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	Target 
	What I have done in this assignment 

	Target 1
	Your academic writing is developing but links and contrasts between literature are not always clearly defined or explained. Have a look at the Manchester phrasebank - it may help you develop your critical writing further.
	I have interacted with the Manchester Academic Phrasebank to help develop my critical writing further. 

	Target 2
	Leave a line for a new paragraph. No need to indent with word processed work. 


	I have ensured that I have only left a line for a new paragraph and have avoided including indents. 



	Target 3

	When including graphs they should have appropriate axis labels.

	I have not included any graphs within this assignment but will make sure for future reference that I include appropriate axis labels so that the reader is able to clearly identify what the graph is showing. 
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This report aims to critically reflect upon one aspect of a School Development Plan (SDP). An SDP outlines a strategic plan for school improvement that highlights the actions a school will take to ensure that learner outcomes are improved, this is through establishing short and long term targets (Welsh Government, 2014). The SDP that is referred to throughout this discussion has been taken from the student-teachers placement school. To adhere to the British Educational Research Association (BERA, 2018) ethical guidelines in relation to anonymity and confidentiality, the school will be identified as School X. School X is an English-medium primary school situated in what is considered a “rural” community within the Bridgend County of South Wales. There are currently 181 pupils on roll, aged between 3 and 11 (Estyn, 2017). The schools latest SDP aims to develop areas in Reading, Teaching and Learning, Leadership and Well-being. However, a main priority is pupil well-being, with a link to school attendance (School X, 2023). Taking this into consideration, this report will focus on the development of the well-being target.  
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A ‘School Development Plan’ (SDP) also known as a ‘School Improvement Plan’ is a whole- school document produced by schools to outline goals and strategies for development (Welsh Government, 2014; Welsh Government 2022). The overall purpose is to provide a framework that has a shared understanding of the schools’ vision in improving performance in areas including pupil achievement and school functioning (Thompson, 2018). The Welsh Government (2022) states it should promote continuous improvements that aims to provide all learners with quality learning experiences and outcomes regardless of their background or circumstances. This coincides with the new Curriculum for Wales, which seeks to support schools in providing all learners the opportunity to achieve high standards and aspirations (Welsh Government, 2020).
An SDP should be created collaboratively between key stakeholders, including the headteacher, teaching staff, parents and community. However, according to the Welsh Government (2014), the governing body is ultimately responsible for the finalisation of the plan. The guidance produced in 2014 emphasises the importance of involving stakeholders, as it promotes a shared vision for improvement and highlights responsibility and accountability. This resonates with the research by Hanover (2014) who agrees with the significance of engaging stakeholders within the planning process, as they suggest it to be a fundamental aspect of effective school development. Promoting accountability and transparency can be imperative to improving the education system in Wales (Cuthbert & Taylor, 2018). Additionally, increased accountability amongst stakeholders enables the school to be more transparent about their progress towards their goals (Welsh Government, 2022). 
SDPs are produced annually and should function as a three-year rolling process; however, it is important that it is reviewed and updated regularly throughout the school year (Arnold, 2017; Welsh Government, 2021). The importance of this it to ensure it remains relevant and effective, through reflecting any changes within the school’s performance or circumstances, such as funding or education policies (Charlesworth, 2015). Furthermore, Leask and Terrell (2014) state that the plan influences the school budget heavily and therefore the process of evaluation, monitoring and reviewing is imperative. This is to ensure that the funds are allocated appropriately and used effectively to improve and develop the set targets. 
The process of an SDP is outlined in a four-stage process, these being Stage 1: self-evaluation, Stage 2: strategic planning, Stage 3: making improvements and actions, Stage 4: reviewing impact (Welsh Government, 2014). However, is important to note that a new guidance for school improvement was published by the Welsh Government in 2021. This guidance emphasises ongoing self-evaluation, planning, implementation and review/refinement with a focus on using data to make informed decisions (Welsh Government , 2021).
An SDP is produced through an analysis of the strengths and weakness of the school by measuring and evaluating their performance. They typically include an assessment on the schools’ current performance with identified areas for improvement. These areas are then highlighted through targets and from this action plans are created. Action plans must reflect timescales for the planned interventions and the measures taken to monitor and evaluate progress (Welsh Government, 2014). Furthermore, the plan should include the resources required and any professional development needed to support the identified areas (Leask & Terrell, 2014). As suggested by Bush-Mecenas, et al (2016), such planning is mandatory for schools in Wales as it can help to determine the best approach for implementing reforms and national strategies to develop school standards and pupil achievement. The planning process within the SDP shares similar characteristics with strategic planning, which is an effective planning tool within private sectors (Fernandez, 2011). Both SDPs and strategic planning require self-evaluation, identifying goals, action planning and progress monitoring whilst factoring in the resources and budget constraints (Welsh Government, 2014;Bush-Mecenas, et al. 2016). 
Fernandez (2011) highlights that in order for SDPs to be effective, it is important to consider both school priorities and national targets. Kinnelman (2016) supports this, and states that the alignment of both can create a shared vision for development that can improve academic achievement. A main priority within School X’s SDP was to improve well-being across the whole-school, with a key focus on improving pupil attendance. This links significantly with one of the national missions addressed in 2020. Well-being was one of the new focuses within the national missions, with a goal to provide “equity and excellence for all” (Welsh Government, 2020, p10). This All-Wales framework seeks to provide a whole-school approach to improving pupil well-being. It expresses the significance of pupils attending school and having the opportunity to be in a safe, secure environment that can support learning. Moreover, the local authority that School X is situated, has recently launched an official campaign to address the importance of school attendance (BCBC, 2023). The county borough and local schools are working collaboratively to highlight the issues surrounding low attendance, in particular since the Covid-19 pandemic. The campaign aims to work with pupils and provide support to the caregivers of those not attending school regularly (BCBC, 2023). Additionally, regular attendance argued to be an important aspect of well-being, as it provides a consistent learning routine and supports pupils to be on track academically (Woo & Reeves, 2020). 
According to Konu and Rimpela (2002), for schools to successfully implement actions that can improve well-being, it is necessary to provide a framework that understands the factors that can have an influence. There are two distinct indicators that can influence well-being among pupils in an educational setting, these being subjective and objective. Subjective indicators concentrate on the perceptions and experiences of individuals well-being whereas objective indicators concentrate on the external factors that can influence well-being (Holts & Kruusvall, 2016). Furthermore, objective well-being refers to the measurable aspects such as income levels, academic performance and access to education (Dale, 1980). Research conducted by Baker, et al (2016) found that poor objective well-being was significantly associated with lower rates of pupil attendance and indicated the need for interventions that addresses this in order to improve attendance. 














[bookmark: _Toc132645716]Developing an Action Point 

The SDP is easily accessible by all staff within School X through digital and hard copies (School X, 2023). The document is used as a point of call for school progression in alignment with the Welsh Government (2021) requirements. School X’s SDP has identified five target areas based upon the Estyn inspection framework, to ensure it meets national standards and policies (Estyn, 2021). This aspect of the report will discuss their SDP and the actions in developing the targets outlined. The target in which will be discussed is derived from the second inspection area “well-being and attitudes to learning” (Estyn, 2021) with School X’s vision of developing provision for supporting well-being, in particular through increasing overall pupil attendance (School X, 2023). 
In line with the guidance from the Welsh Government (2021), School X have produced a detailed school self-evaluation (SSE) report whereby they have identified strengths and areas for development (School X, 2022). Their SSE provides an assessment of the schools’ performance in areas including academic achievement, teaching and learning quality, effectiveness of leadership and management. Additionally, School X’s SSE indicates key areas for development, in particular recognising the importance of supporting pupil well-being, with an emphasis on improving attendance. Estyn (2017) shows that School X received a ‘Good’ rating within the area “well-being and attitudes to learning”, however, since this, it has been highlighted within the SSE report that this a priority area for development (School X, 2022). The report indicated that the reasoning behind this is due to the Covid-19 pandemic, as there has been a significant rise in the need for supporting and improving pupil well-being. Additionally, through data analysis, School X found that there were significant links between well-being and pupil attendance. It was identified that the overall attendance for the school between the academic year of 2021-2022 was 85.7%, which is considerably lower than their standard expectation of 100%. Through further data analysis, 17% of those pupils were indicated as having persistent absences with an attendance below 80%. Furthermore, through discussions with the ‘Well-being Officer’ within School X, the majority of those identified with needing interventions for well-being, have been highlighted as having low school attendance (Teacher A, 2023). From their findings outlined within the SSE report, School X has identified areas for development within their SDP to inform future planning and decisions (School X, 2023). 
An important feature in producing an SDP is planning, this is one of the four-stage processes previously discussed (Welsh Government, 2014). Through strategic planning, School X has produced an SDP that outlines the plans for improvements to provide the best learner outcomes. During the planning stage, School X evaluated previous academic performance and used this data to identify areas for improvement. Additionally, interactions with national and local policy priorities have supported target areas within the SDP (Welsh Government, 2020; BCBC, 2023). Throughout the planning process, following guidelines for involving stakeholders, School X ensured they sought advice and input from relevant stakeholders including the headteacher, senior leadership team (SLT) and governing body. As this is expressed to be a crucial component in the successfulness of the plan (Fernandez, 2011). Moreover, School X utilises small groups to create components of the SDP, which are then collated to form the final document. This is through identifying key personnel to work on developing relevant areas specific to their strengths and expertise (Headteacher A, 2023). The planning also provides valuable information such as success criteria on achieving goals, timescales, resources, monitoring arrangements and evidence (School X, 2023).
The expectations for improved outcomes and how these strategies should be implemented are outlined clearly within the document (School X, 2023). To improve whole school attendance, School X has outlined their intentions on implementing a new attendance policy. This policy will provide parents/careers with clear expectations surrounding pupil attendance and potential consequences for a series of unauthorised absences. Moreover, liaising with the Educational Welfare Officer (EWO) is paramount as their role promotes positive school attendance and engagement (Crawford & Perkins, 2012). Therefore, School X has highlighted that they aim to work with the EWO to establish strong relationships with families who require support to increase their child’s attendance. Furthermore, to promote pupil attendance and enhance their well-being, the school planned to implement a morning club called ‘Wake and Shake’. The club is specifically targeted towards a group of pupils who have been identified as requiring extra support and motivation to attend school. The club is open between 8 and 9am and aims to provide fun, active games. With the intentions of improving pupils’ well-being and support their initial transition into the school day (Teacher A, 2023; School X, 2023). 
School X has ensured that they have included a review and monitoring process, in accordance with the fourth stage within the guidance (Welsh Government, 2014). The process outlines how the school will assess the impact of the targets and the improvements made to benefit pupils’ well-being and attendance. The headteacher and SLT conduct termly reviews on the SDP. To review and measure the impact of the discussed target, an online system that analyses attendance trends is used. This is on a three week basis, which can identify persistent absences, resulting in early intervention with parents/careers. Moreover, through termly reviews, the impact of introducing a new attendance policy has shown to make slight improvements with overall attendance. The attendance from Autumn to Spring has increased by 2.65%. Additionally, the SDP states that the monitoring arrangements for the ‘Wake and Shake’ club, is through a register of attendees and the monitoring of overall well-being during 1:1 sessions with the ‘Well-being Officer’. The termly review carried out in Spring, shows an improvement in regular attendance of those attending the club (School X, 2023). 
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Through careful review of School X’s SDP, it is evident that the school have identified the targets and used these to improve pupils’ attendance, with an aim of positively impacting pupils’ objective well-being. The SDP provides a clear, shared vision proposed by all stakeholders. Through effective leadership and collaboration, the school ensures that it is reviewed regularly to reflect any adjustments necessary to make sure it is up to date and relevant. The school has implemented a variety of strategies and interventions to improve pupil well-being through targeting their attendance. The impact of these have been noted and evidenced within termly reviews through their monitoring process.
In addition to this, a recommendation for continuing the improve this target could be through further parental engagement.  Although School X welcomes parents/careers into the school through family learning events and parents-teacher meetings, it would be beneficial to provide a more relaxed environment to support communication and build positive relationships. Literature suggests that it is important to involve parents in the school community to build trust and improve communication as it could impact on pupil attendance (Mapp, et al., 2015; Demetriou & Knott, 2017). Demetriou and Knott (2017) suggest that coffee mornings can provide a safe environment for parents/careers to voice any concerns or ask questions. It is also an effective way of targeting those who may need additional support. Furthermore, they suggest that coffee mornings can be one of many strategies that can be implemented to break down the barriers and involve parents within the school community. Mapp, et al (2015) argue that addressing the barriers between schools and parental engagement is imperative to remove parental stigma and negative past experiences. As these barriers can result in disengagement between the parents and the school and therefore impact pupils’ attendance. With this in mind, it is paramount to change these negative attitudes and ensure that there is positive parent-teacher communication. Through coffee mornings, School X would be able to develop trust within their families and build relationships that can result in pupils attending school more regularly. 
Overall, School X has ensured they have taken responsibility and accountability for the development of the school. Through working with stakeholders, they have been transparent about their targets and goals. They have actively worked with the guidance produced by the Welsh Government in regard to school development. School X continues to regularly update and refine their SDP and carry out termly reviews to make sure they are making progress towards reaching their identified targets. 
[bookmark: _Toc132645718]Conclusion 

In Conclusion, this report highlights the significance of an SDP and the process to create an effective whole-school document, that shares a vision in improving and enhancing learner outcomes. School X has followed the Welsh Government guidelines to produce a successful SDP, with careful consideration to the four-stage process outlined within the guidance (Welsh Government, 2014). Through these stages, the school has been able to work with relevant stakeholders to identify and act upon set targets, with clear strategic planning on how they will be achieved. 
Throughout this critical discussion, the student-teacher has developed their knowledge of an SDP and the importance of meaningful collaboration with sharing visions for developments. It is evident that such involvement from all stakeholders is a crucial element to the successfulness of the plan, with positive results for pupils. Furthermore, the student-teacher has engaged in relevant literature surrounding pupils’ well-being in connection with attendance. From this, they have been able to develop their awareness of the importance of improving well-being, to promote attendance. Additionally, it is important as a student-teacher to understand the legal and professional responsibilities as a practitioner, therefore this report has enabled them to work towards meeting the Professional Teaching Standard: Leadership “Exercising Corporate Responsibility” (Welsh Government, 2019). 
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