstrate commitment to exploring Welsh culture when possible.
· I will combine my own knowledge with the theories proposed by historians to strengthen the information being taught. This will be clear for the students to see because I will include excerpts on the PowerPoint presentation where relevant. This will help demonstrate a commitment to the learners and will demonstrate that I am using evidence and research to support my own findings.
· Through giving the students the task of reading chapter 36 from Tindall and Shi’s work, I have given the students an opportunity for independent study and the opportunity to discuss their findings in the opening minutes of the class. In turn this will allow the class to be more interactive. This will demonstrate my willingness to stretch learners and will also provide me with an opportunity to hear their opinions and to enable the students to reflect upon how their research skills are progressing. This also enables students to be responsible for their own learning and is a target that they can all achieve.
· Lastly, during the session, I will evaluate my practice to determine if I have adopted the right teaching strategy which in this case is a chalk and talk approach although I want to broaden my strategies and will be using this session as an opportunity to actively progress. This demonstrates my capability of critically reflecting upon my own values, knowledge and skills.


Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction






Development 















Plenary/conclusion

	Chapter Review/ Assess prior knowledge



PowerPoint












Assess Understanding
	Group discussion




Chalk and Talk/ group discussion/ question and answers/ explanation











Group discussion/ Explanation/ Address any lasting questions
	15 minutes



90 minutes (15 minute break included)










15 minutes



	Assessment Strategies: when and how are they included within the lesson?
I will be providing students with an opportunity to discuss their findings at the end of today’s session so I can gauge student understanding before ending the lecture.



	Informal reflection (to be completed after the session)

Instead of chalk and talk, I engaged the students in discussion and brought up definitions of mentioned policies from the Stanford Encyclopedia of Philosophy which had undertaken a study into these political terms in 2021 that I had already researched. I found this methodology to not only be practical considering the difficulties, but also efficient which led to engaging the students during a challenging session and provided us with the opportunity to brainstorm and work together.
As is our normal procedure, we stopped for a break after an hour for the students to have some time away from the classroom and I took this opportunity to review my notes to ensure I could align myself with my lesson plan accurately in the second half of the session. 
During the second half of the session, I taught more effectively, and I feel that this was largely due to concentrating on a type of history that is closer to my interests. Students appeared more settled and engaged with the content I was presenting, which helped me regain confidence and composure because, at first, I thought I may have grappled with an overwhelming subject. 
Due to this personal observation, I will be addressing this in the future by reviewing academic pieces that are relevant to political history so that I can develop and sharpen my historical knowledge to then facilitate to students. I will also be looking at my own practice to find a method that will help me develop my presentation skills when the topic proves to be a challenge. 















Action Plan
To continue providing my learners with a positive learning environment and to develop my understanding of classroom behaviour management following this episode, I will be seeking to instil frequent opportunities for group discussion that will require student participation as a difference in opinion should not be feared, particularly when studying history. I will seek to listen to their views so that I can build an understanding to their opinions (Welsh Government, 2017) and where appropriate, I will guide learners towards academic articles which they can engage with in their spare time. To manage opportunities for student interactivity, I will continue to develop my own historical and political knowledge (Welsh Government, 2017) so that I have sufficient material to discuss with learners and seek to provide students with independent activities that will require the learners to engage with teaching resources. By planning effective lecturers with clear aims and objectives and by using a range of media (Welsh Government, 2017), it is my aim to provide the students with fresh material that will help keep them actively engaged within sessions. 
	This is mainly because I found that during my session, by introducing the learners to new material, the lecture was able to progress in an efficient manner. As a group, we didn’t dwell on the matter (Cangelosi, 1988, p.6), instead we agreed that political opinions will constantly vary within our society, but provided individuals can openly discuss positives and negatives, a balanced discussion can be had. I felt I handled the situation calmly and professionally by acting like a role model (Welsh Government, 2017) for my learners. 
	It is important to note that this whole episode lasted no longer than a few minutes or so, and that the student in question was happy to listen to the opinions of their fellow learners. They did not challenge these opinions and the student later stated that they had made a mistake of bringing up the former American President in class.
	Conclusively, going forward plenty of consideration will be given to effective lesson planning (Welsh Government, 2017) so that I can prearrange suitable teaching resources that will benefit the students. By maintaining student engagement within future sessions and by suitably explaining aims and objectives, I believe opportunities for disruptive behaviour can be limited (UCU, 2023).
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